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Section 1
Article 23 of the United Nations Convention on the Rights of the Child (UNCRC) notes that children who have disabilities should receive effective and efficient support from the Government in order to enjoy a full life and feel included within their community with dignity (Save the Children, no date). Children’s basic needs must be met and effective support provided in order to reach their full potential, these steps must be in place in order to meet the full terms of the United Nations Convention on the Rights of the Child. Child Autism UK (no date) state that the earlier the intervention is provided for children and young people with autism, the better the outcomes. British Medical Association (2021) add that identifying and designing appropriate support for these children cannot be highlighted or emphasised enough, it is the earliest years that are essential in deciding what happens later on in life. Solis (2010) notes that individuals who are diagnosed with autism are referred to as being on the ‘spectrum’ which is known as a range of symptoms, skills and levels of disability. Bradshaw et al. (2015) suggest that although detection methods for autism is increasing in infancy despite the range of symptoms and severity, support and interventions for children aged 2 and under are still very limited.  When early intervention is able to begin within the earliest years, as early as 2 or 3 years old, a child’s mind is still developing and it is because of this that the treatments used have an increased opportunity to have long term positive effects on their brain (NIH, 2021a). Hadders-Algra (2011) adds that the human nervous system continuously develops with age.  Providing early intervention for these children as early as possible can support, promote and improve their holistic development (Autism Spectrum Disorder Foundation, 2021). Furthermore, Schreibman et al. (2015) note that having this increased ability to diagnose and identify children and young people with autism spectrum disorder provides positive opportunities to implement intervention very early in life which have many positive effects on a child’s abilities, development and needs. However, there are also challenges faced when providing early intervention for children with autism, in order to accomplish the very best outcomes, these intervention strategies have been designed in order to support older children so in order to fully support very young children they need to be redesigned and adapted (Dawson, 2008). Many professionals are fully aware of the intervention process for autistic children but when encouraged to redesign and adapt them for younger children, this can become difficult as it is not a process that they are familiar with. 

Studies show that children and young people with autism often have higher levels of stress, anxiety and depression in comparison to other learners. According to the Conversation (2016), approximately 72% of children that attend an educational setting who have autism suffer with additional mental health needs. Solis (2010) adds that children with autism often show repetitive and characteristic patterns of behaviour and social difficulties. Article 24 of the UNCRC notes that all children have the right to the highest standard possible of health and to healthcare ensuring that the government provides appropriate healthcare services (Save the Children, no date). These signs and symptoms of autism can often make it difficult for healthcare professionals to fully support their needs as they often need to become familiar with people and settings before feeling comfortable and relaxed in situations. However, ensuring that intervention is provided at an early stage would meet this article as the children who have autism would significantly benefit from the multi-agency support from the various healthcare professionals despite having difficulty in the initial meeting and bonding (Hadders-Algra, 2011). Article 2 of the United Nations Convention on the Rights of the Child notes that every child has the same rights no matter what the circumstance, they should not feel any discrimination because of disability or other factors. Furthermore, Article 42 states that the Government has a duty to ensure all children and adults must be made aware of the provision and principles of the UNCRC (Save the Children, no date). Ensuring that all children and adults are aware of these rights helps eliminate discrimination against children with disabilities, if all individuals are aware of the UNCRC and the rights discrimination should significantly be impacted upon, reduced and these children should too be provided the very best opportunities in life. 

Article 28 and Article 29 of the United Nations Convention on the Rights of the Child is being met as every child has the right to an education and every child should be provided with support within the educational system support their development both intellectually and physically (Save the Children, no date). Ensuring that intervention is provided at the earliest possible stage ensures that children with autism spectrum disorder are receiving efficient support to live their everyday life. Every child has the right to an education, this includes both mainstream schools and special schools. The Under the Equality Act 2010, educational settings have a duty to make reasonable adjustments for disabled learners to ensure they have equal opportunities to participate in every aspect of school life. The Autism Act 2009 also ensure that provision is made to ensure the needs of individuals with autistic spectrum conditions are met. Having both these acts in place ensures that children with autism receive the best possible support to ensure they reach their highest possible potential which ensures that their rights are also being met appropriately and efficiently. Through receiving early intervention, the child will be familiar with receiving support to promote and encourage their development which will make the transition from home to school settings an easier process. 















Section 2
Kumon (2016) state that individuals have better quality of life when they have the ability to communicate effectively. The National Autistic Society (2021) note that many autistic children and young people have difficulty with both non-verbal and verbal communication with some often unable to talk or have very limited speech skills however some children and young people with autism have very good language skills. Having little or no communication skills can become a significant barrier to everyday life for any individual but can be particularly difficult for children and young people with autism. According to Unicef (no date) play encourages children to develop their speech and language skills as well promoting their social interaction skills. Although autistic children do participate in play, it is commonly limited to exploring sensory aspects and remains very rigid (Scottish Autism, 2021). This form of play is often done alone which autistic children often enjoy, however this form of play does not support a child’s communication needs, skills, development or their social interaction skills. This can become a barrier to a child or young person’s development and abilities. Furthermore, NIH (2021b) add that children and young people with autism spectrum disorder find social interaction difficult meaning they often only interact with other individuals if they want to achieve specific goals. The Social Care Institute for Excellence (2017) and Yu, Strongach and Harrison (2020) note that there is a lack of awareness of autism and a lack of understanding that every individual person who has autism may be affected differently. Holt and Christensen (2013) add that many people also have a lack of understanding of the characteristics, prevalence and treatments of autism which lead to misconceptions and false beliefs. Hutchinson (2019) suggests that the understanding of autism is often perceived as an individual who has social difficulties, however like other disabilities it ranges in severity and the symptoms are much wider than this. Vivanti et al. (2014) argue that challenges faced in current approaches and outcomes are a reflection on the lack of knowledge and understanding on what works for who and why. Kaweski (2014) argues that all children should receive inclusive education, practitioners should be able to provide individualised support for all learners including those with disabilities. These children are not always provided with an inclusive education as practitioners are not always aware of the implications and effects of autism spectrum disorder. This has significant impact on a child’s development as they are not provided with appropriate or efficient support within their educational setting which will mean a gap of intelligence will develop between these children with disabilities and those who do not have disabilities. PRIORY Education and Children’s Services (2021) add that approximately 60% of practitioners feel that they do not have the adequate or appropriate training in order to support or educate children or young people with autism with 35% of these practitioners believing that access to specialist support has become more limited over the last 12 months. This raises concerns regarding the communication development and needs of these children and young people with autism spectrum disorder. 

A second significant barrier for individuals with autism spectrum disorder is the length of waiting lists for assessments and diagnosis. Campbell (2018) insists that individuals who are suspected to have autism must wait approximately two years before they receive an assessment and approximately four years before they receive a diagnosis. Carlsson et al. (2016) note that there is misconception that receiving a formal autism diagnosis will ensure guidance and support is provided in order to support the child or young person and their families, however post diagnosis many families are left to manage the circumstance alone and must undergo months, sometimes years of fighting to receive adequate access to services. In addition to this, Crane et al. (2018) suggests that the inconsistency of time taken to receive an autism spectrum disorder diagnosis leads to dissatisfaction with the diagnosis process as there is no equality. Scope (no date) suggest that in the year 2000, approximately 37% of individuals with a disability and 34% of individuals without a disability felt there is prejudice around disability, by 2017 the gap had over trebled with 32% of individuals with disabilities and 22% of individuals without disabilities feeling there is prejudice around disability. These figures highlight the effects disabled individuals feel with non-disabled individuals thinking that these that are disabled are treated fairly and equally. The British Medical Association (2019) insist that a child’s delayed diagnosis has alarming affects for a number of different reasons, one of these is that the delayed diagnosis has an impact on the children and young people’s access to education. It is highly recognised that children with autism spectrum disorder find any form of change difficult to deal with which highlights the importance of rules and routines, these can be essential for supporting some autistic individuals (British Medical Association, 2020). PRIORY Education and Children’s Services (2021) state that 71% of children who have autism attend mainstream settings, however research shows that many of these mainstream settings are not fully educated or fully equipped in order to fully support the development or needs of these autistic children. Having a diagnosis in place in the earlier years ensures that these individuals are able to attend a mainstream school setting and have the correct level of support in place prior to their attendance, all children are entitled to receive a high level of education and these children should also receive the same level of equality and inclusion (British Medical Association, 2021). 



















Section 3
The Intensive Interaction Institute (2021) state that intensive interaction is an approach that has specifically been designed in order to help individuals at the very earliest stages of development and works on early interaction abilities. Sense (2021) add that it is a practical approach which supports children who from birth have had complex disabilities and experienced challenges in the process of learning to communicate and interact with other individuals. Furthermore, Raising Children Network (2021) state that intensive interaction is a play based approach which helps children develop pre-speech communication and interaction skills. Gittins et al. (2018) note that children and young people who have autism spectrum disorder are commonly known to have communication difficulties, some basic and some very complex. Overall, intensive interaction has many developmental benefits to children and young people with autism spectrum disorder both physical and intellectual. 

Providing intervention as early as possible for these children ensures that appropriate and effective support is in place to fully support their individualised needs and can encourage them to attend either a mainstream school setting or a school specialised for children with specific disabilities. The British Medical Association (2021) note that within the United Kingdom there are approximately 700,000 individuals who have had an autism diagnosis with one in 100 children having a diagnosis for autism spectrum disorder. These numbers are continuously increasing efficient support is required to fully support the individualised needs of these children within their family home for everyday life and within an educational setting. Kellet and Nind (2003) suggest that the implementation of intensive interaction into schools is essential in supporting the communication and interaction needs of autistic children. The National Autistic Society (2018) suggest that learners with additional learning needs (ALN), including those with autism spectrum disorder, experience higher exclusion rates that the average pupil without additional needs. Building and maintaining positive relationships with autistic children can be a difficult process but is vital in the process of providing them with individualised and appropriate care, implementing intensive interaction into educational settings will ensure that autistic children are being included wherever possible and are having the same level, or an improved level of support for their communication and interaction needs.

Raising Children Network (2021) note that although teachers and a range of professional usually do intensive interaction, anybody is able adopt the programme. However, in order to successfully implement the programme into any setting, practitioners need appropriate and efficient training to ensure that the programme is being provided correctly to the children. Although the programme has significant benefits for these children, training needs to be provided to ensure the very best outcomes from the programme. Time and accessibility can become a barrier to providing the training course to early years practitioners as there are various disabilities within early years education settings in recent years (British Medical Association, 2020). 
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