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Abstract
This qualitative study responds to the appeal from prominent scholars for increased research into the experiences of professional policing degrees in terms for preparing students for the field of policing from the view of those who lecturer within the field. With policing within the UK becoming more focused as a professional career there are now separate ways to enter the police however, all offering a degree pathway. For universities the delivery of professional policing has become a pivotal component to offer this professional pathway. 
Universities form many years ago had freedoms to develop courses. With attending university becoming popular where higher education participation has seen an increase from 3.4% of the population attending university in 1950, to 19.3% of the population in 1990 to 33% in 2000 (Bolton, 2012).  On top of students from overseas attending freely to UK universities this gave them to adapt with the demands and supply various course to suit all. UK sees the implement of Brexit in 2020 that effects oversea students to inflation increases driving costs of on top of salaries not being covered by tuition fees that see many institutions facing financial difficulties and put them in positions where they need to review course. 
Professionalising public services such as nursing, ambulance services, probation service as well as the police service have given university's that opportunity to provide course that don’t fall into a traditional course. For the professional policing degree, universities must be licensed and validated by the College of Policing before being allowed to deliver the pathway (College of Policing, 2024). 
These courses help universities fill a gap in a delivery of pathways that would normally require an apprenticeship. Degree pathways that offer students advanced career progression help with student numbers however, the quality and curriculum must be considered by further education providers so that students get the best experiences. This paper examines whether current university programmes adequately prepare students for the complexities of modern policing. By analysing curriculum content, teaching methodologies, and practical training opportunities, the study evaluates the effectiveness of these programmes in equipping future police officers with the necessary skills and knowledge.
Key words: Curriculum, Professionalism, Knowledge, Experience, Police Education, College of Policing.

Introduction
This research aims to explore the experiences of those individuals who teach on the professional policing degrees. As higher education in policing becomes increasingly common, understanding its impact on graduates is essential to assess. However, to start an understanding of the value of these programmes in the professional development and the delivery from those who teach on these programmes is required. 
[bookmark: _Int_yZe38EXS]Police qualifications have been controversial since their development. Due to the widespread concerns about police corruption, the 1960 Royal Commission on the Police was initiated in response to this.  There was a strong push to professionalising the UK police where improved training and higher standards for officers where pushed (Reiner, 2010). This trend has grown considerably in recent years and changed in many ways. Neyroud (2010) was commissioned by the Home Office to undertake a review of professionalising the UK police through means of a professional body to oversee qualifications and having a different approach to police training and leadership a move away from policing being an image of an unskilled profession.  The result was professionalising the route into policing as well as professionalising those within the police. This meant that what Holdway (2017) states that leans to a profession that needed to contest the public's view that police were corrupt, working in an unethical behaviour and needed to become more authoritative to the public that it polices. 
Many events such as the murder of Stephen Lawerance in 1993 where the Metropolitan police force was left with a name that they were an organisation that was institutional racist (Macpherson, 1999).  A tag that continues to blight police forces today and ethical standards and professionalism still are scrutinised and questioned by the public on UK police forces. College of Policing (2024, a), highlight ongoing issues within police forces, where some officers have exhibited racist, misogynistic, and sexist behaviours and some officers continue to display such behaviours. In recent years officers have taken to social media to share photos of dead victims of crime (Independent Office of Police Conduct, 2020) to being a serving officer charged with the murder of Sarah Everard (Casey, 2023).   From these cases the National Police Chief Council NPCC (2016) identified areas where the future of policing needs to be addressed. The NPCC believe that by offering various pathways into policing but ensuring recruits possess the essential skills and qualifications needed for the role. A standard police qualification was identified and rolled out by the College of Policing. This then emphasised the importance of enhancing ethical and professional standards in a service that once considered it lacked professionalism (Lee & Punch, 2004). Developing the College of Policing and degree pathways marked the development of professionalising of the UK police force. 

Context of the study
The purpose of this phenomenological study will be to evaluate the experiences of practitioners who are involved in the delivery of the Professional Policing Degree (PPD).  These practitioners play a crucial role in supporting students throughout their academic journey, ultimately guiding them towards achieving the necessary qualifications to become competent and effective police officers. By delving into the lived experiences of these educators, the study aims to uncover the various dimensions of their roles, the challenges they face, and the strategies they employ to ensure the successful preparation of future police officers. 
The research will consider the following objectives (a) review of the perspectives of professionalism impact of higher education; (b) evaluate the effectiveness of teaching and learning; (c) reflect on the integration of practice skills and real-world scenarios embedded with the degree pathway. 
This includes examining the adherence to ethical standards, the impact of higher education on professional behaviour, and the effectiveness of ongoing training programmes in maintaining professional conduct. The study will also investigate the perceptions of professionalism among police officer students and the influence of organisational culture on professional behaviour. Through this research, the aim is to identify best practices and areas for improvement that can enhance the overall professionalism and effectiveness of university policing degrees. 
By addressing these objectives, the study aims to provide a basic insight into the experiences of practitioners, highlighting best practices and areas for improvement in the delivery of the Professional Policing Degree.

[bookmark: _Toc186821865]Methodology
Research Design
This study employed a phenomenological research design to explore the opinions on the delivery of professional police degree experiences. Phenomenology was chosen as it allows for an in-depth understanding of participants' lived experiences and perceptions of the professional policing degree. This approach is particularly suitable for examining how lecturers perceive and interpret the curriculum, and the skills required for students to become competent police officers. Smith, Flowers & Larking (2022) identify phenomenological analysis as a qualitative research method dedicated to exploring how individuals understand and interpret significant life events.
Participants
The participants in this study consist of lecturers who are actively involved in the delivery of the professional police degree (PPD) programme. A purposive sampling method was employed to deliberately select these participants, ensuring a focus on individuals who possess extensive experience in delivering course content as well as substantial knowledge in the field of policing. This careful selection process was designed to ensure that the data collected would be both rich and highly relevant to the research questions being explored. By targeting lecturers with significant expertise and practical experience, the study aims to gather in-depth insights and nuanced perspectives that will contribute to a comprehensive understanding of the topic at hand.

Data Collection
Data was collected through in-depth, semi-structured interviews that lasted approximately 20 minutes. This method was chosen to allow participants to express their views and experiences freely while providing the researcher with the flexibility to probe deeper into specific areas of interest. According to Adam (2010), semi-structured interviews allow flexibility between the structured and unstructured formats which allow researchers to explore further into participants experiences that uncover narratives and details that might not emerge in more formal interviews. This then creates a more conservation where participants can share thoughts openly. The researcher had an interview guide to ensure consistency across interviews while allowing for the exploration of the research objectives. The guide included open-ended questions that had been designed to collect detailed responses about the lecturers’ experiences with the curriculum, their perceptions of the necessary skills for police officers, and their views on the effectiveness of the degree programme in preparing students for their future careers. The platform Teams was used to conduct the interviews. Teams is a communication platform that is popular for conducting meetings and interviews. It is a relatively easy tool or both interviewers and interviewees to navigate. It offers built-in recording capabilities, allowing users to record interviews with a simple click which are automatically saved to a cloud making it easily accessible for review and analysing of interviews. The platform also offers transcription services, which was used and was found to be particularly useful when theming.

Data Analysis
The data analysis for this study followed a narrative approach. This method involved the process of transcribing the interviews conducted with the participants. Following transcription, the data was coded to identify the key themes and patterns that emerged from the participants' narratives. The narrative approach was chosen to capture the complexity and richness of the lecturers' experiences, allowing to understand how they construct meaning around the curriculum and skill development. The decision to use a narrative approach was guided by understanding that this method is particularly well-suited to explore the details of personal and professional experiences. 
As Leavy (2020) identifies a narrative inquiry places the sample at the centre of the research thus, understanding their experiences, relational and identity in the dialogic will construct meaningful research. This emphasis on the dialogic aspect of their narratives ensures that the research not only captures their individual perspectives but also considers the broader context in which these experiences occur.

Ethical Considerations 
Ethical approval was obtained from the degree institutional prior to the commencement of the study. This ensured that the study adhered to the highest ethical standards and guidelines. Participants were provided with detailed information about the study’s objectives, procedures and their rights as participants. They were fully informed that their participation was voluntary, and they had the right to withdraw at any time without penalty. Consent was obtained from all participants, and they were also assured that all data collected would be kept confidential and that their anonymity would be protected throughout the research process. 
To further ensure the trustworthiness and credibility of the study, several strategies were employed. One such strategy was providing participants with the opportunity to review the questions beforehand. While none of the participants chose to take this opportunity, it was offered to promote transparency and to give participants the chance to prepare for the discussions.  All participants have been offered a copy of the final paper upon its completion and return of the final mark.  This gesture not only acknowledged their valuable contributions to the study but also allowed them to see how their input was in the research findings.

Data Analysis - Emerging Concepts and Themes 
Professionalism
Professionalism within the UK police has been an ever-debated problem for government and senior police chiefs. Critchley (1967) highlighted the changes in policing during the 1960s as a demonstration of their professional status and a revival of core Peelian principles. These are principles developed by Sir Robert Peel in 1829 when he established the London Metropolitan Police Force and they were to emphasise the idea of ‘policing by consent’, meaning that the legitimacy of the police comes from the public's approval and cooperation (Grieve, 2024).
From Neyroud (2010) paper to more recent Baroness Case (2023) report on professional police and police behaviour it has highlighted the need to shape the direction of police professionalism in England and Wales which includes not only professionalism of individuals but also the institution.  Given all the recent exposure of corruption and behaviours of police officers that has questioned professionalism within the role.  A report from the Independent Office for Police Conduct (IOPC) (2023) revealed that almost 100 police officers and staff faced disciplinary or criminal proceedings in 2022/23. IOPC (2023) highlighted that in 80% of the disciplinary proceedings, the cases were found proven of misconduct. On top of this the damming report from Baroness Casey (2023) showed that the culture and standards of the Metropolitan police has shattered public confidence. The police are trying to create a more accountable and community-oriented approach to policing thus building a stronger public trust. 
Discussion
All participants within the research touched on the idea that police officers must understand the need for professionalism. That meaning those who are currently servicing and those who join universities to undertake there policing degree. Currently the police have a Codes of Ethics (College of Policing, 2024). This provides a guide on ethical and professional behaviours in policing and helps with promoting high standards of decision making and conduct. 

Participant A - I believe it is important for lecturers to inform students about the demands of the standards and behaviours expected of police officers. There is an onus on professional standards that still need improvement in policing. Students must understand that the importance of these standards begins at the start of their degree. It is alarming how easily some police officers have become involved in inappropriate WhatsApp messages, leading to the end of their careers. Many have been barred due to their inappropriate behaviours. By highlighting these issues to students from day one on their degree, I hope they will understand the importance of being professional from the very beginning of their careers.


Participant B stated that - the course (PPD) does not very well, reflect professionalism. The curriculum has been amended consistently but it still reflects policing from the past. In November 2024 the Home Secretary announced major changes to UK policing and part of her focus is really defibrillating the process of modernising policing. Chief Constable Andy Marsh the Chief executive of the College of Policing stated that forces need to inject policing like heroin into the blood stream. His words mean just like heroin quickly spreads through the bloodstream and is addictive then the values of professionalism should be embedded in all of policing. We as staff can help with the process of deeply engraining students understanding of professionalism and what it can do to build the trust of the communities.  

Participant C stated that - the students need to have responsibilities in understanding the role that they are going into and what that means in terms of behaviours they display now and throughout the course. This includes their behaviours in and outside of university but also being young the use of social media.  The course provides the teaching of Code of Ethics but getting students to understand that in their day-to-day activities it is important. Students need see good practices but also to emulate the behaviour they from university staff. I think social media is a big issue for many young people where certain behaviours can look normal and we need to tackle this. 


All participants agreed that despite the efforts of policing the challenges of professionalism remains. Issues such as bias, misconduct and the need for continuous improvement in training and education is needed. It was agreed that police need to continue to look at their future directions including forces being accountable more for officers' behaviours, to improving education and having a more diverse force which reflects communities that police serve. With high standards of conduct and accountability forces will enhance their legitimacy and effectiveness (Martin, 2021). 


Curriculum experiences 
There are various routes into policing this includes joining a police force and undertaking a degree known as Police Constable Degree Apprenticeship route (PCDA). There is also a rote for those who have a degree which is the Degree Holder Entry Programme (DHEP) and finally a route where students undertake a degree within selected universities (CoP, 2024 c). Prior to this the police had the Initial Police learning and Development Programme (IPLDP) which was delivered by the police forces training centres (Wood and Tong, 2009) and supported by the College of Policing who set out the curriculum which all forces within England and Wales follow. This then reflects the former Chief Constable Peter Neyroud (2010) review on police training and redirected that learning towards professionalisation. Neyroud identified that police should evolve from acting profess8ional to becoming a professional service.  
Evetts (2003) identified that most occupations work in a state bureaucracy mean that systems and structures within government manage public bodies and programmes. However, Evetts (2003) also identifies that those working in private industries have an extra level of control and oversight. Meaning that there are guidelines, procedures and standards to ensure their occupations adhere to be an effective service. Hough and Stanko (2020) developed a matrix to show where professionals would sit (Figure 1). 

[image: ]

There may be debates about where a certain occupation sits. For example, would Doctors sit under the knowledge base as they require to apply medical knowledge in their daily practice. Social workers and probation officers need a qualification on entry however, they work towards being an independent practitioner where they are then responsible for caseloads. Bryant et al, (2014) stated that police were in the past within the top-left quarter. No entry qualification or knowledge needed before police starts their initial training. However, police officers from the beginning they master areas of policing as a skill from front-line policing.  The key element of the police curriculum giving officers the knowledge of not just to understand what they need to do when confronted but also to be able to make decisions that is right for them and the communities, they police within the laws that allow them to undertake their duties. Police before do not need any theoretical reasons to make decisions.  Although on the other side of the matrix the use of evidence-based policing (EBP) is an approach that emphasises the use of scientific evidence to inform and guide police practices and policies (Fielding, Bullock, & Holdaway 2020). The aspects of evidence-based policing can be viewed as theories or perspectives that offer police officers guiding principles to evaluate various solutions to the challenges they face. A what works knowledge is used that can be open to debate compared to the detailed specific understanding that solves problems.  

Discussion
[bookmark: _Int_pYiKDOas]The participants in the research were asked about aspects of the policing curriculum and how well it reflects the knowledge and skills required for modern day policing. If you consider Hough and Stanko (2020) matrix can this be seen in today's teaching of police officers.  

Participant A stated - I feel that the degree curriculum is incredibly effective in helping students develop transferable skills such as communication, problem-solving, and even leadership skills. The evidence-based policing delivered within the programme also plays a crucial role in helping students understand the need for different solutions in policing. I believe that the programme we deliver is designed to prepare students for the diverse challenges they will face in policing by equipping them with essential skills. However, I also think that students need more training in scenario-based activities, fitness, and conflict resolution. These areas are critical for their development and readiness to handle real-world situations effectively. By incorporating more hands-on training and practical exercises, we can ensure that students are well-prepared for the demands of policing.

Participant B - I believe that the policing degree has a solid foundation in that it caters to teenagers coming to university, helping them develop not only their policing knowledge but also their social development. It's rewarding to see the transformation that takes place; you witness these teenagers transitioning into young adults, acquiring the skills they need to graduate into a profession. This course plays a crucial role in that transformation, providing them with an understanding of policing principles and other skills. The police force is in dire need of individuals with these higher-order skills, as they bring a unique perspective and capability to their roles. There's evidence to suggest that police officers who possess a level 6 qualification tend to perform differently and, in some respects, more effectively. Their higher level of education equips them with a broader skill set, enabling them to approach their duties with better critical thinking and problem-solving abilities. This contributes to better job performance and in the eyes of communities a more professional policing force.


This can be supported by Patterson (2011) where they identified that graduate officers were more professional and ethical compared to non-graduates. Graduate officers had a better understanding of the criminal justice system and more adapt in handling demanding situations. They also identified that it was the overall university experience that made a different to these graduates. 

Participant C – if you consider the PCDA route as an example of the curriculum. While both the Professional Policing Degree (PPD) and the PCDA follow the same curriculum, the delivery methods differ significantly. In my observation, PPD students study various areas each academic semester, which can sometimes lead to them forgetting key details over time and when the time comes for PPD students to join the police, they may lack some skills that they would have learnt in their first year of university. Yet, as you know, the PCDA route is more condensed over 6 months, but students are revisiting lessons, and they are being reinforce during training school. It is repetitive but they understand by the end of their training. I believe that when PPD students join the police force, they may find themselves lacking some of the practical skills and knowledge that they would have acquired in their first year of university. 
For many they will have forgotten areas from that first year. 
 
Paoline, Terrill, and Rossler (2015) conducted a study examining the impact of higher education on police officers' occupational attitudes. They found that there were relatively few consistent differences between graduate officers and those without degrees.  

Participant B did further discuss the research by Stickle (2016) within the USA and said – the research showed the impact of higher education on police officers' handling of incidents, particularly those involving firearms is significant. Officers with higher education tend to manage these situations more effectively. Those with the similar qualification of a level 6 drew their weapons less compared to those who didn’t have a higher education. This goes to show that having a higher education can give officers that critical thinking ability to make the right decisions. Police can assess situations and, in many cases, give better solutions or de-escalate incidents just by talking. They can foster honest communication and understanding of individuals. It is about keeping calm under pressure a skill that students get through education as they are faced with assignment deadlines, exams and other pressers from education. 
	


Further questions around the curriculum regarding the practical skills experiences students gets from the DPP degree were discussed with all participants. Understanding practical elements like conflict management and investigation skills is crucial for police officers (CoP, 2024). These skills are fundamental to the role of a police officer and are critical for maintaining order, ensuring justice, and fostering positive community relations. Emsing et al (2024) stated that effective conflict management helps officers to de-escalate situations reducing risk both to the public and officers. This can be done through techniques such as non-verbal communication or being empathic. Effective investigation skills are also required not just to solve crimes accurately but to ensure that evidence is gathered, interviews are undertaken with the accused but also witnesses and victims. All need to be operated within legal and ethical boundaries, protecting everyone's rights to avoid police misconduct. This ensures that cases can hold on to solid foundations and can withstand scrutiny in court finally giving justice to those involved.  If this is such an essential element of an officer's skill how, do policing degrees ensure that students are equip with such learning. MacCallum & Casey (2017) noted that the shift from academic life to professional work can be quite demanding for recent graduates. Therefore, offering students chances to acquire practical experience and hone their skills can ease their transition into the workforce. They also highlighted that by having a degree programme that is designed to help students comprehend the professional development expected by an industry; then by identifying gaps in their personal skills would encourage students to proactively pursue opportunities to create a tailored plan for their professional development needs. The PPD offered by universities encourage students to participate in voluntary work such as Special constable roles or working within other criminal justice areas however, roles are not required as part of the course. However, MacCallum & Casey (2017) states that these skills development can bring several key challenges. The first, getting students to engage with opportunities and being able to see it as adding value to their personal development.  Secondly, establishing a cohesive strategy that connects year-on-year and across different modules. Lastly, gaining staff to encourage students to undertake these opportunities but also organisations being willing to offer more of these opportunities. 
 The following quotes reflected this:
Participant A stated that - the course still feels it needs more practical skills as well as the content. Both theory and practical would marry up and give a whole programme. Simulated environments that we currently have on the programme such as the mock crime scenes and role play are good, but I feel they are not realistic and effective in developing skills. The programme needs to have more real-life environments to simulate the role. Our competitors (other universities) have got crime scene houses, better facilities and software from the police. We need that here within this university, we are constrained with what we have. We have started to use the immersive room in some of the modules delivered to policing students. However, it is limited. Technology is great but not the same as a house that has experienced a burglary with broken glass, fake blood and turned over furniture. 


Participant B identified that - students need those sets of skills and that university is powerful for getting those grounded skills such as partnership and collaboration. We have been praised by Master Students who are serving police officer to look further. This is because police are trained with the blinkers on. The PPD degree offers nowhere near the PCDA students but delivers more theory side of things. Practical experience is also needed but many students will learn on the job. University education allows you to take your blinkers off, not necessarily because of the practical elements but by offering that wider knowledge and understanding gives policing students different skills. 
	

	


Participant C stated that - there was a big gap between PCDA students within the police and those in HEI settings. The PPD needs more practical skills such as conflict resolution or investigation techniques. Having someone shouting in your face or running after a person is real life which we do not offer but policing students do this in police training schools. Facilities such as training environments like interviewing, we can instruct students what to do however, having the realism in those environments is important and not always achieved within class. Operational skills are not really embedded strongly in the professional policing degrees run by universities.



Work Experience or Practical Skills Discussion 
A question asked to the research participants was about the curriculum having elements of work experiences embedded within it. With growing pressure on universities to improve students' employability, there has been a significant expansion in co-curricular and extra-curricular activities designed to boost career readiness and shape well-rounded graduate profiles, alongside formal curriculum enhancements. Brennan et al (2002) researched the relationship between higher education and work experience. They highlighted the importance of relevant work experience enhances graduates' employability and meeting their career expectations. This is also supported by Jackson & Tomlinson (2021) who states that there is an increased pressure on universities today to enhance students’ employability. Some university programmes now have formal curricula embedded within the programme. On top of developing or providing extra-curricular offerings intended to enhance students’ career readiness and develop their graduate profiles. As MacCallum & Casey (2017) identified that organisations need to offer more opportunities in giving students practical experiences.  This needs to be encouraged by staff however, it is not embedded within the curriculum written by the College of Policing.  According to Wood (2020), research suggests that student officers place significantly more value on practical, on-the-job learning experiences compared to classroom-based instruction. This is also supported by Watkinson-Miley, Cox & Deshpande (2022) who examined the experiences of student officers studying the PCDA and that practical work experiences helped them apply academic knowledge in real-world settings which enhanced their skills and understanding of policing and social issues.  As the PPD does not have elements of work experience embedded the research sample was asked if they could see it being beneficial to students.

Respondent A stated - yes, integrating work experience into the professional policing degree could allow students to apply the theory they learn in class into the real-world environment they will get in policing.  They will be able to consider the challenges of policing within the classroom. It is a valuable tool to prepare any student for their futures. 

Respondent B stated that - work experience is important but there needs to be a balance with academic work. Practical skills are crucial and when the students join their police force, they will learn them. A well-rounded curriculum that includes theory elements and giving the option for students to undertake some voluntary work will prepare students for the demands of the profession. 

Respondent C said that - incorporating work experience could be beneficial, but for policing students' needs to be well-structured and where possibly aligned with the academic content. There needs to be more collaborations with local police forces so that student can ensure the right experiences within policing. I believed that practical experience should not replace the theory element. Different police forces have slight changes in the delivery of the practical application of skills, south Wales police will do things different to Gwent Police. However, there could be a place for it within the degree as it could replace the knowledge students have lost from modules that are delivered through the academic years. I have spoken to the local police training officer, who identified that police should be with the PPD students from open days to their first day starting university. I think this is a good move for the students benefit.

Partnerships Discussion
Having effective partnerships between police forces and universities can enhance the professional development of police students this can be identified by Staffordshire University who has partnered with police forces within the West Midlands region in the delivery of the PPD. The partnership enables students to have a transformative learning experience. The Staffordshire Forensic Partnership’ provides a formal basis for research and student placement opportunities between the University and Police Force (University of Staffordshire, 2021). East Midlands Police Academic Collaboration (EMPAC) is a partnership between five police forces and crime commissioners and eight universities within the East Midlands area. This partnership focuses on addressing policing problems through academic and police practices but, it also provides students on policing degrees policing practices with practical experience and knowledge (EMPAC, n.d). When discussing partnership working with the research sample two participants were aware of police forces working with universities. 
Participant A stated that – I know of students from other universities who have had access ‘drive around’ opportunities with police officers. These could show our students how officers handle incidents but also show students the responsibilities and difficulties police face in their jobs. Students could then bring these experiences back into the classroom and link it to the theory we are teaching them. Some may decide that a career within the police is not for them. 

Participant C identified that - partnerships between academic institutions and the police are a beneficial practice. They highlighted that such collaborations are excellent for sharing information, updating skills and providing guest speakers who can offer valuable insights from real-world experiences. However, they raised concerns about the safety of involving students in real-life scenarios. They questioned whether it would be safe to expose students to the realities of policing through practical, hands-on experiences. The participant pointed out that significant questions would arise if students were to get injured while participating in activities organised through these partnership roles. 

The research made participant B aware of the drive along opportunities. The discussion was done during the interview and was brought up again in this discussion.

Participant B stated - I must admit that I am not aware of any current opportunities for students to accompany police officers during their duties. While the concept is intriguing, for me it raises several concerns and challenges. There are significant health and safety considerations that I would question. Policing involves unpredictable and often dangerous situations and ensuring the safety of students in such environments would be a daunting task. How can we guarantee their well-being during these experiences. Also, what about exposing students to certain incidents that may lead to a negative impact on students mental or emotional health. Within the university we are always considering students well-being, this could expose them further. I am all for supervising students; and as the programme lead, I must consider this but also as the module lead for their dissertations again I am the main student supervisor and know how import this is. If students had time with officers who would supervise them? Someone either police or university would need to be trained to do this but also ensure that the right protocols are in place. This includes providing clear guidelines and ensuring that students understand their roles and responsibilities because some students will enjoy having that importance and use it to their advantage. I do believe that we need to encourage students to undertake the right voluntary opportunities. This is where they can get valuable insights and practical experiences in a more controlled and supportive environment. This would then allow them to develop skills without the risk. This structure environment students can then reflect on practices and link it to classroom work. 

These answers pinpointed that staff believe partnerships are good however, the opportunities such as ‘drive around’ are not identified to the researcher other than in the USA where these services for police students exist (City of DeKalb, n.d.). The Metropolitan police service offer a ride along scheme which is open to the public for individuals who do not have a criminal record, have passed a vetting process and are willing to sign a confidentiality agreement (Met Police, 2024).  College of Policing (2024, d) do identify that UK police forces do have various collaborations, but these are more academic research. However, an area that could be developed further like identified by Hanak and Hofinger (2006) who state that within Czech Republic, Lithuania, Greece, Slovakia, and Norway police academies have achieved university status and Brodeur (2005) highlights the presence of police universities in France, Spain, and Italy. Also, the Association of European Police Colleges who through cooperation and coordination on police training facilitates exchanges of students and staff between national establishments.  However, within the UK this might be different as Participant B stated:

“The Quality Assurance for Higher Education and HEFCW play crucial role in maintaining the standards of HE institutions. There could be concerns that there could be a class between organisations and HEFCW. What we give to students may be different to the demands and expectations from different organisation. For example, when we applied for the university to deliver PPD, the CoP stated levels we needed to be at such as staff qualifications and experiences. Five years ago, we reached them, however now I think we might miss them. This might be problematic in the future if organisations such as CoP have other demands”.  



Staff Experience Discussion 
The transition of police training from traditional vocational methods to higher education has necessitated a focus on the qualifications and experiences of those delivering the curriculum. Experienced staff bring invaluable insights from their time in the field, which can bridge the gap between theoretical knowledge and practical application. 
The Quality Assurance Agency for Higher Education (QAA) (2013) and the UK Professional Standards Framework (UKPSF) (Advance HE, 2019) highlight the necessity for lecturers to meet specific benchmarks to ensure high standards in teaching and supporting roles within academia. These benchmarks are designed to maintain the quality and integrity of higher education, ensuring that educators are not only well-qualified but also continuously improving their skills and knowledge. In alignment with these standards, this discussion was conducted with the participants to reflect on their experiences within the field. The purpose was to assess whether the lecturers felt adequately supported and if they identified any gaps in their training that needed to be addressed. The conversation provided an opportunity for participants to voice their perspectives on the effectiveness of their current professional development and to suggest areas where additional support or training might be beneficial to them.
The discussion also sought to understand how lecturers perceive their roles in relation to the benchmarks established by these authoritative bodies. It explores their views on the existing support mechanisms and the potential impact of additional training on their ability to deliver high-quality education. 
The follow was sated by the participants:
Participant A I ensure that I make a concerted effort to keep my knowledge up to date by preparing for modules and staying informed about current affairs from various journals. I recognise the importance of being well-informed within the field so that I can provide the best possible education to my students. However, I do not have any direct experience in working within the police other than just an academic background but would be interested in gaining more practical experience such as becoming a special or other work, but I just don’t have the time due to work leads. If the university could reduce teaching hours, then I could possibly do it, but we are all maxed out teaching and planning. I believe having that experience and bringing it to the classroom would enhance students' experiences. It could also be part of the universities idea that staff need to have professional growth and development.

Participant B said - I believe that lecturers should possess practical experience in addition to academic qualifications. This hands-on experience is where the true magic happens. While academic knowledge is crucial, it is the practical, real-world experience that truly enriches the teaching process and provides students with invaluable insights. In my view, having people with direct experience in the field of policing, especially in specialised areas such as conducting investigations, is essential. Those who have actively worked in these roles bring a depth of understanding and a wealth of firsthand knowledge that cannot be replicated through qualifications alone. They can share real-life scenarios, practical challenges, and solutions that they have encountered, making the learning experience far more engaging and relevant. For example, when teaching about investigations, it is incredibly beneficial for students to learn from someone who has conducted investigations in a professional capacity. This experience allows the lecturer to provide detailed, practical examples and to explain the nuances of the process that might not be covered in textbooks. It bridges the gap between theory and practice, helping students to better grasp the complexities and demands of the profession. I also believe that practical experience also enhances a lecturer's ability to mentor and support students. Having walked the path themselves, experienced lecturers can offer guidance and advice that is grounded. They can better prepare students for the challenges they will face in their careers, fostering a sense of confidence and readiness.

Participant C, I believe it is my responsibility to thoroughly research my subject area. This research is primarily done during my planning and preparation stages of my lessons. I make a point to ensure that the content is current and comprehensive. Having now left the police over 4 years ago I recognise that I need to stay up to date with any changes. The police are always changing. In my teaching a bring real-life cases that are within the public domain into my classes. By doing so, I aim to provide students with real examples that illustrate the law and rules that I teach.  I think that lecturers should have regular training so that our knowledge remains current. Specialist talks or conferences we need the time and money to attend these, but we just don’t get it or not offered it. This will just not benefit me but also the students who will be bettered prepared. 


Limitations  
The writer identifies a few areas that they study has suffered from limitations. The research centres on one single learning site which will limit the scope of the information obtained. All the participants came from one university, and all deliver on the PPD course.  To ensure there is a wider understanding involving other universities with different experiences from staff needs to be considered. 
Participants were chosen on the basis that they deliver on the PPD and two participants had policing experience having severed within a police force as well as Ministry of Defence Police which will reflect in their answers.  
The study employs a cross-sectional design instead of a longitudinal approach. Having that cross-sectional study allowed research to collect data at a single point in time giving the limited time given to the researcher. Yet, future studies could involve a longitudinal study where the same subjects are extended over a period of time.  
In contrast, a longitudinal study follows the same subjects over an extended period, collecting data at multiple intervals. This type of study can track changes and developments over time, making it possible to observe trends and infer causal relationships. An example would be studying the long-term health effects of a specific lifestyle choice by regularly assessing the same group of people over several years.
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	Appendices



Participant Name MD_______________________________ 
Interviewer Name Jane Davies______________________________ 
Interviewer Programme of Study DProf ____________________________ 
Research Learning Supervisor  ________ Dr Alex Bell, UWTSD _______________ 
Participation Agreement to be interviewed: 
I agree to participate in the research concerning the study of experiences of Professional Policing Degree lecturers. I understand that the purpose of this study is to examine my experiences/understanding of the experiences and opinions of what the degree should involved and the requirements of those teaching on such programmes.   I understand that this will involve me in a relatively short 30-45 minute interview. 
 I understand that this interview will be recorded and transcribed for use only in Jane Davies DProf programme at the University of Wales Trinity Saint David. 
 I understand that my name or any reference to my identity will be kept anonymous in this study and for any subsequent use I will be asked again for my consent.  I understand that use storage of the recordings and transcriptions relating to this interview will be anonymous; safely secured and not be used for any other purpose than this study and will be subsequently destroyed after the use intended here. 
 I understand that I may withdraw from the study at any point with all records of my contribution removed without having to provide a reason.  
 Interviewee Signature: M. Durke 
 Interviewer Signature: A J Davies      Date of Interview:  29/11/2024








Participant Name SF_______________________________ 
Interviewer Name Jane Davies______________________________ 
Interviewer Programme of Study DProf ____________________________ 
Research Learning Supervisor  ________ Dr Alex Bell, UWTSD _______________ 
Participation Agreement to be interviewed: 
I agree to participate in the research concerning the study of experiences of Professional Policing Degree lecturers. I understand that the purpose of this study is to examine my experiences/understanding of the experiences and opinions of what the degree should involved and the requirements of those teaching on such programmes.   I understand that this will involve me in a relatively short 30-45 minute interview. 
 I understand that this interview will be recorded and transcribed for use only in Jane Davies DProf programme at the University of Wales Trinity Saint David. 
 I understand that my name or any reference to my identity will be kept anonymous in this study and for any subsequent use I will be asked again for my consent.  I understand that use storage of the recordings and transcriptions relating to this interview will be anonymous; safely secured and not be used for any other purpose than this study and will be subsequently destroyed after the use intended here. 
 I understand that I may withdraw from the study at any point with all records of my contribution removed without having to provide a reason.  
 Interviewee Signature: Saide France 
 Interviewer Signature: A J Davies          Date of Interview:  20/11/2024


Participant Name KA_______________________________ 
Interviewer Name Jane Davies______________________________ 
Interviewer Programme of Study DProf ____________________________ 
Research Learning Supervisor  ________ Dr Alex Bell, UWTSD _______________ 
Participation Agreement to be interviewed: 
I agree to participate in the research concerning the study of experiences of Professional Policing Degree lecturers. I understand that the purpose of this study is to examine my experiences/understanding of the experiences and opinions of what the degree should involved and the requirements of those teaching on such programmes.   I understand that this will involve me in a relatively short 30-45 minute interview. 
 I understand that this interview will be recorded and transcribed for use only in Jane Davies DProf programme at the University of Wales Trinity Saint David. 
 I understand that my name or any reference to my identity will be kept anonymous in this study and for any subsequent use I will be asked again for my consent.  I understand that use storage of the recordings and transcriptions relating to this interview will be anonymous; safely secured and not be used for any other purpose than this study and will be subsequently destroyed after the use intended here. 
 I understand that I may withdraw from the study at any point with all records of my contribution removed without having to provide a reason.  
Interviewee Signature: Kelly Andrews 
 Interviewer Signature: A J Davies       Date of Interview:  20/11/2024
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Figure 1: Styles of professionalization
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