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 This paper aims to critically discuss government education policy and psychological 

evidence surrounding prejudice and discrimination, in a bid to make recommendations about 

minimising the impacts of it. Policy’s response to prejudice is arguably at macro-environment 

level (Bell and Stevenson, 2006, p.5) and therefore holds limitations to specific interactions 

and contexts, whereas psychological research encompasses the intricacies of prejudice, proving 

it to be a complex issue (Choma et al, 2017, p.278) that does not suit a standardised approach. 

There are therefore limitations of using psychological evidence as a framework to inform 

government policy, and this is acknowledged throughout. To fully contextualise, policy is 

discussed for education in England, linking specifically to OFSTED inspection standards.  

UK education policy can be argued to have considered issues of equality and diversity 

in some way since the Young Report (1920), that, against shared societal belief, claimed that 

'practically all children, except the ‘subnormal’ were capable of profiting by full-time 

education up to 16 or beyond’ (Gillard, 2018). Since this time, England has further culturally 

diversified, with policy embracing multiculturalism as one of its guiding models (Wood et al, 

2006, p.viii), and by changing beliefs about ‘normal,’ adapting society to accept all 

backgrounds, ethnicities, disabilities, sexualities and striving to provide equal opportunities 

(The Equality Act, 2010). This has ensured that education considers the impacts of practice 

upon the plethora of teachers and learners in the system, and raises questions about how to 

educate ‘all.’ Inclusion for all learners is mainly informed by, or links to The Equality Act 

(2010) as the overarching legislation, having an impact on potential prejudice and 

discrimination. Largely, it has been found that policy favours the measurable, and focuses upon 

reducing the impacts of explicit prejudice such as marginalisation, bullying and victimisation, 

that can cause ‘significant setbacks’ for the education process (Abacioglu, 2019, p.2). There is 

little political discourse however that incorporates psychological evidence surrounding implicit 

prejudice attitudes, emerging from teacher expectation (Namrata, 2011; Rosenthal and 

Jacobson, 1965; Van Den Bergh et al, 2010), categorisation (Aboud, 2003), and curriculum 

development (Sabaratnam, 2017). To fully explore the issue, this discussion will encompass 

aspects of education, synthesising existing policy with psychological evidence to critically 

assess suitability for purpose. The areas of focus are teacher training and recruitment, 

curriculum development and delivery, boosting ‘culture’ to diversify learning experience, 

cultural identity/ ‘Britishness,’ teacher expectation, and assessment.  

 Teacher training and recruitment is one aspect of education that can be investigated 

with regard to prejudice and discrimination. Recent education policy has highlighted the value 
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of a diverse workforce, by signifying a lack of diversity in educational leadership positions, 

listing those with ‘protected characteristics’ as likely to encounter barriers to progression in the 

sector (DfE, 2018, p.1). To combat this, equality and diversity has been upgraded as a priority 

for recruitment and retention, ensuring that school leadership positions are measured for 

diversity through key performance indicators, and by funding £2 million towards employing 

those from ethnic minority backgrounds in head teacher positions (DfE, 2018, p.1). 

Psychological evidence surrounding prejudice and discrimination has highlighted that a lack 

of diversity in educational settings can result in higher levels of prejudice (Brewer, 1999), so 

having a diverse teacher workforce may prevent this. With learners linking ‘recognition, 

identification, group homogeneity, conservation, multiple classification, egocentrism and 

racial sorting,’ to race-related attitudes when at compulsory education age (Aboud, 2003, p. 

50), this is a positive step forward, reducing negative attitudes towards out-groups based upon 

evidence that ‘inter-group contact’ can ‘mitigate in-group biases’ (Mitchell, 2019, p. 1517). 

Multi-cultural teaching professionals can contribute to this therefore, diversifying education 

through ‘protected characteristics’ and positively impacting the learner experience. At policy 

level, this recruitment drive may be problematic however, as ‘protected characteristics’ include 

sexuality, race, gender and disability (The Equality Act, 2010), but do not encompass class, 

socio-economic status or health, all of which can be linked to implicit and explicit prejudice, 

and subsequent discrimination in education (Namrata, 2011, p.851). Despite this, when 

recruiting teachers, it can be argued that government initiatives do encompass those 

disadvantaged by socio-economic status, providing equal opportunities to diversify the 

workforce and reduce prejudice. Student financial grants are available for trainee teachers who 

come from low-income families, the care system, have caring responsibilities, dependents or 

who are homeless (UK Government, 2019), showing a consideration for arguably a variety of 

potentially stigmatised characteristics. Student funding is however only one method, as social 

factors linked to socio-economic background can be a stronger influence, and people from 

areas of high deprivation are further socially disadvantaged, regardless of the financial help 

available. Although generalisations about aspirations cannot be made, demographics and social 

factors undoubtedly have an impact (Kintrea et al, 2011, p.7), showing a gap in education 

policy based on only certain minority characteristics, dismissing the need to include various 

socio-economic backgrounds or classes. This serves only some minorities such as race, 

sexuality, religion and gender, and not all in the professional workforce.   
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 Another way in which equality and diversity initiatives surrounding teacher recruitment 

may be problematic lies in the lack of continued management of prejudice in professional 

settings. Feeling valued as an employee is largely undermined by prejudice in any workplace, 

and in recruitment processes through ‘stereotyping or ethnocentrism,’ (Henry and Evans, 2007, 

p.4). For teachers, policy dictates that employment based on ‘protected characteristics’ must 

be assisted by ‘equality and diversity hubs,’ with the main driver for diversifying the workforce 

linked to ‘embracing 21st century working practices’ and establishing ‘clearer career pathways’ 

(DfE, Teacher Recruitment and Retention Strategy, 2019, p.25). This does not necessarily 

address the stereotyping threat of a socially rich workplace however, and is not clear about the 

reduction of the potential prejudice involved. Policy linked to teacher recruitment only alludes 

to the benefits of a diverse workforce, but this diversity does little to encompass all minority 

characteristics, falling short of reducing discrimination at teacher training stages.  

Based on psychological evidence, training teachers on implicit and explicit prejudice 

attitudes is important, as teachers can inform learner attitudes through ‘long held beliefs and 

practices’ (Hewlett, 2013, p.3). This plays a role in ‘the prosocial development of their 

students,’ to ‘reduce the likelihood that they will become adults who are prejudiced and 

intolerant of others who are different’ (Ponterotto et al, 2006, p. 165). Policy should encompass 

compulsory training to educate teachers about prejudice, and the impacts of this on their 

students. The focus on simply diversifying the workforce is only partly towards a strategy that 

can respond to prejudice and discrimination in education. Linked with this, Departmental 

Advice for School Staff (DfE, 2014) in response to The Equality Act (2010) shows policy’s 

shortcomings in educating teachers about discrimination beyond any in- house policies or 

procedures. Although the document states that discrimination is unlawful against ‘sex, race, 

disability, religion or belief and sexual orientation’ (DfE, 2014, p.5), again, it does not include 

class, socioeconomic status or health, despite evidence that these are sources of prejudice 

attitudes (Namrata, 2011). The guidance encourages teachers to have a view on protected 

characteristics, not leading to discrimination if such views are communicated in an ‘appropriate 

manner and context under The Equality Act’ (DfE, 2014, p. 23). This is ambiguous, with 

standards on appropriate expressions of views not clearly outlined and no formal training 

offered as a result of policy. It can be said that there are different interpretations of fairness, 

and, ‘social justice’ may not always be consistently clear as to what is ‘right’ or ‘wrong’ 

(Mayhew and Fernandez, 2007, p.55). This could mean that policy is giving permission to 
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teachers to express views that enhance prejudice and discrimination with no clear overarching 

guidelines surrounding appropriateness.  

 

Etc… 

 

To conclude, a case to combat prejudice and discrimination using education policy can 

consult psychological evidence based on these findings. One: Higher levels of diversity in a 

classroom may reduce prejudice (Brewer, 1999), two: Teacher’s should be aware of prejudice 

attitudes to reduce discrimination (Bhopal and Rhamie, 2014), three: Boosting culture and 

cultural capital can reduce prejudice (OFSTED, 2019; Neto et al, 2018, p.748) and four: 

Assessment protocols being anonymised, and ‘one to one’ working can reduce discrimination 

(Brown, 2016, p.19; NUS, 2008). Current policy can be synthesised to enforce these findings 

underpinned by The Equality Act (2010) that protects minority groups and is enforceable in 

incidences of discrimination. By reducing inequality through the protection of curriculum 

content, citizenship being taught can increase both cultural capital and diversify learning 

experiences, linking to the evidence of reducing prejudice. The Teacher Recruitment and 

Retention Strategy (DfE, 2019) is taking steps to diversify the teaching workforce and this can 

contribute to the reduction of prejudice through ‘inter-group contact’ (Mitchell, 2019, p. 1517), 

and, when in conjunction with The Ajegbo Report (2007), are linked to geographical contexts 

and specifics of equality.  Individual contexts are important as this is further supported by 

evidence that individual experiences are vital in understanding prejudice (Son-Hing et al, 

2008). Recent government initiatives to ‘boost culture’ (DfE, 2020) link well to psychological 

evidence to reduce prejudice, and assessment measures are acknowledged in policy, as 

OFSTED outline misuse of assessment in inspection frameworks (OFSTED, 2019, p.45). 

Linked to the four findings therefore, it can be argued that existing policy is serving education 

to combat prejudice and discrimination in some ways, with the main gap being that teachers 

do not need to be trained specifically in reducing prejudice as outlined by policy. The Equality 

Act (2010) remedies this somewhat in its requirement for schools to ‘publish equality 

information and objectives’ (Bhopal and Rhamie, 2014)’ but this is at a macro level and does 

not necessarily encompass individual attitudes.  
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