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For this case study I have collected various information on strategies used in class to support an autistic pupil with Global Development Delay and challenging behaviour with the involvement of on-site professionals and external agencies to overcome some of the difficulties. 
As a teacher in a special needs school it is our duty to adapt learning experiences to suit the individual. We as teachers must be committed to creating a ‘fully inclusive education system where all learners are inspired, motivated and supported to reach their potential.’ (Additional Learning Needs (ALN) Code 2018)
The introduction of the new ALN document states that it ‘transforms the separate systems for special educational needs (SEN) in schools and learning difficulties and/or disabilities (LDD) in further education, to create a unified system for supporting learners from 0 to 25 with ALN’. (ALN Code February 2019)
Throughout the document it states the importance of supporting learners with ALN to overcome barriers to help them progress to achieve maximum potential, to improve planning an delivery of support to those learners taking what they want and how they feel into consideration and finally ‘identifying needs early and putting in place timely and effective interventions which are monitored and adapted to ensure they deliver the desired outcomes.’ (ALN Code February 2019)
Using these strategies within our special needs school means the involvement of multiple specialist agencies to help support individuals with their specific needs and to learn new strategies to encourage them develop life skills, language and communication, sensory processing, interaction, self-care and transition on a daily basis which in turn supports the individual in having a happy fulfilling independent life.
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The child’s ‘Statement’ (fig 1) outlines the child’s specific needs and outlines the areas in which we must support within the school environment. Support to overcome barriers with help from parents and external agencies is essential.
For this case study the child has been diagnosed with ‘Childhood Autism and Global Development Delay’.
Some of the barriers we needed to develop and overcome were stated as:
· No writing, drawing or fine motor skills
· No sense of danger 
· Needs routine 
· Doesn’t like change – difficulty in public places
· Non-verbal – sever speech, language and communication difficulties
· Subject to tantrums and aggressive behaviour 
· Poor social skills 
· Communication skills need developing 
· Self-care support 
· Difficulty expressing feelings 
· Difficulty in socializing with other pupils                                                                                              
· Difficulty in sharing attention with an adult
· Language modelled at 1 word level – supported with objects, pictures and sign
· Doesn’t respond to visual timetables or schedules or picture prompts
· Sensory activities required to remain calm and regulated

Objectives listed were as follows:
· To develop receptive and expressive speech, language and communication skills
· To develop social, communication and play skills
· To promote engagement in the learning process and develop educational skills in the line with his cognitive abilities
· To develop joint attention skills and concentration skills
· To address sensory processing difficulties 
· To develop the ability to cope with change 
· To develop independence and self-help skills 
· To develop and awareness of danger

As seen in the pupil’s statement, they show classic signs of autism. They show common traits often discussed as the ‘Triad of Impairments – Communication, Social interaction, Imagination, and sometimes sensory issues being the fourth impairment.
The pupil shows issues with all of those classic autistic traits accompanied by Global Development Delay (GDD). In some cases GDD can be overcome with the correct support for that child, other cases the support needs to be ongoing. Some of the classic characteristics of GDD are ‘fine and gross motor skills; cognition; sensory, social and emotional development; language and communication development; and activities of daily living (eating, hygiene, getting dressed, etc.).’ (lavalensante.com) 
The pupil in this case has the ability to learn new skills quickly if feeling cooperative. They show a high understanding of what is said to them even in more complex sentences. They will respond common requests such as ‘wash your hands’, ‘go get your iPod from your bag’, ‘your turn - come to the board.’
This level of understanding enables us to increase daily vocabulary to support communication with others. Updating their iPod on a regular basis and demonstrating adding additional words to sentences has proven successful, for example – ‘I want toast jam’ became ‘I want toast jam red.’ 
Even though the pupil is non-verbal, they are beginning to make sounds to indicate how they are feeling or when they want to respond to a request. ‘EEESSSHHH’ means ‘No’ often accompanied by a stop like hand gesture.
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To overcome various barriers we would use the statement targets to create their Individual Education Plan (IEP) each term and their Individual Development Plan (IDP) and Annual Review targets each year. These targets would be incorporated into daily tasks. Some of the following systems and techniques were used in class to support the pupil and help achieve set goals.
Symbols and Objects of Reference (fig 2)
To support the development of receptive and expressive speech language and communication skills we would use objects of reference or symbols. The use of pictures helped the child visualise what we were saying to help support understanding of the spoken word. A book of photos would be used containing various areas within the school to help understanding of where they were going to support transition.
Transition seemed to be one of the most challenging aspects of the child’s behaviour and could be quite restricting when wanting to do activities in different areas of the school. Even going outside to play became increasingly challenging. 

Communication Aid (AAC app) (fig 3)
The pupil would use a communication aid to help support their communication needs. An iPod using the programme Proloquo2go which is an Augmentative and Alternative Communication (AAC) application would support sentence building in order for the pupil to ‘speak’. The pupil was encouraged to use the communication aid to ask for snack items or desired activities. Using their communication aid to support them, when they found it difficult to communicate what they wanted, helped combat frustration and support positive behaviour in class and at home. 

TEACCH Style Box Activities (fig 4)
 ‘Treatment and Education of Autistic and Communication Handicapped Children’ (TEACCH) style activities and help further understanding of pictures and words to develop vocabulary for communication in a thematic approach termly. These activities had a clear beginning and end which encouraged good cooperation from the individual and helped support ‘learning how to learn’. One of the most favoured activities was in the style of a ‘Shoebox’, which have a high degree of structure to support the individuals in succeeding and completing the task independently. Developed by Ron Larsen, a therapist at the TEACCH program, the ‘Shoebox’ style tasks have ‘proven to be an educational breakthrough for those students who are beginning their educational journey while developing greater independence.’ (Shoeboxtasks.com) Our case study pupil would often need the activities modelling by an adult once, they could then continue independently with little adult interaction, only occasionally to correct some mistakes. These specific activities helped support engagement in the learning process and develop educational skills in the line with their cognitive abilities.

Literacy and Numeracy Programmes (fig 5)
Literacy and Numeracy activities at the correct level were completed daily as programmes as well as within other activities in cross curricular rich learning tasks. 
Specific programmes such as Uffculme consisted of a book, visual discrimination and categorization. 
The book ‘What doing?’ consists of completing 2 word symbolized sentences to describe images – ‘Boy eating’. Symbolized words were colour coded to encourage placing the cards in the correct direction (left to right) under the image. 
Categorization uses 2 key symbolized headings to sort images into 2 different groups. Visual discrimination uses sets of similar images in which they had to find a slight difference and sort into groups. 
Numicon activities consisted of ordering shapes on a 1-10 number line and matching. Developing understanding of numbers 1, 2, 3 and matching those Numicon shapes to quantities is still ongoing.
All activities followed structure and encouraged independence when learning new skills and helped promote progress.

Motivators and Now and Next (fig 6)
To support the cooperation of the individual motivators were used and a ‘Now and Next’ board with symbols to show the child’s requested activity to complete ‘Now’, then rewarded with their motivator ‘Next’. The ‘Now and Next’ board later expanded to ‘Now, Next, Later’. This helped the child start to understand and compete a series of asks in order to be awarded with their motivator. The aim was to stretch out the activities as long as possible before rewarding, thus expanding the child’s concentration levels. The ‘Now, Next, Later’ board progressed to an ‘I am working for’ board where the child would gain cubes for a series of activities completed, depending on their concentration levels that day. Four cubes had to be awarded before given their chosen activity. Their chosen activity was usually Play-Doh or a sensory ball in the conservatory, which supported their need for sensory activities to calm and regulate. 
This approach helped with some transition problems previously stated. The pupil would learn to understand if they went to music in the hall (shown an ‘I am working for’ board and a picture of the hall) they could then go to the conservatory to use the swing or sensory ball. 


IEP, IDP and Annual Reviews (fig 7)
IEP’s, Annual Reviews and IDP meetings incorporated specific goals to help the individual with short term and long term achievement success, specific to their needs. Some of these targets consisted of transitioning to another area of the school for swimming, social interaction and playing with others, developing motor skills, using their iPod to communicate, self-care routines and following 2/3 step instructions or tasks. The meetings included the involvement of parents, health care professionals and various external agencies which collaboratively decide with the parent’s involvement the required support and progression steps for the individual. IEP’s were completed termly as short term goals, Annual Reviews and IDP meetings were longer term targets updated yearly. Figure 7 shows IEP and Annual Review target examples as the new IDP meeting is to follow in October 2019.
Group and Adult Interaction 
The pupil was often show some interest in practical activities.  These activities were often completed in small groups to encourage the pupil to develop their social interaction with other pupils. We organised the class, to include the pupil with their classmates when reading stories or completing tasks on the whiteboard, by organising the seating area in a horseshoe shape. This ensured that the pupil sat with the other pupils in class and not in a separate area to everyone else. They also enjoyed sensory group activities such as cooking or making salt dough from scratch.
In addition to helping the pupil develop their interaction with other pupils we also encouraged interaction with adults via activities which required taking turns, intensive interaction and music therapy sessions. The pupil responded well to intensive interaction often showing signs of happiness by laughing, smiling and reciprocating actions. 

Positive Handling Plans (PHP) and Communication Passport (fig 8&9)
Consistency is essential when working with pupils with autism and GDD. Routine and consistently handling difficult situations, across the staff in class, are a fundamental part of controlling difficult situations and keeping the pupil calm and regulated.
Having specific scripts and guidelines to ensure all staff do exactly the same each time a situation arises helps the pupil understand boundaries and what is required of them.
We use Positive Handling Plans to help support behaviour and difficult situations in class. We also use Communication Passports to ensure we have a good understanding of the child, their background and how communicate and how they respond to communication.
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During the past 12 months some of the techniques we used in class to support learning and manage behaviour were no longer motivating the pupil enough to comply with simple daily routines. Varying the activities were difficult as they responded well to activities they knew well. Making any changes to encourage positive behaviour became challenging. 
The pupil would pace back and forth the class often finding a chair to rock on. Requests to sit in their chair even with Play-Doh as a motivator became more difficult. Using an unopened NEW Play-Doh tub was the new motivator but was too expensive to uphold.
Activities became shorter and concentration levels were decreasing. 
Something needed to change to help the pupil continue with their progression.
At this point we requested more involvement from Occupational Therapists (externally) and Speech and Language Therapist (on site).
Our on-site speech and language therapist (SALT) came to see the pupil on several occasions to observe behaviour and develop some new strategies to develop language targets in class and encourage the pupil to have better communication and a better understanding of what was asked of them. (fig 10)
The SALT team introduced a new 6 step working board where the pupil would have 5 symbolized pictures showing the activities or steps to achieve followed by a motivator at the end. Once completed the activities could be covered by a ‘Finished’ flap to show that it had been done. 
Each activity or step was a small goal to encourage the completion of a sequence of activities. An example of these small broken-down more achievable steps would have been – Chair, Toast, Circle, Book, Sorting, Ball. (fig 11) This new process has been successful and we have seen some improvement in cooperation in class. 
Correspondence with an external Occupational Therapist (OT) led to organising observation sessions to observe behaviour in class in order to suggest ways in which to overcome these obstacles. 
Detailed reports from the OT (fig 12) helped us understand the reasons WHY the pupil did some things they did in class. Pin-pointing ‘WHY’ helped us understand the reasons behind the techniques incorporated to overcome such challenges.  
Some behaviour difficulties started to arise in class such as refusal to sit in their chair for an activity, rocking on other chairs in class and climbing on tables and counters when protesting to follow instructions. These behaviours were also witnessed by the OT.
After several observations the OT provided some reading materials (fig 13&14) on certain conditions she felt were relevant to the pupil and some information packs on sensory activities and other recommendations to overcome certain situations.


Some of these recommendations were:

· Sound based intervention – music therapy using the Quickshifts Album
· Further assessments and liaising other therapists for further input
· Vestibular/Proprioceptive activities – rocking chairs, swinging, scooter, trampoline
· Sensory circuits – wheelbarrow walks, copy the dog, walking on knees
· Sensory nests (refuge) – pop up tent, heavy blankets, soft lighting, music, soft toys
· Safe things to chew – sensory chews, chewable jewellery 
· Tactile play – sensory trays, sensory toys, scented toys, Play-Doh
· Intensive interaction to support transitions
· Use visual schedules and timers
· Use a signal when the activity has finished – clean up song/bell
· Make moving from one place to the next fun – riding a scooter, sing a song

Sensory Activity Recommendations
· Sensory breaks throughout the day
· Using the swing on arrival to school
· Massage and rollerball
· Wall push ups and wheelbarrow rides
· Firm putty 
· Rolling and unrolling in a tight blanket 
· Direct pressure to joints – hand and feet massage
· Scrunching paper and throwing at a target
· Pea pods
· Tug of war
· Fidget focus
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With the extensive amount of recommendations from SALT and OT it was sensible to try just a couple of them at a time. Too much change and intervention in a short period of time wouldn’t have the desired effect. 
We started to use the swing on arrival and incorporate more sensory activities throughout the day to keep the pupil regulated. The smaller steps working for board is still ongoing and has shown some success by breaking the steps down making them more achievable. 
The pupil responded well to regular music therapy sessions with the music teacher in the sensory room, as well as some intensive interaction from staff when needed in class. We will start to incorporate the recommended Quickshifts album within class and within the regular music therapy sessions.

Sensory toys in class like massage balls and peanut balls have helped destress and calm when we could see signs of the pupil becoming frustrated. 
Overall the amount of support needed to tackle some of the difficulties in class has been extensive. Learning new strategies and adapting environments to support the learning and development of pupils is an essential part of teaching in a special needs school. 
The pupil will continue to be supported in class and at home to develop their communication, language, cognitive skills, sensory processing, self help and interaction with others. Improvements can already be seen in a short space of time which has helped the pupil become a more cooperative and happy, showing enjoyment in activities on a daily basis.
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PART 2:
SPECIAL EDUCATIONAL NEEDS

Parental Advice ~> (received)

r is in good general health and is able to walk, run and climb well.
enjoys being outdoors, especially playing on -trampoline. When

indoors ~ likes to watch certain DVDs repeatedly and enjoys large

jigsaws but has no writing, drawing or fine motor skills.

SEE is happy with close family members but very wary of strangers.
GHR has no sense of danger. lineeds routine and does not react
well to change which makes being in public places very difficult.

Initially, JENIINEP development was normal; @i§ started to talk and had a
vocabulary of between 20 and 30 words. is now non-verbal and only
communicates physically. Although{il} can be happy and co-operative
on[_Jterms, Gl is very strong willed and can be subject to tantrums
and aggressive behaviour if__] doesn't get@ijown way.

@R enjoys going to school where @ has a good relationship with[__]
Class Teacher and LSA but[ Jdoesn'’t really socialise with @i peers.

parent considers that [ needs additional support as {gi§social
skills are poor and it is essential that [_|develops @l speech, language
and communication skills. -also needs help for all aspects of self-
care, including toilet training which is ongoing.

Educational Advice

@b is a delightful who is usually happy, smiling and
enthusiastic. §ilPrecognizes familiar adults and will respond when il
name is called most of the time. il has a diagnosis of Childhood
Autism and Global Developmental Delay. .is non-verbal, has no
awareness of danger or personal safety and needs support for all
aspects of self-care including dressing and toileting. has
significant difficulty expressing[lfeelings and emotions. Gl can
become very frustrated and may hit out at objects and people nearby
but usually calms down relatively quickly after an incident and returns to
@@ happy and friendly disposition.

In order to access all areas of leaming, -requires a highly
differentiated curriculum and significant support. -Is currently working
within the P scales of attainment. @lldis beginning to show more
awareness of other children although he will not generally engage with
them. .usua[ly prefers to complete activities alone but is becoming
more willing to accept an adult joining in with a task. Shared attention
and anticipation is still developing and @lis beginning to use a few
simple signs to show what[_|wants although this needs to be modelled
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by an aduit. .enjoys 1:1 sensory activities and rough and tumble
play.

Significant support and encouragement are needed to approach new
learning experiences and activities as Wil can be difficult to engage
andl requires considerable processing time to understand what @
needs to do in a new situation. In order to enable @l to reach @
potential @ needs to be educated in a small class environment with a
high ratio of trained and experienced adults to pupils.

Medical Advice

received a diagnosis of Childhood Autism and global
developmental delay from the multi-agency assessment team in
November[ | @ has associated severe speech, language and
communication difficulties and is non-verbal.

- is reliant on adult support for all day to day activities. W needs
routine and becomes very upset with change. QI has difficulty
communicating @i emotions and is subject to tantrums and physical
aggression if'a cannot get what @i wants.

Speech and Language Therapist's Advice [ |

A referral was made fo the Speech and Language Therapy Service in

[_Tdue to concems thaisiifiilif acquisition of language was
ressing. . received a diagnosis of Childhood Autism in

&Iinoorporaﬁng a global developmental delay and severe language

difficulties.

SE) is able to attend well to an activity of @ljown choosing for a
limited time. {l finds sharing attention with an adult very challenging.

is able to follow familiar instructions and routines and responds to
music as a cue for the next activity. Language needs to be modelled at
a one word level with accompanying objects, pictures and sign as
appropriate to the context. 6 is able to make a choice between two

objects.

Although Sl can be vocal@ is not yet using functional speech and
uses postures and non verbal behaviours to indicate §lj needs. I___lwas
observed to be a very “self-sufficient” (JlllflJand seems to feel most
comfortable on the periphery of a group. Shared interaction is very
challenging and activities need to be highly motivating to encourage{il}
to join others.

A high level of support is required as has a significant difficulty in
all areas of communication. il will need a programme of Speech and
Language Therapy which is delivered as part of his Individual Education
Plan (IEP) and monitored by the Therapist on a regular basis.

Sl
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Educational Psychologist’s Advice
as recently received a diagnosis of Childhood Autism
presents as a largely happy%' preferring
own company to that of others. . is beginning fo show more
awareness of [_]peers and will play in parallel but does not tend to
engage with them. @iis developing participation in some shared
activities but, given his diagnosis, it is difficult for- to engage.

At present, @il is non-verbal and does not yet spontaneously use
sign to communicate. i) uses simple gestures such as pulling an adult
by the hand to indicate what @Pwants or needs. Some vocalisations are
made but without any apparent communicative intent.

W s hugely sensory and appears to enjoy vestibular feedback. @il
can easily become overwhelmed by @i surroundings. Support is
needed with all personal care and @@s not yet toilet trained. Constant
supervision is needed as-has no awareness of personal safety.

It is considered that standardised cpgnitive assessment would not
produce meaningful results as—is not yet “ready” to engage. The
primary focus is to elicit increased €ngagement as this will allow Sl
to start accessing {il}learning potential. Progress is currently charted
with the use of P Scales and staff report thatdillilll§ is currently on P3
for Literacy, Numeracy and i) Personal and Social Development.
Reports and observations indicate that Siliiilf) requires significant adult
support to access all leaming experiences and that a highly
differentiated Foundation Phase curriculum is essential in order to
access any activities in a meaningful way.

Advice from the Pembrokeshire Communication Team Support
Service [ |

QP has a diagnosis of Autism with symptoms in the severe range.
@9 also has severe language difficulties and global developmental
delay. @l communicates through the use of body posture and some
idiosyncratic gestures. PECS has been tried in the past but progress

has been limited.

1t was noted during observation that Wilillp sought a lot of physical
contact from adults. plays in parallel with other children. @ allowed
adults to contribute to @il play but only initiated the physical play. §i
was not observed to use visual timetables or schedules and[ _|parents
report that he will not respond at home to the use of visual schedules or
prompts in the form of picture cards. Concerns were raised that (D
can become aggressive if @l requests are not met.

responds well to the calm setting of §ill class and to being
allowed to watch first and then do. School staff are able to meet Wil

-5-




image4.jpeg
needs in terms of understanding his sensory profile and providing a level
of stimulation that can help @i} to remain calm and regulated.

Addendum| |
A request for I to attend NN for his Key Stage 2

education was considered by the Specialist Placement Panel and a
place has been made available for @il from

Annual Review Report [ [received)
The Annual Review Report indicates thaijiiliilll§is now using the toilet

during the daytime but still wears nappies at night.
Summary

- has special educational needs in relation to\gx
Diagnosis of Childhood Autism and associated severe speech,
language and communication difficulties
» Social communication difficulties including difficulties with joint
attention
Global developmental delay
Attention and Concentration difficulties
Delayed play skills
Emotional difficulties and aggressive behaviour if {§i) wishes are
not met
Sensory sensitivities
Need for routine and difficulties coping with change / new
situations
Delayed fine motor skills
Lack of awareness of danger and personal safety
Delayed self-care and independence skills
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PART 3:
SPECIAL EDUCATIONAL PROVISION

Objectives

« To develop WD receptive and expressive speech, language and
communication skills

« To develop flfsocial communication and play skills

« To promote §lllengagement in the learning process and develop Bl
educational skills in line with his cognitive abilities

» To develop @il}joint attention skills and concentration skills
¢ To address {i§sensory processing difficulties

» To develop il ability to cope with change

« To develop independence in self-help skills

« To develop an awareness of danger

Educational provision to meet needs and objectives

Meeting Special Educational Needs is a whole school responsibility.
The pupil’s special needs will be met firstly through good inclusive
classroom practice, small group interventions normally provided by the
school and specific targeted approaches which draw upon specialist
advice where appropriate, and involve the adjustment of leaming
objectives and teaching styles, and/or individual support.

School will provide a supportive and positive classroom environment in
which rules and routines are consistently and explicitly applied, as
described in the school's Special Educational Needs Policy. The
tement of Special Educational Needs is an

provision outlined by this Stal
addition to the on-going level of Early Years/School Action Plus support

provided by school.

1. Wil be placed in - AR ST

school where

@ will be taught in small classes by staff experienced in teaching
pupils with severe and complex difficulties.

Y, 8
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10.

1.

W vill have access to an appropriate Curriculum, suitably
differentiated and modified to meet fflineeds. The curriculum wil
include pragrammes to promote the development of @iskills in the
areas of speech, language and communication and social
communication, primarily, and to promote engagement with @i}
environment and people around . Following consultation with @il
parents, consideration will be given to disapplying Gl from
National Testsinthe [ |

Teaching will be in a small class setting by experienced staff who
have a sound knowledge of autism and strategies that have proven
effective with children who have an autism spectrum disorder.

Staff working with El§ will also have received training in workiﬁg
with pupils with significant speech, language and communication
difficulties and complex learning difficulties.

Al staff working with @l will need to be aware of the nature of
his difficulties including his sensory issues, @iddifficulties managing
change, his lack of awareness of danger and the effect they have on
@R daily life. It would be beneficial for a one page profile to be
available to all staff working witl

An Individual Education Plan (IEP) will be compiled for{ililll§ which
will incorporate short term targets working towards the long term
objectives listed above.

@D EP will include a detailed individual programme of work
that takes account of @il communication needs and @i sensory
issues in line with the advice of the Speech and Language Therapist
and the Educational Psychologist. The development of @i fine
motor skills will also be targeted.

QP vill also need to target development of the skills which
are essential to accessing learning such as attending, turn taking
and following prescribed structure and routines.

A personalised visual timetable and use of concrete objects of
reference may help @il develop a sense of routine and structure.

& vill receive direct input from a Speech and Language
Therapist and support and advice will be provided to the school. '
programme will be monitored and targets reviewed by the Therapist
on a termly basis.

In line with the advice of the Highly Specialist Speech and Language
Therapist and the Specialist Speech and Language Therapist (ASC)
it is recommended that W will benefit from the following:

b
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12.

13.

« Exploration of a range of sensory experiences such as the use of
Lego, an iPad or puzzles to develop engagement and interaction

« Use of principles such as DIR / Floor time and sensory
approaches to extend shared attention and develop emotional
regulation

« Use of a Total Communication approach to all teaching and
leaming which will include speech, sign/gesture, objects and
pictures

« Plenty of time being allowed for @l to process and respond to
a situation before providing an answer

« Plenty of opportunity to make a choice across a variety of
contexts.

The use of high affect and simple and repetitive language modelling
is also important in order for @il to develop further his use of
gesture and sign to communicate.

As SEEED attention is variable, for the purposes of making
communication functional for @i, instruction should be kept at a 1
key word level. {

15.

16.

17.

18.

19.

Labelling of lllfll emotions — both positive and negative will help
evelop a better of awareness of Yl own emotional state.

Routine is very important toqiilll#and__will need to be prepared
in advance of any planned change.

Adult support will be required for all elf care needs and@il}
will need close monitoring at all times as | |has no concept of

danger or personal safety.

The school will need to maintain close liaison with parents so as to
facilitate a consistency of approaches between home, school and
outside agencies.

il require a transition plan that is prepared well in advance
of any change in educational placement. It is imperative that all
relevant professionals and parents are included in the development
of this plan, so that it is tailored specifically to meet @ilineeds.

Monitoring

The school should set out in writing QI Individual Education Plan
immediately following receipt of the Final Statement if he remains at -

B
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current school, or within two months if @is placed at a different school.
The Individual Education Plan will set short-term educational targets
specific to[__]needs, which are designed to work towards achieving the
objectives at the beginning of Part 3 of the Statement.

The school should consult with- parents and those professionals
who are involved in Wipeducation when drawing up @ individual
Education Plan. Where appropriate diiliill} should be involved in the
setting of Individual Education Plan targets.

The school should regularly monitor and evaluate—progress.
The short-term targets specified in @i} Individual Education Plan should
be reviewed and revised at least twice a year in consultation with
SR o= rents. G should also be involved, if appropriate.

The school should hold Annual Review Meetings to reconsider D
special educational needs, the effectiveness of the provision being
made and his progress towards achievementof the long-term objectives
at the beginning of Part 3 of the Statement. dparents and
involved professionals should be invited to attend. -should also
be invited to attend for at least part of Annual Review Meetings, if
appropriate. The Annual Review will monitor the appropriateness of:
(a) any modifications to National Curriculum subjects,
(b) any provision substituted for disapplication from National
Curriculum subjects.

The school should send a written report of the Annual Review Meeting's
findings and recommendations to the parents, the professionals
involved and the ALN Department, Children and Schools,
Pembrokeshire County Council, no later than ten school days after the
Annual Review Meeting or the end of that school term, whichever is the
earlier. The recommendations will be considered and the ALN
Department will inform the parents, the school and the professionals
involved whether amendments to the Statement are required.

-10 -
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PART 4:
PLACEMENT

PART 5:
NON-EDUCATIONAL NEEDS
@ h=s a diagnosis of Childhood Autism and has associated speech,

language and communication difficulties which need to be addressed
with the advice of a Speech and Language Therapist.

PART 6:
NON-EDUCATIONAL PROVISION

— Local Health Board

@EEPis under the care of a Speech and Language Therapist for@il}
speech, language and communication difficulties associated with i}
diagnosis of Childhood Autism.

D SCHOOLS
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Targets and !ction Plan

Name: QD Year group:® Class teacher: W EENE)

Lead Worker for this young person:

Contact details for Lead Worker:

ﬁ

Key skills & Level / Outcome | Education/ Inclusion targets Date to be
subject areas comp!
Communication Speaking P3ii « Touse[ ]iPod independently when asking for
skills & Listening P3ii something[_Jwants or a chosen activity that isn’t toast
English = Reading P3ii or play dough and give it to an adult
Writing P3ii « To respond to options or choices with
actions/gestures/ipod given 2 options.
o To match pictures to symbols in [ ]Uffculme
programme like ‘What doing?’.
«  To match the letters of[_]own name from a choice of
letters.
Number skills & Number: P3ii o To order Numicon shapes up to 5 without the number
Mathe- Space, Shape line.
matics and « To categorize objects according to size through a

4

Measures:P3ii
Using and
Applying: P3ii

TEACCH style activity — ‘Big or Small?’
e To develop fine motor skills through various TEACCH
style activities.

Thinking skills and

Pre Foundation

« To take part in ball games with other pupils in the

L1
LT
LT
—

Skills for Q playground.
life e To enjoy the attention of familiar adults.
PSE/Behaviour Pre foundation o Torespond to[_]'Now Next Later’ visual prompt to sit
in[_Jseat straight away for work.
« To transition from lower school to upper school for
activities other than swimming.
ICT P3i+ « To use a mouse to manipulate the screen on a
computer programme such as Purple Mash.
e To tum the page in a Clicker 7 book to view the next
page.
OTHER Person Action to be taken Date to be
AGENCIES responsible completed
Health Services School Doctor & | To provide support with health needs. =
Community

Children’s Nurse

Young Person

L1

To use visual support at home to transfer between
activities.

The Parent/Carer/
Guardian

Parents

To use visual support (as discussed with school) with
I:l so that he knows what is happening next.

E——
L1
I
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SOLAR

IEP

1 Target: Follow a 3 step sequence to complete a task from start to finish.

Examples of Activities: Washing hands, cleaning up after an activity, making snacks, cooking,
building activities.
Goal 3: Follow a 4 step sequence to complete task from start to finish.

Goal 3 Achieved On:

Goal 3 Evidence:

Goal 2: Follow a 3 step sequence to complete a task from start to finish.
Goal 2 Achieved On:

Goal 2 Evidence:

Goal 1: Follow a 2 step sequence to complete a task from start to finish.

Goal 1 Achieved On:

Goal 1 Evidence:
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Name AR

Positive Handling Plan

[ ]

What does the behaviour look like?

=5

Review Date of plan:l:l

Stage 1 Anxiety Behaviours

Stage 2 Defensive Behaviours

Stage 3 Crisis Behaviours

Shouting during transitions
from one activity to another
or when moving around
school.

Pacing/running in the
classroom

Response:

Show timetable pictures
and give| time to
interpret. Use minimal
language to reinforce what
is happening next.
Offer[Ja hand to hold.
Use ‘now and next' as
reinforcement e.g. work
now playdough next.

Refusal to move, dropping to
the floor, running in the
opposite direction (away from
staff).

Standing on top of equipment
e.g. bench/climbing frame.
Climbing boundary fencing of
school playground.

Response:

Show ‘now and next'/pictures;
givel time to interpret.
Use key words only to reinforce
next step e.g. dinner, class.
Offer playdough/swing/ball as a
distraction.

Minimal language — ‘stop’
‘down’

Hitting out, kicking, throwing
items and tipping furniture.

Response:

Two members of staff to
guide (lllBto a safe area
e.g. outside area. One to
stand near outside partition to
prevent il climbing over.
Change of face.

Minimal language.

Offer playdough/swing/ball as
a distraction.

Stage 4 Recovery

Stage 5 Depression

Stage 6 Follow up

Sit calmly, play playdough,
eat snack/fruit.

Response:
Positive language and
interaction with staff.

See Recovery

Response:

See Recovery

If applicable - produce further
timetable pictures to support

in areas that he is
finding difficult.

Response:

Allow Wil time to explore
and become familiar with the

new timetable pictures.

What are common triggers?

« Transitions between activities/ different areas of the school.

« When favoured activity finishes e.g. Playdough.

« Leaving the outside area in particular the school field or climbing frame. Monitor
safety on the climbing frame - swinging and balancing.

Praise Points / Diversions and distractions

1. Playdough
2. Fruit/snack
3. Postman Pat

4. Thomas the Tank/ Fireman Sam

5. Videos of rally cars
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THIS BOOK IS ABOUT,
MY NAME IS
—_—

ALL ABOUT ME!

My birthday is SR

I love play dough, rally videos and ‘
wet sand. ‘
Lan full of energy and always on |
the go. I love playing outside.

T use my iPod to communicate in |
class.
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5—»3 Things I like to
talk about

+ I love to mould and shape play dough or
wet sand.

+ I like to play chase and enjoy the bubble
machine.

« I like matching pictures on the
whiteboard when it's my turn.

« I like watching rally cars Queen music
and Fireman Sam.

%"”’% HOW I COMMUNICATE (1)

I use my iPod to request food and
activities.

I like fruit and crackers.

T will shout, kick out, throw things and cry
if I cant get what I want.
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YOU CAN HELP ME TO
COMMUNICATE

%
*i‘z

-T like sorting and matching
pictures.

-I like investigating and exploring
in the field and sensory garden in
school.

-T like watching rally racing Queen
music or Fireman Sam on Youtube.

v &
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| LIKE GOING
TO..

* The field to have a good
run around.

* The hydropool, I love
swimming.
* The sensory garden.

* Music therapy with Miss
E

I CAN'T STAND IT!

I don't like new activities and need time to
process what's going on.

I don't like not having adequate time to
process the end of an activity or the end of
a session.

I don't like change and prefer routine and
structure.

I don't like trying new foods and will stick
to what T like.
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I'M WORKING ON THIS.... EATING AND DRINKING

N o 0P

* Using my iPod more independently.
* I love fruit and sometimes need
it cut up to slow me down.

; .. : » I will eat fruit crisps and
+  Continue practising my matching and crackers every day for dinner.

Numicon programmes. + I bring my own packed lunch to
school.

« Staying seated when in class during
activities or when I have my play dough.

+ Continue to select the correct letters

* I wait for everyone to get their
meals before I start mine.

in order to spell my name.

Become more independent with dressing
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Record of Speech and Language Therapy Input

Name of School: SR Date: :
e DoB;

Name of Pupil:

Work carried out:

was observed within the classroom on 2 occasions -
the The aims of the observation sessions were:
« to review and evaluate current use of his communication aid

within the classroom
» to review language development and targets

and

During the sessions, the following was observed:

o @R cngaged well in an Easter craft lesson with (D. &
required gestural prompts to complete the task. @ was unable to
follow 1 key word instructions without a gestural prompt/point.
Transitions between activities continue to be difficult for
Now/Next and ‘Working for..." boards used with within the
classroom. The motivating activities used with are: play
dough, ball, swing. Choices for these motivators were reduced, and
a motivating activity was often pre-selected for ), owing to the
fact the Classroom staff know him well. Staff reported these
motivators can be inconsistent with (illll}, for example, play dough

has to be freshly made.

Staff reported @Peye contact is improving.
was observed to use his iPod and Proloquo2go during snack

time, where he requested toast, jam and a drink. {8 requested
these using the phrase: “I want + ...".

— and _ highlighted the following

Discussions with

points: °
. requests food during snack time in class, using . iPod. B
will also request play dough, but it is now felt that this request is
lacking in purpose as it is now part of his daily routine.
Discussed how @i iPod needs to be updated and additional
reinforces found in order to makercommunication aid more
functional, and to increase opportunities for using iPod to

communicate.
inds the transition between activities very difficult. Various

strategies are being trialled with to support this, but these
aren’t always proving successful (e.g. photographs of locations).

Page 1 of 2
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Recommendations:

» The *Working for...” system to be evaluated and the following to be
identified, in order to make expectations more explicit to ﬁ

o Small steps within part of the routine that @il needs to
comply with fully to earn @ token.
o How many token’s- must work for
o Differences in staff approaches to be identified and reduced
through discussion.
Type of language used with - to be evaluated, aiming to reduce
non-contingent language, therefore language will become clearer and
expectations will become more explicit.
Increase opportunities for Intensive Interaction / DIR interventions,
in order to develop Fundamentals of Communications, and use these
opportunities to identify further motivators / motivating activities.
Evaluate opportunities available for to use iPod throughout i
daily routine, and ensure appropriate vocabulary is accessible to
make these opportunities successful.
When further motivators are identified, SLT/SALTA to ensure
vocabulary is available on iPod, to enable to make a choice
and request his motivator for ‘Working for...".
SLT to liaise with SR from SR

These recommendations will be discussed with Classroom staff on the
Any additional support/training will be discussed on this date to

ensure recommendations can be put in place.

‘Speech and Language Therapist

Copies: School
Parents

File
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School Occupational Therapy Advice
Child:

Class: R
pate: [ 1]

RS

Background

The OT was asked to see @i with regards to difficulties with transitions. W has been
observed in class on several occasions and the OT has spoken with class teacher and
learning support assistants, as well as-parents to understand his difficulties more.

Assessment

It is understood that@ill} used to manage transitions well, but the class now struggle to
encourage §ll to go out in the mornings to play, to get in or out of the pool, etc. Once
@R 25 gone out, [ Jcan be reluctant to go back in.

Class are using a “now, next, later” visual routine with-and also a “working towards”
card where Dearns blocks and can then engage in a preferred activity, which is generally
playing with playdoh. -is very particular about the playdoh, and prefers new pots. To
the point thatDwiII complete a task iDhinks a member of staff is moving towards the
cupboard to get a new pot. G} has reported to OT that at home, fruit is a great
motivator for- but class have advised that this does not work at school. Visual egg
timers are used in school.

@B has been observed using Prologuo on @ iPod to request food items at snack time.
@ is able to communicate what{"Jwants, althoughDstruggles to wait and will request
when it isn’t his turn. @ilil#is encouraged to wait and repeat:lat the correct time.

From observation and discussion, it appears that[___] can be oppositional and will engage
in activities whicthnowsl':lshould not do, whilst watching for a reaction from staff e.g.
rocking on a chair or climbing on a table. If @lis told not to do something,Dis much
more likely to then do it.

-has been observed engaging in short bursts of running and rocking on furniture.
W (oves to play with playdoh and to touch it againstDlips. On the climbing frame,
@ likes to push through [Jarms and lit ["feet up off the platform. (Plso engaged in
climbing as high as possible and leaning far out over the edge of the play equipment.




image43.jpeg
A home Sensory Processing Measure has been completed which has shown Definite
Dysfunction in Social Participation. Some Problems in Vision, Touch, Body Awareness and
Planning and Ideas. Typical Performance in Vision and Balance and Motion. A school
Sensory Processing Measure is to be completed.

The OT has explored some sound-based intervention witl-. The Quickshifts Album
used has good feedback on calming and regulating the listener and helping them to move
from their agenda to the agenda of staff or carer. The album is intended to allow a child to
regulate his emotions in synchrony with themselves, others and the environmental context.
@R responded well to listening to the music and followed instructions to go and getl:l
coat and go outside, but due to OT availability this has only been tried once so far. For
continuity, this needs to be trialled for a larger time scale which will require school purchase
of the album if possible.

Recommendations

® OT to provide School Sensory Processing Measure assessment form and score on return

e OT to liaise with OT- to see if the Specialist Learning Disabilities (LD)
Psychology & Behaviour Service for Children and Young People may be able to provide
additional support

¢ It would be beneficial for class to try the “Sentimental Strawberry” Quickshifts Album
with il for a week-long period to see if this makes any changes to the oppositional
behaviours that they observe. Information is attached on the background of Quickshifts
and also the recommended album which costs £16.99 via the Therapeutic Listening app
(available from the App Store).

o The album is approximately 15 minutes long and should be listened to in its
entirety.

o To support transitions, you can start the child listening to the music about 10
minutes before the transition is required, and then the transition can be
communicated and completed before the music finishes.

o Ideally the child should listen over headphones (not Bluetooth), but using open
speakers close to the child is acceptable.

o Itis possible to have the music on quietly so that the child can still engage in class
whilst also listening to the music.

o Caution should be used if the music is being played on speakers in a room with
children with epilepsy as the music affects the brainwaves.
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W secks vestibular input, proprioceptive input to joints and oral proprioception. @l
would benefit from some vestibular/proprioceptive activity throughout the day- it would be
beneficial for- to start Wl day off with these activities. These activities will support

—to focus on academic activities and calm for transitions. [_]would need this type of
input schedules into his day every 2 to 2.5 hours.

Wl would benefit from a rocking chair in class:

Activities that use more than one vestibular aspect at a work - integrate input from multipie
sensors. Some examples of activities that exercise multiple sensors are:

e Swinging — linear movements 1,2,3 stop
e Sliding down a slide

e Swinging on monkey bars

e Scooter board/riding a bike

o Trampolines, hippitty hop balls

e Bouncing rolling on a therapy ball

e Using roller equipment

Scooting: Scooter boarding is a good way to get heavy work and vestibular input.

Sensory circuits:

o Wheel barrow walks
e Copy the dog: on all fours, wave each paw — get to lift one hand off floor and wave

o Bottom walk talk about being on a train walk along floor on bottom pretend to bea

train — can go fast or slow.

e Half knee push: kneeling up, walk on his knees pushing a ball

Sensory Nest: a place for children to seek refuge for a few minutes
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® Pop up tent, cardboard box, sheet over a table
e Pillows bean bag chair

e Heavy blankets

e Soft lighting

® Music device with head phones

* Quiet fidget toys

¢ Soft toys/blankets

* Calm Music good transition technique:

e Sacred earth drums

® Mozart for modulation

* Baroque for modulation

e Classical music of all kinds especially guitar

e Ethnic music such as Indian ragas, Celtic harp, African drums (for focus)

Safe things to chew:

¢ Plumbing tubing approved for drinking
e Chewable jewerlry

e Sensory chews

e Chewy foods carrots and celery

Tactile play

e Rice, bean, rice, beans, sand

e When every 2 hours or as needed

e Amount of time 5 — 15 minutes

e Rice, beans or Sand — fill a bin with chosen material with cups, toy cars, spoons etc.

e Fidget bin as above use tactile fidgets, textured balls, magazine, scented toys, play-
doh

Transitions

Intensive interaction:-responds to intensive interaction. However, there are times
whenDrefers to be given space and this type of interaction is not productive, this will ned
to be judged on each interaction. Engage Qi) — Mimic what@illis doing, playfully with
lots of smiles

AsD\otices you Dmay move away and change action. Try and stay with|:|may
laugh make contact, at this time you will have [ ] attention. Allow to settle and move gently

towards next activity.
Ways to give warning before moving to a new activity:

Use a visual schedule now and next
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