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The Welsh Government recognise the importance of encouraging teachers to critically reflect upon their practice, as they believe this supports professional development and growth (Welsh Government, 2019). Regarding the Welsh language, they recommend that professionals actively try to improve their ability and increase their use of Welsh at every possible opportunity in the classroom (Welsh Government, 2019). This is line with the Welsh Language Act 1993 and Welsh Language (Wales) Measure 2011 (Welsh Government, 2016).  This is a personal reflection on the linguistic skills applied during my delivery of a Welsh lesson whilst in year two of my professional teaching experience (PTE). A video link to the recording of this lesson has been provided: https://www.youtube.com/watch?v=yT7xOZS1Log&t=1s. To provide a structure, that will support my reflection, I have chosen to follow Gibbs’ Reflective Cycle (The University of Edinburgh, 2020). My reflection focusses on three key incidents that I have observed in the video, namely: pronunciation; confidence in ability; and methods and tools for learning Welsh. Following my reflection, I will consider the next steps for the future development of my Welsh oral skills.

The first aspect that I will focus my reflection on is my mispronunciation of Welsh words. As part of an assignment, I was required to plan and deliver a Welsh lesson suitable for pupils whilst on placement in year two of my teaching degree. Part of the task involved me recording myself reading a story in Welsh to pupils in a reception class. The recording would then be used as evidence to show if and how my Welsh linguistic skills had developed from year one. After re-watching the video clip, I acknowledged that I incorrectly pronounced some of the words and this made me feel nervous. Despite knowing that I had made some errors in the delivery of the story, I carried on.
 
Although the pupils were unaware that I had made mistakes, I was concerned about the effect my mispronunciations of the Welsh language could have on their own language development. According to Estyn (2013), pupils who are taught by teachers that are unable to speak Welsh correctly are more likely to have issues with mispronunciation. This is supported by Estyn (2018) who implied that pupils’ language development could be hindered due to teachers modelling the Welsh language incorrectly. Research carried out by Van Canh and Renandya (2017) suggested that ‘language proficiency does affect how well a teacher can teach a second language’. They go on to state that a teacher’s inability to use and model the language correctly could have a negative effect on learners’ participation and development (Van Canh and Renandya, 2017). This is supported by Richards et al.’s (2013) study which highlighted that teachers who have a low level of proficiency in the target language may not be able to support learner to progress, due to being unable to identify and correct errors, or knowledgably respond to and ask  questions  that extend the learning. However, the Welsh Government (2014) encourages individuals to try and speak Welsh as often as possible, as they believe this will contribute to promoting an increase in the use and inclusion of the language in everyday life.

As a practitioner in Wales it is essential that I can promote the use of Welsh in the classroom. This is because the Welsh Government (2017) believe that the education system plays a vital role in supporting them to meet their ambitious target of one million Welsh speakers by 2050. Having reflected upon my experience of what is required to plan and deliver a lesson using Welsh, I now realise that I will need to improve my own language proficiency. Next time, I think that I would seek the help from a more knowledgeable Welsh speaking colleague and ask if I could record them reading the book. This combination of hearing and practising the contents of the story may have made a positive impact on my delivery. 

For the second point of my reflection I will be discussing the lack of confidence I have in my Welsh linguistic ability. Prior to starting my teaching degree, I had very few opportunities to use or hear the Welsh language whilst at home, in work, or in my local community. Also, as I grew up in England, learning Welsh was completely new to me. In hindsight, I feel that I would have benefited from more scaffolding during Welsh language lessons at University, to help build my confidence and enhance my linguistic ability. Also, whilst on placement I felt that there was a lack of support and encouragement to use the Welsh language by my mentors, and this may have impacted on my development.

Although I was placed in the Welsh language beginner’s class at University, all the other students in my class had some previous knowledge and understanding of Welsh. There were occasions where the learning was above my level and this affected my participation. During placement I noticed that the inclusion of Welsh was more prominent in the Foundation Phase, and the contents and level of the learning was very similar to the lessons I attended in University. I realised that I felt more confident using my Welsh in the Foundation Phase, so asked if I could do the daily ‘Helpwr y Dydd’ sessions to practise common phrases, which helped me to gain even more confidence.

Swanson (2014) believes that confidence plays a key role in how teachers include and use a second language within the classroom. He indicates that teacher training and more knowledgeable practitioners play a key role in supporting and encouraging trainees, by provide them with meaningful examples and experiences (Swanson, 2014). A report carried out by Estyn (2013) suggested that there should be a review on the support students are provided with when on placement. The Welsh Government (2017) acknowledge that changes could be made to improve primary teacher training in the Welsh language. It is essential that teachers, in both Welsh-medium and English-medium schools, are well trained and are capable of inspiring and motivating learners to use Welsh (Welsh Government, 2017). A case study by Valmori and Costa (2016) implies that good language learning requires good language teaching, and that it is necessary for teachers to be inspired, confident, and proficient.  However, confidence is not just an issue that trainee and/or English-medium teachers face,  ‘In a very few Welsh-medium settings, practitioners were not confident enough in their own Welsh language skills to use Welsh throughout the session’ Estyn (2016, p.35). 

I have learnt that my confidence in using the Welsh language improved when I was provided with more opportunities and encouragement to incorporate it in my practice. A possible way forward, for me to gain more confidence, would be to consider attending additional Welsh language classes. Preferably, I would hope that I am able to get a full-time position in a school, and that they will see the benefit of placing me on a Welsh-language Sabbatical Scheme. Although, Estyn (2013) state that issues, including costing, limited spaces on the Welsh courses, and schools having difficulty releasing staff, may mean that there are fewer opportunities available for teaching staff to attend training.   

The focus for the last point of my reflection is the teaching methods and tools used in the lesson. I chose to use a language teaching method called sandwiching, which is a technique that involves practitioners sandwiching the mother tongue language between the target language (Butzkamm and Caldwell, 2009 cited in MacSwan and Faltis, 2020).  The tools used included songs and games, and the interactive whiteboard to provide a visual representation of the story.

The methods and tools used during the lesson were beneficial in supporting the children’s learning, and also helped me to further develop my own Welsh language skills, which made me feel more comfortable and self-assured in my use of Welsh with the children. Reflecting on this, I have learnt that the combination of the sandwiching technique and the repetitive, rhythmic nature of the song used, allowed me the opportunity to practise alongside the children to further develop our use of Welsh together. 

Cook (2007, 2010 cited in MacSwan and Faltis, 2020) implies that using the sandwiching technique is a beneficial approach, because it can aid language acquisition by giving more meaning to the content. An experiment carried out by Ludke, Ferreira and Ovary (2013) found that teaching adults another language using song resulted in an increase in participants’ verbal pronunciation and ability to recall and reproduce words and/or phrases. According to Ara (2009) storytelling, games, and songs support learners to acquire a new language, as they reinforce structures and vocabulary. Ara (2009) implies that children who have been exposed to these fun language learning activities in primary education are more likely to develop an interest in learning languages throughout their educational journey. Estyn (2013) supports this view; their report indicates that Welsh rhymes and songs provide an enjoyable way to introduce new and more complex words and/or phrases, and that they are easier to memorise, and often inspire individuals to use the language more outside the classroom environment. I recognise that the chosen methods and tools used had a positive effect on both my own and the children’s learning.  Having seen the benefits of these techniques I am inspired to continue using them in future practice. 
 
The purpose of this reflection has been to self-evaluate the development of my own Welsh linguistic skills. Whilst observing the video, I chose to focus on three key incidents, namely: pronunciation; confidence in ability; and methods and tools for learning Welsh. Firstly, my pronunciation was not always accurate. This was problematic because as a practitioner I should aim to model Welsh correctly in the classroom, to ensure pupils’ language development is not hindered. In future, I will practise my pronunciations sufficiently, prior to using Welsh in the classroom. Secondly, my inexperience in using Welsh in the classroom negatively affected my confidence. This was exacerbated by the lack of opportunities available, and reluctance of colleagues to include Welsh whilst on PTE. To help build my confidence in future, I intend to actively seek the support of colleagues to increase my use of Welsh in the classroom. Lastly, the sandwich language teaching technique, and use of songs to support the learning, had a positive effect on my confidence in the use of Welsh in the classroom. I plan to employ this technique in future practice, as I believe it to be beneficial for both me and the learners. Throughout my teaching degree, the passion and enthusiasm of Welsh peers and colleagues for their language and culture has inspired and motivated me to embrace the idea of learning Welsh.   
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Lesson Plan 1

	Student-teacher
	Natalie Allen

	Class:
	Year 1

	AoLE/Subject
	Language, Literacy and Communication

	Date:
	2020

	Lesson Focus:
	To be able to ask and answer questions in Welsh with the focus on the shop theme 
Key Sentence Structure –
Ga i........? may I have
Cei/ na chei.....yes/no
Beth wyt ti eisiau? What do you want?
Dw i eisiau.... I want.....

	Relevant/meaningful links to:
Curriculum &
Cross-curricular responsibilities

	Language, Literacy and Communication – 
Understanding languages is key to understanding the world around us.
Oracy - I can listen to others with growing attention
Expressing ourselves through languages is key to communication
Oracy task - I am beginning to ask and answer questions.
Reading task - I can use context and pictures to help me understand what I read.
Writing task - I can communicate by making marks, drawing symbols or writing letters and words in a range of contexts.
Literature fires imagination and inspires creativity.
I can join in with familiar songs, rhymes, stories and poems

	Personal Targets
(Linked to QTS and identfied in weekly review)
	Welsh language skills
QTS descriptor: There is a commitment to incremental development of personal skills in the use of the Welsh language




	Learning Objectives (Focus on Learning)

	To know how to ask for food in Welsh.  

	Success Criteria 
(process/product)

	I can ask and answer questions in Welsh
I can read and write words in Welsh



	Key Resources Health & Safety
	Resources 
Introduction story activity -

Tedi Twt yn Siop power point  
Oracy/role play activity – Shop till, shop persons clothing, pretend food, shopping basket
Reading activity – Differientiate worksheets
Writing activity - Differientiate worksheets




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	The focus for this term is the crosscurricular theme ‘shop’. 

	Opening Phase


	Introduction - 
The teacher will display the Welsh story ‘ Tedi Twt yn y Siop’ on the whiteboard. The teacher will use the sandwiching technique throughout the story (Welsh – English – Welsh).
The teacher will ask the children to repeat key ‘food’ words from story.
The teacher will then explain the 3 activities to the children.


	Teaching & Core Learning
	The class will be split in to their Welsh (ability) groups and will rotate between 3 activities.

Activity 1 – (lead by teacher)
This activity will take place in the role play area. The teacher will model key vocabulary and sentences. The task will be differentiated.
Lower ability groups focus will be to ask ‘Ga i ......?’ and answer Cei/na chei’. 
Middle groups focus will be to ask ‘Beth wyt ti eisiau?’ and answer ‘ Dw i eisiau....’ 
Higher groups focus will be to ask ‘Beth wyt ti eisiau?’ but also try and extend their answer, ‘Dw i eisiau..... achos dw i’n hoffi bwyta.....’

Activity 2 – (lead by teaching assistant)
This is a reading activity and is differentiated. The children are to try and complete the task as independently as possible. The teaching assistant will choose a different child to read each word/sentence out loud. The teaching assistance will scaffold the children by listening to each child and correct/model Welsh when needed. 
Lower ability will be given a worksheet to complete. The worksheet will contain images of food and their Welsh word. The children will have to match the word to the image. 
Middle ability will be given a worksheet to complete. The worksheet will contain images of a person asking for food in a short Welsh sentence. The children have to read the speak bubble and then choose the item of food the person is asking for.
Higher ability will be given a worksheet to complete. The worksheet will contain images of 2 people having a conversation about food in short Welsh sentence.

Activity 3 – (Child lead)
The teacher has explain this task to the children during the introduction of the lesson. This is a writing activity and is differentiated. The children will be given a word mat and images. The children are to write a list of the food they want in their basket and then they can draw images of the items. 
The lower ability will just be required to write the word of the food item.
The middle ability will be given a sentence structure ‘ga i ...’
The higher ability will be given an extended sentence structure to complete ‘ ga i.... achos dw i’n hoffi .....’


	Plenary


	The teacher will gather all the children and ask them to share what they have learnt. Some children may wish to show the shopping list they created to the rest of the class. The teacher will hold up items of food from the role play and ask the children what the item is in Welsh. The teacher will then put a song on the white board and the class will sing together. Link for the song - https://www.youtube.com/watch?v=5jSaVx70N2c











Lesson Plan 2

	Student-teacher
	Natalie Allen

	Class:
	Year 1

	AoLE/Subject
	Language, Literacy and Communication

	Date:
	2020

	Lesson Focus:
	To be able to ask and answer questions in Welsh with the focus on the shop theme.
Key sentence structure –
Wyt ti’n hoffi.....? do you like...?
Ydw/nag ydw yes/no
Extended answer 
Ydw dw i’n hoffi....yes i like ....
Nag ydw, dw i ddim yn hoffi..... No I do not like ....

	Relevant/meaningful links to:
Curriculum &
Cross-curricular responsibilities

	Language, Literacy and Communication – 
Literature fires imagination and inspires creativity.
Introduction Oracy task - I can respond to what I hear, read and view and can express simple opinions on it.
Expressing ourselves through languages is key to communication.
Oracy task - I can share ideas and feelings and express what I like and dislike.
Writing task - I am beginning to communicate using text, image, sound, animation and video.
Understanding languages is key to understanding the world around us
Reading task - I can use context and pictures to help me understand what I read


	Personal Targets
(Linked to QTS and identfied in weekly review)


	Welsh language skills
QTS descriptor: There is a commitment to incremental development of personal skills in the use of the Welsh language




	Learning Objectives (Focus on Learning)

	To express what food they like/dislike

	Success Criteria 
(process/product)

	I can express if I like or dislike food in Welsh
I can read and write words in Welsh



	Key Resources Health & Safety
	Introduction activity - Unit 2 food -https://resources.hwb.wales.gov.uk/VTC/ngfl/2007-08/wsl/bdag/index.html

Writing task – Differentiated worksheets and language mat Bwyd and food power point




Reading task – Differentiated worksheets
Oracy task - Differentiated worksheets




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning

	The previous lesson focused on the children asking for food in Welsh. 


	Opening Phase


	The teacher will complete activity 1 and 2 of Unit 2 food resource on the interactive whiteboard -https://resources.hwb.wales.gov.uk/VTC/ngfl/2007-08/wsl/bdag/index.html
The teacher will ask children at random if they like or dislike certain food (the image will be on the screen). The lower aility children can respond yes or no in Welsh. Middle and higher ability are encouraged to respond in full sentence, yes/no i like/dislike.....
The teacher will then explain the 3 activities to the children.

	Teaching & Core Learning
	The class will be split in to their Welsh (ability) groups and will rotate between 3 activities.

Activity 1 – (lead by teacher)
The focus of this activity is oracy and writing.
The teacher will use the food powerpoint and the drilling technique with the children. The teacher will say the key questions/food items in Welsh and the children will repeat after. This will be done several times. The teacher will model it in Welsh then chose a child to repeat. The teacher may just point to the sentence or item and ask the child without modelling if they feel the child can say it without support. The teacher will then then give the children a word mat and differentiated worksheets to complete. 

Activity 2 – (lead by teaching assistant
This is a reading activity and is differentiated. The children are to try and complete the task as independently as possible. The teaching assistant will choose a different child to read each word/sentence out loud. The teaching assistance will scaffold the children by listening to each child and correct/model Welsh when needed. 
Lower ability will be given a worksheet to complete. The worksheet will contain images of a person with food and their facial expression will show if they like or dislike the food. The children will have to try to correctly read the short sentnce and decide if the character likes or dislikes food. 
Middle ability will be given a worksheet to complete. The worksheet will contain images of a person say what food they like and dislike. The children have to read the speach bubble and then cerectly choose what item of food the person likes and dislikes without any images.
Higher ability will be given a worksheet to complete. The worksheet will contain images of 2 people having a conversation. The first person will be asking the question and the second person will say if they like or dislike the food.

Activity 3 – (Child lead)
The teacher has explain this task to the children during the introduction of the lesson. This is a oracy activity and is differentiated. The children in the group will ask each other a question and then mark the response on the worksheet. 
The lower ability will be expected to ask each other ‘Wyt ti’n hoffi ? and can respond ‘ydw/ nag ydw’.
The middle and higher ability will be expected to ask each other ‘Wyt ti’n hoffi? But are encouraged to respond in a full sentence
‘Ydw, dw i’n hoffi.../ng ydw, dw i ddim yn hoffi...’


	Plenary


	The teacher will gather all the children and ask them to share what they have learnt. The teacher will then get all the to sit in a circle and they will play a game of fruit salad in Welsh. The teacher will name each child as a fruit item. One child will stand in the middle and say one of the fruits . When the child has said the fruit the children named as the fruit are to stand up and swap places with each other and the child in the middle is to try and get a seat before the others do. The child left standing will then decide what fruit to call next.
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—Tedi Twt yn Siopa —





Dyma Tedi Twt yn y siop.
“Bore da, Tedi Twt.”

“Bore da, Mr Jones.”





“Ga i afal, os gwelwch yn dda,
Mr Jones?”

HCei.”





“Ga i fanana, os gwelwch yn dda,
Mr Jones?”

“Cei.”





“Ga i greision, os gwelwch yn dda,
Mr Jones?”

“Cei . ”





“Ga i sudd oren, os gwelwch yn dda,
Mr Jones?”

“Cei.”





“Ga i deisen, os gwelwch yn ddq,
Mr Jones?”

“Cei.”





“Ga i siocled, os gwelwch yn dda,
Mr Jones?”

“Cei.”





“Diolch Mr Jones.
Da bo. Dw i'n barod
am y pichic nhawr.”
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Language mat Bwyd BASIC.pdf
Bocs Bendigediqg

Dw i'n hoffi ... ond
dw i ddim yn hoffi ...

Mae Sam yn bwyta ... a ...

Ydw, dw i'n dwlu ar ...

ond - but
achos - because

ond mae'n gas ‘da fi ...

Central South Consortium
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