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Use of Generative AI in Assessment  
 
	RESEARCH  
	For this assessment, you can use Generative AI to support you in research and data analysis. 
	Yes X
No   ​☐​ 

	STRUCTURE  
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc.  
	Yes  ​X
No   ​☐​ 

	PROOFREADING  
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including getting suggestions to rephrase your work.  
	Yes  ​X
No   ​☐​ 

	WRITING  
	For this assessment, you can use Generative AI to create text for submission.  
	Yes  ​☐​ 
No   X 

	CREATIVE  
	For this assessment, you can use Generative AI to create creative materials, such as images.  
	Yes  ​☐​ 
No   ​X

	PROGRAMING  
	For this assessment, you can use Generative AI to create and check code.  
	Yes  ​☐​ 
No   ​X

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ​☐​ 
No   ​X 










AI Acknowledgement   
I confirm that I have not used any AI tools in the research and creation of this assignment.  
I confirm that I have not presented any AI generated materials as my own work.  
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence. 
 
























Learning Support Report
Part 1
Inclusive practice is a core value within post-compulsory education and is central to the ethos of the University of Wales Trinity Saint David (UWTSD). Educators are required to respond effectively to the diverse and additional needs of learners while operating within clearly defined regulatory and legal frameworks. Inclusive practice in higher education is governed by a statutory framework that includes the Equality Act 2010 and the Public Sector Equality Duty (PSED) which is supported by Welsh policy that emphasise their rights, accessibility, and the social model of disability. At UWTSD the institutional policies and support services reflect these frameworks in practice by demonstrating a commitment to both compliance and inclusive pedagogy. For inclusive practice to be meaningful, legal duties must be embedded in teaching, assessments and institutional culture all whilst ensuring all learners can participate fully and fairly in post compulsory education. 
The Equality Act 2010 is the central statutory framework in the UK that protects individuals from discrimination based on protected characteristics, including disability. Under this Act, education providers are legally obligated to make reasonable adjustments to remove barriers that place disabled students at a substantial disadvantage (Equality Act 2010). This duty is preventive as institutes must plan for inclusivity proactively rather than only after individual needs are disclosed (Office for students, 2018). The Act also insists the Public Sector Equality Duty (PSED) on public bodies which requires them to eliminate discrimination, advance equality of opportunity, and foster good relations. In practical terms, this means that universities must integrate inclusivity into institutional governance and teaching practices rather that treating it as an isolated function (EHRC, 2014). 
Within the Welsh policy landscape, although higher education is not developed in the same way as schools, Wales still operates within the UK legal framework while also developing its own strategic policies that reinforce inclusive education. The Disabled Peoples Rights Plan 2025-2035, recently published by the Welsh Government, identifies key outcomes for educational access and inclusion for disabled learners. These outcomes include ensuring effective transition to higher education, embedding the social model of disability in education settings and enhancing accessible learning environments (Welsh Government, 2025). 
In Wales, there is a statutory Additional Learning Needs (ALN) Code established under the Additional Learning Needs and Education Tribunal (Wales) Act 2018. Although this code primarily oversees learners up to age 25 in compulsory and further education, its principles of individual planning and rights-based support inform the larger educational landscape from which many students transition into higher education. Under the ALN framework, learners with identified additional learning needs receive Individual Development Plans (IDPs) which are designed to secure appropriate planning (ALN Code 2021). 
There are many institutional policies in place at UWTSD, the university’s strategic approach to inclusivity is articulated through its Strategic Equality Plan (2024-2028), which echoes both UK statutory duties and Welsh Government priorities. The plan positions equality, diversity and inclusion as a core to the institution’s mission and outlines commitments to removing systemic barriers to student access and success. The Admission of Disabled Students Policy at UWTSD operationalises legal responsibilities by outlining transparent procedures for disclosure of disability, needs assessment, and provision of reasonable adjustments. This practice aligns with guidance from the Office of the Independent Adjudicator (OIA), which emphasises fairness, consistency, and partnership in supporting disabled students (OIA,2019).  Additionally, Disability Support Services at UWTSD work in collaboration with students and academic staff to implement reasonable adjustments, such as extended assessment deadlines, assistive technologies, and tailored learning plans. These services reflect the Welsh Government ‘s push for education providers to incorporate the social model of disability. This is because they view disability as a function of environmental and institutional barriers rather than solely individual impairment rather than reliance on medical classification alone. 
While legislative compliance is necessary, inclusive practice in the classroom requires pedagogical strategies that go beyond individual accommodations. The concept of Universal Design for Learning (UDL) advocates for the design of learning activities, materials, and assessments that anticipate and accommodate a diverse student population. UDL aligns with the statutory duty to anticipate needs and benefits all learners, not just those with disclosed disabilities (CAST,2018).
At UWTSD inclusive teaching practices include offering resources in accessible format, using varied assessment methods, and incorporating flexible engagement strategies. These practices are designed to foster equity and uphold academic standards while decreasing reliance on individual requests for adjustments. Research indicates that the most effective inclusion strategies integrate both systemic design and personalised support, reflecting a continuum from universal accessibility to targeted accommodations (Hockings,2010). 
Welsh Government policy emphasises the importance of embedding inclusive practice across all educational levels. The Disabled People’s Rights Plan prioritises accessible learning environments and transition into higher education, reinforcing that disability support should not cease at the point of entry but should be part of sustained planning and inclusive provision. (Gov Wales, 2025) This shows that there is a strategic plan in place as the Disabled People’s Rights Plan 2025-2035 indicate a long-term vision for inclusive education. However, the transformation of these visions into practice within higher education can sometimes require ongoing dialogue between policymakers, institutions like UWTSD and learners themselves. 
UWTSD’s Student Charter reinforces the university’s commitment to partnerships between students and staff in creating an inclusive environment. This commitment aligns with contemporary higher education discourse that positions students as active stakeholders in shaping inclusive practices, rather than passive recipients of support (Healey, Flint & Harrington, 2024).
Although UWTSD’s policies demonstrate robust alignment with both the UK and Welsh frameworks, institutional practice must continuously evolve to meet the needs of a diverse student body. Although Legal compliance is necessary it is insufficient without sustained commitment to pedagogical inclusion, staff training, and evaluation of outcomes. It is vital to understand that inclusion can be a dynamic process shaped by institutional culture, staff capabilities and how students feedback.   




Part 2
The education setting I have chosen for the 3 scenarios are corresponding with University of Wales Trinity Saint David Sports Management course.
Angharad
As Angharad’s lecturer I would first and foremost reassure them that as a university we have a zero-tolerance approach to discrimination and provide them a formal route for action if concerns ever arise. This is because the university operates under the Equality, Diversity and Inclusion framework which protects individuals from discrimination based on their gender reassignment. This means that Angharad has the right to be treated with dignity and respect by all staff members and students. It is my duty of care as Angharad’s lecture to handle this situation sensitively and confidentiality and must not be shared with anyone without their consent. The information would only be shared on a need-to-know basis to support Angharad and there is no requirement to inform family members. These protocols are put in place to provide Angharad a safe environment to express their identity. This also helps build trust especially as this is the first time they have told somebody. 
At UWTSD students are allowed to choose a ‘preferred name’ in many internal systems such as class lists, email display names etc without the need for legal documentation being required. This means that Angharad’s legal name would only be used on formal records such as certificates unless it was legally changed. This means that Angharad can be referred to by all staff and students by their chosen name and pronoun. This will help with reducing stress and anxiety in learning environments as well as highlights the fact that Angharad is seen and respected for who they are without forcing a transition. 
There is many different wellbeing, and mental health supports available to Angharad if they wish they need it. This includes counselling services and mental health mentoring. There is support available for those struggling to deal with identity, anxiety, confidence and belonging. All wellbeing appointments are strictly confidential which can provide Angharad with a safe space to explore their gender identity. 
UWTSD recognises that personal circumstances can impact academic performances. As a university there are many avenues for Angharad to be supported, and the university will try its best to help. The university can provide Angharad with extra time to submit assignments due to extenuating circumstances as their wellbeing is impacting assessments. The university could provide Angharad with a personal tutor who would have check ins regularly to monitor Angharad’s wellbeing. Both strategies acknowledge the emotional impact of identity related stresses and whilst support is put in place with a personal tutor it can help re-engage Angharad academically and address the recent drop in grades. When linked to professional standards it is vital for Angharad’s best interest we value and promote diversity, equality of opportunity and inclusion. 
It is crucial that as a university Angharad feels a connection and a sense of belonging. I would remind Angharad of the safe reporting systems in case they ever feel excluded. I would also, point them in the direction of Student Union societies and peer support networks which may be a good opportunity for Angharad to build confidence and unity. UWTSD promotes inclusion and belonging and specific LGBTQ+ inclusive practices could support Angharad by reinforcing that their identity is valid and accepted within the university community and offers peer connections when they feel ready. 
Iwan
As Iwan’s lecturer I would offer guidance and support by directing him to resources within the university such as Student Financial Support Fund which is designed to support students experiencing unexpected financial difficulties. This UWTSD fund is a non-repayable fund which students can apply for to get short term financial relief due to other loans and part time job unable to cover basic expenses. Iwan would simply have to show proof that he has “exhausted all other funding sources, including their overdraft provision before an application can be considered.” (Money Support, 2026.)
In addition, there are many bursaries made available to students in similar situations to Iwan as they accommodate to those students who come from deprived areas or those from areas of socio-economic disadvantages in comparison to their fellow students studying on the same course. These types of bursaries are in place to support disadvantaged students due to the equality act 2010 which states that higher education institutes are required to promote equality of opportunity for all learners (Equality Act, 2010). The Public Sector Equality Duty (PSED) which is outlined within the Equality Act 2010, places a responsibility on public bodies to eliminate discrimination, advance equality of opportunity, and foster good relations between different groups (Equality Act,2010). The Well-being of Future Generations (Wales) Act 2015 further supports this approach by requiring public bodies in Wales to work towards reducing inequality and improving social and educational outcomes. (Welsh Government, 2015). Supporting Iwan through hardship funding, financial guidance and wellbeing services contributes to long-term goals of social mobility and educational fulfilment.  An example of this potentially becoming an issue would be the mandatory requirement all students studying Sport at UWTSD purchases their respective courses kit. This kit is required when representing the University in public such as delivering coaching sessions to schools. This situation would initially become a financial barrier as well as an inclusion barrier if Iwan was unable to afford to purchase the kit and look different in comparison to his fellow class students. The possibility of an additional support being available for Iwan to help fund the kit through a bursary would be really beneficial. 
When relating this situation to professional standards the main key factors would include valuing and promoting diversity, equality of opportunity and inclusion as well as demonstrating dignity, courtesy and respect towards each other which in relation links to building positive and collaborative relationships within a healthy classroom environment. This is because the UWTSD kit is a uniform which will be worn by everyone to promote equality and unity amongst the students. When building a positive and healthy classroom environment it is essential that there is harmony amongst the students and as a result that they respect one another. This allows students to simply bond trust and friendships without allowing socio economic factors become an issue. 
I would also offer Iwan support by providing him with information regarding food hubs and free food access on UWTSD campus which provides groceries as well as all other living essentials. The University can offer students budgeting guidance including one to one financial support sessions with the Money Support team. These cost-of-living solutions would potentially support Iwan due to the cost-of-living measures would ease day to day financial strain, which would result in hopefully reducing the need to work extra shifts which will ultimately interfere with his studies. 

Megan
As Megan’s lecturer I would reassure her that there would be no expectation from me for her to speak in large group discussions unless she feels completely comfortable. I would offer her alternatives such as contributing via written responses or online discussion boards. I would also suggest building confidence by discussing in small groups if possible. These suggestions will hopefully reduce her anxiety and allow Megan to feel engaged. This aligns with the professional standard of valuing and promoting diversity, equality of opportunity and inclusion. In addition to supporting Megan, I would prepare and upload all teaching materials at least 48 hours in advance of the session to allow Megan to mentally prepare for the lessons ahead. In the case of uncertainty or any issues that arises for Megan there would be an option to meet 1-1 and have regular check ins as a way of supporting Megans academic journey. There would also be an understanding from UWTSD in relation to Megans attendance in the result of her anxiety impacting her attendance.
I would offer Megan permission to record my lecturers in order to revisit material at a later stage due to lapses in concentration whilst I’m teaching. An example of this would be the Genio notes app. This notes app is designed to support students by recording lessons as well as turning those lessons into detailed transcripts with built in headings, lecture slides and the ability to make notes in the moment. Genio believes that they are having an impact on students who are currently using the software stating that “84% of students say that Genio Notes helped them achieve better grades.” This is due to “85% of students say there are more confident that they can study effectively from class.” As well as “78% of learners say that they find studying less stressful since using Genio Notes.” – Genio 2026 In addition to providing Megan with the opportunity to utilise this app I would tailor my teaching to be broken down into more manageable chunks and emphasise where key learning points are being delivered during the lectures. The focus would be on improving Megans ability to understand and retain the information effectively to complete the assignments. This would show my ability to plan and deliver effective learning, teaching and assessment because of being conscious of the fact to get straight to the point when delivering and not to over complicate which may be an issue for Megans concentration.
In correlation to UWTSD assignment guidelines, Megan would be intitled to extra time when submitting assignments based on her condition. Megan would also be intitled to use other assistive technology such as spell check or text to speech to help support equity and equality. 
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