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Exploring barriers to literacy
This essay will be critically evaluating the current models of literacy and discussing the barriers that learners experience in literacy whilst accessing English as an Additional Language (EAL) in the UK. Critically analysing the theoretical, philosophical and interdisciplinary concepts of literacy and literacy difficulties. Evaluation of strategies that have been put in place to enable them to achieve literacy skills at the appropriate level.
In the past twenty years there has been numerous noteworthy developments in the field of literacy studies. There has been a change of view among critical theorists. It was previously held that literacy was nothing more than a set of self-governing academic skills, however, scholars now believe that literacy is a social practice and system that is attached to religion, culture, authority and custom. Literacy is viewed to be a naturally occurring phenomenon between peoples as it involves daily and direct communication. This has been documented in the work of Freire and has been implemented in literacy programmes across the globe (Rassool, 1999). 
Literacy is regarded as being multidisciplined as it encompasses social, economic, religious and political spheres. Regarding the social sphere, literacy provides people with the ability to read texts for the purposes of religious instruction, education, enjoyment, debate and dialogue. Literacy in the economic sphere provides people with the ability to transmit information and to understand it, engage in commerce, contracts, increase employability and employment skills. Literacy in the religious sphere enables the reading of religious and philosophical texts, and literature (Rassool,1999). 
During the 1980’s, Street (1985) was conducting studies in the Islamic Republic of Iran. After collecting all his data, Street formulated two theories of literacy. Firstly, he described his autonomous system of literacy which defined literacy as  set of neutral, deconceptualized skills taught in a formal manner. Whereas the ideological system views literacy as a set of practices that operate in certain contexts and they are strongly linked to social hierarchies and power structures.
Research carried out by the National Literacy Trust show that some children who are born in communities in England where there are severe literacy challenges have reduced life expectancies. A staggering one in eleven children in the UK who are disadvantaged state that they do not have the privilege of owing a single book of their own (National Literacy Trust, 2017). (National Literacy Trust, 2019).    
As specified by the Welsh Government (2013) literacy is the application of language skills in everyday activities such as education, home, work, and culture. It necessitates the use of reading skills as well as an understanding of English and Welsh. Literacy is a collection of skills that allows us to make sense of the world around us. It includes speaking, listening, reading, and writing ( Literacy & Numeracy Framework, 2013).
Levine notes that language can be described as a structure of symbols that is employed in order to communicate. While we use language to interact with others, we can also speak to ourselves and think in words. Bandura maintains the importance of imitation of the language that children hear, in his basic theories on how children learn languages. Skinner, on the other hand, stresses the importance of environmental encouragement in motivating and shaping children's language development. Finally, Chomsky stresses the importance of genetics in understanding language production as a function of our brain's inherent ability to communicate.
About sixteen percent of young people in secondary schools in the UK are learning English as a second language, and over twenty percent of children in primary schools are learning English as a second language. There is a significant collection of children who require  assistance and encouragement for their literacy skills (National Literacy Trust, 2019). 
In 2017, 28.6% of free school meal pupils met the level 2 requirement (including English/Welsh and Mathematics), compared to 61.0 percent of non-free school meal recipients (Welsh Government. 2014).
An article in The Guardian newspaper (2014) states that shocking numbers of children are leaving primary school unable to read accordingly. Literacy provides us with more than just access to information and skills. Some skills and facts are easier to teach through pictures or video, while others must be learned by practise. Literacy provides a complete way of thinking. It allows us to pursue arguments that are longer and more nuanced than those that can be followed without writing. It helps us to communicate with both our younger and older self at the same time (The Guardian, 2014).
Circa 2017/2018, the Department of Education compared the reading, writing, and math achievement rate of students with English as an Additional Language (EAL) to those of students who spoke English as their first language. In reception, pupils with EAL achieved the same proportion of attainment levels as pupils with English as their first language, but their attainment levels were significantly different by the time they completed high school, their IQ had plummeted significantly (Department for Education, 2019). 

The Bell Foundation launched the English as an Additional Language (EAL) Assessment Framework for Schools in the UK in 2017. This provided teachers with more resources in the classroom as well as courses to attend so that they could prepare students with EAL. Teachers and schools now test students with EAL achievement standards in a new way thanks to the EAL Assessment Framework. 
The new method of evaluating EAL students considers the year they first enrolled in an English language school and focuses mainly on literacy goals such as reading, writing, and speaking basics. According to reports from The Bell Foundation, EAL students' achievement levels have risen since the current EAL Assessment Framework was implemented.
These findings reveal a lack of resources for these students, as well as the fact that their achievement levels are measured in concord with children whose first language is English. These standards of achievement are based on the National Literacy and Numeracy Assessments and the Literacy and Numeracy Assessments. This gives students with EAL unequal results because they may have only been in English education for a short period and lack many literacy and numeracy skills. They may struggle to comprehend the exam papers and comprehend the meaning of the terms or the language used to describe them. The results for students with EAL would be better if the exams were done in their native language. As it would be unequable to require them to perform the tests in a language, they are not proficient in. Because of the students low grades and low achievement rate they will be confronted with hurdles to their learning as they will possess low self-esteem and will suffer from a lack of support leading to low attendance levels and ostracization (Department for Education, 2019).
There are many barriers to learning that EAL children and young people have to face. Their families cultural expectations of boys and girls, lack of resources in the school setting, in the wider world they may have experienced traumatic events in their lives and in the community, there may be limited access to facilities and activities for them. 
Both pupils with EAL and their families in Pembrokeshire are served by the Pembrokeshire Minority Ethnic Achievement Service, a specialist service. Pembrokeshire County Council formed this service with the aim of assisting EAL students, teachers, and support staff in gaining skills in teaching and assisting EAL students in developing their confidence in accessing services.
It also helps students in achieving their academic objectives at school .The students' well-being is also aided by this initiative, which includes translating letters to their families and delivering home care. To keep track on the families' well-being, the programme regularly collaborates with any outside organisations involved with them. MEAS Service Assistants are able to communicate in a number of different languages. The group works together setting language and academic objectives for students and teachers allows them to keep track of the students' progress and interfere if appropriate. The MEAS Service helps students with tests, class transfers, and after-school clubs that teach social skills to students and their families (Pembrokeshire County Council, 2019).
Baker claims that being bilingual has many benefits for children and adults as they grow up. He assumes they can gain a lot of benefits in terms of literacy skills like communication, reading, and writing. Children who grow up bilingual would be able to communicate in a variety of languages, allowing them to interact with a larger community of people (Baker, 2014). 
This provides them with more opportunities for friendship, work, and a better understanding of their community's identity (Baker, 2014). Baker claims that bilingual children have a better chance of finding work and benefiting financially. They would have improved reasoning and cognitive abilities, as well as good self-esteem, allowing them to be more productive, have a job and financial benefits (Baker, 2014). Furthermore, an alternative theorist, Merrit, concurs with Baker's theory, and argues that by being bilingual or multilingual has advantages. Merrit claims bilingualism provides more benefits than just jobs and travel, also helps children become less prone to indecision, intelligence, and proficient in English (Merrit, 2013). Merrit wrote a piece in the Telegraph in 2013 claiming bilingualism helps people improve thinking skills and has a variety of mental health benefits. The brain's function changes as a result of speaking foreign languages. It also claims that speaking a different language increases the bravado of children to be able to outperform other children who are monolingual on standardised tests (Merrit, 2013). 
Kroll a theorist who believes that being bilingual is advantageous (2011). Bilinguals, according to Kroll, a psychologist at Penn State University, are "mental jugglers." He assumes that since children are consistent, they will be able to multitask and do several tasks at the same time.
 Bialystok (2011), a psychology professor at the University of Toronto Canada, suggests that bilingual children suffer fewer health issues as they mature, such as dementia and Alzheimer's disease, since tests have shown that they have improved mental skills. It helps bilingual children prioritise and be age appropriate by getting improved mental skills (Bialystok, 2011).
Bilingualism has a number of drawbacks, such as using several languages continuously in the body’s neurological unit which can result in weakened communication abilities and extra processing (E. Bialystok, F.I.M. Craick, G.Luk, 2012). Research has found that bilinguals possess a smaller vocabulary than monolinguals (Gallan, Montaya, Werner, G). Despite the drawbacks of being multilingual, children will acquire languages more easily as adults and being bilingual will assist them in living more fulfilled lives with a superior comprehension of other cultures.
It is vital to teach children alternative languages and promote different cultures at a less mature age, this is when a child's ability to learn knowledge is greatest. Between the ages of five and twelve months, the most productive period is. Researchers have discovered that infants difuse components of language and are able to differentiate  different sounds at this age (Baker, 2011).
In 2006, the Welsh Assembly Government acknowledged that low literacy skills were causing a drop in exam results in schools in Wales as a result of poverty and deprivation. The Welsh Assembly Government initiated the Flying Start programme for children growing up in poverty in 2006, with the aim of giving the children the best possible start in life (Welsh Assembly Government, 2016). Free childcare is available via the Flying Start programme.
The flying start programme provides free childcare to children in deprived areas of Wales so that they can be stimulated in a school setting to improve their reading skills from an early age. It also provides free courses to parents so that they can better educate themselves so that they can better help their children (Welsh Assembly Government, 2016).
Among comparable nations, the United Kingdom has one of the steepest socio-economic 'gradients' in education (OECD 2001). Children from deprived backgrounds perform significantly worse than children from advantaged backgrounds. Just about a quarter of students who receive free school meals earn five decent GCSEs or equivalent, compared to more than half of the general population. Just about a quarter of students who receive free school meals earn five decent GCSEs or equivalent, compared to more than half of the general population.
Poverty is transmitted via lineage due to poor financial states in childhood which result in poor qualifications later on in life. Due to the lack of options for parents who are unskilled child poverty will result. The parents are unlikely to be unemployed and even if they are their wages will be poor. The job of meeting the economic demands of a large number of people is a difficult one. It is much more difficult for people in low-wage jobs with little bargaining power to devote time to their children. According to research, someone who grows up in poverty will be affected long into adulthood. This is due to the fact that people from the diaspora children from low-income families are less likely to receive a successful education. There is also a connection between poverty and mental illness in people in their 30s who were facing financial difficulties at the time growing up, and they are less likely to succeed in the world of work (Blanden and Gibbons, 2006).
In conclusion, this essay looked at EAL students and how they face challenges acquiring literacy skills in English schools, as well as their achievement levels and how they relate to students who speak English as a first language. The government and other foundations have recognised these obstacles and achievement standards, and they have laboured to implement structures in situ for EAL students to attain their highest potentiality in English speaking schools in England. This article showed the benefits and drawbacks to becoming bilingual are discussed, as are the additional benefits of becoming a bilingual student as an adult entering the workforce. This ensures that students with EAL have more chances to earn good money and get better jobs in either case.
However, EAL students who reside in the County of Pembrokeshire students who dwell in low-income families and have access to highly qualified specialist services as well as a lot of support for them and their families.
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