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Introduction   
          The following essay is a detailed analysis of one child’s holistic development which I observed on my teaching practice in a primary school. In order to protect the privacy of the child, the child will not be named and shall be known throughout this essay as Child A and the name of the school shall also remain confidential. Nevertheless, in order to provide a context and background in respect of the child, I shall provide some basic information. The child is seven years old, a female, and currently in a year 2 class of 27 pupils. There are currently 195 pupils on roll, including 18 in the part-time nursery class and eight classes altogether (School guide, 2017). Nearly all pupils are white British (School guide, 2017). A few have English as an additional language and a very few pupils speak Welsh at home (School guide, 2017). Around 33% of pupils are eligible for free school meals and this is significantly higher than the all Wales average of 21% (School guide, 2017). The school has identified 20% of pupils as having additional educational needs (School guide, 2017). Child A is not eligible for free school meals, is white British and has not been identified as having additional learning needs. 
          The essay will include reference to photographs which the child has taken, observations, discussion transcripts with the child and the class teacher and samples of work from Child A, along with a reading record. I also include a permission letter signed by the class teacher (Appendix A), confirming that the evidence collected for the following essay was undertaken at the school with the teacher’s agreement and consent. This essay will follow the structure of an explanation of the data collection methods used, an analysis of Child A and her achievements and opinions and lastly, a proposal for justifiable next steps in learning.

Data Collection        
          During the completion of this assignment, I considered the ethics of working with young children, and adhered to the BERA (2018) guidelines and the UWTSD Research Ethics and Integrity Code of Practice (2017). I ensured that I was open and honest and explained the process of the research to Child A, making sure that she understood that she could refuse to take part or withdraw at any time without any consequences, therefore ensuring that she gave her verbal informed consent to the collection of information. The data collection method used in this project was observation and informal interviews or discussions with Child A and the class teacher, and the process was established and based on the Mosaic Approach (Clark and Moss, 2011). 
[bookmark: _Hlk10117382]          The Mosaic approach (Clark and Moss, 2005) provides a framework for raising expectations about what children can contribute to the learning environment, which is based on earlier research by the Joseph Rowntree Foundation. The phrase, ‘young children as experts in their own lives’, (Langsted, 1994, cited in Clark and Moss, 2005, p. 6) provides us with a perspective that children are their own unique commentators and have their own priorities throughout their lives. This view does not ignore the views of adults, rather it supports Qvortrup’s  (1994, cited in Clark and Moss, 2005) view of children as beings, with their own activities and their own time, which sociology researchers such as James and Prout, 1997; Mayall, 2002, (cited in Clark and Moss, 2005), have advocated in their studies on children’s perspectives. In order for children to attain this, they need to be able to express their own views, which is similar to the values of the Reggio Emilia preschools in Italy and Malaquzzi’s (Edwards and other, 1998, cited in Clark and Moss, 2005, p. 6) belief in the ‘hundred languages of children’. This perspective of the child has been upheld by the United Nations Convention on the Rights of the Child (UNCRC) (1992) and the fundamental goal in the method of data collection in the following research was to ensure that Child A’s views and opinions were at the forefront of the evidence analysed.
          The first stage of the data collection using the Mosaic Approach (Clark and Moss, 2011) was for Child A to take photographs (Appendix B) of what she felt was important to her in her learning journey and this activity helped to establish an understanding of what was significant to her in particular. The term ‘Mosaic’ is named as such, due to the way the information is gathered and pieced together to paint a picture of the child’s perspective. Child A acted under the premise of gathering the information and later explaining and working together with me to ascertain which were her most important spaces to play and learn. She later walked me around the classroom and the outside space and explained what she liked to do in each area. During these learning walks, I observed Child A on a few occasions, one of which is enclosed (Appendix C). Observation is critical as it helps the observer paint a picture of how a child interacts with their peers and other adults and how they behave in other settings. May (2011) notes that observation is a systematic study that assists in understanding and viewing the social world. Additionally, observation is helpful in this instance as I was able to gain insight into Child A’s social world and observation is an essential ongoing part of the Foundation Phase Framework in Wales (WG, 2015).
          Stage two of the approach were our discussions regarding the photographs and any other significant pieces of information Child A felt that she wanted to tell me (Appendix D). I had some questions ready so that I could follow a structure of everything I wanted to ask her in order to collect enough information. I also had a discussion with her teacher to gain an understanding of Child A’s current achievements (Appendix E).
          The last stage of the Mosaic Approach (Clark, 2007) is adults and children discussing together the changes they need to make in order to realise the child’s learning needs and the steps they need to take and change in order to move the learning on and to progress. 



Analysis of learner          
          The following chapter includes information about Child A, which acknowledges her current achievements and attitudes and opinions regarding her learning journey. The information gathered also reflects a holistic view of the child, which includes her own opinions and attitudes, therefore acknowledging her own perspective, which are the recommendations of the Mosaic Approach (Clark and Moss, 2011). From the discussion with Child A, she could clearly identify what she needs to help her to progress and further her learning. The photos that she took (Appendix B) indicated that she has a desire to succeed and an example of this was the photo of the Learning wall. Furthermore, she was able to explain how she can recognise her position on the wall, to compare this with those around her and to then use this information to advance in her learning and to build her learning power. 
          The educational psychologist Vygotsky (1976, cited in, Nottingham, 2013) wrote at length about cultural learning and believed that children learned from those around them, such as their peers, teachers and parents, emphasising that what adults model around them can have the most influence on what and how children learn. Similarly, from Vygotsky’s (1976, cited in, Nottingham, 2013) position, children also adopt attitudes and values from those around them, therefore, with such a responsibility, as a teacher, it is important to be aware of our reactions to different situations and to model our behaviours carefully and correctly. More recently, Nottingham (2013) suggested that the key to developing resilient and motivated learners is to nurture their attitudes, skills and knowledge and to teach learning strategies, with an emphasis on encouraging the children to become independent thinkers. Considering certain modelled behaviours, Child A has a good relationship with the mother, as Child A talked about the mother in the discussion, for example, reading with her mum at home and going on walks (Appendix D). One particular lesson Child A remembered well was the litter pick, and she has strong beliefs and opinions about litter in general and the importance of looking after the environment. Child A also mentioned here (Appendix D) that her mother also reminds her about not dropping litter and the family have good values regarding the environment, which suggests that the outdoors and following rules is important to her. In the Personal and Social development, well-being and cultural diversity area of learning within the Foundation Phase framework (WG, 2015, p. 9), positive attitudes are fostered through ‘enjoying and caring for their environment’. 
[bookmark: _Hlk9866114][bookmark: _Hlk10028928]          Child A mentioned that she enjoys school and what is important to her is that she is able to play with friends and can enjoy free play at break times (Appendix D). On reflection, the social learning theorist Bronfenbrenner believed that the environmental factors associated with the child had a great influence on the child’s development (Bronfenbrenner, 1979, cited in Gray and MacBlain, 2012). Whilst Bronfenbrenner placed significant emphasis on the wider environment of the child, he also proposed that it is equally important to explore the layers of environment that encompasses each child during each stage of development (Bronfenbrenner, 1979, cited in Gray and MacBlain, 2012). The most immediate and influential layer closest to the child is the microsystem which includes the child’s family, school and friends and this layer will have the greatest impact on the child’s values, beliefs and way of life. This can be said of Child A in her answer regarding walking outdoors and looking after the environment (Appendix D). Child A also mentioned that her mum enjoys going to the gym and additionally this suggests that the family enjoy a healthy lifestyle and Bronfenbrenner’s model (Bronfenbrenner, 1979, cited in Gray and MacBlain, 2012) is fundamentally the interrelationship of children and the environments in which they live. 
          Concerning the subject of reading, Child A mentioned that her mother does not read books to her anymore as she feels that she is too old for bedtime stories. Subsequently, in place of the bedtime routine of story time, Child A reads a book to her mother instead. Clark and Rumbold (2006) however place great emphasis on the importance of a love of reading for pleasure and suggest that parents and schools should promote a love of reading and story time in particular, as this can have a huge impact on each child’s literacy attainment. In the next chapter, I will outline reading approaches that will help Child A progress in her literacy, through reading strategies. I also read with Child A on a number of occasions and although she struggled with some words, she persevered and eventually was able to sound them out and read the whole word (Appendix F).
          Another important part of Child A’s life is that she enjoys meeting and playing with her friends (Appendix D). She mentioned that she enjoys school and this suggests that her well-being is good as from my observations (Appendix C), she was perceived to be a happy child and I noted this from her body language and positive behaviours. Well-being is defined by the Oxford English dictionary as ‘the state of being comfortable, healthy or happy’ (Oxford English dictionary, cited in, Mental health.org, 2015, p. 1) and is also at the heart of the Foundation Phase Curriculum (WG, 2015) and is realised through their relationships with other children and through experiential learning opportunities. Likewise, another example I noted regarding Child A’s well-being was the way in which she reacted to her classmates and friends on the school yard during a break (Appendix C). During this break, she was excited, smiling and laughing and also welcomed new friends into the group as they passed and wanted to join in. Bruner (1972) argued that play develops flexibility of thought, provides opportunities to try out new possibilities and allows children to look at different viewpoints and to put elements of a situation together to solve problems and dilemmas.
          In language, literacy and communication skills, Child A is most confident in presenting information and ideas orally and is able to work with others and to communicate and present their opinions and ideas. This was evident from the opinion and interview answers with the class teacher (Appendix E) as I then ascertained that Child A was a member of the school council and Child A also confirmed this in her discussion (Appendix D). Welsh Government – WG (2017) note that development in these skills are important, as many other skills within the Foundation Phase link strongly to collaboration and they suggest that children who are able to communicate and contribute in a constructive way will find it easier to be active participants in their own learning. Consequently, Child A’s oracy skills are not a cause for concern and in the class teacher’s words ‘excellent’ (Appendix E). The council meets regularly to discuss and analyse various school issues and the main role of the school council is to improve the education and opportunities for the pupils within the school by promoting practical solutions for improvement of the educational environment (Pupil voice Wales, 2017). Child A, therefore, was elected by other pupils, to represent the majority’s views, ideas and attitudes and to express herself and collaborate with the members of the school council and to make her voice heard.
          However, Child A’s reading and writing skills are, according to the teacher, (Appendix E) and subsequently myself, are in a low outcome 5, which means that she is not meeting all the elements within the outcome. Child A is reversing letters, although the teacher has said this is not an area of concern and they would not look at it until year 3, (Appendix G) her letter formation with ‘b’ and ‘d’ are sometimes the wrong way around, (Appendix G-herdivore - ’herbivore’ and bid you know? ‘Did you know?)  as well as certain numbers (Appendix H- 3,4 and 9). I have, however looked at this in more detail in the next chapter and recommended some strategies. 
          In mathematics, Child A copes well and according to the class teacher is a high outcome 5. In our discussion, Child A did say that she loves mathematics and finds it quite easy as she always finishes it on time, therefore the next chapter will discuss some strategies and exercises to challenge her so that she does not get disillusioned or bored with her mathematics lessons.
          Our discussions also indicated that Child A likes the ‘KWL’ wall and this was also one of the photographs that she took (Appendix B). The KWL wall is used within the classroom as a pupil voice tool and the children insert what they know about a subject, what they want to know about a subject and what they want to learn about a subject. They also insert this into their topic books at the start of term after a class discussion (Appendix I). 
         
 


Next steps       
[bookmark: _Hlk10044535]          The following chapter will discuss the next steps that I would take as a teacher in order to help Child A make progress and how to support her learning through effective teaching pedagogy, maintaining Child A’s influence at the forefront. This method of engaging with the child and maximising the learning potential supports the Mosaic approach (Clark and Moss, 2011) of teaching by integrating the attitudes and potential of the child. Article 12 of the UNCRC (1992) promotes the rights of children to express themselves in matters that affect them, and this view of the child is also in line with a constructivist model of learning and is one in which the child plays an active role (Vygotsky 1933; Bruner 1985). The tools that have been used to support this model of the Mosaic approach are informal interviews with Child A and the class teacher, photos taken by Child A which signify what is important to her in her learning journey, combined with adult-led research tools of observations and interviews (Clark and Moss, 2011).
          The first thing I noticed from Child A was her ability to speak clearly and confidently, with an eagerness to contribute and express her opinion regarding the research activity. Child A is a very talkative and happy child and very clearly loves school as she spoke optimistically about her love of learning and she also spoke favourably about her mother and how she likes to read with her every night (Appendix D). As a teacher, I would take advantage of this opportunity as one of the key findings of an influential report on what makes good teaching by the Sutton Trust (2014) stated that strategies like parental involvement over engagement indicated the best evidence of improving attainment. Reflecting on the subject of reading, research has also shown that the home and school can influence and shape reading for pleasure (Clark and Rumbold, 2006). Parents are essential for fostering a love of reading as shown in a survey of over 8000 pupils, with the results showing that 84% indicated that it had been their mother who had taught them to read (Reading Connect, cited in Clark and Rumbold, 2006). Research has also repeatedly shown that a parent’s ‘…involvement in their child’s literacy practices is a more powerful force…’ than any other variable, such as socioeconomic status or family educational values or achievements (Clark and Rumbold, 2006, p. 1). 
          As established from evidence, there is great potential in supporting parents to help their children learn. Studies have shown that parents who read with their children at home and also listen to their children read at home with a growth mindset approach (Mueller and Dweck, 1998) can greatly enhance the school’s effort to teach a child to read well (Dweck, 2016). Recent research also shows that parents with a growth mindset, (which is a frame of mind that praises effort rather than performance), do not necessarily pass this growth mindset on to their children, therefore a reading intervention, introduced by the school, can provide scaffolding to the parents so they know how to put their growth mindset into practice (Haimovitz and Dweck, 2016). In studies conducted by Moorman and Pomerantz (2010), they encouraged parents to take a constructive approach and to support the child’s autonomous engagement with the books by asking the parent to talk to the child about the content in the book during and after reading, by questioning and ultimately ensuring that the experience is an enjoyable one. This is an approach that could be used with Child A’s mother, as from discussions with the child (Appendix D), we already know that she reads with her mother on a daily basis, therefore by talking to the parent in parent’s meetings or at the school gate, we could establish an effective system in order to improve Child A’s reading ability. Mueller and Dweck (1998) suggest that the parent use a logbook and to use this logbook for praising the child’s effort over performance. As a teacher, I would encourage Child A’s mother to complete this notebook and after ten reading sessions to show this notebook to the class teacher and to reward this effort with extra play time, which Child A enjoys (as noted in Appendix D). The notebook would therefore endorse the child’s effort in favour of the performance and accuracy of the reading. This is important to Child A as she sometimes does not have confidence to sound out the words in fear of getting them wrong and therefore, by writing the words down first, this would encourage her to have a go. This is also a cost-effective intervention and merely builds on what the child and the parent are already doing, by supporting the mother with this reading intervention.
          Estyn (2008) suggest that schools should give literacy high priority and should review their provision and standards regularly in line with best practice and should also meet the needs of all pupils by intervening as soon as possible if children have problems with reading and writing. The new curriculum (Donaldson, 2015) talks about the fundamental role of language, to improve a child’s thinking and as the next steps for Child A, I would recommend teaching and learning in rich contexts so that she can apply the skills of writing and have something to write about. For example, as she enjoys role playing a teacher, there are a plethora of opportunities here to extend her writing skills during her play, as Child A enjoys role play and the role she enjoys most is the role of the teacher (Appendix D). Vygotsky (1976) suggested that to engage in drama and role play can develop language in a child and can help in understanding different contexts as if they were real, leading to a better development in reading comprehension. I would suggest, as a teacher, for the role play area to be set up as a school and for Child A to act as teacher to read a story to her peers and to ask questions after the reading. She could then mark the answers, whilst in role play and this would develop her literacy skills and ultimately improve her confidence and what is important, is to embed the learning within the child’s own interests and experiences (Siraj-Blatchford, 2005). 
          With this concept in mind, Child A is in a low outcome 5 for writing (Appendix E) therefore in order to reach a higher outcome by the end of year 2 and to make progress, she needs to be observed spelling polysyllabic and plural words correctly and segmenting, as noted in the Foundation Phase profile handbook (WG, 2017). As Child A’s teacher, I would suggest a strategy known as Spelling in Parts (SIP) (Powell and Aram, 2008), which elicits opportunities to discover new spelling patterns for phonemes and helps children to break up big words into smaller chunks. Research shows that children who are successful at spelling using sound strategies are more able to spell words that fit common spelling patterns (Powell and Aram, 2008). Likewise, in the interview with the teacher (Appendix E), one of the answers that the class teacher gave also suggested chunking words and sounding them out before writing, as a spelling and writing strategy. Research shows that good spellers have a range of spelling strategies, including sound to writing patterns and visualisation (Powell and Hornsby, 1993; Snowball and Bolton, 1999, cited in, Powell and Aram, 2008). Similarly, Cramer (1998) suggests that children most likely learn these strategies from sound to spelling instructions. In order for Child A to progress to a high outcome 5, Child A also needs to spell words that fit common spelling patterns, for example, spelling consonant-vowel-consonant and silent e words, therefore the SIP strategy would be helpful in achieving this goal. This strategy could be used as a whole class lesson or plenary and the lesson could also be differentiated during the writing focus task. A disadvantage to this strategy is that some words that follow less common patterns, such as education, i.e. edukashun, (Powell and Aram, 2008) the ti in place of sh, will cause some children difficulty. In studies, this population frequency makes errors in one or two syllables, with the rest of the word spelt correctly (Powell and Aram, 2008). Another problem Child A might be faced with is difficulty in saying each syllable and therefore spelling only the phonemes she hears in that syllable, and this is evident in Appendix J  with the word ‘grafs’ – giraffes, a misconception that Powell and Aram (2008) also note. One way to overcome this would be to combine hearing the word, to use common spelling patterns and to divide the word into chunks and according to Powell and Hornsby (1993), this combination is an effective strategy that all good spellers employ. As a strategy for the letter reversal, as a teacher, I would show Child A a simple tip that she could use as a reminder when writing the letters b and d. Make two fists and place them together with your thumbs up, then picture it as a bed with your hands making the letters b and d (ComeTogetherKids.blogspot.com, 2011). I would not place too much emphasis on this, so as not to destroy Child A’s confidence and I would place this picture on each writing table for a whole class strategy. Throughout the shared literacy session, it is important to ensure the following, and to ask: does the word make sense? Does it sound right? Does it look right? In order for this to be a meaningful experience for Child A, these three systems need to be experienced through a variety of different texts (Fisher, 1995, cited in Powell and Aram, 2008). Estyn’s advice in developing pupils’ literacy skills is also to make available rich and challenging experiences of writing (Estyn, 2008). They suggest supporting children’s writing by using techniques such as modelling writing, story maps and story and sentence starters (Estyn, 2008). In order to support Child A with this, as her teacher, I would ensure there were guides and templates displayed in the writing area and around the classroom so that she could follow these frames and also be able to write during pretend play in the role play area. In the ICT area, I would make sure that Child A could draft her work using ICT and, in this way, she could amend or correct any mistakes and present in neatly in her topic book. Likewise, Estyn (2008) also suggest that pupils should have opportunities to draft their work, enabling Child A to be able to make changes and through using these strategies, will therefore improve her writing with confidence. 
          Referring to Child A’s perspective regarding her mathematics and in order to move the learning on and not allowing this interest to stagnate, I suggest linking mathematical problem solving to Bloom’s Taxonomy cycle (Bloom, 1956). For example, by starting with the class activity and then offering an extended version of the task as a challenge to Child A and other children who wish to attempt it, the teacher is able to set a task that promotes higher order thinking and analysis (McAteer, 2012). Most of the children in the class will attempt and complete the task, whereas some will engage with it at a much higher level, known as ‘low threshold high ceiling’ - LTHC (McAteer, 2012, p. 140). NRICH in Cambridge specialize in these rich tasks and these tasks encourage collaboration and discussion, allow differing levels of challenge for all learners and allow learners to pose their own problems whilst at the same time developing confidence and critical thinking (Piggott, 2010). Referring to the dinosaur blocks activity (Appendix K), an LTHC task, Child A was sufficiently challenged as the coloured blocks that made up the dinosaur each had different values and the children had to calculate the total value. As a teacher, and in order to move the learning on, I would suggest challenging the learning for Child A and asking Child A to make up their own mathematics problem by deciding on different values for each of the coloured blocks, therefore designing their own game and rules. In this way, this allows Child A to pose her own problem, as suggested in Bloom’s Taxonomy (1956), whilst also deepening the child’s understanding and independence, which leads to a deeper metacognition and fosters critical thinking. Similarly, the new curriculum in Wales (Donaldson, 2015) addresses the two skills of metacognition and critical thinking as essential skills needed to live and work in the 21st Century. Therefore, by building on these skills and allowing them high priority, Child A is able to progress in her learning, all led by her own intrinsic motivation.
[bookmark: _GoBack]
Conclusion.      
          After considering and reviewing the perspective of the child through the guidance of the Mosaic Approach (Clark and Moss, 2011), Child A’s opinion is valued and considered in the next steps of her learning journey. One of the major factors in her learning was the fact that she spoke favourably about her mother and indicated that her mother was an influential addition to her education (Appendix A). A disadvantage of a parental intervention could be that some parents may not think they would be able to contribute to their child’s learning, however in the case of Child A, the mother has indicated an interest in developing her child’s reading as this was evidenced in Child A’s personal reading log. Additionally, and as mentioned earlier, Child A can develop a love of reading and this can be greatly achieved through parental engagement. This will then lead on to an improvement in her writing skills and eventually become as well advanced as her excellent oracy skills.
          Child A needs to be challenged in Mathematics and these need to be exciting and engaging as she also loves the challenge. Her mathematics skills could also be developed through role play as this is an excellent opportunity for her to act as a teacher and her intrinsic motivation (as evidenced in Appendix A) will lead her to apply these skills through play.
          By making visible children’s understandings of their learning environment and what makes learning work for them, this opens up many possibilities for the teacher (Clark, 2007) to adapt the learning space and teaching to the child’s needs and interests. In this way, the learning is transformed and by listening to the children, this essential part of the learning process is a prerequisite to foster a positive learning environment.
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Appendix C
[bookmark: cysill]Templed o dudalen enghreifftiol yn Llyfr Nodiadau Arsylwadol am Ddatblygiad Addysgol Disgyblion / An exemplar template for the Notebook of Observations on Pupils’ development.

Enw’r disgybl yn nhrefn yr wyddor / Name of pupil in alphabetical order  _______________________________________

	Sylwadau / Observations
	Sut y gweithredwyd / 
How actioned

	Child A is very excited and animated during playtime. She enjoys freeplay with her friends and loves the outdoors. She is running and talking and giggling throughout. Now, after 5 minutes, she has settled on the outdoor table and taken a seat. Her friends sit around her, waiting for her to speak. She is obviously the leader and now she asks others who are passing to join them. They do, excitedly waiting for their instructions. It seems she is the teacher and she tells them to repeat after her, the school rules, how to sit and listen well. Then she gives them maths and sums to complete in their heads. She clearly enjoys this activity.

They run around altogether after 5 minutes and she gives them skipping instructions, which they clearly enjoy. She joins in and laughs, this continues until the bell goies.
	Observation during a playtime.

	
	












Appendix D                                        Discussion with Child A

1. What do you think about your learning environment/classroom/outdoor space?
I love it and I love school. I love my friends and I love playing with them, I like playing schools. I am the teacher and I teach my friends. I love playtime as I can play at being a teacher, but I am sad when we never win the attendance award in assembly because if your class wins they get extra playtime.


1. Can you show me what you like to do every day?
Yes, I will take photographs because I love the displays on the wall, they help me. I like the role play area and I like the maths area. I like Maths and it’s my favourite subject. 

1. How do you like to learn?
I like to learn with mammy. I like to read and Mammy reads with me every night, I read to her as she said I need to practise and I am too old for bedtime stories. Mammy goes to the gym and I stay with Daddy and when mammy comes back I read to her in bed.

1. Can you remember a lesson that you really enjoyed?

I loved the lesson when we went on a litter pick through the town with Mrs xxxx and we learnt about the environment and how it can damage the environment if we throw litter. I am not very good at spelling. I love maths and I finish it quickly, I am always one of the first to finish.

1. What do you like doing at home?

I enjoy going for walks with Mammy and learning about the environment. Mammy tells me that I shouldn’t throw litter because I will get in trouble with the police because we have to keep our environment nice and clean. 


Appendix E
Discussion with the teacher

Language, literacy and communication.
Child A is a very confident child and her oracy skills are excellent. She is a member of the school council and puts her view across clearly and she makes sure that she is understood. She is not afraid to ask questions or to state her opinion on matters that affect the school and its pupils. I would say that Child A is a high outcome 5 in oracy, however I would add that she is a low outcome 5 in her reading and writing. I would also add that sometimes she reverses her letters, but I would say that this is not a concern at the moment and it is quite common in Year 2. Child A does not like to make mistakes in her writing so sometimes hesitates and I think this is a confidence issue as she doen’t like to get things wrong. I suggest chunking her words as a strategy for reading and also to say it before she writes it and the key is modelling by the teacher and practising her writing at all times and to develop her fluency and accuracy. 

Mathematics.
Child A is a high outcome 5 in mathematics and rarely needs support and when she does, she is able to learn from her friends and work together to find the solutions. I have no concerns with her mathematics.

Well-being.
I would say that she is a very happy child and she rarely gets upset in school. She enjoys playing with Child B and Child C especially and they sit together and learn from each other.

Appendix F
Reading record

Name of learner:   Child A										Reading age (if known):   
	Date
	Title of book and page numbers read
	Type of book e.g. fiction, play, poetry
	Comments (e.g. reading for enjoyment, recognition of words, understanding of text, interpretation, range of reading)

	
10/05/2019
	Sue Kangaroo. Pages 1-13.



	Oxford Reading Tree. Stage 5.
 Julia Donaldson.
	Child A was very happy when I explained that she would be reading with me regularly. She struggled with the words, ‘cute’ and ‘huge’ so will keep practicing these words with Child A.

	
13/05/2018
	Ar Y Mat. All the book



	Welsh book. Tric a Chlic.
	Child A wanted to read a Welsh book today and read it with ease. Welsh is a more phonetic language so she found the words much easier to sound out.

	
19/05/2019
	
Sue Kangaroo. Pages 1-8.


	Oxford Reading Tree. Stage 5.
 Julia Donaldson.
	Child A loves reading, struggled with certain words and read slowly and through sounding out, was able to read it better.

	
20/05/2019
	
The Gruffalo



	Julia Donaldson. Fiction.
	Child A read the whole book. She struggled in parts and needed to chunk the words but then sounded them out, but obviously knows the story quite well too.


This form should be used after reading the school’s reading policy, if available 
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Note: The class teacher spelt the correction of the word giraffes incorrectly.
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