Katrina Barker 
The role of a TA as a provider of pastoral care to students.
Throughout a child’s life in Education they meet key figures which influence and guide them throughout their Educational life. From a child in a Special Educational Needs setting those figures are more influential acting as parent, carer, boundary setter, role model, social advocate and friend. I will explore the working relationship between a Teaching Assistant and Pupil’s, drawing on my own experiences to establish the pastoral care role and its importance.  
As a Teaching Assistant our roles are imperative to that pupil from the moment they set foot within the classroom to the time they leave, the pupils are looking for guidance and support throughout the day. 

Step into almost any school classroom in the United Kingdom and you are likely to see a range of individuals working with children. Teachers, teaching assistants (TAs), parents, specialised support staff and volunteers offer to varying degrees, and with different levels of expertise, educational, social care, health and pastoral support. The development of multi-agency and multi-professional working has also brought with it the demand to connect Every Child Matters (Department for Education and Skills, 2003a) agenda to teaching and learning (Westcott, 2008). Set within the context of such an emerging landscape, this article focuses on the challenges TAs face as they attempt to ‘carry out many jobs that were once the sole remit of the teacher’ (Fraser & Meadows, 2008, p. 351).

From a TA point of view, we try and look at a balance from Educational need to the emotional needs of each pupil as these are highly individual, what works for one may not work for another. Supporting a child one to one within the class setting you generate a repour, build on a good working relationship which allows the TA to be able to plan pastorally to aid their education. Whilst I working with pupils in a mainstream setting from an additional needs unit, (as this was part of their integration into mainstream subjects), my role was to support education learning  as a secondary target, the primary goal was to support her emotional wellbeing and guidance as the pupil suffered from extreme low self-esteem and low motivation, who needed constant reassurance and positive support.  
The TA takes on a prominent role supporting the child with positive & encouraging comments, this forms a basis of putting faith in the TA form the pupil which creates  trust, this can however cause a lack of independence form the pupil, a  balance needs to be developed to allow pupil to achieve their goal with being co-dependant on the TA. 
To have faith in a Teaching Assistants words a child must have trust and this only comes from building a relationship.
Many of us have had the experience of praise. Whether a teacher, grandmother, coach, a trusted adult, who looked at us and communicated in some fashion, "I notice you for who you are, and who you are is worthy." That notion, often called unconditional positive regard, is a foundation of the work of psychologist Carl Rogers.  Educational Leadership (Online) June 2016 | Volume 73 How to Be a Change Agent Pages 22-26 
Over the past twenty years Schools and in particular teaching staff perception of a TA role has altered considerably, whereas before we were viewed as a secretarial based assistant. 
“They also carry out a range of non-pedagogical tasks that include photocopying, display work, tidying up and distributing materials to pupils (Wilson et al., 2002; Jarvis, 2003;Vulliamy & Webb, 2003)”(Tucker, S. 2009, p.295) 
A change in attitude to a TA as a whole, having needed to develop not from just offering more opportunities to children in education, but has had to adapt to the growing pastoral issues that we now face.  As a TA, flexibility and patience is key when working with children with SEN, as their ability to understand social, moral and behavioural issues can be a major part and stumbling block on their educational journey. 
Throughout my own experience working in an SEN setting the role of a TA within pastoral care is used daily and often involves managing their emotional wellbeing and understanding.
As trust is an integral part of working on a one to one basis with many children, this can lead to disclosures, this is when a TA role has to have clear boundaries and guidelines. Within my setting as  a TA working with pupils with severe and complex needs I have found that the parental role is essential providing the pupils with extra support and personal care. The pupils may seek advice on things that may not truly understand, such as personal space, or inappropriate  words which they have heard and repeated. This can be difficult for the pupil to understand and from my own experience this is a daily repetitive support that is needed.
As a TA we are constantly  raising self esteem, I work with a pupil that has down syndrome and global delay, and has sadly lost a parent, this pupil finds it very difficult to comprehend that this figure in his life isn’t returning. The pupil knows he is upset but doesn’t understand why, It is our responsibility as a TA to try to support the pupils emotional needs and to look to create an environment where the pupil can be reassured. 
[bookmark: _GoBack]Setting  boundaries is a big role in a TA daily routine where the pupil looks at you for appropriate guidance. Whilst working at School A, a previous colleague had a situation where the pupil had boundary issues regarding spatial awareness, inappropriate behaviour towards the TA occurred resulting in a safeguarding issue. The pupil needed clear guidance and boundaries set, this needed to be followed through by the TA on a daily basis. 
As a professional working relationship, TA and pupils work together as a team, we do the activity the class teacher sets, we discuss, plan, asses and do. Whilst this is happening trust and friendship is forming. Building on their confidence by allowing the pupil to take lead, and prove me wrong!. 
A TA is there to encourage and promote the daily educational environment, to create achievability for individuals, to be more attainable to their individual educational needs, emotional and personal care needs. The role of a TA is shifting to include work that would previously only have been carried out by teachers, such as, teaching, planning and assessment (Blatchford et al, 2009). A person centred approach as stated by Carl Rogers. ‘Put the individual needs, their experience and self healing potential at the  heart of therapeutic process’.
At times a TA needs to translate and re communicate with the pupil, both educationally and pastorally simplifying and making it understandable to the pupils and their needs. “People respond better if they experience the helper as a genuine rather than an expert”. (Rogers, C. 1994, Freedom to learn) 
As a TA you develop skills and the ability to understand, empathise, evaluate the pupil and the situation they are involved in, having an impartial view and being able to provide a solution. 
A role of a TA is to simplify educational needs, pastoral needs, social needs to create a step by step guideline for a pupil that they feel safe and ensured that they can achieve and possibly understand contextually to be accepted by society. 
Although within a Secondary School setting of academics and vocational setting the balance act of educational support to pastoral support. I have found whilst working  in schools that pastoral, behavioural and emotional care out ways educational support, sometimes you have to achieve one to provide support for another. This has been evident in many of my experiences, where social drama has caused a detrimental affect on a pupils education.
An experience of this, where a pupil with Additional Learning Needs (global delay) and another pupil with behavioural issues would constantly antagonise each other over social issues (causing drama) this completely rendering any educational learning and becoming a mediator until the situation was resolved, then trying to get the focus back onto their learning. 
… teaching assistants needed very similar skills and attributes to themselves, and that opportunities for joint training and development in areas such as behaviour management were crucial to their relationship. (Bedford et al, 2008, p. 21). 
The classroom setting is continually developing, with the implementation of the new curriculum we may see a new role emerging. Pastoral issues will continually out way educational need, where a teaching assistants role may be predominantly social and communicationally based. Assessing pupils ability to understand the basics of social interaction and the knowledge and skills needed to survive in the world. This will undoubtedly create new training pathways for teaching assistants and look at the partnership between teaching assistants and teachers and fundamentally the pupils wellbeing which can encourage their educational journey. 
 "I think if I had to put a finger on what I consider a good education, a good radical education, it wouldn't be anything about methods or techniques. It would be loving people first." (Benson, J. 2016, p.22).




















Reference list
Benson, J. (2016) The positive regard, How to be a change Agent. Volume 73, Online, Educational Leadership. 
Bedford, D., Jackson, C. R. & Wilson, E. (2008) New partnerships for learning: teachers’ perspectives on the developing relationships with teaching assistants in England, Journal of In-service Education, 34, 7–25.
Fraser, C. & Meadows, S. (2008) Children’s views of teaching assistants in primary school, Education 3–13, 36(4), 351–363.
Rogers, C. (1994) Freedom to learn. (3rd edition). Upper Saddle River, N. J. : Merril.
Tucker, S. (2009) Perceptions and reflection on the role of  Teaching assistants in the classroom environment. (Vol. 27, No.4) Pastoral care in education, UK : Nemwn University College.
Wilson, V., Schlapp, U. & Davidson, J. (2002) More than an extra pair of hands? Evaluation of the Classroom Assistants Initiative. SCRE Research Report (Edinburgh, Scottish Council for Research Education).
Jarvis, J. (2003) It’s more peaceful without any support, Support for Learning, 18, 162–169.
Vulliamy, G. & Webb, R. (2003) Supporting disaffected pupils: perspectives from the pupils, their parents and the teachers, Educational Research, 45, 275–286. 
Westcott, E. (2008) Talking to teachers about Every Child Matters, in: M. Baginsky (Ed.) Safeguarding children and schools (London, Jessica Kingsley).
http://www.ascd.org/publications/educational-leadership/jun16/vol73/num09/The-Power-of-Positive-Regard.aspx


2

