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What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Develop your critical voice, consider how you use your academic expression to present an argument on the basis of reason and evidence rather than describe the views of authors.
	References used were chosen to support critical arguments.

	Targed/Target 2
	Review your use of ibid -see in text comments
	Checked the comments on previous report and researched the correct use of ibid

	Targed/Target 3
	Demonstrate knowledge that has a  well-defined focus and reasonably extensive
	Worked to keep the focus of the work to answer the questions succinctly within each section.



















Introduction
The School Development Plan Guidance Document from the Welsh Government, (2023, page 3) states that the purpose of a school’s development plan (SDP) is to have a “strategic plan for improvement”. The general structure typically contains a number of priorities that the school want to achieve within a given timeframe that relate to areas of improvement within the school. 
For the school in question, a one form entry primary school in the West area of Swansea. The school has 223 full time students, with 9% FSM, 16% ALN and 17% EAL, all below the national averages (Welsh Government, Stats Wales, 2022). The focus of this report will be critically reviewing the school’s second priority within their SDP, “To develop a shared understanding of progression in each AoLE within local partnership schools” (Placement School, 2022). This refers to a collection of local primary schools which all feed into the same secondary school. By working together with feeder schools, a bespoke curriculum can be formed that targets specific areas within each AoLE that the secondary school needs transitioning pupils to understand. 
To make the transition from primary to secondary more streamline for the learners and create a more positive learning environment. This report will critically analyse how the focus school assessed these needs and how they are progressing in achieving and measuring impact within their SDP priorities. 


Literature Review 
SDPs and school improvement in general should be geared towards supporting the best possible learning experiences and outcomes for learners. This is summarised in the Welsh Government’s School improvement guidance (2022), a framework for self evaluation in schools. The report replaces the Education (School Development Plans) Regulations from 2014, which has broad similarity in some areas to the newer document, however there are key differences. When compared to the newer legislation the prior framework only considered school comparative information and attainment results of pupils within the school. The new legislation considers a far wider scope of information in order to build a effective SDP. This focus on a more holistic approach is a direct reflection of the Curriculum for Wales Successful Futures document (Donaldson, 2015) which prioritises the progression of learners. The guidance breaks up its framework into three main groups, improvement, accountability, and transparency, with information about how schools can effectively follow the framework and create an SDP that suits the schools needs. Improvement focuses on the progression of the learner. There are many ways in which a school could measure improvement, both qualitative and quantitative methods, such as questionnaires and tests respectively, which will give the school a richer range of data to examine. Accountability in this context refers to the democratic accountability of the school to the governing body. The previous legislation focused on a top down approach with the governors position in achieving SDP targets key, rather than the responsibility being from the school as is made clear in the new government documents. The final guidance the document gives highlights the importance of transparency. Information here is focused on a wider audience, by explaining how individual schools are progressing and expanding outwards to the wider education system. It is important to note that this information is not for comparison, a tool used widely in the previous legislation, but as a way to map progression over time and in doing so boost public confidence in the system (Wightwick, 2019). The document outlines that the key to school improvement is having clear communication with local authorities, schools and regional consortia. From this, with the shared collective information, an effective SDP can be created. Within the governing body are separate categories that can give important insights into a plethora of aspects of school life, such as the budget, overall vision and ethos and educational performance. From communicating with the governors, the school becomes accountable to them for their actions as well as transparent in working towards improvement (Welsh Government, 2022). 
Furthermore, another positive of the new legislation is that it takes into account other government documents such as the Wellbeing of Future Generations Act (2015), once again putting the learners first rather then the less holistic priorities of the previous legislation. The changes made to the legislation reflects the evolutionary nature of how the government wants schools to progress and improve to reflect the curriculum for Wales (Donaldson, 2015). 
Overall, the changes the government has outlined in their framework are positive in creating clearer more accessible guidance to help schools progress in their development. With one of the key focuses of both being the government legislation and the Curriculum for Wales (Successful Futures)(Donaldson, 2015) on learner progression. Measuring progression is positive for schools because it ensures consistency between pupils which can then be used across schools to ensure consistency in the curriculum. This is reflected in the schools approach to their SDP as a key priority is ensuring a shared understanding of progression (Placement school, 2022). 

A key aspect of the Curriculum for Wales (CfW) is the focus on progression (Donaldson, 2015). 
Having a shared understanding of progression is important firstly for transitions, moving from primary to secondary at the same level of progression will reduce stress of pupils transitioning as well as staff at expectant secondary schools. Secondly it increases clarity. With the shared understanding of progression with local schools it ensures that all primary schools within the local area meet the same outcomes of learning, linking to the above point regarding transitioning from multiple feeder schools to a singular secondary school. From this having a shared understanding of progression allows secondary schools to define clear  expectations of transitioning pupils and allows primary schools to create a curriculum which meets those expectations. While the primary school curriculum is guided by the needs of the secondary school, there are differences between schools in the exact way that this baseline is met for the learners needs. 

Developing an action point 
Professional discussions with the school’s head teacher have provided important insights into the school’s SDP design and desired priorities. From this, a shared understanding of progression in each AoLE with local partnership schools will be the topic of discussion. 
The schools SDP suggests that having a “shared understanding of progression” within the partnership schools is the goal of this priority. It details the need to create exemplars of milestones pupils need to hit to deepen their understanding of topics from each AoLE. Overall the goal of this priority is to create a shared understanding of pupil progress within each AoLE towards the progression from primary to secondary phases, while encompassing the expectations outlined in the four purposes to build their own curriculums to better support all learners in order to see progression.
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Figure 1: School Development Planning Cycle (Welsh Government, 2014, p.7)

Alongside the previously mentioned framework, the Welsh Government outlined a planning cycle (figure 1) that schools follow to create effective development plans. The framework (2022) outlines the importance of self evaluation, and begins with a school vision. With a clear vision, a school can use specific self evaluation strategies to target possible areas of improvement. The vision created by the focus school is to create an in depth tailored curriculum shared between local partnership schools that will enhance the learning of pupils and ease the transition from primary to secondary learning. Collaborating with the local secondary school to ascertain topics of learning for each AoLE, schools have created a progressive curriculum, in line with the CfW Principals of Progression (2021), within which detailed schemata for each AoLE are outlined showing clear means of progression with included higher level learning, descriptors of learning, exemplars and achievable in class activities. 
In terms of data analysis, the school used information gathered from a challenge advisor to ascertain what areas most need improving, and supported those ideas with data collected from a multitude of tests, both qualitative and quantitative which is used to inform pedagogical and curriculum changes. The school uses termly standardised reading, spelling, maths, English and cognitive tests to measure pupils short term progress. Additional National Tests are completed yearly which give a broader look at how pupils may be progressing (Estyn, 2022). This gives the school a multitude of information about how pupils are progressing. Wellbeing questionnaires are also used which are given to a range of stakeholders in and outside the school, with the pupil and staff results having direct impact on day to day changes in the school (Headteacher X, 2023). This supports legislation that puts mental health and wellbeing at the core of school improvement plans (Wellbeing of Future Generations Act, 2015). This is positive as it allows the school to collect rich monitoring data from different areas of school life throughout the year, supporting the idea that an SDP is a ‘working document’. Macbeath (2005), states that schools need to see the value in self evaluation processes rather then see it as a precursor to inspections. This is seconded by a recent change to Estyn regulations whereby schools no longer need to send self evaluation reports prior to inspection as it became a negative step in the process, taking away from schools overall positive learning environment (Lloyd, 2019). The school in question uses this information and is working towards sharing it with local ‘partner school’s’. 
Stakeholder involvement is key to the process. Information is gathered from data sources and used to inform the decisions and priorities within the SDP. The school in question has created a group of local schools to partnership with to create a bespoke curriculum centred around progression points for each AoLE for the direct needs of their students. To maximise the effectiveness of the partnership the school is being openly transparent with its information gathered with the partnership schools. Together with the local secondary school, information was gathered to create progression steps for all partnership schools in the local area. This is positive because the schools can interweave these areas of learning into the curriculum to best prepare learners for topics they will need to know in the future. In doing this they are gradually building on knowledge to peak at the correct time of transitioning from primary to secondary school. Additionally, the school has a shared accountability to progress with all outside agencies and schools. The effect of this focus on stakeholder involvement for the school has been a wider range of inputs into the curriculum ensuring needs are met for all.
Information gathered from the data can then be used strategically in the next step of the SDP planning cycle. Chang (2008) sums up effective strategic planning as translating legislation into specific, achievable and measurable actions. From professional conversations with the head teacher, insight was provided into the school’s planning process. The head teacher, AoLE leads, deputy head and phase leads plan a bespoke curriculum based on their students needs and backed by new legislation to deliver meaningful learning experiences throughout the school (Headteacher X, 2023). From this the school can put plans into action, developing a database of ‘areas of knowledge’ for each AoLE that staff can use to understand and direct pupil progression. With the focus of the SDP being on a shared understanding of progression across all AoLE’s, the school has implemented that all progression is measured using the principles outlined in the Curriculum for Wales Progression Code (2021). This was then broken down into specifics, with ‘Exemplify pupil’s progress in LLC…with another school’ (Placement School, 2022). In order to measure these priorities the school have regular book checks, involve outside agencies such as challenge advisors, whose objective viewpoint may give new insights to the school’s strengths and weaknesses as well as increased allocated training available for AoLE leads (ibid) to inform their practice. All the above indicate the level of dedication the school is going to in order to gain as much information about their strengths and areas of improvement. 
The final step in the cycle is to review and measure the impact the implemented actions have had. The school uses the aforementioned tests to see whether pedagogical implementations have had a positive effect on pupil progress. Within the SDP there is a RAG rating of progress (Red, Amber, Green) ranging from red where no progress has yet been made, amber shows that limited progress has started and green states that strong progress has been made in that area. Readers of the SDP are then able to clearly see at what stage the priority has been met, which gives important information about timeframes of completion. 

Reflection and Evaluation 
Evidence provided through discussions with the head teacher have outlined the lengths the school has gone to to achieve their priorities outlined in their SDP. It is clear that the school in question has followed the framework set out in the previously mentioned Government legislation (2022), as well as utilising aspects the planning cycle process in figure 1. Creating a tailored schemata for each AoLE and collaborating with multiple schools is challenging and something the head teacher described as “ongoing” (Headteacher X, 2023). However, positive headway has been made in collaborating with local schools to collate information needed to prepare pupils to progress from primary to secondary education. 
It could be suggested that even though the school is progressing with achieving their SDP priorities, with the extra work that goes into collecting and examining data and collaborating with a plethora of local schools, this could draw focus and resource away from the core of the CfW, that the pupils learning is the cornerstone of the school and thus the drive to improve. This could be improved by greater support within the partnership for staff with responsibilities key to the process that are not currently allocated specific time for this. For example staff who are not AoLE leads but who still need to enter results from class evaluations into shared data sets. 
Overall, the process has been hugely positive for the school in question, however, there are areas where the school could improve. Though the school is open about the strengths and weaknesses unearthed in the process of creating this body of work, there is a lack of transparency to schools outside of the local partnership. Information gathered in this process could be highly informative to other schools, agencies or stakeholders outside of the local partnership, so revealing the process more transparently could be advantageous on a wider scale.   

Conclusion
The purpose of this report was to explore and critically evaluate the process of an aspect of a schools development plan. Also explore were recent legislative developments and how this has affected the SDP implementation within the placement school. The SDP process regarding the priority focus as applied in the school is overall positive as it allows for numerous benefits stemming from a shared understanding of progression. These include making sure the curriculum is appropriate for all students, ensuring pupils transitioning to secondary school have the same level of understanding of key aspects of each AoLE. While positive, this process could be improved by greater transparency as defined in the Welsh Government legislation (2022) on a wider scale. From conducting this work I have learned how the SDP process is implemented currently in schools in the local area, in line with recent Welsh Government legislation focusing on transparency, accountability and improvement, and the importance of a shared understanding of progression. This will be useful going forward professionally because it will allow me to plan effectively from a shared framework and has also led me to understand the importance of collaboration in the SDP process, something I would like to be a part of in the future. 
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