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                        Language and Literacy in the Digital Age

[bookmark: _Hlk160121942]The definition of storytelling, as stated by Serrat (2017) is the activity of using stories or narratives that evoke powerful emotions as a tool to convey and understand an individual’s knowledge. In addition to this, Valiani and HadiAlijanvand (2021) explain that at around twenty-three to twenty-five weeks, the foetus develops active listening and sound preferences through techniques such as the mothers voice or music. Additionally, Valiani and HadiAlijanvand (2021) state research suggests that by providing an environment rich in auditory stimuli, it can have a significant impact on regulating plasticity during the perinatal period, which ultimately affects the way in which a child develops before they are born. Laing and Bergelson (2020) state that for infants to produce their first words, they need to learn to associate sounds that they can make with word that they understand. According to Hibbin (2016) studies have revealed that storytelling is an effective tool that supports the development of children’s language and literacy skills, as it triggers the activation of children’s brains. Furthermore, Hibbin (2016) discusses how storytelling in comparison to picture-book reading, engages children more consistently, as it stimulates their imagination and allows them to visualise spoken words through vocabulary retention. According to Smeda et al (2014) recent years have shown the emergence of innovative pedagogical models like digital storytelling are effective tools for deep and meaningful learning. Additionally, Smeda et al (2014) state that digital storytelling is a useful method for integrating instructional messages with learning activities to create an engaging environment for children to learn in.
The storyteller reading the physical copy of the book titled “Whatever Next!” demonstrates a range of skills throughout the activity to offer valuable insights into how storytelling can promote children’s oracy, reading and writing skills. The skills demonstrated throughout are elements such as: facial expressions to convey emotion, gestures to connect visuals to written text, and the use of props to encourage engagement. To support this, Yabe et al (2018) explain that expressively delivering material through an activity such as storytelling, captivates children’s attention and encourages them to actively listen and engage with the content, resulting in the ability to enhance their interpretation and understanding of language and literacy. The storyteller demonstrated effective facial expressions by smiling, frowning, and rolling their eyes to enhance the emotions behind the text being shared. Similarly, as stated by Sheldon-Dean (no date) reading to young children is a beneficial method to help them develop their language skills by introducing them to unfamiliar words. According to Friedmann and Rusou (2015) two key factors in language acquisition, emphasised by Chomsky is the language acquisition device (LAD), which is a neurological mechanism to help individuals learn language rules and exposure to language input. Rusou (2015) states that Chomsky believed both factors are essential for language development once individuals are provided with the appropriate stimulation to activate it. Similarly, Pulumbarit (2018) highlights Bruner’s Language Acquisition Support System (LASS) which suggests that the human brain receives information through an individual’s senses, then processes that information through cognitive abilities to express through language and creativity. Sheldon-Dean (no date) believes providing children with opportunities to discover new language and observe how words come alive through activities such as storytelling, enables children to gain not only effective oral communication, but also a better understanding of the world around them, with the ability to confidently express themselves. 
Similarly, as stated by Pesco and Gagné (2015) findings suggest that children’s ability to understand others and tell stories themselves, typically emerges in early childhood, with the support from their primary caregivers and educators. According to Pesco and Gagné (2015) research has shown that children have demonstrated increased expression when practitioners have used storybooks to effectively support children’s narrative skills and their understanding of concepts by combining verbal and non-verbal strategies, such as representations of story elements through props. The storyteller included the use of multiple props throughout the activity to connect key characters and events to the story, such as the cardboard box used as a rocket, the colander as the space helmet and the character of the owl introduced in the story. Furthermore, Pesco and Gagné (2015) explain that by engaging in fun activities to make storytelling more exciting it stimulates children’s curiosity to explore themes and gather inspiration to become more confident communicators, avid readers, and expressive writers when creating their own stories.                                                                              
[bookmark: _Hlk160275191]As defined by Raheim (2021) digital storytelling is an innovative method that combines traditional narrative techniques with contemporary educational tools such as computers and cameras. The Welsh Government (2018) Digital Competence Framework (DCF) is guidance provided by Wales’ new curriculum to ensure that all learners in Wales are provided with opportunities to achieve high standards of literacy and numeracy, to develop digital and bilingual skills and enable individuals to become innovative, creative, and critical thinkers. Additionally, The Welsh Government (2018) outlined their strategy for creating a new curriculum with influence from Professor Graham Donaldson’s “Successful Futures” (2015) report. Similarly, according to Donaldson (2015) the Welsh Government recognised the importance of ensuring each child in Wales has access to curriculum and structure that will support their present needs and future development. The Welsh Government (2018) state that the Digital Competence Framework (DCF) emphasizes the significance of developing understanding to encourage schools to establish a clear objective for digital learning, this includes producing policies for integrating digital competence, appointing a lead for digital competence, including digital competence in school improvement plans and mapping out the delivery of digital competence. 
Analysing the digital storytelling activity, the storyteller reading the digital copy of the book titled “Clean up!” utilizes effective skills throughout the activity, such as clear intonation. As stated by Weller (2016) capturing children’s engagement through storytelling activities allows them to identify language patterns and engage in language play to enhance their comprehension of emotion and plot developments. Intonation is used throughout the activity to demonstrate the way pitch is used to express meanings and attitudes. For example, when the storyteller says the line “I feel really sad” the pitch falls at the end of the line to indicate a statement. To support this, Weller (2016) suggests that storytelling ultimately enables children to enhance their phonemic awareness through linguistic stimulation. Moreover, the storytellers use of questioning, for example “what can you see on the screen” during the digital storytelling session provides stimulation for children’s critical thinking and encourages their active participation throughout the activity. To support this, Lenhart et al (2020) explain that story-based contexts provide children with rich opportunities of interaction for both implicit and explicit language learning. In addition to this, Lenhart et al (2020) discuss that when a storyteller guides attention, asks open-ended questions and provides explanations, children are encouraged to critically think and make connections between themselves and the story, therefore improving their oral communication skills as they articulate their thoughts to respond to questions.
[bookmark: _Hlk160279873]The storyteller scaffolds children’s reading comprehension skills through the practice of using gestures to direct children’s attention to specific words or images within the digital story. As stated by Kümmerling-Meibauer et al (2015, pg. 102) when reading to children, gestures are used to allow them to explore connections between written and spoken language, to reinforce their understanding of words and images working together to convey meaning. Similarly, Nordlof (2014) discusses the notion of scaffolding children, developed by Bruner which involves the adult guiding the learner through controlled aspects of a task, allowing the learner to focus on and complete elements that they are capable of understanding. In addition to this, as supported by Bowcher and Zhang (2020) previous research suggests children’s development is facilitated by teachers’ use of gestures as it enables children to interpret task relevant information, develop their vocabulary and support their language retrieval capabilities. According to Ahmed (2015) educators have discussed the positive impact technology has on modern society by facilitating the attainment of educational objectives and incorporating technology into classrooms to enhance children’s learning. In addition to this, Ahmed (2015) believes that digital storytelling is a valuable resource that effectively supports learning outcomes and skill development for both children and teachers. 
Whilst the traditional oral storytelling and digital storytelling both share the same goal of expressing emotions and narratives to engage younger audiences, when comparing traditional storytelling to digital storytelling, Choo et al (2020) express that oral storytelling enables children to engage and connect with stories to enhance their understanding of language skills through human behaviour. Whereas digital storytelling, as stated by Choo et al (2020) equipped by modern technology, offers an advanced avenue for opportunities of teaching and learning. In addition to this, Choo et al (2020) explains that whilst oral storytelling feedback is immediate and fosters social interaction between the storyteller and the audience, digital storytelling can immediately reach a wider audience online, utilizes multimedia tools to enhance storytelling to combine the art of storytelling with digital media and provides opportunities for creativity and engagement in teaching and learning contexts.
In summary, storytelling through both oral and digital forms, allows practitioners to effectively promote children’s language development and literacy skills through immersive experiences. As highlighted throughout by Pesco and Gagné (2015) Oral storytelling engages children's imagination and facilitates language acquisition by allowing them to connect emotionally with narratives. On the other hand, as highlighted by Ahmed (2015) digital storytelling possesses an advantage with modern technology enabling the enhancement of storytelling experiences and as Choo et al (2020) state, digital storytelling can reach a broader audience providing interactive multimedia elements that stimulate engagement and creativity. Merging storytelling into educational practice, through the guidance of the Digital Competence Framework (DCF) introduced by the Welsh Government (2018) creates a successful pedagogy for practitioners to effectively incorporate digital storytelling into curricula and allow opportunities for children to foster critical thinking, creativity as well as the ability to develop their digital literacy skills to prepare them for the modern digital world.
To conclude, whilst the storyteller demonstrated effective skills throughout the duration of both the oral and digital storytelling, in future the storyteller could improve their practice of interactive elements in digital storytelling by evaluating the pacing and structure of the story, to allow moments for the audience to respond to prompts for participation and enable opportunities to familiarise themselves with the digital device and learn new skills through interactions. Another example of how the storyteller can support children’s language and literacy through digital storytelling is by focussing on vocal variety, gestures, and facial expressions to convey important messages and emotions. In addition to this, the storyteller should consider using resources that tailer the intended audience, for example younger children would benefit from stories that include elements of repetition to enable opportunities for them to join in and participate, encouraging their early language and literacy skills.
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