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[bookmark: _Hlk527555267]Introduction
This essay will be split into 3 parts, firstly I will outline an observation of a classroom event I have witnessed. This will be critically reflected upon so that improvements can be made on future observational methods and skills. Part 2 will link the observation to the category the event falls into (in this case, it will be Assessment for Learning). Key theories underpinning this will be identified and evaluated to give a broad understanding on how they are used in the Primary school, links will be made to Part 1 throughout. Part 3 will relate to the accompanying poster (My Ideal Learning Environment), reasoning behind the inclusion of 3 areas within the learning environment will be given. This will justify their use and look at how they enhance learning and development of children. Finally, a conclusion will be given based on all information presented throughout the essay. 
The observation took place in a Year 5 class in an urban school within Wales. Ethical considerations were addressed and following guidance from many resources, anonymity has been kept (Miller, 2012; ERIC, 2013). No information that could identify Child A or the class teacher are used and permission for the observation was obtained through the school and Child A was aware that this was taking part within the school day. 





Part 1
[bookmark: _Hlk527554947]The following evidence is a summary of the original observation and accompanying notes (Appendix 1), the techniques and type of observation used will be explored.
Child A sat with the class teacher in a quiet area of the classroom. The teacher explained that they would be looking at Child A’s work, evaluating where it currently lies in relation to a grid and where improvements could be made. Child A read written work aloud, receiving prompts from the class teacher when writing became unclear. Child A was then shown a grid of outcomes (Appendix 2) and told to see where the work currently lies. Child A looked in silence, looking at the written work and the grid in turn. Child A then said that she thought her work was in the bronze column of the table. The teacher asked her why she had decided this and Child A said, “I think I have done some bits of bronze”. The class teacher then read statements from the bronze column of the table and asked the child to identify where she had met this in her work. Following the teacher reading each statement, Child A pointed in her work where she met the criteria or explained that she hadn’t met the outcomes within the work. On one occasion, Child A stated, “I have used two full stops, but I might use more next time or an explanation mark”, to which the teacher suggested may mean an “exclamation mark” and Child A agreed. The teacher then asked the child to think of some targets she would like to work towards when completing this writing again. The child was given time to think before she explained that she would like to use more punctuation from the bronze column and paragraphs from the silver column. The class teacher then wrote these on a piece of paper and asked the child to copy these into her book under the original work.
The observation documented is a spontaneous, opportunity observation undertaken due to an interest in the activity. Brief narrative notes were used to document the incident before I chose a specific part of the observation – Assessment for Learning (AfL). The decision to document an observation without prior acknowledgement of what I wanted to observe appeared beneficial to the situation, I could not determine when a specific event would occur in the dynamic classroom environment. I decided to concentrate on AfL as I thought that the child appeared engaged and was able to self-assess with little support. Prior to the observation I was unsure how the child would make targets to strive for in further work, it was interesting to see that the child could use the grid to form and pick targets that were achievable and remained positive.
There are many advantages to observations with no planned agenda or structure, Cohen et al. (2011) explains that the account will be factual with no hypothesis or expected outcome cemented in the researcher’s mind. This appears positive as the observation will likely be a true account with little influence from the needs or wants of the observer. Sharp (2012) acknowledges this point, however, adds that caution must be taken as due to no agenda the observer may observe aspects which will later become irrelevant, thus wasting time. This became apparent when looking through my observation as it took place over a longer period than required. This is due to me not deciding that I would like to look deeper at Assessment for Learning until after the observation occurred. Limitations are also acknowledged by Lodico, Spaulding and Voegtle (2010), who express that due to the unpredictable nature, an opportunity observation can be difficult to follow as events move quickly. This becomes a prominent issue where an adequate method of recording isn’t in place as recording of events cannot keep up.
Papatheodorou, Luff and Gill (2012) explain that the narrative way of recording an observation is demonstrated when the observer writes notes on what is seen and heard before using these to give a commentary of the observation. The advantages of this technique when recording are expressed by Hopkins (2014). It is seen that they are beneficial when performing an opportunity observation, due to them requiring minimum resources and the notes being helpful to reinforce memory later. In addition, the final narrative piece gives a real time observation, in a correct order and is easily followed by others who read and digest the information given as they can imagine the story shown (Matthews and Ross, 2010; Palaiologou, 2008). Despite these positives, Denscombe (2014) explains that the method may fail when used without a structure to follow during observation and the observer must complete the final narrative piece soon after the event so that vital points are not missed - which can happen during narrative observations (MacNaughton, Rolfe and Siraj, 2010). 
Advantages and limitations have been given for both the type of observation (spontaneous) and the method of recording this (narrative), I must acknowledge these limitations and consider other methods which may have been used. Many researchers prefer to use video recording devices for their observations, Fawcett and Watson (2016) explain that this can reduce the likelihood of the observer missing vital parts of an event. The video can be used to later document the narrative notes without the need to keep the timeframe short like note taking as they have the video to replay when required. The footage also gives the view of the entire environment and actions of others within the room (other children, teachers etc.) which may be missed by an observer who is funnelling in on one child’s actions, as I did in this observation (Hedegaard et al., 2008).
Although the visual recording of children for observational purposes appears to reduce the limitations of other methods, there are some negative. Lipponen et al. (2016) look at observations used within research and conclude that video recording can often cause children to act differently compared to how they would normally act in situations. The invasive nature of a camera is shown to cause children to act in a way they think is required by the observer or they become overly aware of the camera, thus affecting the validity and reliability of the observation. In addition to issues regarding the behaviour of the child during video research, there are many ethical issues which arise and must be considered. David et al. (2005, pp 124-130) discuss the need for informed consent and the right of the child in knowing and understanding that they are being recorded. It is noted that their anonymity is difficult to protect when video recording is used as their faces, voices, uniform and distinct features of their environment may be shown – making them recognisable. Robson (2011) adds to this point and explains that there may be children in a class who do not wish to be filmed, issues arise when they enter the camera frame as their rights can be violated. Robson also suggests that ‘informed consent’ is difficult when children are given an option as they can often not fully understand so the ‘informed’ part of their consent may be lacking. Therefore, despite having benefits, the ethical issues surrounding the use of video recording of children for observational purposes raises issues which may prevent me from using it in the future. 
As has been discussed, the method of observation that I used has some flaws that I must reflect upon. I accept that the observation may have been easier to follow and less likely that I missed information if it had been given more prior planning and structure. In further observations for this purpose I will aim to pick an area of interest prior to the event, this should mean that the observation is more precise and not taken place over large periods of time. Despite considering using video, I would not wish to use this method for research purposes coming away from the classroom as this poses many ethical issues and considerations that could be avoided with written observation. Lastly, I would use the narrative style of presenting the observation again, shorthand notes can be used at the time and then narrated so that a clear picture is given and can be used in future. 















Part 2
[bookmark: _Hlk527479261]Part 2 will now discuss Assessment for Learning (AfL), linking to the observation described in Part 1. In 2014, AfL became a statutory requirement for assessing the Literacy and Numeracy Framework (LNF) in Wales (Welsh Assembly Government (WAG), 2013). Assessment in its basic form is described by Taylor (2011) as being a process to discover what can currently be done and where barriers and difficulties may lie so that these are removed, and improvements can be made. 
Within education, Briggs et al. (2008) explain that assessment has been separated into 3 categories - AfL, which is a formative assessment used to inform the teacher in planning for further tasks. Assessment as Learning is seen where a child reflects on their learning and use this to set targets through evaluation in many forms (including self- and peer-assessment). Lastly, Assessment of Learning refers to summative assessment which is used to benchmark the progress of children throughout their time in school (NFER, 2018). With these in mind, the observation used in Part 1 could be categorised as having traits of both AfL and Assessment as Learning, this is because the teacher planned on using the information for further teaching and Child A used the assessment to form personal targets. 
Wiliam (2006) expresses that a key aim of AfL should be to ignite and equip students so that they can own their learning and push themselves forward. This has been facilitated by the teacher, who has given Child A the tools and support needed to assess the work completed. This is in the form of the LNF outcomes sheet and prior teaching which has led to the child completing this work. The push forward comes in the form of the child using the grid worksheet to set personal targets for when the work is completed again.
Although setting of further targets using the grid resource appears beneficial, it could be said that Child A is not thinking of own targets but relying heavily on this support. By having this resource, children may not lead their learning but become hindered as they repeat the guidance without processing what they’re saying (Eaude (2011). To overcome this, Bennett (2011) explains that a knowledgeable, confident teacher must be able to plan and support the child. This can be done by giving success criteria that a child can strive for prior to learning and guiding the child with their target setting post learning. In addition, the teacher needs to give the child the option of setting targets away from the grid, they may think they can improve in areas not included and should be given the opportunity to strive for these (Spendlove, 2009). Finally, the child must be motivated and engaged in the assessment otherwise efforts made by the teacher will be limited in success (Heitink, 2016). These suggestions would give clarity to what is expected so that an informed choice can be made by the child and there are no boundaries to where they can improve going forward.
As previously mentioned, self-assessment is a tool used for children to evaluate their own learning before planning ahead. Black and Wiliam (1998) express that predicted issues such as self-assessment being unreliable due to child involvement are false as children are highly critical of themselves. They suggest that for self-assessment to be as beneficial as possible, children need a distinct understanding of what they should be achieving. This is fundamental within my observation; the child has a copy of learning outcomes and can see that they meet many of these and further outcomes show future progression. Harrison, O’Hara and McNamara (2015) look at a range of research regarding self-assessment and from these, understand that children who self-assess regularly are more creative and self-reliant than previous students without self-assessment. They explain that dated, basic methods of assessment have relied heavily on the input of the class teacher, the child would form a habit of reliance on a separate person (depriving themselves of self-regulation skills). Despite the research concentrating on education within Ireland, they do look at a wide range of children and their results are concurred by many others. Hayward and Hayward (2016) and Lysaght (2015) who agree that self-assessment can raise self-esteem and reduce the amount that the child relies on the practitioner. 
Research mentioned thus far proposes that self-assessment has many benefits to the child if used correctly, Vygotsky’s theory regarding the Zone of Proximal Development (ZPD) suggests that self-assessment is not enough and may require some input from a peer or an adult (Stables, 2008; Phillips, 2010). In addition, Keenan and Evans (2009) express Vygotsky’s theory that learning, assessing and self-improvement should be developed socially with others due to the inner self needing these skills. With the observation, the framework given could act as a tool for the child to move into the ZPD, they are being extended to reach a higher potential than what is currently achieved. This idea of scaffolding with verbal, social exchanges during assessment is mentioned by WAG (2010a) who document that there needs to be regular dialogue between the child and adult.  
However, the teachers’ input was kept to a minimum, therefore, in respect of the social aspect required by Vygotsky, there is a lack of social input from a knowledgeable other. The potential reason for this is explained by Black (2014) who expresses that this reduction in social interaction is beneficial where children are competent to internalise the self-assessment to some extent – thus dismissing the claim by Vygotsky that in depth social interaction is needed here for learning to occur. It may be understood that due to the whole school adopting to approach self-assessment in the same way, that Chid A has been doing so for many years prior to now doing so in KS2. 
Hattie’s (2009) research shows that a large effect size is connected to feedback, he explains that this includes positive reinforcement and target setting for future improvements (which can come from AfL).  The target setting completed by Child A will have a positive effect on the child’s learning when considering the effect size proposed by Hattie. However, feedback was generally aimed at the outcome of finished work as opposed to effort in completion which could have been more beneficial (Swaffield, 2008; Hattie 2012). Although Hattie’s research shows effect size being influenced greatly by feedback and assessment, there are some criticisms and caution that must be taken. Bergeron and Rivard (2017) explain that Hattie’s methodology is flawed due to issues in calculations and baseline statistical comparisons. They state that further research must be conducted with other statistical approaches used to investigate if outcomes match Hattie’s. Isaacs, Zara and Herbert (2013) add that self-assessment can lack opportunities for feedback unless the teacher is aware of the need for this. They explain that due to this variable, the degree with which feedback can help during self-assessment will differ between situations and the effect size will be influenced. Despite criticisms from many sources and the need for further research to clarify Hattie’s claims, there is no harm in feedback and assessment being used for positive outcomes in learning as there are many others who come to the same conclusion (Terhart, 2011; Blanchard, 2009; Butt, 2010). 
To help with differences mentioned that can occur between the way that AfL is used in the classroom the WAG (2010c) have set out structured help for teachers to implement self-assessment in their classes. The document includes all advisories mentioned throughout this essay including setting success criteria whilst being on hand to guide the child. Many issues identified in Remesal’s (2011) research which looks at problems that teachers have with AfL are also addressed by WAG who explain that AfL should consider certain steps in an order for best practice. Despite this document and other WAG advisories offered (WAG, 2010b) and used by teachers for many years, Donaldson’s (2015) Successful Futures document outlines current issues that must be addressed within the new curriculum. Donaldson discovered that the current way that AfL is delivered in schools is not consistent or executed well enough and causes dissatisfaction among teachers and children. He proposes many suggestions including assessing what is important and using assessment throughout the curriculum as opposed to concentrating on the LNF. 
Wavehill (2015) completed a report showing responses to the proposals of Donaldson. The report shows that teachers welcome changes suggested within Donaldson’s report and express that if the changes were implemented they predict positive outcomes for their student. The main concern given is that teachers did not want this new, proposed assessment to negatively impact their workload by increasing pressure and time needed for assessment. Despite the large qualitative research conducted by Wavehill appearing mainly positive throughout, caution must be taken when interpreting this as the report was written on behalf of the Welsh Government – suggesting it was also funded by them. This may lead to potential bias in the evidence given to support each point made as due to there being 639 responses to their questionnaire, they may have chosen to include those which were beneficial to themselves and the Welsh Government. 
Part 2 has linked AfL to the observation in Part 1, benefits of the class teacher giving outcomes from the LNF to the child have shown that this is a competent resource when self-assessment is used. Although there is a concern that children may not fully understand, with a confident teacher to scaffold the concerns are reduced and AfL can be beneficial. Despite conflicting evidence stating that social input from the teacher can be detrimental, I have concluded that the teacher has a prominent part to play. When the teacher knows and understands the ability of the child, they can decide as to whether there needs to be social input or not. The large effect size demonstrated by Hattie’s work can be considered, despite concerns surrounding the validity and reliability of his work. Using assessment to give feedback alongside target setting has wide benefits when delivered by a teacher who is aware and gives praise for effort, not only outcomes. Previous issues with AfL are expected to be reduced if Donaldson’s recommendations are incorporated within the new curriculum and there must be further research following its implementation to evaluate the impact.
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Part 3
Part 3 links to the poster titled ‘My Ideal Learning Environment’ and will justify the reason for including an ICT area, an outdoor space and role play opportunities for the children. The learning environment I have chosen to include on the poster is a Foundation Phase Year 1 class, I have included many areas which cover the curriculum and give opportunities for children. The class is organised to support with focussed activities (supported learning), enhanced provision and continuous provision documented in the Foundation Phase Framework (WAG, 2015). Topics used within the class will be changed regularly with the different provisions altering to match the topic and add diversity to learning. 
With the increase in children needing and wanting to access new technology, schools must match this by proving suitable resources for children to enjoy and learn from (Dean, 2009). In my ideal environment computers, laptops and iPads are available for the children to use throughout the day so that there is a range of technology to practice with and use. Audain (2014) expresses that ICT equipment can be used to influence all areas of the curriculum positively. For example, it is expressed that creative development can be explored using apps to create music and drawings without the need for further resources. Children can access similar programmes through apps and teacher approved programmes that are suitable for the age of the children. By having the basic technology, the children are opened to a wide range of resources that they can access with little support and are able to ‘try’ these things, whilst expanding their use and understanding of technology. Beauchamp (2012) adds that the children will benefit using ICT through formal learning with direct access to information and later, when entering society, they will have developed beneficial skills.
Maynard et al. (2010) explain that research has shown that there are times when free play alone is not beneficial enough for learning with ICT. They suggest that the practitioner must guide the learning and use the opportunity to scaffold so that the children are moving forward rather than simply repeating basics they know or enjoy. This will be considered within my learning environment as although children will always have access to technology equipment, they will be guided to educational apps and will sometimes use technology alongside the teacher as a focused activity. 
Despite the many advantages of using ICT in the classroom, there are some who believe that it reduces the amount of physical activity performed by the child (Williams and Cliffe, 2011). Children require this physical activity to enhance their gross motor skills and keep themselves healthy. To counteract this issue, Tearle and Goldber (2008) suggest that ICT should be incorporated in physical activities, this includes recording of gymnastics for the children to watch again and following instructions given by technology devices. By doing this, children will not see the two as competitors but understand they can work alongside each other. In my learning environment children will be encouraged to use all areas available to them so that they do not use ICT equipment all day. In addition, I will incorporate the use of QR codes so that children can use the iPads whilst being encouraged to move. For example, this may include activities such as ‘following directions’ where children create their own QR codes of themselves giving directions and a partner can scan the code and follow them. 
Upcoming changes to the curriculum in Wales have highlighted that previous documents were not enough in the current technological world (WAG, 2008a; Hayward, 2012). Donaldson’s (2015) work has influenced the Digital Competence Framework (DCF) which is available for use within schools. This DCF is not the same as ICT but technology equipment is required for children to complete and understand strands within the framework (WAG, 2018). Due to these changes, the ICT area of my classroom will be of high importance to children when developing skills required within the DCF so there will be a large number of iPads, computers and laptops available. 
There are many benefits of outdoor learning including the positive impact on children’s development, health and well-being, this is an integral part of a Foundation Phase classroom (WAG, 2014). Outdoor learning is more than simply playing outdoors, there must be enhanced learning opportunities for children to greatly benefit from being outdoors in an educational setting (WAG, 2009). The Foundation Phase Profile Handbook (WAG, 2017) explains that all 7 areas of the current curriculum must include the use of outdoor facilities and not simply use the indoors.  
My ideal learning environment provides a large outdoor area of open space so that learning can take place here. Rather than place many resources around the outdoor space, there is storage for children to use educational resources as and when required or directed. By using the outdoor space for a construction area, children are encouraged to explore an area seen in many classrooms with no restraints on how much space they need to investigate and develop. 
White (2013) explains that the outdoor environment provides opportunities that can be limited when used indoors – including water play. It is explained that there can be many constraints when children use water indoors (e.g. due to risk of spillage and cramped areas), by taking this outdoors these constraints are reduced and children express themselves without barriers. My learning environment takes this into consideration and children can spill water with minimal risks and there is access to fresh water for them to investigate in many ways (e.g. through tubes and mixing). 
Mud kitchens have become popular since the understanding of benefits linked to the forest school philosophy (Woods, 2017). Broad benefits for children’s use of mud kitchens include the sensory experience it gives them whilst opening possibilities for role play and exploring in a safe environment (Warden, 2011). These benefits have influenced the inclusion of a mud kitchen in my learning environment and children are able to use some of the herbs and flowers they have grown to include in their mud learning. 
Although the outdoor environment is important in a Foundation Phase class, some precautions must be taken due to associated risks. Risks include falls, injury using equipment and resources and illness due to weather (Garrick, 2009). These risks will be managed by supervision and dynamic risk assessments, enabling children to take necessary risks, enhancing their development. With many theorists championing the use of outdoor play such as McMillan and Isaacs, its place within all Foundation Phase settings in Wales is integral to childhood development and education (Tovey, 2014). 
Role play is known as being influential on a child’s development and understanding of the world, it is understood that it helps children build confidence, be creative and model situation they have experienced (Whitebread, 2010). Jarvis, Brock and Brown (2013) add that when children use pretend play they can use the imaginary world to manage emotions and act things out to regulate themselves and investigate outcomes. My learning environment includes a role play area which will give children opportunities to act how they wish within the themed area. Themes may include a Post Office, lighthouse, kitchen and any others which will run alongside the termly themes. This will give children a chance to experience something new in a pretend, safe environment or mimic what they have previously seen adults do. 
Pretend play can enhance a child’s language and communication skills as they may be introduced to new vocabulary by other children or adults and communicate freely within a pretend world (Albon, 2010). To scaffold this, teachers may model the role play area alongside the children or provide materials to aid them. This helps avoid limitations such as children not understanding or having previously experienced the theme (Boyd et al., 2014). For example, teachers could provide QR codes which children scan and see the teacher modelling role play. In addition, my role play area will have many associated words the child may wish to use when playing. For example, in a kitchen themed role play area there may be words displayed such as ‘cook’, ‘sweep’, ‘hot’ and ‘cold’ in English and Welsh that are visible for them to try and read and repeat in action. This will enhance and support the children when using the area unaided. 
Role play supports the current Foundation Phase Curriculum as it is possible for many of the 7 strands required to be incorporated into pretend play. Children must gain a ‘Knowledge and Understanding of the World’, the curriculum document linking to this area expresses that role play can be vital and encourages children to develop their understanding (WAG, 2008b). Children are required to develop ‘Personal and Social Development, Well-Being and Cultural Diversity’ which again can be developed via role play scenario’s (WAG, 2008c). With in-depth planning, children’s experiences can be rich with experiences to understand themselves and discover new cultures. These areas along with the other 5 will be evident in my role play area, giving encouragement to children so that they can make meaningful connections and develop further.
Part 3 has justified 3 of the areas included in the accompanying poster. ICT has proved to be a prominent area within the classroom, reasons for this include that it can used in conjunction with many areas of the curriculum and prepares children for their technological future. Although there have been concerns raised about the negative impact on physical activity, Part 3 has shown that if this is considered, the issues can be removed. The DCF has been discussed in relation to the needs of further ICT support in the class and large amount of technology is available. The outdoor environment has been considered and the choice to include a water area show as having benefits including removing risks posed by indoor water play. The influence of a mud kitchen shows that it is closely linked with role play whilst offering sensory experiences. Potential limitations of outdoor play due have been evaluated and it is concluded that these risks are outweighed by the positive experiences’ children will have. Lastly, discussion surrounding the role play area within my learning environment expresses that the influence this has the development of children and parts of the curriculum cement its use in the class. Further support and scaffolding added such as instructional QR codes and language prompts in Welsh and English promote further development and positivity.






Conclusion
To conclude, Part 1 has critically reflected upon the observation I made and recommendations have been provided from this. The spontaneous, written, narrative observation used has been shown to have flaws in its use. Part 1 shows that spontaneous assessments will lack structure and therefore take up more time than is needed and although potential bias is reduced, in further observations I will have a pre-planned structure in place. Despite considering the use of video recording to document observations, I have decided this is not something I will use in further work. This is due to the issues surrounding ethics and the fact that similar observations will be competent enough with the written method. 
Part 2 has shown that the observation given demonstrates the use of AfL and self-assessment. Theories underpinning this have been identified and differences between types of assessment given. Part 2 shows that the accompanying grid using the LNF is a sufficient method in scaffolding children and moving them into their ZPD if used alongside a confident, knowledgeable teacher. Hattie’s theory shows that this feedback and AfL will have a great impact on the learning and development of the child and should be used regularly. Current guidance provided by WAG has been acknowledged as being insufficient in its current form and Donaldson’s advisories need to be implemented to increase the effectiveness and confidence of teachers using AfL and sorting self-assessment. 
Part 3 has justified the use of provision within ‘My Ideal Learning Environment’, evidence provided has shown that ICT, an outdoor area and role play are fundamental in developing and supporting children. Possible issues with the use of technology in the class have been distinguished with suggestions such as using it alongside physical education and other areas of the curriculum. The recently developed DCF is discussed and the influence this has on technology within the classes has been touched upon. The outdoor space and the inclusion of a construction area, water area and mud kitchen all add to the learning opportunities and experience and all risks associated with outdoor learning are managed and support is given. Lastly, the role play area is shown to be vital in a classroom due to encouraging children to act out a range of new and existing scenarios and scaffolded support provided pushes the learning into a higher-level experience. 
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Grid based on LNF outcomes
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