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The following work is a summary demonstrating and showing understanding of regulatory and legal requirements to ensure inclusivity and fairness for any individual with Additional Learning Needs (ALN) within the post compulsory classroom. Relevant and current policy both institutional and national will be examined and relevant legislation pertinent to the subject of (ALN) will be looked at to determine if inclusivity and fairness is promoted to ensure that all students are aware that their contributions and ideas are equally as important and valued within the post compulsory classroom.
The University of Wales Trinity Saint David (UWTSD) have services specifically for disabled students that aim to arm students with the tools and strategies that will elevate self-confidence that students can take forward in everyday life, the Disability Advisor is available for students to request an appointment at any time they feel they need advice. There is a policy statement on the admission of disabled students, highlighting the definitions and principles the university adhere to regarding treating students fairly and with inclusivity (UWTSD, 2023).
[bookmark: _Hlk125301528]In the United Kingdom the Human Rights Act (2000) came into force and it is an Act in place to ensure that each individual in the world is entitled to live their life with freedom and basic human rights such as independence, to be treated with respect and dignity, fairness and equality and one of the rights set out is the right to an education, thus adhering to the professional standards framework of treating all students equally and recognising that all have a right to learn (Bindman, Maingay and Szmukler, 2018). The Equality Act (2010) states that it is in place to legally protect individuals from discrimination, no matter what that form of discrimination is, advising that the basic framework of the act is to protect against direct and indirect discrimination, be that in the workplace, public places, or education (Feast and Hand, 2015). The Equality Act (2010) also extending that protection to indirect discrimination to those with disabilities, thus ensuring that individuals entering higher education are afforded the same learning opportunities as their peers, therefore enabling those who enter higher education to participate on an equal footing as is their right (GOV.UK, 2018). On the 13th of December 2006 at the United Nations Headquarters, The Convention of the Rights of Persons with Disabilities (2006) was adopted as a human rights instrument to ensure that all people with all types of disability should fundamentally be able to enjoy all types of freedoms, and if this was not the case then the protection of these rights must be reinforced legally (United Nations, 2022).
Dewis Cymru (2020) inform that (ALN) is a legal definition regarding individuals that have learning, physical and sensory needs that make it more difficult to learn than others within their classroom, thus support maybe needed in areas such as reading, writing, processing information, social interactions, appropriate behavior within the classroom and anything else that could hinder their progress within the classroom, aligning with professional standards of respecting individual learners and diverse learning communities and also of promoting participation in higher education and equality of opportunity for learners. Welsh Government (2018) promote that the Additional Learning Needs and Educational Tribunal (Wales) Act (2018) is a new statutory framework implemented to support individuals with (ALN) which will be replacing the existing legislation in place for Special Educational Needs (SEN) for individuals within the post-16 educational environment. Under the new system government have devised a unified plan to ensure continuity and consistency for all individuals with (ALN) and that all rights are protected no matter the severity or complexities of needs in question, therefore ensuring that best practice is implemented as set out by The UK Professional Standards Framework (UKPSF) to respect diversity and individual learners and to promote inclusivity and participation, ensuring equal opportunities for all learners no matter what their needs maybe. Welsh Government (2021) explain that the purpose of the (ALN) system is to ensure an education system that is fully inclusive, inspires, motivates, and supports all individuals with (ALN) to reach their full potential, thus allowing educators to adhere to the professional standard of recognizing and acknowledging the broader frame in which higher education works.  The Wellbeing of Future Generations of Wales Act (2015) is an act in place to improve economic, social, cultural and environmental wellbeing of the Welsh population, with one of the wellbeing goals described as a more equal Wales, promoting that individuals should be able to reach their full potential no matter what their circumstances or background, therefore advocating inclusivity and acceptance for all (Welsh Government, 2021). Stadler-Heer (2019) describes inclusion as a process of recognising, addressing and responding to the diversity of needs of all learners and this can be achieved by increased participation within learning, cultures and education, also explaining that by educators being informed and able to recognise the differentiated needs of students with (ALN), diagnosis can be realised and adaptations can be made where necessary. 
As a post compulsory lecturer teaching on the Digital Health and Care programme within a university setting, I have received information regarding three students with Additional Learning Needs (ALN). Below are support statements for each individual outlining how their (ALN) may impact on their ability to engage with their studies and the measures that need to be implemented to accommodate them in the university setting.
Megan does not have an official diagnosis but has declared she suffers with anxiety and finds it difficult to engage with others and it has been suggested by other educators that she could have dyslexia. Megan feels that she could be held back from her studies if she starts to feel overwhelmed and her anxiety levels start to rise and this would lead her to miss lectures. Megan has said that she sometimes can feel inadequate due to not being able concentrate and her attention span is limited.          I have advised Megan that the university has a very good disability advice counsellor who should be her first point of contact and could possibly apply for Megan to be assessed regarding getting a dyslexia diagnosis, thus aiming to provide Megan with the tools to enable her to reach her full potential and demonstrate the true level of her abilities, this would align with professional standards of an effective learning environment, giving the support and guidance relevant to Megan’s needs (University of Wales Trinity Saint David, 2023). I have also informed Megan that the university has a very good wellbeing and support network in place to ensure her experience is a positive one, Davila and Blaga (2014) inform that wellbeing goes hand in hand with quality of life and is also a determinant of health that can have a definitive impact on how an individual will view their experiences. I have also informed Megan that there is student support in the form of a Social Communication Support Group in place to support students living with anxiety, this is organized by students who have had issues with anxiety themselves. There is also a study skills program, and this would provide one-to-one study sessions with a member of the study skills team if she felt that this would be beneficial to her. 
Megan and I have discussed the possibility of her getting support from the mental health and wellbeing officer to help her with the anxiety she often feels is holding her back. I have explained to Megan that there is help available for her and that the support team could also help her to apply for Disabled Students Allowance if there was a dyslexia diagnosis due to this being a Specific Learning Difference (SpLD). On speaking to Megan we have discussed how we can manage her feelings of anxiety within the classroom, Megan will be sitting in the front of the classroom near the exit, we have devised a code word so that Megan can inform me if she starts to feel overwhelmed, this will enable Megan to get up and leave the classroom if she starts to feel anxious in any way without bringing attention to her from her classmates. I have asked Megan if she would like to try using a colored overlay to work with for reading purposes as these have been found to be beneficial for individuals living with dyslexia, Dyslexichelp (2023) supports the use of overlays due to the fact that they can make the print clearer and aid an individual to view what they are reading more easily. Megan and I have discussed using font types that are recognized to be more conducive to individuals living with dyslexia, Rello and Baeza-Yates (2013) state that certain font types have a considerable impact on the quality of reading for those living with dyslexia. I realise that Megan has not had a dyslexia diagnosis yet, but if these measures could help while awaiting a diagnosis then it could give Megan equality and inclusivity within the classroom, therefore following the guidelines of professional practice. I would finally advise Megan that if she does struggle to finish her assignments on time that she could apply for extra time through the extenuating circumstances programme that is in place to assist students who may have had issues preventing them finishing assignments on time.
Dafydd has cerebral palsy and is partially sighted although he is not registered as blind. Dafydd is worried that his mobility will hold him back if he is unable to attend a lecture that is above the ground floor, he also has poor eyesight and is worried that due to the fact that he can become very tired easily he will be unable to keep up with notetaking in the lecture.  I would imagine that Dafydd is already aware of the disability advice counsellor, but I would still as a first step advise Dafydd that the university has an excellent disability advice counsellor, and I would also ask Dafydd if he had been assigned a one-to-one tutor. Since Dafydd struggles with mobility I could inquire about teaching my lecture on the ground floor, if possible, in the event that the lift in the university was out of order. Cerebral Palsy can affect an individual’s movement, and in some cases, students may need more room to move around in the classroom, I would discuss this with Dafydd and if this was the case for him, I would then try to give Dafydd the space he would need to feel comfortable moving around in my lecture. Dafydd has said that he tires easily, in the event of this happening I would inform Dafydd that he could take more breaks if he felt that he needed to, rather than sitting for long periods of time, getting very tired and feeling unable to concentrate. Due to the fact that Dafydd is partially sighted I would ask him if he would like to sit at the front of the room closer to the whiteboard and computer screen. I would also ask Dafydd if enlarging the font on handouts would be of any help to him. Dafydd has also explained that he sometimes finds it difficult taking notes in class due to fatigue, in this instance I would advise Dafydd that he could possibly use a Dictaphone to record lectures to combat this issue. I have also discussed with Dafydd the idea of leaving the lecture five minutes earlier in order to avoid the pedestrian traffic in the hallways when moving from one lecture to another.
I would advise Dafydd that he could also enquire about Disabled Students Allowance which may give him extra money to invest in a laptop that could also record the lectures for him, this could also combat the issue of struggling to keep up with note taking. Dafydd has asked for advice on remaining as independent as possible and has said that he will be moving from home to study the programme, I have advised Dafydd that the university has a range of accommodation to suit individual needs, I have given Dafydd the email address for student accommodation services. I have also advised Dafydd that the university has an excellent team of student ambassadors that he could speak to regarding any questions he may have about student life and that this would also be a great way to reach out and possibly make some new friends if he felt like this would be something he would like to do. 
Alys is a second-year student and has just discovered that she is pregnant and has declared that she wants to continue with her studies. Alys is concerned that the fact that she is pregnant will mean that she must halt her studies, she is also concerned that being pregnant will put her at a disadvantage in university due to not knowing what support is in place for pregnant students or even if there is any support available to her. I have advised Alys that the university has a policy that is committed to promoting equality for all its students and that she will not be discriminated against or suffer any unfair treatment because she is pregnant, thus adhering to professional standards of recognizing that individual learners have diverse needs and should be treated accordingly. I have advised Alys that the university will be as flexible as possible in order to accommodate her needs and that being pregnant should not in any way prevent her from succeeding in her studies, this also aligns with professional standards of supporting Alys’s right to learn, endorsing that she has an equal opportunity and right to participate in higher education. I have advised Alys that she needs to inform the Academic Director or Programme Manager as soon as possible, this would be in her best interest in order to discuss going forward in her studies in the safest possible way by using a support form aimed at guiding discussions for students during pregnancy and maternity.
I have advised Alys that during lectures if she needs to take extra breaks that would be totally acceptable. I have also advised that the university has an assessment pack specifically for students who are pregnant, and this could be of help to her. I have also discussed with Alys the fact that she may not be able to attend some of the lectures due to appointments that are unavoidable during pregnancy, when this is the case for Alys I have said that I could possibly send her the notes for the missed lecture and that the content of the lecture would also be accessible through her moodle page, therefore allowing me to apply professional standards of teaching  and supporting Alys when she needs an alternative way of accessing the lecture. I have advised Alys to seek advice from student support in regard to funding and if and how this would be affected. I have also told Alys that if she discovers that she is having difficulty finishing assignments on time she could also apply for the Extenuating Circumstances Programme and this could grant her extra time that would be needed. Aly has expressed her intention of continuing with her studies, but I felt it was my duty to inform her that there is an option to defer her studies and then to continue when she was ready to start again, if she felt at any time that she needed to. 
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