

	Target 1
	Present the ideas of others in your own words.


	Target 2 
	Proof-read before submitting your assignment to ensure avoidable errors are not made.




How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.

The purpose of this assignment is to critically reflect on a chosen aspect of a school’s development plan in order to demonstrate how the specific target addresses the impact measured, which will relate to an evidence-based framework. Attention will be paid to the role of the stakeholders in order to effectively target the priority. An evaluation of the impact  will also be carried out in order to support  learner progression and achievement. 

 School  X (2021) is set in a rural community with roughly around 200 pupils currently on role. The dual stream school has 6 mixed age classes with around 16% or pupils who are entitled to free school meals. This can be seen to be well below the all-Wales national average of 21%. Around 20% of pupils are identified as having additional learning needs (ALN) and this can be seen to be an average for a primary school in Wales. There are no looked after pupils and very few pupils are statemented. The chosen focus looks at the following priority ‘to ensure effective assessment for learning strategies that creates independent and capable learners’. As this priority can be seen to be quite broad, I have chosen to focus on the objective ‘to ensure effective questioning is carried out by the class teacher’ (School X, 2021). 

A school development plan sets forth specific actions that aim to improve learner outcomes. These targeted actions are informed by a self-evaluation that concentrates on contextual data and performance. The school will create priorities based of this evidence and will contain both long and short-term targets along with how these targets will be addressed (WG, 2014). According to Bell (1998), the purpose of development planning within a school is to introduce successful changes to allow the quality of teaching standards and learning to improve. At any given time, a school may have pedagogical activities from which they decide to target in order to improve the quality of education within the school. Formal planning may assist schools in making decisions and Doud (1995) even argued that a school development plan (SDP) is an integral part of every successful individual within the school. Denney (1999) supports this and believes that a SDP is an ongoing process that helps schools to meet the dual challenge of enhancing quality but also managing change. 

Mortimore (1995) highlights an important factor when looking at a SDP and states that even though the aim is to assert school development, not all SDPs lead to improvement within the school. Levine and Leibert (1987) echoes this thinking and states that strategic planning can often lead to overloading teachers and practitioners and therefore the act of reaching the priorities can become tedious and impossible. You could suggest that since School X (2021) has allocated specific roles for all practitioners involved with the SDP, with even specific internal and external accountability, this would minimalize the risk of this happening. 

 Jones (1996,p.281) considers school development planning as ‘a widely adopted approach to the management of planned change, advocated as a facilitating mechanism to aid the implementation of multiple innovations introduced in the education system.’ Jones’ viewpoint can be expanded by realising that an SDP can help to support successful innovation along with planned change but cannot guarantee success.

Black and William’s (1998) influential work conceptualised the different powerful ways to enhance an individual’s learning through different formative assessment techniques. Effective questioning from a teacher is the fundamental focus within the objective on the SDP and Sullivan (2003,p.2) highlights the importance of using questioning as an assessment for learning (AfL) strategy and states ‘questioning is the key means by which teachers find out what pupils already know, identify gaps in knowledge and understanding and scaffold the development of their understanding to enable them to close the gap between what they currently know and the learning goals.’ You could suggest that this form of AfL allows teachers to gain instant responses in regard to what has been understood and thus, questions can be asked in accordance with what the teacher wants to perceive. 

Jiang (2014) studied three stages which occurred in classroom teacher questioning; initiation, response, and evaluation stage. Teachers need to think about the way that they articulate questions being asked to individuals in order to move pupils in the direction of answering higher order questions. These questions can link closely with Bloom’s Taxonomy of Educational Objectives (1956) which you can see in the figure below. It is a triangular representation of low order thinking to high order thinking with the taxonomy being applied through teacher to pupil questions. 
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 Sullivan (2003) highlights that questions asked in the two bottom categories of the triangle only require pupils to give a short response without having to provide a reason for doing so. This then does not require pupils to think further about their answer and thus may limit pupils’ opportunities. However, when looking at the top two categories in the triangle, they may promote collaborative discussion; the pupil and the teacher,  pupil and peers, and fully engaged pupils within the lesson. Anderson (2000) highlights a critique within Bloom’s theory and states that that the majority of complex learning experiences necessitate the use of various different cognitive skills. You could suggest that the triangular pyramid implies that the different types of learning are unrelated and thus cannot all happen at the same time. Case (2013) also echoes this thinking and states that the triangular taxonomy prescribes a pathway to move up the hierarchy which means that students need to master each level before proceeding to the next. Kagan (2005) supports this and argues that you do not also need to master lower-order thinking skills before higher-order thinking skills and thus Bloom has mistaken the concept of recall for the concept of knowledge. 
A school development plan cycle allows the school to create targets and priorities set on a vigorous and honest self-evaluation which is carried out by a variety of practitioners and stakeholders. If this development plan is then effectively implemented, it allows the school to see tangible improvements if supported with an evaluation and ongoing reviews. Within the cycle, there are four key stages that allow the development plan to be strategic and thorough (WG, 2014). These four stages consist of; a self-evaluation, strategic planning, making improvements and reviewing the impact. In regard to school X, all four of these stages will be critically evaluated with attention focused to how the vision will be successfully achieved. 
Stage one of this cycle focuses on the self-evaluation which is completed in order to create the priority and to see how it will be targeted. The chosen priority from School X (2021)  focused on assessment for learning strategies and was formed when self-evaluating on why it needed to be implemented more thoroughly in class. When reviewing the rationale, one initial reason was that ‘assessment is a fundamental part of Curriculum for Wales and is integral to the learning process’ (school X, 2021,p.28).  Donaldson (2015) supports this and states that assessment for learning approach allows practitioners to gain an insight into the effectiveness of learning and therefore frequent and meaningful feedback can adapt both pedagogy and materials in order to meet all needs in the class. Another reason stated in the rationale was that ‘assessment plays a fundamental role in ensuring each individual learner is supported and challenged accordingly (School X, 2021,p.28). Ofsted (2011) discussed improvements that needed to support the ‘assessing pupils’ progress’ initiative and highlighted a recommendation that states teachers should participate in effective training in order to use assessment to plan lesson that provide a level challenge to allow pupils to improve their learning. The final reason for the creation of the AfL priority was that School X wanted to collaboratively engage both the learner and practitioner regularly in order to support learner progression. You could suggest that this would allow the learner to have a full understanding of the process in which is taking place and to gain knowledge on why it is being carried out. When looking at the initial data that will be collected, School X focus on performance in order to compare the progression. School X (2021) was given prospects for improvements from Estyn (2014) which allowed the school to gain qualitative data. They stated that the quality of teaching needed to be ‘good’ or ‘better’ across the whole of the school. Again, this is another contributing factor to ensure that effective assessment for learning strategies is evident within all class teaching; with questioning being given a priority. You could suggest that since School X (2021) may be close to  awaiting another Estyn inspection, they are working towards this goal in order to successful meet the priority effectively. 
Stage two of the cycle focuses on strategic planning in order to ensure that every member is committed success within the school improvement agenda (WG, 2014). School X (2021) ensured that there were a variety of stakeholders and school partners to effectuate the key priorities. A collaboration across a variety of cluster schools is involved in School X (2021) SDP to ensure that good practice is shared in order to enhance professional development. This also abides to the policy review that was created by the Welsh Government in order to ensure that practitioners have access to professional learning that is focused on school improvement priorities (WG, 2021). Both governors and challenge advisors play a key part in ensuring that the SDP is reviewed and monitored and can capture the best approach needed to meet the targets. Pupil progress meeting with parents is also carried out termly which ensures that progress is being made from the learners’ perspective. McLaughlin (1983) states that it is not always a benefit of everyone within the school community agreeing with the strategic plan. He further noted that concurrence between all stakeholders might end up with a reflection of shared delusions and collective agreements rather than having a variety of contrasting viewpoints in order to get a rich synthesis of what needs to be targeted within the school. 

Stage three of the cycle focuses on the ‘doing’ stage. It involves the stakeholders and practitioners putting into practice the strategies that are outlined within the SDP in order to bring out improvement (WG, 2014). Estyn (2016) states that  this is the stage where a review of the vision and strategic direction takes place in order to ensure that it supports future improvements. With regards to School X’s (2021) priority, this is where ‘assessment and tracking arrangements consistently support effective teaching and learning and inform future planning’ (Estyn, 2016,p.10). Denney (1999)  states that a SDP is a written document that facilitates co-ordinated development within the whole of the school community. This document should involve both interactive and collaborative dialogue and thus, it is essentially a process in which school policy and plans evolve from the proceeding developing needs of the school. 
The final stage of the cycle concentrates on reviewing the impact that has been made. The SDP must be formally reviewed and should be treated like a live document that is regularly monitored (WG, 2014). In order to measure the impact, School X (2021,p. 25)  states that key activities to monitoring success are wall trawls and learning walks. When evaluating the impact, the strengths and areas for improvement are collated by the designated senior leadership team and Governing body to then produce a termly impact assessment (School X, 2021).  This stage of the cycle allows the school to compare data in order to see whether progression towards the success of the priority is completed. In school X’s circumstances, they could carry out a pre and post learning walk and compare the data collected. An example of this could be evaluating the engagement levels of the children in the class when teacher questioning takes place. You could suggest that the Leuven scale would provide the stakeholders with an accurate representation of engagement during the learning walk and each focused child could be given a score of 1 to 5 based on the Scale of Active Engagement (SCILT, 2019) which has also been recommended as effective by Estyn (2018).
When critically engaging with the progress being made towards meeting the chosen priority, the colour coded system highlights that they are making ‘strong progress’ with only one more criterion to meet which would allow ‘very good progress’ (School X, 2021). You could suggest that their measuring impact techniques are effective and allow them to see exactly what direction they are heading in. When looking at their wording of ‘learning walks’ which they described as a ‘key activity’ in order to measure impact, one could suggest that this is using informal terminology and thus, describing the activity as an observation, may allow an aspect of formality. You may even imply that by stating what they explicitly want to observe within the questioning lesson, may allow for a focus point of observation which could enhance the comparison of qualitative data. Although, it is important to take into consideration that it is not only the ‘learning walk’ that they evaluate, but also the lesson, planning and assessment that would all be contributing factors to this. 

When looking at how School X could enrich the priority, a suggestion could be made to target professional learning in order to provide staff training on assessment for learning. With the school SDP, the importance is placed on both the stakeholders and practitioners in order to successfully achieve progress within the given priority.  Owen (1991) supports the significance and roles of different individuals within the process and states that it is imperative that all stakeholders are actively involved as much with the development plan with a particular focus on the first stages which can help to increase the sense of ownership and subsequent commitment. You could suggest that if both stakeholders and practitioners are given the opportunity to develop their professional learning, this will have a significant impact on their performance and drive in order to actively engage with their practice. 

One significant part of the priority was to ensure that successful questioning creates both ‘independent and capable’ learners. When looking at who is working within the school community to enrich the priority, you could suggest that this would be a perfect opportunity to integrate pupil voice so that the children are able to engage with the self-evaluation. This would support child independence and would allow them explicitly to understand the importance of questioning and why teachers need to carry it out.  Whitty et al (2007) explored a case study which highlighted the importance of involving children on the school council committee to contribute to school improvement and stated that the school council children were able to highlight areas in which they think would improve aspects of their school in order to enhance the development plan for the upcoming year. 

 By critically evaluating School X’s (2021) school development plan, it has allowed me to fully explore the importance of a systematic approach in order to provide a quality education for the whole of the school community. This process has highlighted the importance of enhancing quality teaching and the fundamental need for schools to work collaboratively in action (SDPI, 1999). This assignment has had a profound effect on my future practice, by allowing me to explore the significance of opening the doors to school improvement and the way in which strategic planning needs to be done effectively. John et al (2009) interestingly states that many experts believe that strategic planning involves being very exact and precise, but this is not the case. The biggest factor that individuals wrongly presume is that they have an exact definition and time frame of the end result in mind when they start. You could suggest that after critically analysing the strategic cycle, this may not always be the case due to changes when looking at the SDP evaluation and therefore as it is an ongoing, working document, changes will always need to be adapted and made. Dalin and Rust (1996,p.7) believe that ‘a good school is one which itself learns; it is a learning school, a living institution that changes in order to remain an institution that stimulates learning.” You could suggest that a school’s SDP focuses on the importance of implementing change and thus with effective stakeholders who are empowered to make developmental decisions, it helps to have a strong, purposeful effect on the school’s educational future. 
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