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APPLICATION FOR SENIOR FELLOW

In your application for recognition as a Senior Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 3, Senior Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, all Areas of Activity, all elements of Core Knowledge and all of the Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your Reflective Account of Practice and through two case studies.
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General Principles to consider in preparing you application

· You will find it very helpful to refer at all times to the relevant parts of the UKPSF. 

· The nature of Descriptor 3 is distinct from Descriptor 2 as it requires applicants to evidence a thorough understanding of effective approaches to teaching and learning and their personal influence/impact on the teaching and learning practices of others.  Therefore applicants should fully address the holistic nature of Descriptor 3, by providing evidence of a sustained record of effectiveness in relation to both personal teaching and learning practices and positive influence on the practices of others. 

· Your application is centred round the processes of continuing professional learning and development activity related to teaching, learning and assessment responsibilities. This includes appropriate research and scholarly activity and the leadership, management and administration of academic provision and support. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach.

· The standards are inclusive in nature so D3 incorporates D2.

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· Whilst it is important that you address all of the dimensions of the Framework, given the complex and integrative nature of professional practice at this level you should avoid a mechanistic or tick-box mapping approach to ensure full coverage.

· By applying to become a Senior Fellow you will have the opportunity to:

· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Model good practice for other staff and be better able to encourage and support them to seek recognition for their own work in this area.
· Increase your influence and impact by gaining national recognition for your contribution to teaching and the support of learning within the HE context





SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

· The Advance HE Fellowship Category tool will help you to determine whether Senior Fellowship is the most appropriate category of HEA Fellowship for you at this point;
· The UK Professional Standards Framework (UKPSF) – the award of HEA Fellowship is based on the criteria of Descriptor 3 (UKPSF, 2011, p.6) being evidenced; 
· Guidance for Senior Fellow applicants and Dimensions of the Framework guidance available on the Advance HE website.

Your application for Senior Fellowship takes the form of an Account of Professional Practice consisting of:
· Context Statement (maximum 500 words not included in overall word count)
· a Reflective Account of Practice;
· and two Case Studies.
The word limit is 6,000 words shared across all three elements, with an additional 500 words for citations (overall maximum of 6,500 words), along with supporting statements from two referees.

We suggest that you use 3000words for the RAP, and 1500 words for each Case Study

You will need to continue to refer to the Advance HE guidance and the UKPSF as you draft your application to ensure that you are writing to meet the requirements of UKPSF Descriptor 3.

You will be able to use the relevant boxes below to complete your draft application. Once completed, all the guidance can be deleted and this template containing your application can be sent to your two referees so that they can write their supporting references.

When you have finalised your draft application, you will need to send this to your two referees so that they can write their supporting statements. Please direct them to the guidance notes for Senior Fellow applications.

The form will expand as you enter your information



	Context Statement (300 words)

	· Provide a brief summary of your teaching and/or support of learning experience, including the context in which you currently work, your current role and responsibilities in teaching and/or support of learning. Identify the type and location of institution(s) you work for, as this will help to set out the context for your work, but keep this brief and relevant to your role. Do not include details about the history and prestige of the institution(s), as your Account of Professional Practice is about you and your practice;
· Identify the students/colleagues that you work with; for example, student level of study (e.g. year of study, undergraduate, postgraduate, etc.), programme(s)/unit(s) of study, discipline/specialist area of work, number and types of learners, etc. For Senior Fellowship, your work with students may be more indirect, as you may work more closely with colleagues/teams/external organisations/professional bodies, etc.; in which case identify these aspects of your work;
· Outline your current and recent role(s)/experience related to coordination, support, supervision, management and/or mentoring of others related to teaching and learning (Descriptor 3.VII);
· Focus on your current or recent practice, which should be able to demonstrate your sustained impact at Descriptor 3 over the last 3-5 years;
· Please remember that your application for Senior Fellowship is based on your higher education practice; if you also work in other teaching or learning roles outside of higher education you should not include this in your application

	
As a Program Manager and lecturer specialising in BA and MA Animation and VFX, my primary objective is to create captivating educational experiences that engage and inspire students in these dynamic fields. I actively contribute to developing a robust and innovative curriculum, crafting instructional materials that foster both technical and creative skills essential in animation and visual effects. Through delivering engaging lectures and interactive workshops, I ensure that students gain practical, industry-relevant knowledge.
To support effective learning, I employ diverse teaching strategies, including project-based learning, interactive assignments, and personalised feedback, to accommodate varying learning styles and help students reach their full potential. Additionally, I am committed to supporting staff with professional development opportunities, encouraging them to refine their expertise and remain current with industry trends. By organising hands-on training sessions, workshops, and coaching on advanced tools and methodologies, I help staff enhance their teaching practices, ultimately enriching the educational experience for all students.(A1, A2, A4, K6).
[bookmark: OLE_LINK26]I am fully dedicated to inspiring students and fostering their critical thinking abilities while enhancing their technical skills and conceptual comprehension. By offering guidance and support, I aid students in the development of their projects, the exploration of innovative techniques, and the refinement of their artistic vision. As a supervisor for MA and BA project students, I provide focused mentorship tailored to their individual project goals. I hold weekly project meetings to ensure consistent progress, address challenges, and encourage collaborative learning within the group. This year, I also mentored a new staff member unfamiliar with project coordination. I conducted one-on-one training with them on setting up project proposals and evaluating student progress, helping them build confidence in guiding students effectively. (A2, K2, K4).
[bookmark: OLE_LINK27]Furthermore, I meticulously evaluate student work, provide constructive feedback, and assess progress to ensure continuous growth. My goal is to establish a collaborative learning environment that fosters creativity and inclusivity, empowering students to freely express themselves (V1).  My pedagogical approach places emphasis on innovation, professionalism, and student-centered learning, thus preparing the next generation of animators and visual effects artists for success in the industry. 
For example, I regularly invite industry professionals to engage with students, either through seminars or hands-on lab sessions. These interactions allow students to gain real-world insights, ask questions, and receive feedback from experienced practitioners, which greatly enhances their confidence and understanding of professional standards and practices. This approach also supports staff development, especially for those without industry connections. Coming from an industry background, I’m able to introduce new ways of engaging with both students and staff, offering insights and strategies that bridge academic learning with real-world practice (A2, A4, K3, K4).
I am also a Phd candidate, the subject of my PhD is “Crafting Emotional Experiences: Modelling affect in virtual reality using spatial audio and colour processing. I am fully immersed in the creation of the literature survey for the second section of my dissertation. This procedure illustrates continual influence as it entails ongoing education, amalgamation of information, cultivation of proficiency, and formation of the foundation for impactful research. Through this research, I have realised that many of my colleagues, especially those in BA Game Design, are particularly interested in my work as it relates to augmented reality and VR technology within the gaming industry. I often have the opportunity to engage with BA game design staff, who are enlightened by my research. These discussions are not only enriching for them but also provide valuable insights into how we can improve student learning through the use of gaming technology.
By conducting a thorough and detailed exploration of the pre-existing literature, I am able to establish a solid and reliable foundation for my research endeavors, which in turn contributes meaningfully to the ongoing academic discourse within my field of study, as evidenced by the references I have made (V3, V4).
In conclusion, in the various roles I have embraced, including that of a Programme Manager, an Instructor, and a dedicated PhD student, my professional practice serves as a testament to the lasting impact that can be achieved through a deep-seated commitment to continuous learning, the enthusiastic sharing of knowledge with others, and significant scholarly contributions that enrich the academic community.(V3, V4, V2)
As a Programme Manager, often referred to as a Programme Leader, I play a multifaceted and crucial role in the effective operation of academic institutions. I am tasked with navigating the complexities of academia, including managing changes in funding, student population fluctuations, and maintaining programme integrity. [1]
I am expected to exhibit cognitive and behavioral complexity to lead effectively in a dynamic environment, utilising frameworks like the Integrated Competing Values Framework to guide my leadership behaviors. My role involves a blend of academic and managerial responsibilities, which can sometimes lead to role confusion and stress due to its ambiguous nature.
I am responsible for quality assurance and the continuous improvement of programmes, fostering collaboration across institutional boundaries. I play a critical role in linking academic and executive governance, acting as an interpreter between various university communities and external partners. [1]
The preparation and support for my role are essential, and I recognise the need for enhanced training and support systems to help me manage the demands effectively. Additionally, my role requires a deep understanding of the university environment, strategic planning, and the ability to manage change and improve student outcomes. [2] [3] [4].
Despite the challenges, I am pivotal in shaping the educational landscape, ensuring that programmes align with institutional goals and respond to the competitive global market. [5] [6]
1  Nolan, Higdon., Mickey, S., Huff. (2022). 1. Introduction. doi: 10.4324/9781003127413-1
2  Tricia, Vilkinas., Greg, Cartan. (2015). 2. Navigating the turbulent waters of academia: the leadership role of programme managers. Tertiary Education and Management, doi: 10.1080/13583883.2015.1082189
3  Jo, Cahill., Jan, Bowyer., Catherine, Rendell., Angela, Hammond., Sharon, Korek. (2015). 3. An exploration of how programme leaders in higher education can be prepared and supported to discharge their roles and responsibilities effectively. Educational Research, doi: 10.1080/00131881.2015.1056640
4  (2022). 4. In pursuit of excellence. doi: 10.4324/9781003127413-34
5  Celia, Whitchurch. (2007). 5. Professional managers in uk higher education: changing roles and identities.
6  Rachel, Forsyth., Stephen, Powell. (2022). 7. Understanding and defining programme leadership in a large institution. doi: 10.4324/9781003127413-6
7  Peter, McCaffery. (2004). 10. The Higher Education Manager's Handbook: Effective Leadership and Management in Universities and Colleges.

	





	Reflective Account of Practice (RAP)

	You may wish to reflect on:
· Roles, responsibilities and experience related to teaching and supporting learning;
· Areas of research, scholarship and/or professional practice
· relevant publications and/or presentations;
· incorporation of research, scholarship and/or professional practice into teaching and supporting learning;
· links with professional bodies or wider communities.
· Involvement in teaching and learning initiatives
· institutional/nationally funded projects;
· small-medium scale investigations or awards;
· work with professional bodies;
· development and/or adoption of learning and teaching themes, for example, internationalisation,
· employability, assessment and feedback, retention, flexible learning, education for sustainability;
· dissemination of teaching and learning related expertise;
· impact of your own ongoing professional learning on your practice.
· Recognition and reward
· teaching prizes, fellowships, institutional awards for innovation;
· professional body recognition.
· Collaborating with others 
· advisory, support, co-ordination roles in teaching and supporting learning;
· leadership and management roles;
· working with colleagues to develop inclusive practice and ensure accessibility of learning for all students;
· contributing to academic collaborations with partner HEI(s);
	· Educational and staff development activity
· providing advice or coaching to staff on different pedagogic practices or learning development and support practices
· mentor roles in professional development programmes for new and inexperienced staff;
· learning and teaching workshops/seminars;
· related publications/documents;
· supervising the development of teaching assistants and research students in their learning support or teaching roles;
· creating and sharing relevant CPD or learning resources and materials internally and externally;
· Leadership, management and organisational roles within an institutional or wider higher education context
· learning and teaching/quality enhancement committees;
· programme design, approval and review process;
· quality assurance roles and responsibilities;
· contributing to the development of strategy related to supporting learning and teaching;
· leading projects/initiatives which have contributed to enhanced student learning or support;

	Write your reflective commentary here. References and citations are to be listed in a dedicated field below.
[bookmark: OLE_LINK2]Throughout my career spanning more than two decades as an in High Education, I have consistently strived to maintain a harmonious balance between my roles as an lecturer researcher and program manager in the fields of media technology, animation, VFX, and sound production, alongside my professional responsibilities and academic pursuits. I have shown a firm commitment to sharing knowledge with a determined focus on achieving the highest levels of excellence, and have been actively involved in improving teaching methods and educational strategies. 
(A1, A2, A4)
[bookmark: OLE_LINK5][bookmark: OLE_LINK7]I completed my PGDip in teaching and learning nine years ago, which truly opened my eyes to the wonderful value of mentoring colleagues during peer observation in both lecture and lab environments, providing profound insights into a variety of pedagogical approaches, as each context frequently demanded distinct strategies for effectively engaging and instructing students. During peer observation, my feedback to my colleague was to consider how they engage students through questioning and how they can break down complex information. As the session was about VFX overview of compositing techniques, using slides with examples of layering images and creating depth. (A4, A5, K5, K6)
On the other hand, the lab setting was  much more interactive, focusing on practical application and student-led exploration, my feedback to my colleague was about how to strike a balance between guidance and allowing independent work, as well as how effectively they cultivate a collaborative, hands-on learning environment. (V1, V2, V1, K6)
[bookmark: OLE_LINK8]The incorporation of peer observation into communities of practice has been helpful in facilitating ongoing dialogue and sharing of teaching approaches, so empowering educators in their professional development[2]. Collaborative peer observation has been proven to improve collegial connections, although concerns regarding peer dynamics must be addressed in order to create a supportive environment[3]. These findings highlight the importance of adopting transparent policies and frameworks to support effective peer observation methods across a variety of educational settings[1].
1. Examining Peer Observation Practices of Online Teaching and Learning Through Analysis of Existing Instruments. American Journal of Distance Education, doi: 10.1080/08923647.2024.2330269
2 Franziska, Köhr. (2023). 4. Improving teaching practice using peer observation of teaching while participating in a Community of Practice. doi: 10.34074/thes.5986
3 Phuong, V., Nguyen. (2023). 5. Collaborative peer observation of teaching: enhancing academics’ collegiality and collaboration. Reflective Practice, doi: 10.1080/14623943.2023.2210076


While completing my PGDip, one of my tutors identified signs of dyslexia in my written work, which led to an assessment by an educational psychologist. I was formally diagnosed with both dyslexia and dyspraxia while serving as a full-time senior lecturer at Manchester Metropolitan University. Throughout my primary, secondary, and higher education, I faced challenges with memory, sequencing, phonological processing, concentration, fatigue and motor coordination, despite these difficulties, I have always been determined to achieve my goals. 
My passion for producing music and songwriting has consistently guided and focused my educational journey.  In fact, having my condition formally recognised increased my confidence in seeking support from student services. As you may have noticed, I am writing this on a green background, a strategy that aids my focus. Throughout my teaching and managerial career, I have supported numerous colleagues and student with disabilities, fostering a positive and productive work environment. (K6, K5, V2, V4)
[bookmark: OLE_LINK1]As both a program manager and a lecturer, I am particularly empathetic towards students with disabilities, recognising their strengths and working to streamline workflows. My goal is to empower them, boosting their confidence and assuring them that they can achieve their goals. For example, I referred one of my dyslexic students to student services, as they initially struggled with presentations, projects, and written instructions in my Visual Effects class. To support them, I adjusted my teaching style to be more visual and hands-on, incorporating video lessons, step-by-step image-based guides, and interactive demonstrations. I also encouraged the use of text-to-speech software and color-coded notes to help organise their thoughts, enabling them to more effectively navigate the complex concepts in animation. I also scheduled regular one-on-one sessions to review their work, address questions in real time, and provide feedback focused on their visual strengths. This approach enabled the student to engage more fully with the course and build confidence in their abilities. (K3, K4)
[bookmark: OLE_LINK12]Moreover, in my capacity as a program manager, it was necessary to supervise two staff members who were instructing the same student in distinct modules. This required me to educate them on the module by cultivating a culture of ongoing professional development and promoting a collaborative atmosphere where faculty members feel prepared to address the varied requirements of their students. 
To begin, I felt it was important to openly share my personal challenges, specifically dyslexia and dyspraxia, with the staff members, fostering a sense of transparency and encouraging openness regarding the training I would be delivering. I  facilitated workshops focused on dyslexia and its specific implications for learning in Animation and VFX. (K2, K3, K5)
This encompassed an analysis of the difficulties encountered by dyslexic students in areas such as reading, writing, and sequencing, alongside the provision of strategies specifically designed for creative disciplines and an exploration of how dyslexia could influence tasks such as storyboarding, character design, 3D modeling, or the management of software workflows. 
I Implement adaptable pedagogical methods by encouraging staff to utilise recorded tutorials, visual aids, and hands-on projects that align with the strengths of dyslexic learners. Additionally, develop tailored Individualised Learning Plans (ILPs) that accommodate these student needs through extended deadlines, alternative lecture formats, and practical assessments, fostering an inclusive and supportive educational environment. (K6, K5, V4, A5)
Professor Nick Whitehead from our department has requested that I should organise a staff development initiative focused on raising awareness of hidden disabilities among both staff and students. I am looking forward to delivering a talk and planning interactive exercises around this topic. 
These activities are designed to foster staff engagement and enhance their understanding of how students with hidden disabilities may experience and navigate the educational environment. This initiative aims to build empathy and support, ultimately helping staff to create a more inclusive atmosphere that better meets the needs of all students. My head of department is pleased to support the initiative, which I will be delivering during staff development sessions.
(K6, K5, K2)
Creating a warm sense of belonging through communities of practice can really make a big difference in the academic success and personal growth of dyslexic students[1]. These wonderful communities offer a space for students to share their stories and strategies, which helps boost their confidence and deepens their understanding of their unique learning journeys [2]. 
Teachers are essential to this supportive network, and it’s so important for them to receive practical training that equips them with the tools needed to foster inclusive learning environments.  Academic writing, which can be a tough hurdle for dyslexic students, can be made easier with visual guides that simplify the writing process and align with their visual learning strengths [3].
1- Sharada, Lakshmanan. (2022). 2. Dyslexic Reading Assistance with Language Processing Algorithms. International Journal of Computer Science and Information Technology, doi: 10.5121/ijcsit.2022.14504
2- Mabel, Gonzales. (2020). 3. Supporting Students with Dyslexia. doi: 10.1007/978-981-33-4558-4_14
3- Walifa, Rasheed-Karim. (2021). 4. Intelligent Tutoring Systems, Learning and Cognitive Styles of Dyslexic Students. International Journal of Emerging Technologies in Learning (ijet), doi: 10.3991/IJET.V16I03.19317
Responsibilities and Roles
My responsibilities include creating the curriculum, overseeing the program, and making sure that teaching strategies comply with industry norms. My responsibilities include overseeing the program's execution, helping colleagues and students, and making sure the educational process meets the greatest standards of professionalism and academic excellence. 
To keep the curriculum relevant and develop beneficial industry relationships, this role requires close collaboration with industry experts. For example, in the previous academic year, I extended an invitation to one of my former pupils, who is currently employed within the Visual Effects (VFX) sector in London and has played a significant role in the production of numerous animated features and Marvel cinematic endeavors. Both the student body and faculty members exhibited considerable appreciation for the lecture and expressed a high level of enthusiasm regarding the submission of showreels to procure potential employment opportunities within the VFX industry. (A4, A5)
I develop instructional materials, assist in the organisation of schedules, and oversee project supervision for both Master's and Bachelor's students to facilitate the delivery of diverse modules in animation and visual effects. My methodology regarding research and management is guided by my ongoing scholarly inquiries as well as my extensive professional media industry background, ensuring that students and sfaff are instructed in state-of-the-art techniques and industry benchmarks. This effective strategy contributes to the reconciliation of the knowledge disparity between theoretical frameworks and practical implementation. (A1, A2, A5)
My Phd research is centered on "Modelling Emotion in Virtual Reality through Spatial Audio and Colour Processing." This study explores how spatial audio and colour grading techniques can heighten emotional engagement in VR content such as films and games. Through the exploration of spatial audio and colour grading lookup tables (LUTs), my research aims to enhance emotion recognition and modelling within VR environments. This involves utilising advanced Head-Related Transfer Functions (HRTFs) and evaluating the impact of these methods on user experiences in a 360° VR setting, by expanding our comprehension of how sensory stimuli impact emotional reactions, it progresses the domain of media technology as a complete entity. In order to furnish learners with current information regarding virtual reality technology and its pragmatic uses, I integrate the knowledge acquired from this study into my instructional approaches.  (K6, V3, V3, V4)
The contributions that I make through my professional endeavors significantly enhance and enrich the expansive domain of media technology, thereby fostering an environment of innovation and exploration within this rapidly evolving field. In the context of my pedagogical approach, I meticulously weave these valuable research findings into a variety of academic modules, including but not limited to 'Immersive Technology_MA,' 'Spatial Sound Design_BA,' and 'New Immersive Environments MA,' with the explicit aim of ensuring that students not only acquire a comprehensive understanding but are also well-prepared to engage with the latest advancements in virtual reality technologies and their diverse practical applications in real-world scenarios. This integration of cutting-edge research into my teaching methodology is pivotal in cultivating a generation of learners who are not only informed but also empowered to navigate and contribute to the dynamic landscape of media technology in meaningful ways. (K1, K2, K4, K3, K5, V4)
Professional Development and Recognition
I actively advocate for continuous professional development and recognition among higher education faculty, emphasising its importance in enhancing teaching quality and fostering lifelong learning. For staff members without a PGCE, I guide them towards postgraduate and PGCE programs available online, promoting accessible pathways to formal qualifications. Reflecting my commitment to academic growth, I also  led a structured series of intensive seminars designed to develop faculty proficiency in industry-standard visual effects tools, such as Adobe After Effects and Nuke. Acknowledging that some faculty members were unfamiliar with these technologies, I provided tailored support through practical workshops, individualised coaching, and live feedback sessions. (V2, K5, K6)
This targeted training not only raised the competency of our staff in VFX tools but also enhanced their confidence in applying these skills pedagogically, thus ensuring our program remains aligned with industry standards. Participant feedback has been overwhelmingly positive, with faculty expressing an increased preparedness to integrate advanced methodologies into their modules. (V1,V2, A1, A2) 
One faculty member has notably expressed an interest in advancing their qualifications through a postgraduate program, recognising a current gap in the qualifications required for teaching at the MA or MSc level. I have encouraged this individual to engage with the postgraduate and PGCE department to explore appropriate options for development. In our department, I have observed that this particular member’s qualification limitations restrict their capacity to teach on MA and MSc programs. 
I am actively supporting this faculty member’s professional growth, guiding them to realise their full potential. During our recent reading week, I met with this colleague to discuss their progress and provide mentorship, underscoring the value of pursuing a PGCE to enhance their qualifications for postgraduate-level instruction. I hope that, through this pathway, they will acquire the requisite skills and credentials to broaden their instructional impact. (V2, V2, K4, K5, K6)
Professional development and recognition in higher education (HE) are essential for improving teaching quality and encouraging lifelong learning among educators. Since 2016, so many fellows have been recognised through various schemes, including the Open University's Applaud program, which focusses on reflective techniques that improve teaching and student experiences[1]. 
The ALDinHE recognition scheme for learning developers meets the demand for standardised professional titles, which improves career growth chances in this community[2]. Faculty interviews at several institutions demonstrate a significant consensus on the relevance of formal acknowledgement in fostering a culture of appreciation and ongoing improvement in academic practice[3], institutional recognition programs based on the UK Professional Standards Framework have been found to improve staff development and commitment to teaching excellence[4]. Overall, educators must pursue ongoing professional development to fulfil their role in driving student learning and institutional success[5].
1-Carina, Bossu. (2022). 1. Fostering Lifelong Learning through Professional Development and Recognition at the Open University UK. doi: 10.56059/pcf10.8913
2-Steven, G., Briggs. (2018). 2. Development of the ALDinHE recognition scheme: Certifying the ‘Learning Developer’ title. Journal of Learning Development in Higher Education, doi: 10.47408/JLDHE.V0I13.461
3-Águeda, Benito., Fionna, Scott-Milligan. (2018). 3. Hearing the Voice of Faculty: Global Recommendations for Faculty Recognition in Higher Education Institutions.. Higher Learning Research Communications, doi: 10.18870/HLRC.V8I2.433
4-Robert, S., Fleming. (2023). 5. Professional Growth and Development. Springer texts in education, doi: 10.1007/978-3-031-50161-6_43
5-Tim, Thornton. (2014). 6. Professional Recognition: Promoting Recognition through the Higher Education Academy in a UK Higher Education Institution.. Tertiary Education and Management, doi: 10.1080/13583883.2014.931453
[bookmark: OLE_LINK15]Collaborations and Community Engagement
I am grateful to have received recognition for my teaching contributions, including the honor of being named "Tutor of the Year." This acknowledgment reflects my commitment to creating a supportive, interactive learning environment that empowers students to thrive. Here are a few examples of the feedback I've received from students:
· My tutor goes above and beyond to support us, offering extra help outside of class hours and creating a welcoming environment where I feel comfortable asking questions. They make complex topics, like advanced production software, easy to understand with clear explanations and creative examples."
· He has been an incredible mentor, providing industry insights, arranging guest speakers, and offering valuable career advice that’s helping me build my professional network. They care about my success beyond just grades."
· I’m inspired by how my tutor continuously improves their own skills, staying up to date with industry trends. Their commitment to lifelong learning motivates me, and they’ve created an inclusive environment where everyone feels supported. (A4, A2, K3)
I recently re-established communication with a former pupil who is presently engaged in the Visual Effects (VFX) sector. He has consented to deliver a guest lecture and has shown enthusiasm for affording our students the chance to engage in collaborative live projects. Specifically, should he participate in a VFX film, he plans to assign students pivotal roles such as “rotoscoping, green screen keying, 3D tracking, and camera projection” activities that are fundamental for novice VFX artists and provide invaluable practical experience. I am enthusiastic about the prospects of incorporating this authentic project into our curriculum, as it will not only bolster students' confidence but also allow them to acquire film credits, thereby enhancing their professional portfolios.
Cultivating partnerships with industry professionals constitutes a fundamental component of my responsibilities. To guarantee that students are acquainted with contemporary industry practices and emerging trends, I frequently invite specialists from the VFX field to deliver presentations in the classroom. This interaction is instrumental in reconciling the divide between academic knowledge and industry requirements, ultimately equipping students to attain positions in their chosen professions. (K6, K4, K5)
[bookmark: OLE_LINK16]I have actively encouraged and inspired faculty members to establish connections with my former student, particularly in instances where they may be in pursuit of additional skills or are seeking insights pertaining to industry perspectives that could enhance their professional development. This collaborative network not only serves to empower faculty members in their quest to augment their pedagogical competencies but also ensures that they remain well-informed about the continuously evolving standards and practices that characterise the industry landscape, thereby fostering an environment of continuous learning and adaptation. In this way, the interplay between academia and industry is both strengthened and enriched, promoting a symbiotic relationship that benefits both educators and students alike. 
(V1, V2, V4, K3)
As a Program Manager, I play an active role in a variety of committees dedicated to enhancing academic quality and reviewing VFX program. My involvement ensures continuous evaluation and improvement of the modules under my oversight, in line with both national standards and institutional goals. Additionally, I contribute to the design, development, of new modules, collaborating to formulate strategies that optimise teaching and learning processes. I also actively support BA and MA Animationa &VFX staff by providing guidance, training, and resources to help them stay current with industry trends and improve their teaching practices.

Reflecting on my professional trajectory, I recognise the critical importance of integrating pedagogy, research, and career advancement to foster a dynamic and impactful learning environment. Through my leadership roles, I have consistently influenced both professional and academic standards, ensuring that students receive an education that is not only of the highest quality but also relevant to their professional aspirations. By maintaining a commitment to research, cultivating industry partnerships, and prioritising career development for both students and staff, I strive to make a significant contribution to the field of media technology while empowering my students and colleagues to succeed. (K6, K3, K4, K5)
Higher education partnerships and community involvement, especially in the visual effects (VFX) sector, are becoming more and more acknowledged as essential to improving learning outcomes and meeting social demands. 

Partnerships and cooperative initiatives that link higher education institutions (HEIs) with local and international communities are among the many activities that fall under the umbrella of community engagement [1]. Intercollegiate partnerships may enhance students' learning through initiatives like the Massive Collaborative Animation Projects (MCAP), which combine resources and experience to produce innovative animations that mimic industry techniques [3]. 

Additionally, the success of cooperative problem-solving in computer graphics education is demonstrated by multi-institutional initiatives involving geographically scattered teams, which match academic curriculum with employment demands [4].






1- W, James, Jacob., Stewart, E., Sutin., John, C., Weidman., John, L., Yeager. (2015). 1. 1. community engagement in higher education.
2- Penny, A., Pasque., Bruce, L., Mallory., Ryan, E., Smerek., Brighid, Dwyer., Nicholas, A., Bowman. (2005). 2. Higher Education Collaboratives for Community Engagement and Improvement.
3- William, J., Joel., Miho, Aoki., Jacob, Pollak., Johannes, DeYoung., Anna, Ursyn., Wei-Chung, Chang. (2018). 3. Massive collaborative animation projects: changing paradigms in animation education. doi: 10.1145/3215641.3215648
4- Carla, Cadete. (2023). 5. A Multidisciplinary and Collaborative Approach: From the Academy to the Community. doi: 10.22492/issn.2186-5906.2023.10



	Guidance on Case Studies

	Your case studies should clearly demonstrate an integrated and reflective approach to academic practice that incorporates research, scholarship and/or professional practice which:
· have had a significant impact upon the co-ordination, support, supervision, management and/or mentoring of others (whether individuals and/or teams), in relation to learning and teaching
· demonstrate your sustained effectiveness in relation to learning and teaching and that you meet the criteria for Senior Fellowship
In choosing your Case Study themes, you might choose to focus on particular aspects of your work. Some ideas to prompt thinking include:
· Developing quality enhancement
· ways you interact with others to ensure appropriate alignment of teaching, learning and assessment practices;
· how you ensure that student learning within the context of your responsibilities is enriched by disciplinary and pedagogic research, scholarship and professional practice (your own and that of others);
· ways you have fostered dynamic approaches to learning and teaching through creativity and innovation.
· Supporting other colleagues
· how you have supported other colleagues to enhance their practices;
· specific examples of how you have enhanced academic practice through coordinating/managing others;
· your roles in learning and teaching projects and initiatives at departmental, institutional or in the wider HE context;
· course and programme development, review and revalidation.
· Sustained engagement with educational and staff development
· staff development activities you have facilitated (informal and formal) that enhance your colleagues’ abilities to meet the requirements of the UKPSF;
· how your contributions have promoted the student learning experience through professional development of staff under your influence and guidance e.g. through informal or formal mentoring arrangements;
· how you have disseminated your knowledge and skills in teaching and supporting learning to audiences both within and external to your institution.
· Evaluation of academic practice
· steps you have taken to develop your own practice and how you have used your own experience to enable others to reflect on and critique their own practice;
· how you support, encourage and implement evaluation processes designed to enhance the student learning experience.




		Case Study One

	Write your first case study here. References and citations are to be listed in a dedicated field below.
[bookmark: OLE_LINK3][bookmark: OLE_LINK4]Innovation in Learning & Teaching:
Over the previous academic years, I have significantly enhanced the learning experiences of my students by employing high-quality video-based feedback. As an instructor specialising in computer animation and visual effects, my objective is to ensure that students acquire proficiency in industry-standard software tools. To accomplish this, I introduced video annotation, a distinctive method that provided personalised and constructive criticism to students. By utilising video recordings, I addressed individual work and offered tailored suggestions for improvement. This approach, facilitated by screen-recording software, resulted in clear, individualised guidance, enhancing student engagement and performance (A1, A2, A4).
In addition to feedback, I developed video tutorials to supplement instructional sessions, making them easily accessible to students. This pedagogical strategy promoted independent learning, particularly beneficial for students with diverse learning styles and needs (A3,A4, K2). By incorporating feedback surveys, I evaluated the effectiveness of these tutorials, receiving positive feedback regarding their personalization and impact on student learning. This innovative approach to teaching earned me a nomination for the Best Tutor award, acknowledging my contributions to education(K6, V4).
The video-based approach has also been incredibly helpful in collaborating with colleagues and sharing academic insights. By providing video tutorials and feedback, I could offer more comprehensive, accessible, and engaging material that aligned with my teaching philosophy, creating an inclusive environment for all students. Moreover, the ease of revisiting and reviewing video feedback made it much easier for students to digest complex ideas and improve their work. (A2, A3, A5)
Incorporating video feedback allowed me to provide clear, consistent guidance, and by making the material more approachable, I was able to foster a more supportive and dynamic learning atmosphere. This method not only supported students’ learning but also allowed me to overcome my own challenges, making the feedback process more effective and inclusive for everyone.
As a dyslexic member of staff, adopting a video-based approach has been transformative for both my teaching and collaborative efforts with colleagues. Video tutorials and feedback allowed me to convey academic insights more effectively, offering comprehensive, accessible, and engaging content that aligned with my teaching philosophy. This approach not only facilitated clear and consistent communication with students but also helped me share my ideas with colleagues in a format that minimised potential misunderstandings often encountered in written exchanges. (K6, V4)
For example, students provided feedback indicating that the ability to revisit formative video feedback at their own pace greatly improved their understanding and retention of complex ideas, particularly in technical subjects like animation and visual effects. 
This flexibility created a more inclusive learning environment, enabling students to review explanations, reflect on feedback, and refine their work without the pressure of time constraints. For me, this approach has been invaluable it allows me to communicate assessments in a way that feels both natural and accessible, enhancing instructional quality and fostering a supportive atmosphere for students and colleagues alike.
(V1, V2, K2, K3, K4, V2)
Video feedback in higher education has emerged as a valuable tool for enhancing student engagement and learning outcomes across various contexts. Instructors perceive video feedback as relatively easy to create and capable of delivering higher-quality, more personalised feedback compared to traditional methods[1]. Students, express a strong preference for video feedback, noting its multimodal nature fosters greater engagement and self-assessment opportunities[2]. 
This interactive format not only enriches the reflective learning experience but also strengthens the instructor-student relationship, as evidenced by students' positive perceptions of video feedback in writing courses[4]. 
The integration of mobile technology in delivering video feedback has been recognised as a strategic enhancement to educational practices, addressing criticisms of inadequate feedback in higher education[3]. Video feedback represents a promising avenue for improving educational feedback practices and fostering deeper learning experiences[5].
1. (2022). 1. Exploring Instructor Perceptions of Using Video-Based Feedback. doi: 10.51357/jei.v3i1.181
2. Jaeuk, Park. (2024). 2. Students’ perceptions toward providing video-enhanced multimodal feedback on oral presentations. Computer Assisted Language Learning, doi: 10.1080/09588221.2024.2344546
3. Christopher, E., Dann., Seyum, Getenet. (2020). 3. Video-enhanced feedback.
4. David, T., Marshall., Savanna, M., Love., LaRon, A., Scott. (2020). 4. "It's Not Like He Was Being a Robot:" Student Perceptions of Video-Based Writing Feedback in Online Graduate Coursework. The International Journal for the Scholarship of Teaching and Learning, doi: 10.20429/IJSOTL.2020.140110
5. Paige, Mahoney., Susie, Macfarlane., Rola, Ajjawi. (2019). 5. A qualitative synthesis of video feedback in higher education. Teaching in Higher Education, doi: 10.1080/13562517.2018.1471457





Supporting Students and Staff Experience:
As a program manager, I was actively involved in marketing our core courses within the department. To enhance this effort, I decided to collaborate with students, engaging them in real-life projects to provide practical industry exposure. Drawing on my professional experience, I facilitated the creation of promotional videos and documentaries that highlighted the strengths of our institution. These projects offered students invaluable hands-on experience, as well as opportunities for paid work through the Jobs4Students program. Importantly, the promotional videos played a key role in marketing our institution, while also contributing to revenue generation. (V2, A5)

Please see example below of a marking video:

Healthcare Science Research Center
https://www.youtube.com/watch?v=0xiaUS29ZdI 

Professional development Life project interviews
https://www.youtube.com/watch?v=nF2byIzVcGs
I collaborated with university officials to produce promotional videos targeting international student recruitment. By incorporating drone footage and captivating visuals, these videos effectively showcased our campus and attracted international interest. The success of these videos, evident through positive feedback and increased applications, highlights their impact in promoting our institution (V1, V2 A5).

Supporting emails from Prof Jamie McPhee Musculoskeletal Physiology
[image: ]
I had the wonderful opportunity to work hand in hand with the incredibly talented media technology staff to lend my support in the exciting production of marketing videos that truly showcase our brand. 
This engaging endeavour involved not only the establishment of a dynamic production team filled with enthusiastic individuals but also the joyful task of training our staff on the proper and effective use of various film equipment that would empower them to create outstanding visual content. 
I took the initiative to conduct detailed and comprehensive health and safety briefings, which were designed to ensure that everyone was well-informed and fully compliant with all relevant regulations, while I also completed an exhaustive risk assessment to thoughtfully address any potential hazards that could arise throughout the entire production process, ensuring a safe and productive environment for all involved.
This collaborative effort was not only productive but also a delightful experience that allowed us to work together towards a common goal while prioritising safety and creativity in our video production journey. (V4, K6, K3)
I am absolutely thrilled to embark on the journey of forming a small yet dynamic
production team here at UWTSD, where I will have the wonderful opportunity to 
collaborate closely with both our talented students and dedicated staff members, all 
while being guided by my supportive head of department, as we work together to 
create engaging and impactful marketing content specifically tailored for our vibrant Computing department. 

I am delighted to share that I have already started to engage with a handful of 
enthusiastic staff members who have graciously volunteered to participate in 
interviews and who are also eager to receive training in the essential 
skills required to produce effective and captivating marketing materials that resonate 
with our audience. Considering the constructive feedback, I have received regarding
 our current departmental webpage especially concerning its design and the 
perceived lack of engagement, I have proactively consulted with website developers
 to make significant revisions that align closely with the vision our faculty has for this vital communication tool. 

I fully understand that this process may take longer than we originally anticipated, 
as it involves careful planning and scheduling of updates to enhance the website's 
graphics and overall user experience. I remain deeply committed to steering this 
initiative forward with unwavering enthusiasm and ensuring that it becomes a 
successful endeavour that truly reflects our department's spirit and goals. I am 
confident that we will achieve remarkable improvements.
(V4, V2, K3, K5)

Empirical studies indicate a strong correlation between participation in live projects 
[bookmark: OLE_LINK21]and improved employability outcomes, highlighting the importance of integrating 
such experiences into curricula [1]. These projects are framed as transformative 
pedagogical experiences that enhance student enthusiasm and promote deeper 
learning, bridging the gap between academic theory and practical application [2].
However, challenges remain, including managing, live projects represent a valuable 
approach to preparing students for careers in the media industry [3], live projects in 
university design education, emphasising their role in engaging students with real 
communities. These projects enhance social and ethical commitments, providing 
practical experience and fostering collaboration between students and the 
technology industry. [4].

1 Roy, Hanney. (2020). 1. Making Projects Real in a Higher Education Context. doi: 10.1007/978-3-030-46951-1_8
2 Rachel, Sara. (2011). 2. Learning from Life - Exploring the Potential of Live Projects in 
Higher Education. doi: 10.11120/JEBE.2011.06020008
3 J., D., Chase., Prem, Uppuluri., Tracy, L., Lewis., Ian, Barland., Jeff, Pittges. (2015). 
Integrating Live Projects Into Computing Curriculum. 82-83. doi: 10.1145/2676723.2677320
4 Esther, Charlesworth., Melanie, Dodd., F, Harrisson. (2012). 10. Live Projects: Designing with People.








	Case Study Two: Areas of Activity, Core Knowledge, and Professional Values
In my capacity as a Program Manager overseeing the BA Animation and VFX course, I have been extensively involved in developing modules, supporting colleagues, and fostering professional growth among staff, aligning with core goals of successful engagement, professional development, and pedagogic advancement.A key focus of my role is the ongoing enhancement and refinement of course modules to align with the latest industry developments and technological advancements in animation and VFX. (A1, A2, A5).
I have taken the initiative to design and implement new modules on Advanced Character Animation, VFX Compositing, and Procedural Animation Techniques. Each module is carefully constructed to provide students with a robust combination of theoretical knowledge and hands-on experience, ensuring their readiness for the fast-evolving VFX and animation landscape. I have actively led professional development training sessions for staff, covering best practices in VFX instruction and pedagogical research. This initiative has successfully increased engagement by enabling staff to build expertise in industry-standard tools and techniques, which, in turn, enhances the quality of instruction and student outcomes in the program.
(K2, K3, K4).

Furthermore, last year, I took the initiative to create an extensive collection of engaging video tutorials that were specifically designed to assist students in successfully completing their assessments in the 3D Character Animation Level 5 module. This year, I am delighted to share that a colleague has taken on the responsibility of teaching the same module, which means that I have the wonderful opportunity to provide support to this staff member. All of my efforts were concentrated in the area of 3d Model development, and I am thrilled to report that my colleagues made excellent use of these resources, finding them to be incredibly effective in bolstering student understanding and overall performance in their studies. 

Example of my video tutorial ;

Understanding 3d Tracking - Adobe After Effects 3D
https://www.youtube.com/watch?v=jKkSBAfERv8&t=2s
Maya Rigging Guide-Setting up IK handles - Rigging an Eagle
https://www.youtube.com/watch?v=AemWJhMBVMM
Camera Projection in Nuke: Building a 3D Environment from a 2D Image 
https://www.youtube.com/watch?v=SxBUPp-QeoE

Now the same colleague has taken a significant step forward by creating his own series of video tutorials in the character animation moodle area, and I can’t help but feel a sense of pride, as he has truly recognised the value of developing a video tutorial that can accompany the resources, allowing students to follow along in a step-by-step manner during their lab sessions. This collaborative spirit and innovative approach not only benefit our students but also foster an environment of shared learning and growth among the teaching staff, which is something I find to be immensely rewarding. 
Overall, it's a joy to witness how our efforts in creating supportive resources are paying off, and I look forward to seeing even more achievements in this area as we continue to work together to enhance our teaching practices. (K6, K3, K4, K5, K2)
[bookmark: OLE_LINK24]Assisting Colleagues and Developing Modules
In the creation of these modules, I have engaged in extensive research on prevailing industry standards and sought input from industry professionals. Furthermore, I have actively sought feedback from students to ensure the content remains pertinent and impactful. The structure of these modules is strategically crafted to integrate hands-on projects, fostering an environment where students can apply their acquired knowledge in authentic real-world scenarios. (K1, K2, K3, K6).
Providing assistance to my colleagues constitutes a fundamental aspect of my responsibilities. I routinely offer support in the development of their teaching materials and provide guidance on seamlessly integrating new technologies into their instructional approaches (K3, K4, K5). For instance, I have personally assisted teachers in incorporating 3D animation software into their lessons using tools like Autodesk Maya, Adobe After Effects, and NUKE.This collaborative effort ensures that all staff members possess the requisite skills to effectively impart knowledge of these tools (K6). 
Staff Development
I have conducted workshops and training sessions aimed at familiarising colleagues with these software tools, enabling them to remain abreast of current industry practices. These sessions encompass a wide array of topics ranging from basic functionalities to advanced features, empowering instructors to adeptly teach these applications to students (A3,A2).
The professional development of my colleagues is a cause I am deeply committed to. In pursuit of this objective, I have orchestrated various staff development initiatives focused on refining teaching methodologies and staying abreast of the latest technological innovations (A4). An outstanding effort is the "Tech Talks" series, which invites industry specialists to share their expertise on developing trends and technology in the animation and VFX business. These talks not only impart valuable knowledge but also serve to inspire staff members to infuse innovation into their teaching methodologies (A5).
Furthermore, our academic director has encouraged us to participate in peer observation and feedback sessions, in which faculty members observe each other's courses and give constructive criticism. This practice has cultivated a culture of continuous improvement and collaboration among the staff, thereby ultimately benefiting the student body (A4, A5, V4).
Training in New Technologies
Remaining at the forefront of technological advancements is imperative in the domain of animation and VFX. I've taken the initiative to include cutting-edge technology like augmented reality (AR) and virtual reality (VR) into our curricula. (K1, K2). To ensure that both staff and students are proficient in leveraging these technologies, I have conducted comprehensive training sessions covering the fundamentals and practical applications of VR and AR (K3, K4).
These training sessions encompass hands-on workshops where participants create their own VR and AR projects. By integrating these technologies into our program, we equip students with state-of-the-art skills that align with industry demands (K6).
Overseeing the implementation of new VFX programs involves managing logistical issues like VFX production lab setups and resource allocation through effective organisation and problem-solving (K3, K4). Regular reviews of our courses help identify areas for enhancement, such as integrating new technology and updating teaching methods for better learning experiences. Utilising digital tools for communication and information management enhances operational efficiency and simplifies tasks. 
Managing budgets efficiently, upgrading equipment, and promoting new courses through marketing efforts are essential responsibilities that require strategic planning and practical implementation. For example, last year alone, I invested over £50,000 in VFX and animation equipment, significantly enhancing the resources available to our students, as a program manager, I successfully secured the funding, which enabled us to invest in cutting-edge resources for our Animation and Visual Effects courses. This funding allowed us to purchase state-of-the-art equipment, including high-quality cameras, green screens, tripods, sound equipment, RGB screens, advanced headphones, spatial audio resources, mixing desks, and colour grading equpments. (K6, V2, V4).
I strive to influence students' educational journeys positively through adaptability, proactiveness, and dedication to continuous improvement, making each day rewarding and inspiring for me. 
Assisting colleagues in building educational modules is a multidimensional process that improves teaching techniques across disciplines. For example, Harjanto et al. emphasise the significance of incorporating computational thinking (CT) concepts into learning modules, proving that organised workshops and mentorship may considerably increase instructors' ability to construct and implement these modules effectively[1]. 

Similarly, Zakrajsek emphasises the need of interprofessional collaboration among faculty members, arguing that pooling knowledge may lead to improved teaching methods and module development [3]. Ricard also discusses key components of effective learning modules, such as defined learning outcomes and evaluation methods, which are critical for adult education[4].  

Clark and Hamilton examine the development of performance-based instructional packages for vocational instructors, emphasising the need of specialised materials and learning experiences in developing professional abilities [5]. Collectively, these findings highlight the collaborative efforts required for effective module creation in educational environments.



1 Ignatius, Harjanto., Susana, Teopilus., Kristin, Anggraini. (2024). 1. Assisting School Teachers in Developing and Implementing Learning Modules Infused with Computational Thinking Principles. Jurnal Pengabdian UNDIKMA, doi: 10.33394/jpu.v5i1.9595

[bookmark: OLE_LINK25]2 Elizabeth, M., Pace. (1991). 2. Impaired: Assisting Our Colleagues. Journal of Addictions Nursing, doi: 10.3109/10884609109077642

3 Todd, Zakrajsek. (2014). 3. Developing Learning in Faculty: Seeking Expert Assistance from Colleagues.. New Directions for Higher Education, doi: 10.1002/HE.20084

4 Virginia, B., Ricard. (1990). 4. Techniques: Developing Learning Modules for Adults.. Journal of Adult Education,

5 Frances, E., Clark., James, B., Hamilton. (1972). 5. Cooperative Development of Vocational Teacher Education Modules..








SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Senior Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Dr. Kapilan Radhakrishnan PhD

	Job Title
	Academic Director (Applied Computing) 

	Fellowship Status
	

	Institute/Centre/Discipline/Unit
	Wales Institute of Science and Art 
Swansea


	Email address
	kapilan.radhakrishnan@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?

Dr Kapilan can comment on overseeing the design, development, and ongoing enhancement of the applied computing curriculum to ensure it aligns with current industry standards and academic requirements, utilizing strong program management skills.




	Second Referee:


	Name
	James Williams

	Job Title
	 (Applied Computing) 

	Fellowship Status
	

	Institute/Centre/Discipline/Unit
	Wales Institute of Science and Art 
Swansea


	Email address
	James.williams@uwtsd.ac.uk


	


In what capacity can this individual comment on your professional practice?

James can comment on my program management skills. For example, he can share insights on how I effectively manage the BA VFX and Animation program, including curriculum development, resource allocation, student advising, faculty coordination, and industry partnerships. He can also highlight my ability to maintain high academic standards, innovate teaching methods, and ensure the program meets both industry and academic requirements.













SECTION FOUR: Declaration

Please sign and date in the box below to confirm that the application you are submitting is your own work.

	Signature 
	 [image: signature_54850873]

	Date 
	8 Nov24



GDPR on data sharing with ADVANCE HE 
Following the implementation of GDPR you should be aware that following successful recognition at UWTSD, personal data including your name and email address will be supplied to Advance HE. This is in order to trigger your fellowship registration and certificate being recorded on their MyAdvanceHE database. 
https://www.heacademy.ac.uk/my-academy-manage-your-higher-education-academy-experience  
Advance HE will make use of this data in the course of providing their Accreditation Services to UWTSD, and potentially in any reviews they might carry out of our accredited provision. 
By submitting your coursework and appendices you are confirming you agree to this data sharing.
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Hi Nabeel
The video of the MRI lab prepared by the students employed through jobs for students, requested by Danielle Dobson and Paul Hooper, is being used to advertise the MRI for commercial

scanning. It was very good quality and we're really pleased with the end product. You will see it here: hitps://www.scanningforhealth.co.uk/

I'am sure the students benefitted greatly from the experience and from a personal perspective, | think you should take great credit for reaching out to colleagues in different parts of the
faculty to provide opportunities for your students to work in different areas and with different expectations. | think that you have gone beyond your basic duty to create those opportunities
for the students and you made use of your own professional network to benefit the students.

1 hope this helps. Let me know if you need anything else

Regards

Jamie
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