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Design a person-centred service for vulnerable children.  Include a critical evaluation of different types of person-centred planning. 
This paper will present a person-centred service for vulnerable children. The service will be known as Helping Hands. Helping hands will be implemented towards children in secondary, and the main aim of the service will be to provide the vulnerable group (pupils with learning difficulties and disabilities) with appropriate support through the transition stages, from school to adult life. The paper will discuss also discuss the method use of provided this support, which is person centred planning. Relevant links to theory and policy will be discussed throughout this assignment.  
Before discussing Person-centred practice and planning in detail the author will provide a brief definition on what is Person centred planning.  
Person-centred planning is based on learning through shared action, about finding creative solutions rather than fitting people into boxes and about problem solving and working together over time to create change in the person’s life, in the community and in organisations. (Dowling, Manthorpe and Cowley, 2006, p 11)
The theoretical elements that underpins practice as a guiding principle of person-centred planning consists of improved community access, inclusion, helping to develop relationships, enabling people with greater opportunities for choice, progression of valued/respected roles and eventually to see a progression of better personal skills for those who undergo PCP (Dowling, Manthorpe and Cowley, 2006). Fundamentally Person-centred practice places a firm emphasis on equality and inclusion. What PCP does is challenges the unequal powers that society has developed, and also challenges the unequal power structures that reigned in relationships amid service providers and the service users. The change towards thinking about power relations is the fundamental of person-centred practice. Sanderson (2003) mentions that services and organisations need to change from a power over and move to a power with them. This suggest that services that implement PCP need to have shared involvement, and to give individuals a voice. Finding the balance of power between both parties e.g. services and individuals (Sanderson, 2003). As the philosophy of Person-centred practice adopts the concepts of choice, inclusion and dependence, the ideas of person-centred planning should influence the design of these services. Adopting to individuals and groups need, then the opposed to the one size fits all solution. Consequently, this points out that services that are person centred need to be adaptable and are flexible in changing for the dynamic needs of those who use these types of services. (Dowling, Manthorpe and Cowley, 2006).

[bookmark: _Hlk8395375]Acoording to Holburn (2002) there are many approaches’ in the area of developmental disabilities. However, one that the author will go in depths about is, a ‘Person-centred plan’ (PCP).  PCP approaches arose during the 1980s as an approach to comprehend experiences in relation to people with developmental disabilities, with the help of associates, that in turn, help grow and improve these experiences (Holburn, 2002). Fundamentally, the main aim of person-centred planning (for individuals who acquire it) is to decrease segregation, isolation, improve opportunities to participate in activities, develop competence, and to encourage respect (Holburn, 2002). Retrospectively, Person-centred planning can give the impression that is a protuberance of social inclusion for individuals or groups with intellectual disabilities, expressed in the foundations of normalisation, and then developed again, later on as social role valorisation (Holburn, 2002). Person centred planning demonstrates certain ways in bringing change for a society with disabilities. It merges both sets of principals and procedures for achieving dreams or goals that are obtained from principals (Holburn, 2002).  Holburn (2002) mentions that Integrating both ideology and strategy has created Person centred planning the zetigrst in developmental disabilities.
[bookmark: _Hlk8398489]Person-centred planning principles and practices are frequently heighted in numerous agency policies, governmental regulation and procedure manuals. In many countries, person-centred planning is now statutory or law (Holburn, 2002).This can be reflected within numerous policies and legalisation, particularly in the United Kingdom (Holburn, 2002). Person Centred planning was adopted by UK government as a social policy, through a White paper in 2001, known as ‘Valuing People’ (Department of Health, 2001). In this white paper it mentions a plan should be in place for young people to guarantee they get the right support needed before the transition to adult life, through person-centred planning (Department of Health, 2001). Legislation like this suggests that Person-Centred Planning has progressed from an idea to a main concept (Holburn, 2002). Currenely person-centred planning can be seen as an important element in regard to children and young people with disabilities (Holburn, 2002).
Over the years there has been a wide range of popular strategies in relation to Person-Centred planning (Holburn, 2002). Some, which are; Personal Future Planning, McGill Action Planning System (known as MAPS) and Planning Alterative tomorrow with Hope (PATH). (Holburn, 2002). Many of the strategies are multi-dimensional, lengthy interventions that involve problem solving and organisational accommodation. The strategies towards PCP just mentioned are made up of different advantages and are made for different situations and applications. Research suggests that there is no best strategy towards PCP due to the complex and difficult circumstances that individuals will encounter. Every individual is different, and requires different support, at different levels.   
Different planning styles/strategies mergers a variety of elements within: a number of questions to understand the individual and the situation; a specific procedure in regard to engagement, then bringing contributions together and making decisions; and a distinctive tole for the implementer. Both MAPS and PATHS have solid emphasis on the future or a certain dream the individual wants, and what it requires to move closer to this dream and make it a reality. 
Three people developed the Path strategy, Pearpoint, Forest and O’Brien. PATH is mainly used as a planning style for individuals who seek it and many organisations (Sanderson, 2000). It is known that PATH can be considered as a robust focused planning style. PATH works by a group of people that have a commitment to the individual requires the strategy (Sanderson, 2000) PATH helps a person to refine their desirable future, but to also plan how to make progress towards the future plan or goal (Sanderson, 2000). When organisations or certain individuals use PATH, it assumes that when implementing PATH, they must know and care about the individual and make sure that there is enough commitment to assist the person with his or her future goal (Sanderson, 2000). Fundamentally, PATH is not about collecting and gathering information about the individual involved, but it can be seen as a way of planning immediate and direct action (Sanderson, 2000). Basically, PATH stresses firstly on the dream and then works back from a positive and realistic future, by mapping out actions along the way (Sanderson, 2000).  PATH requires the person undergoing this plan to describe their dream, however if do not use words to express or speak then others who know the person well can describe it for the individual (Sanderson, 2000). It is not to say that the person facilitating PATH needs to guarantee that the dreams and goals are those of the person and not the individual who is speaking for them (Sanderson, 2000). Sanderson (2000) mentions that the PATH strategy mainly takes place in a meeting and is dependent on the momentum created by a group of devoted people.  When run by a skilled facilitator, these meetings can be seen as often powerful and regularly emotional, where people can make reflective changes in relation to how they perceive and understand the individual involved (Sanderson, 2000). Additionally, this then helps with choosing precise actions to help the the person make important changes to the individual’s life. (Sanderson, 2000)
Moving on from PATH, MAPS is a similar strategy developed by Snow, Pearpont, Forest with the backing of O’Brien (Sanderson, 2000).  MAPS was first used as a tool for helping children with disabilities join the mainstream schooling system (Sanderson, 2000). However now it is used more commonly with person centred planning with children, young people and even adults (Sanderson, 2000). According to Sanderson (2000), MAPS in comparison to PATH is more of a picture building style. It has a similar method to PATH, that is, it is also used within meetings (Sanderson, 2000). At the first stages of MAPS it has a specific part of the process where it goes over the persons history. One reason why is lessons can be learned by looking at individual’s past (Sanderson, 2000). MAPS strategy tends to ask questions like, ‘who is the individual’ and ‘what gifts do they have’ (Sanderson, 2000). By focusing on gifts with MAPS often provides the key to unlocking the community (Sanderson, 2000). With this in mind, maps is suitable sway for helping the individual to look for ways to make connections.  The mapping process lets individuals to convey hopes for the future when partaking in the dreaming segment, and also their future fears in the nightmare section (Sanderson, 2000). The main concept of MAPS is about working on dreams and moving away from any fears from the nightmare section. It touches between two approaches, both Path and ELP, which fundamentally lets people dream and while doing so, includes getting to know them in the process. However, it is not as focuses led as Path, and not as detailed as ELP (Sanderson, 2000). MAPS very well may be utilised as a beginning stage with a person who feels comfortable with dreaming and who already has people around them to support the person dreams (Sanderson, 2000).
Before the author speaks about the service Helping Hands, a background to the focus group will be mentioned along with definitions. The group that Helping hands focuses on is pupils with additional Learning needs and learning difficulties. A disability can be described as a lifelong condition, with results in reduced intellectual ability and therefore find it difficult with everyday tasks of live (Royal College of Nursing, 2019). Individual with learning disabilities or learning needs may find it hard to effectivity communicate with others. People with learning needs may need more support to understand information and to communicate. Learning difficulty or disability, are all different and can ranger from low to high, some require more support than others, everyone is different. What bring these two groups together is that they both need support or intervention of some sort (Mencap, 2019)
[bookmark: _Hlk8947869]A service that has been designed through a Person-centred approach is known as ‘Helping Hands’. The Helping Hands services targets children and young people. It targets young people with additional learning needs in education at the transition stages of their life’s. It focuses on secondary education and assists young people with the progression towards adult life before leaving school. Helping hands wants to make a change to how society sees young people with additional learning needs, and also to accommodate the right support.  According to Routledge and Gitsham (2004), Expectations that society draws upon individuals who have additional learning needs can be perceived as low. This fundamentally can impact on the options that are available for people with additional learning (Routledge and Gitsham, 2004).  Helping hands wants to give young people a choice towards a flourishing future and help guide them on a right path. Helping hands as a service wants to give ALN pupils within schools a choice. Mansell and Beadle-Brown (2005) state that, many people with learning difficulties the concept of choice is very little. Helping hands wants to give provide opportunities and give young people a choice, and fundamentally a voice. The way that Helping hands does this is by Complying with the United Nations Convention of the Rights of a Child (UNCRC). Helping Hands service places children’s rights at the heart of its service.  Article 12 of the UNCRC implies that children and young people have a human right to express their opinions and that these opinions matter (UNICEF, 2010). Article 12 also states that these opinions of the children and young people should be considered when making decisions around them (UNICEF, 2010). Helping hands provides children to make decisions based on what they want, as opposed to being told what they want by others. Helping hands fundamentally promotes choice for all. Article 3 of the UNCRC has strong links with Helping Hands. The service is designed around the child and puts the interests of the child first. Putting a child first is complying with article 3 of the UNCRC, which basis on the best interests for the child (UNICEF, 2010).  Helping hands has a strong commitment to young people interests and makes their interests a top priority. Helping hands makes sure that any decisions made by the service is for their best interests.  
Helping Hands complies with a social model of disability throughout its service. The social model tries to change the way the world sees disabilities (Scope, 2019). Within the social model it suggests that people are only disabled by the barriers that society has put in place, not by their difference or impairment (Scope, 2019). These suggested barriers can be physical, or they can be caused by the attitudes of people (Scope, 2019). For instance, like assuming people with additional learning needs can’t do specific things. Helping hands compiles with the social model as the service suggests society is creating the barriers and not the people with additional learning needs who society see as a barrier. The helping Hands service wants to eradicate inequities by reducing barriers that society inflicts. Helping all people flourish is the main aim of helping hands, regardless of their status. Helping hands creates opportunities for additional learn need pupils with planning for their future and putting them in charge with the right support and assistance. Therefore, the service is promoting inclusion by addresses inequities within education and society. It allows for children and young people to be heard and take more control, independence and choice over their life. Essentially the service looks at what individuals need and instead of what’s wrong with them. The social model is more solution based rather than labelling individuals. Helping Hands suggest that the only disability to a society, is the society that crates them. Helping Hands wants to see everyone as equals. 
Helping Hands works through intervention. The goal of this service is to help prepare pupils with ALN or learning disabilities in the next chapter of their lives. Primarily implemented in secondary school. It helps individuals plan for future steps. These Future steps could involve supporting children with employment, qualifications, skills and planning for any future goal that they ant to achieve. Helping hands service can be delivered in schools or homes. It all depends on the circumstance of the individual.
Helping hands uses a person-centred approach called PATHS as previously discussed. The PATH approach is used as a tool for at helping hands.  When PATH is implemented within Helping Hands is can be made up of three main components. The first competent is facilitation by a devising team at helping hands. When working as a team collaboration and co-operation occurs. The team members involved all make great efforts to work together for the interest and benefit of the individual they are planning it with.  The second component of the procedure is one of a graphic facilitation. This consists of representing the hopes dreams and aspirations through pictures or drawings (graphically). Usually there is no needs for words, and the team members will work cohesively in a creative and imaginative way towards planning. This essentially makes the induvial not only feel important, but it makes the process meaningful and fun, creating a pleasurable experience for both the team and individual. The last component is empowerment through the team as a whole. The control and power will be decided by the team and person involved. Through mutual agreement by all involved will decide what is important and what they will do next and discuss who the team will engage with next and what the most important things are to the person undergoing PATH. 
To conclude, a Person-centred planning can be seen as an effective way of supporting and assisting vulnerable children. No person-centred plan is ever the same and is adaptable around certain needs of the induvial. Although person centred planning has many approaches within. it can be reflected through the philosophy and principles that no matter what style services use, it all has the same core value.  PCP is based on inclusion, equality, giving children a voice and choice. It fundamentally puts the child at the centre of the process, therefore working around the child and individual to support their own needs. PCP send a strong message of importance towards children and young people. 
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