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Additional Learning Needs and Inclusive Practice
 Part 1
 Inclusive practice is an approach to teaching that recognises the diversity of students, enabling all students to access course content, fully participate in learning activities and demonstrate their knowledge and strengths at assessment. (Equality Challenge Unit, 2013).
  Inclusive learning is becoming an increasingly relevant issue in modern education, contributing to the creation of an environment where every student has equal access to educational opportunities. It requires specific approaches and strategies to ensure equal opportunities for each student. Inclusion starts with everyone. If everyone follows the principles of equality and justice, then students with Additional Learning Needs can also successfully adapt if we reject stereotypes and help them a little. Respect is a positive and equal attitude towards a person, without prejudice and stereotypes. To respect someone, you need to understand and accept a person for who they are. Lecturers in their practice need create respect for difference, based on the idea that difference is the norm, not the exception such as inclusive education sets itself the task of considering and respecting the individual characteristics of each student; creating conditions that allow each student to interact freely with the world around them, without restrictions and obstacles; providing each student with an individual approach, considering their needs, and learning style; creating a mutually supportive and tolerant atmosphere where students learn together and develop cooperation skills. Moreover, we must have a deep understanding of the characteristics of each student, be ready to use a variety of teaching methods and techniques. The lecturer must be open to cooperation with other specialists, parents, and students, ensuring teamwork to achieve the best results. There is educational inclusion in post-compulsory education. Universities and colleges need to plan strategically to deliver equality, diversity, and inclusion for students.
 All humans are different in one thing or another, but we all have equal rights (Ann Gravells, 2012, p.54). Lecturer should value and respecting the various in students such as: age, disability, gender, gender identity, race, religion and belief, sexual orientation, marriage and partnership, maternity, and pregnancy. The Equality Act became law in 2010 and covers everyone in Britain and protects people from discrimination, harassment, and victimisation, also provides rights for people not to be discriminated because they have an association with a disabled person. It follows that lecturers should treat all their students equally and fairly, without directly or indirectly excluding anyone. That it is vital that lectures tackle discrimination and show that they positively value each students an individual, along with their cultures, gender, disabilities, and ethnic origins. Lecturers, tutors, mentors cannot change things with students which live difficult lives or living in poverty, have a serious disability or health issue, but they can adapt what they do to help them get to Further or Higher Education and feel okay about what they are learning (Linda Wilson, 2014, p.340).
 The challenges of inequality attainment are affected by ethnicity. There are also inequalities in participation between Wales and the UK more broadly. A recent Education Policy Institute Report (EPI) (Robson, Sibieta, Khandekar, Neagu, Robinson, Relly, 2024)  researched  that the proportion of 16-18 year-olds not in education, employment or training in Wales is on the rise (from 6% in 2021/22 to 11% in 2022/23), that participation in higher education at 18 is lower than other UK nations (30% vs 49% in Scotland), and that there is a large gender participation gap at HE with young Welsh men the least likely to go to university (24%). That is in the words of the former Education Minister Jeremy Miles, to deliver a Second Chance Nation: where it is never too late to learn (Equity in Tertiary Education in Wales, 2024, p.11).
 Another dimension of equality and diversity is disability and access to education is the way lecturers and institution treat students, if they respond appropriately, the students may suffer no ill effects to their learning. 
We are committed to the principles of equality and diversity and to building strong communities on all sites and to create an inclusive, supportive learning and working environment in which all staff, students and learners can flourish and fulfil their personal potential. (UWTSD Strategic Equality Plan, 2024-28, p.2).
 Lecturers should tackle equality and diversity issues in the classroom and get believing that education is worth for students, and they have the capacity to succeed, also lecturers should create a resilient learning culture, trust in the value of education and self-belief as a learner, pride in their identity. The responsibility falls on their shoulders to create a culture of mutual respect in their classroom, students must not feel ashamed for their colour, ethnicity, social class, physical characteristics, sexual preferences, or other characteristics. People are responsible for their choices and their actions, nothing else (Geoff Petty, 2014, p.538).
 Inclusive practice is about creating interesting, different, and inspiring learning opportunities for all learners and to be sure that they never disadvantaged by language, resources, behaviours, religious or methods. The 2014 Children and Families Act (DfE/DoH 2014a) and the Special Education Needs (SEN0 Code of Practice: 0 to 25 Years (DfE/DoH 2014b) place on FE and local authorities responsibilities for the young people with learning difficulties or disabilities have greater choice, control the services, and support they need to aim to their goals. There are also admissions policies for Further and Higher Education are regulated by the Equality Act 2010 which makes it illegal to discriminate an applicant because of their religion or belief. (The Counterterrorism and Security Act 2015) places a duty on further education to have ‘due regard to the need to prevent people from being drawn into terrorism’ and extremism Statutory guidance Working together to safeguard children (HM Government ,2015a: 14). Recognize and value diversity in relation to race/ethnicity, class, gender, sexuality, religion, age, disability are reflected to increase access the participation of disadvantaged groups in FE and HE. Anti-sexism –women's representation in public life and employment, aim to improve the recruitment of women in associated spheres of employment the UK Resource Center for Women in Science, Engineering and Technology responsible for this. In this case students learning materials of showing pictures people male and female that is representing diverse appearance from the Equality Challenge Unit and this need to pay attention to draw on contexts familiar to both sexes. The Equality Act (sexual Orientation) Regulations 2007 safe individual’s right there is mean that staff and students have the right not to discuss their sexual orientation not to have it discussed by others. Questions about disability, ethnicity, religion, sexual orientation are overly sensitive questions and not relevant to education that is why the National Center for Diversity recognizes the work educational institutions do to support equal opportunity through the ‘investors and leaders in diversity.’ 
 The educational process encompasses how lecturers interpreter and promote equality and diversity, exploring issues such as anti-racism, anti-sexism, LGBT rights, mental health and the significance of faith and religion. It also considers their connection to students’ health, safety, and well-being. For example, in University of Wales Trinity Saint David Strategic Equality Plan (2024-28) notes the focus of all key objectives will centre on ensuring high-quality data to provide robust and accurate information for taking an evidence-based approach to setting priorities and evaluating the impact of our Strategic Equality plan, as well as fulfilling our Equality duties. We will also ensure the availability of procurement data to highlight diversity within of procurement practices. These objectives will be supported by a comprehensive operational action plan, outlining short-and-medium-term outcomes alongside long-term ambitions. Collaboration with staff and students will be central to the successful implementation of the new Strategic Equality Plan.
 Part 2
  I am employed as a teacher within a post-16 setting in Business School of University of Wales Trinity Saint David and I will be teaching students in the management subject area. I have received the information below regarding three individuals who may need additional support with their studies.
 First of them is Iwan who has been studying with me since the start of the term and he has been facing financial difficulties, which are causing him concern about his studies. Iwan comes from a disadvantaged area of Wales and is the first in his family to pursue education beyond the compulsory level. Although he has spoken to his parents, they are unable to provide further financial support due to their own struggles. Iwan works part time job, but his earnings do not fully cover his expenses. He has been offered additional work but is worried that taking on more hours will negatively affect his studies, as he is already falling behind. I need understand what division is, how to divide, which sorts of problem division is useful for, and why. The Business School of University Trinity Saint David is committed to delivering services that are compliant with consumer protection legislation, in line with the guidance to higher education providers published by the Competition and Markets Authority. Maximum tuition fees in Wales are governed by the Welsh Government for full-time (FT) Home undergraduate (UG) (including PGCE) students. I will organise one-to-one review, for him to encourage  and inspire the student, then I must teach Iwan the strategies used to solve problems to discover the real problem, to encourage him to develop an action plan to deal with problem, to discover any assistance that may help them with his problem that is why I will recommend Iwan look on our Fee and Access Plan pages about available Student Financial Support, also he needs to talk with the Student Money Support team the team which answers general and specific student finance queries. Iwan should apply on the student finance application process and UWTSD bursaries, scholarships, and additional financial support. I will recommend reviewing the introductory handbook, which provides a brief overview of student financial support. It includes details on accessing advice and guidance through the Student Money Support team, as well as links to additional information and relevant bursary application forms. Iwan should review a brief overview of the University’s bursary framework and be directed to the Student Money Support team for any questions or assistance. Key information about our staff team and bursary framework, including eligibility criteria, application deadlines, and online forms, can be found on our website and accessed by students through UWTSD. Iwan should report financial difficulty and access individual support from the Money Support team. As a teacher I should show Iwan that he is unique and just has individual needs ‘Demonstrate commitment to learners, their learning, safety and well-being' and ‘Value and promote diversity, equality of opportunity and inclusion’ (the Professional Standards for Wales, 2023, p.11). I will give him learning support towards success on that programme; to help him with initial advice and guidance, he needs the individual learning plan if he fails to get a scholarship, this will help him work without breaking away from the learning process. Also, I will ‘Build positive and collaborative relationships’ (the Professional Standards for Wales, 2023, p.11). Try to concentrate on empathy and understanding. If I feel uncomfortable with the deal, I do refer Iwan where it is appropriate and will follow up him whether the student has acted on the referral. 
 Second one is Efa. She is a first-year student who emailed me as she is considering leaving the course. In her email she has said that she feels like an outcast and ostracised because of her race. There are students and lecturers who constantly tell her they cannot understand what she is saying and then dismiss her and her points of discussion, there have been several offensive comments made about her appearance by other students that, when challenged other students, and some lecturers, have justified them as ‘jokes’ or ‘banter.’ When she has attempted to speak up, her challenge has been treated with a lack of empathy and understanding. Efa feels that people would prefer not to talk to her or to sit with her which means she is often sat on her own in lectures and at breaks. Efa also feels that she needs to work extra hard and be extra friendly to gets on in lessons, especially in group tasks. There are a lot of things I might need to know about Efa: what is her learning style, what teaching methods will she prefer, does she have the study skills she will need. Then I should do with Efa initial and diagnostic assessment in practice (plan, assess, inform and address). Here I am watching that Efa has learning needs specific learning difficulties since English is not her first language and emotional blocks and fears that affect her learning, also she is not believe in herself. I can talk to other lecturers in this area and find out what they do and look to the documentation. I will work with policy of our university  this plan contains valuable information about the work UWTSD is doing to promote equality and diversity such as the Student Health and Wellbeing Strategy, it also fully embeds the provisions of the Well-Being of Future Generations (Wales) Act 2015 and aims to ensure that we continuously improve equality and diversity and enhance inclusive approaches within our organisation and in partnership with others (University of Wales Trinity Saint David Strategic Equality Plan, 2024-28, p.3). 
Students: admission and treatment, etc. The responsible body of an institution to which this section applies must not discriminate against a person— as to the terms on which it offers to admit the person as a student; in the way it provides education for the student; by not providing education for the student; by subjecting the student to any other detriment. he responsible body of such an institution must not victimise a student; in the way it provides education for the student; in the way it affords the student access to a benefit, facility, or service; by not providing education for the student; by not affording the student access to a benefit, facility, or service; by excluding the student; by subjecting the student to any other detriment (the Equality Act, 2010, part 6, chapter2, section 91).
   General Duty: when making decisions and delivering services we must have due regard to: eliminating discrimination, harassment, victimisation and any other conduct that is prohibited under the Act; advancing equality of opportunity between persons who share a relevant protected characteristic and persons who do not share it (University of Wales Trinity Saint David Strategic Equality Plan, 2024-28, p.3).
The third one is Dafydd, he has applied to study my programme for the next academic year. He has cerebral palsy and partial sight, though he is not registered as blind. He is able to walk independently using of crutches but tires easily. In class, he uses a computer; however, he finds notetaking challenging due to his typing speed and occasional difficulties with his left arm. Dafydd has always been highly very independent in managing his education, and despite moving away from home to attend my programme, he is eager to maintain that independence. He has sought my advice on the support options available to him as a student with me. As a lecturer I need to create inspiring, different, and interesting learning opportunities for all learners, respects all students, involves them in learning process and relies on implementing policies and practices in context. ‘Build positive and collaborative relationships’ (the Professional Standards for Wales, 2023, p.11). All my lessons should be accessible and open to all, also I should consider colours and their effectiveness, write clearly in a legible style of writing which will be clearer for Dafydd.’ Plan and deliver effective learning, teaching, and assessment’ (the Professional Standards for Wales, 2023, p.11). Moreover, he will be directed by me to a specialist team educational worker if he will need it. I need to concentrate on question what my learners can achieve and on their needs.’ Maintain and update knowledge of my subject(s) and how best to teach and assess them’ (the Professional Standards for Wales, 2023, p.11). I should select appropriate teaching and learning strategies, to identify and select relevant resources and suggest ways of modifying them to meet individual needs of Dafydd and explain ways of creating successful learning environments trough effective management of the classroom. In this way I will focus on teacher's strategies such as lecture (verbal exposition), listen to learners through discussion and debates, Questioning talk through ideas, practical work, introduce innovative words through language games, given in that way study Dafydd can concentrate more on listening skills what would be much easier for him.




The total word count for my assignment (excluding direct quotations) is 2,400.
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