All stakeholders in Dafydd’s provision understand the importance of supporting his well-being through the parental separation. The class teacher acknowledges the importance of specialist trained staff in EL sessions and thus the nurture practitioners will deliver the intervention. However, the class teacher will support the planning and monitoring of Dafydd’s progression and will collaborate with the NG practitioners to deliver the intervention. Estyn (2020) reported that leaders of interventions, which in Dafydd’s provision is the class teacher and nurture practitioners, hold half-termly meetings to discuss learners’ wellbeing and progression. Though in Dafydd’s provision the class teacher will communicate with the leaders at least weekly. Similarities in the thinking behind this may be drawn to Wiliam (2002), who described the process of the continuous regulation of learning that is integrated into the learning environment. Although Wiliam’s (2002) writing is perhaps aligned to Assessment for Learning in the classroom, the principles of monitoring the learning and progression are arguably similar. 

A positive parent-school collaboration is also fundamental to the success of Dafydd’s intervention and progression; Dafydd’s parents will be invited into school to discuss the provision set out to support Dafydd and there will be regular communication between the school and his parents. Campbell (2011) suggests that positive parent-school collaboration enables parents a better opportunity to effectively support and encourage the learners. Furthermore, Epstein’s (2001) theory of ‘’overlapping spheres of influence’’ perhaps illustrates that there are three major influences in Dafydd’s learning and development: the family, the school and the community. However, Hornby and Blackwell (2018) did indicate that when parents have separated, their lives can become hectic and thus parents do not have the time to engage with the school or can forget information. Pyle (2015) indicated that NGs can have a positive impact on the parent-child relationship and thus the collaboration between the school and Dafydd’s parents in the NG intervention should lead to successful outcomes in Dafydd’s development. Similarly, Estyn (2020) discussed the significance in parental engagement and supporting the whole family on learners’ outcomes and wellbeing. Although dated, the Clywch Report (2004) is perhaps one of the most influential reports on the importance of school partnerships with parents and it is still relevant today. In the report, there is an emphasis on the impact of the home-school link in ensuring that the learning journey is a prosperous one and understood by all stakeholders (Children's Commissioner for Wales, 2004).

WG’s Families First programme promotes multi-agency support and prioritises prevention and early intervention (WG, 2017b). The Team Around the Family (TAF) is named in Families First and will be utilised to support Dafydd and his family. The school has contacted TAF to organise a multi-agency meeting. Estyn (2020, p.6) indicates that these agencies are effective in identifying and supporting learners with ACEs and are a ‘’valuable means to plan support and intervention’’. Epstein’s (2001) ‘’community’’ sphere perhaps represents TAF in this intervention and thus the model illustrates the influence of collaboration between TAF, the school and the family around Dafydd to support his development. 
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