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	Target
	What I have done in this assignment

	Target 1
	
Use the link below to help you to build an argument and develop your critical voice. You may find the link below helpful:

https://library.leeds.ac.uk/info/14011/writing/106/academic_writing/8


	
In order to develop arguments and enhance my critical voice when writing, I have read and used the information provided in the link and researched further resources to help progress my criticality.














Part One

Professional Experience Templates:
	Professional Experience Template 1
	Numeracy Activity Linked to Number Bonds and Progression in Learning

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Whilst working in the foundation phase, the number of learners involved in an activity ranged from groups of 4-8. I delivered a numeracy lesson with an intended outcome of enhancing the learners’ knowledge of number bonds to five and ten, and to effectively record these. This was also transferred into an online activity delivered on the school website so isolating learners could still participate. To establish a real-life authentic context the hook of the lesson was that a rabbit had eaten the flower patch outside and we needed to work out how to plant more. This was acted out to the learners. Then there was a practical activity where learners could use numicon and pegs to plot out planting two different types of flowers to practice their number bonds (see photos attached as evidence). I was also able to view ability levels whilst the learners completed the practical activity. This activity was then recorded by the learners either colouring in a numicon picture in their book, with number bond possibilities, or through writing the sums (e.g. 7 + 3 = 10). This activity was to give a practical experience, followed by recording their findings in their books. The use of questioning, modelling and prompting helped to start the session with a strong understanding of the activity and how to complete it. Throughout the activity I would continuously view everyone’s work and provide feedback and instructions for what they needed to do. This could either be purposeful questioning to lead them to number bonds they had not yet recorded or marking their work showing correct number formation. They would then copy this with a ‘Do It Now’ instruction, where they need to repeat the correction to show understanding. Acher et al. (2007) state modelling is an important factor in teaching and learning. I modelled at the beginning of the session the activity that they were meant to complete and went through it with the learners’ input. Modelling the numicon activity involved me building the tower whilst questioning them on ways it could be done. I also demonstrated how the learners could effectively record their number bonds, which involved the use of a whiteboard to demonstrate how to write out the sum.

Professional Standards link:
The professional standards focused on are real life authentic contexts, progression in learning, differentiation and seeking advice and support. Real life authentic contexts were established through the hook of the lesson being the rabbit eating the flower patch outside. Progression in learning was shown through the practical activity in week one, followed by the recording activity in week two and assessing progression through a marking label. Differentiation for ability was used by different number bonds up to 5, 10 and higher. When the learners completed number bonds above 10 they used Cuisenaire blocks instead of numicon. Advice and support were sought from my mentor in relation to the effective use of differentiation.
Evidence:
The attached evidence in the Professional Learning Passport shows the learners working using the numicon and contains lesson plans for both the practical and recording activity. Within the lesson plans there is information on the purpose, structure, reflection and marking labels.

References:

· Acher, A., Arcà, M. and Sanmartí, N., (2007) Modeling as a teaching learning process for understanding materials: A case study in primary education. Science education, 91(3), pp.398-418.


	What have you learned?

	I have understood the clear importance of modelling and prompting in the success of completing an activity. It provided a useful visual aid to help support all learners. It provides a clear understanding and the opportunity for learner involvement, whilst highlighting ability levels within the group. The first session on the practical week I had all the numicon, boards and pegs set out ready for the lesson, however this proved to be a distraction when trying to start as the learners were excited to use the equipment. Therefore, in future practice I ensured there were no distractions by providing equipment once the activity had been explained. I have also learnt how vast the differentiation needs to be between pupils and how to effectively challenge each pupils learning. I learnt the importance of being mobile when working with a group and maintaining the real-life authentic context. The attached evidence contains two lesson plans, both of which have a reflection on the lesson delivered which contributed to this section of what I have learnt.
Link to standards:
Real life authentic contexts were established through the story of the flower patch. This was then used as a hook for the lesson and got the learners to engage with number bonds whilst trying to plot out a new flower patch with two types of flowers. Coe et al. (2020) state that effective teaching involves differentiating activities due to ability levels. Differentiation was used through Cuisenaire blocks and number bonds higher than ten for the higher ability pupils. Another form of differentiation was the sizing in groups taken, as particular learners benefitted from more support in smaller groups. Assessment for learning, in particular progression in learning, was also implemented through questioning, observing and marking their work. Whilst completing the practical activity observations allowed me to mark their ability within three levels: independent, with some support, and with support. The marking label, on their recordings in their book, was marked by emerging, developing and secure on their progression steps. The marking label allowed learners to colour a thumbs up or down to show their understanding of the work. Lastly, a target would be identified for the learners which could be to: improve on number formation, number bonds, recording, or a more challenging activity such as increasing their number bonds. The marking label can be seen in the attached lesson plans. I also had advice and support on how to best differentiate and my mentor suggested the use of Cuisenaire blocks to challenge the higher ability pupils. They also helped by providing different avenues I could take when preparing the lesson in order to get the best out of the learners. Upon reflecting with my mentors the importance of being mobile when working with a group has been highlighted. By ensuring that I circle the table provides each learner with support and gives the opportunity to detail their next task before I come back around. This ensures all pupils receive equal support. There was reflection about whether colouring numicon could have been better linked to the real-life authentic context of flowers by instead cutting and sticking pictures of flowers. This connects more to the hook of the lesson and still showed their number bond knowledge and understanding.
Achievement of intended outcomes:
The lesson did meet the intended outcomes as the learners practiced their number bonds up to 10 and effectively recorded this activity. The main lessons learnt were the necessity for modelling and being mobile whilst working with a group. The implications for learners are that they can achieve enhanced learning through an effective hook and modelling within a lesson. This information can be shared through discussion with other co-workers.
References:​​​​​​​
· Coe, R., Rauch, C.J., Kime, S. and Singleton, D., 2020. Great teaching toolkit: evidence review.

	What next?

	In order to improve in future sessions, I will seek to develop my knowledge on ability levels and marking their progression along the progression steps. I will also be more mobile when taking larger groups to ensure support and to improve the learners’ motivation. I will also ensure that distractions are minimised so that the start of the lesson is not inhibited. I will continue to model and prompt throughout the lesson as this was a useful tool in supporting learners. I have also undertaken numicon training during an ADDS session with the school, where I have learnt how best to encourage effective use of numicon. The importance of effective differentiation, through adapting the activity, and maintaining the real-life authentic context has also been highlighted. Therefore, this is something I will ensure in my future practice.





	Professional Experience Template 2
	Literacy - Welsh – Clothes

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Whilst working in the foundation phase, the number of learners involved in an activity ranged from groups of 4-8. This experience involved teaching the learners new Welsh vocabulary on clothes and basic phrases for a conversation, such as “Beth wyt ti’n gwisgo?”. This was delivered by a PowerPoint presentation where the vocabulary was explained, then they took part in an online matching game, and lastly worked in pairs to have a conversation (Please see evidence in the Professional Learning Passport for the PowerPoint and lesson plan). My role was to provide the learners with an understanding of the Welsh terminology, this was accomplished through modelling alongside the PowerPoint to give a clearer understanding (e.g.“Dwi’n gwisgo cot”). I encouraged the learners to vocally label my outfit. This provided a learning environment which aided all learners, as a group discussion helped individuals who were less confident. I helped to facilitate the online matching game and their conversation with their partner using the phrases that had been covered in the presentation. The intended outcomes of this were to widen the learners’ exposure and knowledge of the Welsh language and engage them to converse in Welsh.
Professional Standards link:
The standards that this focused on was blended learning experiences, differentiation, and Welsh language skills. Blended learning was encouraged through the online game and delivery of the lesson via PowerPoint, differentiation with the level of support during the Welsh conversation, and Welsh language skills through improving their knowledge of Welsh.
Evidence:
The evidence attached to this experience template in the Professional Learning Passport contains the lesson plan and PowerPoint used within the lesson.

	What have you learned?

	This experience is highly important and relevant as in the early years their exposure to their native language is crucial in their development of their Welsh language skills. It is also an important factor in teaching with the curriculum for Wales. This has related to my overall learning and development through improving and encouraging regular use of my own Welsh language ability. 
Link to standards:
Hrastinski (2019) states there are many definitions and variations of blended learning; in its simplest form it is the use of two or more methods involving online resources. This was incorporated in this Welsh session, through the use of an online game, where the learners engaged in a matching and pairing activity for the new Welsh terminology they had learnt (this game is attached within the PowerPoint evidence). Carolan and Guinn (2007) state differentiation can be subtle, and one form of successful differentiation could be the level of questioning and involvement in a whole class discussion. Also, stating the use of scaffolding to build learning at an appropriate pace to the learning objective. Differentiation was utilised through the level of difficulty within the activity, where they would have a conversation in Welsh. I used mixed ability groups for the learners to help support each other and my involvement allowed the conversation to go one-way to make their responsibility simpler or to advance the conversation for more able learners. Morgan (2021) discusses the use of Welsh by teachers and the importance placed on it from school staff. Welsh language skills are used in this session through developing their knowledge and understanding of Welsh phrases.
Achievement of intended outcomes:
This did meet the intended outcomes as it provided the learners with exposure to new Welsh terminology and got them to engage in a conversation in Welsh. The main lesson learnt was to focus on engagement and understanding rather than the duration of the activity. This is due to some groups requiring more time than others, as it is important to make sure everyone reaches that understanding, which might mean one group being quicker and another taking more time. The impact for learners is ensuring that every learner can reach that same level of understanding from a session. This was highlighted in the reflection in the attached lesson plan.
References:
· Carolan, J. and Guinn, A., 2007. Differentiation: lessons. Educational leadership, 64(5), pp.44-47.
· Hrastinski, S., 2019. What do we mean by blended learning?. TechTrends, 63(5), pp.564-569.
· Morgan, C.E., 2021. An exploration of the perceptions of undergraduate trainee teachers regarding the factors that impacted upon their use of incidental Welsh in the primary classroom (Doctoral dissertation, University of Wales Trinity Saint David).


	What next?

	I intend to make use of online materials to better support lessons, through blended learning. The use of online games on the interactive whiteboard was very helpful as a fun and practical way to familiarise the learners with the new vocabulary. If I was to repeat this in the future, I would aim to incorporate more use of physical objects (e.g. items of clothing or the use of puppets) to involve the learners and enhance their understanding of the new vocabulary further. For future use, to aid learning and development, Welsh resources on Hwb can help with the development of lesson plans. I will continue to develop my own Welsh language skills by participating in the university’s Welsh lessons and through the use of Duolingo.




	Professional Experience Template 3
	Literacy Activity - Bonfire Night Safety

	Pedagogy Standard
	Real life authentic contexts

	What did you do and why?

	Whilst working in the foundation phase, the number of learners involved in an activity ranged from groups of 4-8. For this experience I worked with my fellow student teacher to deliver a lesson on firework safety. We did a joint introduction to firework safety through the use of an online video, using flick and flack (two puppets), and a box of firework related materials where we had a discussion about how the objects relate to firework safety rules (the lesson plan within the Professional Learning Passport provides evidence of this activity). After the introduction discussion we delivered separate activities. I took small groups where the learners brainstormed and put ideas onto an A3 sheet to create a poster. Their ideas, such as checking the bonfire for animals or stand back from fireworks, were then used to create a whole class video demonstrating the importance of firework safety rules (this is evidenced in the Professional Learning Passport). After completion of the video, it was then shared on the school website. The intended outcome was to engage the learners in a practical lesson which helped them with their safety for a real-life experience.
Professional Standards link:
The professional standards this experience has focused on are blended learning experiences, real-life authentic contexts and working with in-school colleagues. Blended learning was incorporated through the fireman Sam video in the introduction, to aid the discussion about firework safety, also through the creation of a video vocalising firework safety rules. Real-life authentic contexts were established through the lesson topic of firework safety during the week of the 5th of November, for Bonfire Night. Working with in-school colleagues was also involved through the combined teaching during the introduction and plenary of the lesson.
Evidence:
The evidence attached in the Professional Learning Passport contains the firework safety lesson plan, photos of the children engaging in their firework related activities and the video on firework safety created by the learners.

	What have you learned?

	This experience is important and relevant as it involved teaching literacy and recording their learning through a different medium, which was the video created. The finished video can be seen in the attached evidence. This experience has allowed learning and development by including the use of a different method of recording the learners’ work. I learnt the importance of modelling, differentiating and flexibility within this activity. Modelling was required for both the poster and video that were created. Differentiation was needed in order to effectively create the posters (e.g. lower ability learners would include more drawings, whereas higher ability learners would attempt more writing). Also, differing levels of vocal contribution from learners were required within the video. Flexibility with timing was needed to complete the activity. This involved ‘mop up time' at the end of the week to allow those who needed further support to complete the activity.
Link to standards:
It is important to establish effective blended learning experiences within education (Graham, 2006). This lesson involved blended learning through the introductory video where learners were able to listen and visualise different firework safety rules, which was followed by a discussion. This allowed learning through methods both online and in the classroom. The lesson also involved the creation of a video on firework safety rules, which incorporates the use of technology in the classroom. Real life authentic contexts have been utilised by linking their learning to real life situations (e.g. Bonfire Night). Mattar (2018) states that real-life authentic contexts are important in teaching and learning, as learners can understand the link to their lives. This happened as the week where they were learning about firework safety lead up to Bonfire Night, where they were able to implement the knowledge that they gained during the week (the attached photo evidence shows the learners engaging in firework related activities). Working with in-school colleagues was also involved in the lesson through the combined introduction and plenary delivered with a fellow student teacher.
Achievement of intended outcomes:
The session did meet the intended outcomes as the aim was to get the children to understand firework safety rules and produce a video on those rules for others, which was completed. By the end of the week the children had a good knowledge of how to stay safe on Bonfire Night and had made a video to tell others how to stay safe also. The lessons learnt were that this was a very effective way of recording the children's learning, giving each child a good platform to show what they have learnt and is also fun for them to see their creation. This work was shared via the school website. 
References:
· Graham, C.R., 2006. Blended learning systems. The handbook of blended learning: Global perspectives, local designs, 1, pp.3-21.
· Mattar, J., 2018. Constructivism and connectivism in education technology: Active, situated, authentic, experiential, and anchored learning. RIED. Revista Iberoamericana de Educación a Distancia, 21(2).


	What next?

	I intend to incorporate technology more in my lessons for different methods of learning and recording, as the production of a video was a really positive and beneficial experience. In the future I hope to find more alternative ways in which technology can be implemented in the lesson, due to its proven benefits from experience and literature (e.g. engagement)  (Sahni, 2019; Saritepeci & Cakir, 2015). I will undertake research to develop my personal skills in this area of blended learning. This can be achieved through asking support from other educators on effective methods and researching how to implement technology in the classroom. To further my knowledge, I can also attend courses, workshops and use online resources.

References:
· Sahni, J., 2019. Does blended learning enhance student engagement? Evidence from higher education. Journal of E-learning and Higher Education, 2019(2019), pp.1-14.
· Saritepeci, M. and Cakir, H., 2015. The effect of blended learning environments on student motivation and student engagement: A study on social studies course. Egitim ve Bilim, 40(177).



	Professional Experience Template 4
	Expressive Arts - Draw Yourself

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Whilst working in the foundation phase, the number of learners involved in an activity ranged from groups of 4-8. For this experience I undertook an expressive arts session where the learners would start by drawing a picture of themselves. They would then complete a proprioception activity for them to gain an understanding and improve awareness of how their body is connected by different parts (e.g. their neck, fingers etc.). This would be completed whilst listening to relaxing music, to allow the learners to connect with the experience more, with me modelling the activity beforehand. They would then work in partners and run a sponge over their partner's head, neck, stomach, arms, hands, legs, and feet. After this I would model drawing myself using the process they just experienced. Then they would draw another picture of themselves following my prompts of the process (picture attached as evidence in the Professional Learning Passport). A difference was found between their first and second attempts as they would include all their features on the second drawing (e.g. neck, fingers etc.), whereas in their first drawing this would be something that they would not include. I engaged in this experience as I was keen to improve my development in this area of learning experience. The intended outcomes were to enable the children to improve their fine motor skills and their self-awareness through recognition of how their body is connected.
Professional Standards link:
The professional standards I have focussed on are progression in learning, as their first and second attempts of drawings showed this. Also, cross-curricular themes as this session allowed multiple areas of learning experience to be incorporated (e.g. expressive arts, numeracy, and health and wellbeing). Seeking advice and support was also included through requiring unexpected guidance when the first session delivered did not show a difference between the two drawings. Enabling improvement was also achieved as a result of implementing the advice given, which lead to their second drawings being more accurate, and producing an improved standard of work.
Evidence:
The evidence attached to this experience template in the Professional Learning Passport includes the lesson plan and picture of the drawing used to model the task.​​​​​​​

	What have you learned?

	This experience was important as it was to help develop the learners’ fine motor skills and develop their expressive arts, health and wellbeing, and numeracy skills. It has enabled improvement for me as I learnt the importance of maintaining modelling and prompting throughout the session. For example, after the activity, I would model following the order from the activity (e.g. head, neck, stomach, arms, hands, legs, and feet) then I would ask them to draw and prompt them with the order if needed. Batson (2009) discusses how proprioception activities can aid self-awareness, which was used to help the learners in this activity.
Link to standards:
Progression in learning was shown through the learners first and second attempts with their drawings, which highlighted their understanding, self-awareness and improvement with their fine motor skills. Barnes (2018) details how to effectively utilise cross-curricular skills within the classroom and its importance. Cross-curricular themes were introduced through this experience as it involved numeracy in elements such as counting their fingers, health and wellbeing with their fine motor skills and expressive arts with their self-portraits. Seeking advice and support was utilised when the first session delivered did not show a difference between the first and second drawings. Therefore, after gaining advice from my mentor, I implemented continued modelling and prompting throughout the session which resulted in enabling improvement between the two drawings.
Achievement of intended outcomes:
The session did meet the intended outcomes as their work resulted in improving their fine motor and expressive art skills. The major lesson learnt is the impact of modelling and prompting on the quality of work produced. The attached lesson plan, in the evidence section, contains a detailed reflection of the lesson and how this was a major learning point in the session. The implications of this for learners are that more use of modelling and prompting is encouraged and therefore will contribute to the improved quality of their work. Improvements on modelling and prompting can be gained from conversing with colleagues.
References:
· Barnes, J., 2018. Applying cross-curricular approaches creatively. Routledge.
· Batson, G., 2009. Update on proprioception: considerations for dance education. Journal of Dance Medicine & Science, 13(2), pp.35-41.


	What next?

	I intend to ensure continued effective use of modelling and prompting techniques in all my further sessions that I deliver. The impact of providing an example whilst questioning the learners was useful in furthering their understanding and knowledge, which I plan to utilise in future practice. I plan on gaining more experience and knowledge with this technique through observations of staff on my placement. This can be shared through discussions with colleagues. I will also aim to engage in lessons which provide more cross-curricular themes (e.g. Welsh conversations with acting, linking both literacy and expressive arts).









Part Two
Introduction


Part one provided a reflection, in the form of professional experience templates, on four pedagogical principles which were: assessment for learning, blended learning, real-life authentic contexts and cross curricular skills. These reflections detailed the lesson experience through involvement, lessons learnt and next steps. Of these four experience templates, which were taken from the professional learning passport, one pedagogical principle, blended learning, has been selected to focus on developing. This introduction will detail justifications for the reasoning behind this choice and how it was identified. This will be followed by a critical discussion, which will analyse the benefits and limitations of blended learning, providing possibilities for next steps and further development. Reference will also be made throughout to its relation to the experience templates and impact on teaching practice and development.

Blended learning can be defined as the combination of resources and strategies in teaching, such as the use of technology to aid learning experiences (Cronje, 2020; Driscoll, 2002; Hesse, 2017). Blended learning can be linked to each professional experience template, although evidence of its use was stronger in certain templates. The assessment for learning template contained blended learning through an online activity, which was delivered on the school website. The blended learning template involved the use of a PowerPoint presentation and an online game. The real-life authentic context template used an introductory video and the creation of a video on iMovie. Lastly, the cross curricular template used technology to play relaxing music. The use of blended learning, to incorporate technology, was beneficial within the learners’ experience. The introductory video and creation of their own video helped engage and excite learners. The online game was an effective hook and initiated an understanding of new vocabulary. The school website allowed learners to engage with work from home. Lastly, the music helped deliver a positive and relaxing experience. Blended learning was effective for achieving the learning outcomes. Although successful, its use was minimalistic and could be incorporated further. Therefore, this aspect has been chosen to be developed, especially as it is becoming a crucial element in teaching in the 21st century (Latorre-Cosculluela, et al., 2021). This decision resulted from reflecting upon the experience templates which showed its positive impact, improving engagement, interest and progression of learners, and the opportunity for it to be developed further. This relates to professional development, as one of the professional standards for teaching and leadership. This standard requires reflective practice, evidence of which is attached above in the form of professional experience templates. To become a reflective practitioner, it is necessary to be able to understand effective pedagogy approaches and advancements in the field, and utilise them accordingly (Asfeldt & Stonehouse, 2021; Schön, 1987). Therefore, this reflection understood how blended learning, an innovative practice, was linked within each template and provided a positive experience. It has consequently been chosen to develop further into teaching practice. 













Critical discussion

The previous assignment identified one target to build an argument and develop a critical voice. Effort will be made to ensure this assignment, and all future work, incorporates a better developed critical argument. To achieve this target of improving criticality, there has been engagement with background reading on forming a critical argument and use of the recommended link to aid this.

Blended learning is an umbrella term with many meanings and definitions (Hrastinski, 2019). There is an inability among researchers to have an agreed upon definition of blended learning (Nortvig et al., 2018). Blended learning is a blend of approaches to teaching (Graham, 2006). The most common definition of blended learning is the combination of traditional teaching and the use of technology to aid learning (Cronje, 2020; Driscoll, 2002; Hesse, 2017). Hrastinski (2019) states due to vast definitions it is important for practitioners to explain their perception. Therefore, for the purpose of this assignment, the definition of blended learning as the combination of teaching with technology is used as it best exemplifies the templates in part one, where each lesson was supplemented with technology.

Cronje (2020) states blended learning lacks learning theory and argues, whilst traditional concepts focus on teaching combined with technology, emphasis needs to be placed on incorporating different pedagogical approaches. Graham et al. (2013) support this argument, stating there is a lack in understanding of theory within blended learning. One possibility could be vast definitions and meanings of this term have hindered its ability to be understood and theory, as a result, has not been applied effectively (Medina, 2018). However, connectivism is a learning theory which can relate to blended learning (Milad, 2019). It combines learning theories and recognises the important role technology plays in our ability to learn, assuming that learning in the digital age requires a network where knowledge is gained from different places (Siemens, 2005). Maslow’s (1943) hierarchy of needs and Vygotsky’s (1978) socio-cultural theory relate to learning through having stages, in which the learners’ needs have to be met in order to learn effectively. To reach the stage of Vygotsky’s zone of proximal development or Maslow’s self-actualisation the learner needs to be guided and supported (Chew et al., 2008). This relates to blended learning as it requires successful effective integration into the classroom through support from the teacher to allow learning (Chew et al., 2008).

Technology has become ever-present in education following the pandemic (Coleman, 2021). The United Nations Educational, Scientific and Cultural Organisation (UNESCO) (2021) state that 1.5 billion learners have been impacted by the pandemic. Literature supports the positive effect blended learning can provide (NEU, 2021). There has been an uptake in use of technology within primary schools in the UK in recent years (Picton, 2019). There are positives and negatives of integrating technology into learning, however Picton (2019) states that negative results from studies could be due to failing to effectively use technology as a teaching resource. Blake (2013) states the teacher must facilitate learning through technology. Websites, for example SumDog or BBC Bitesize, are common for developing literacy and numeracy skills in primary schools (Canovan & Fallon, 2021; Darragh & Franke, 2021). Blended learning and the use of technology exemplifies good practice in teaching as it is using different pedagogical approaches and providing an enhancement of digital competence for learners, of which this area is essential (Poon, 2013). The study conducted by Januariyansah and Rohmantoro (2018) found that the use of technology is an effective method for targeting younger generations to engage in the learning process. Part one reflected on how positively learners engaged with the technological aspects of lessons; they were also confident when technology was incorporated. Januariyansah and Rohmantoro (2018) stated this was due to the current generation being accustomed to technology. They believe it teaches learners how to use technology for learning purposes, rather than entertainment. Barmomanesh and Vodanovich (2017) reviewed an uptake in the use of technology in recent years amongst young children, and its prominent use for entertainment. Part one discussed how the use of technology within the lesson helped with engagement, as it was fun, however also aided learning. Michaelsen (2021) states that digital resources are effective methods for increasing learning, however the knowledge of the teacher is key for its successful implementation. Michaelsen (2021) reviews how teaching practice is changing, especially after the pandemic, to a world where education requires effective integration of technology. Therefore, teaching practice can be enhanced through adopting technology in the classroom. The experience templates evidenced technology use; however, this discussion exemplifies the need for it to be incorporated further.

Blended learning is becoming more recognised within education as an effective teaching strategy, however, there are benefits and limitations. A benefit of blended learning is engagement, an attribute which is crucial in learning due to its positive relation to achievement and enjoyment (Halverson, 2016). Literature supports the notion that blended learning aids the learners’ engagement (Sahni, 2019). The research conducted by Saritepeci and Cakir (2015) found that, although there was not a statistically significant difference for engagement between blended learning and traditional teaching, they did report a meaningful rise for engagement in the use of blended learning. Chiu’s (2021) research found that technology, in comparison with teacher support, better engaged learners. Blended learning, such as the use of interactive whiteboards, has also been shown to improve engagement (Beeland Jr, 2002). Blended learning can also help to reduce ability gaps and strengthen learners’ achievements (Darling-Hammond et al., 2014). Teacher practice will be developed as a result of this benefit of engagement as it promotes higher achievement and overall success in the school (Harbour, et al., 2015). The experience templates reflection supported that technology lead to enhanced engagement and fun within the lesson. Another benefit of blended learning is promoting digital competence, which has joined literacy and numeracy as one of the cross curricular skills (Patmanthara & Hidayat, 2018; Welsh Government, 2019). However, Draffan and Rainger (2006) argue that current blended learning models do not enhance technological skills enough. The familiarisation of technology in a young person’s learning is key to their technological skills development and competency, which will be a necessary requirement of individuals in the current climate (Patmanthara & Hidayat, 2018). The Welsh digital competence framework details the progression steps for children with their technology skills, which can be improved through use in the classroom (Welsh Government, 2020). Teaching practice that encourages and promotes technology will better prepare learners for the current climate and digital age (Starkey, 2020). It also provides pedagogical approaches that are relevant and innovative (Glover et al., 2016). Starkey (2020) discusses the importance for student teachers to learn how to develop their practice in a technological based education system. One experience template explained how learners can access work via the school website, which is an example of digital competence.

A limitation of blended learning is the expense attached to implementing technology, such as laptops, throughout a school. In order to integrate technology into education it requires a high cost and effective teaching (Januariyansah & Rohmantoro, 2018). Das (2018) explains how schools, and families, with a restricted budget, might not be able to afford such resources, and how it might be viewed as a luxury rather than a necessity. An issue during the pandemic has been families being unable to afford technology (Morgan, 2020). Schools can support them through the provision of devices (Lucas et al., 2020). Another cost related challenge is the knowledge and training required for teachers to implement blended learning. Das (2018) expresses the vitality for teachers to be trained in the use of such technologies for them to be effectively integrated into the classroom. The main challenge is educating both teachers and learners to effectively and safely use the resources they have access to (Comas-Quinn, 2011; Mąkosa, 2013). Teaching practice can be developed with these resources and training (Kocoglu et al., 2011). The experience templates showed cost-effective use of technology. Another limitation from increased use of technology is a risk of reducing social interaction and potential health issues, such as problems with sight, posture, sleep and mental health (Mąkosa, 2013). Solutions to this could be time limits when using devices. Therefore, although technology is useful, it is important to remember the need for its healthy application. There was minimalistic use of technology within the experience templates, which reduced the risk of health issues, however, this is an important issue to remember in teaching practice. There are concerns for education quality when learning from technology (Mąkosa, 2013). Das (2018) states there is a reduction in use of verbal and written literacy skills through the uptake in communication online and provision of tools which edit automatically. The use of technology within the experience templates, such as the video or the matching game, do show the potential for technology to absorb the workload. Therefore, teaching practice should remember to supplement this with activities that ensure understanding and skills development. An example of this from the experience templates is where the learners verbally repeat the words when playing the matching game or creating the poster before making the video. 

Das (2018) believes the benefits of technology surpass the negatives, especially as it develops engagement and the technological skills needed for the future. Therefore, future teaching practice will aim to implement these next steps to incorporate technology further. Future practice will use electronic devices to provide access to resources such as videos. Masats and Dooly (2011) state the value that educational videos can provide. Videos can be an effective pedagogical aid in lessons; however, the success equates to its relevancy and how it was implemented (Karppinen, 2005). Videos can be a powerful tool for learning (Salmerón et al., 2020). However, in order to ensure these videos are beneficial they will be kept short and focused on the learning aim. Having the ability to access the videos on their own devices can also provide learning benefits. Dabner and Chowfin (2011) review how websites can be of benefit in primary education. Barbour et al. (2011) also review the increase in the creation of school websites. Future practice will also encourage the use of the school website as a valuable resource, in which the learners can access appropriate links to educational resources and have input from their teachers. Appendix A shows a virtual classroom created for a school website where the learners could engage. The Department for Education (2019) reviews the important benefits that incorporating technology in education can bring. Kearney and Schuck (2003) review the use of video editing software available and the valuable role it plays in education. Future practice will involve the use of tablets and laptops to allow learners to work via multiple methods. One of these methods would be creating videos on applications such as iMovie, which was involved in one of the experience templates and evidenced on the professional learning passport. Recording work on applications such as Microsoft word can aid learning and allow work to be shared, marked and stored, whilst enhancing communication skills (Lei, 2010). Literature strongly supports the benefits of the use of interactive whiteboards in the classroom, as it aids the learning process (Cogill, 2003; Northcote et al., 2010). Beeland Jr (2002) states that both teachers and learners exhibited a preference for the use of interactive whiteboards, which are essential in blended learning. They can aid reading and writing skills through highlighting words as they are read or using the interactive pen to write (Martin, 2007; Swan et al., 2008). Martin (2007) reviewed that whilst interactive whiteboards show great potential, there is a lack of evidence to determine its impact. However, there have been advancements in this area since. Games will be used on this device, for example ‘hit the button’ which is a maths game enabling learners to come to the front and engage in fun learning activities. WordWall can also be used as a central resource for personalised learning games.

Future practice will aim to utilise blended learning experiences due to its success engaging learners, which was found in the experience templates and supported by literature (Sahni, 2019; Saritepeci & Cakir, 2015). It also improves digital competence and is a viable method of learning for a suitable generation (Januariyansah & Rohmantoro, 2018; Patmanthara & Hidayat, 2018). Issues with technology will not be overlooked. Available training will be accepted and awareness of health concerns will be brought into every aspect, ensuring the use of technology does not impact negatively. Effort will also be made to ensure the use of technology as a learning tool, and encouragement for learners to understand this can be utilised outside of school. Literature highlighted how technology could be doing too much of the work, such as autocorrect (Das, 2018). Therefore, it will be ensured that the planned activities will understand that alongside the use of appropriate technology, which aids learners, there will be a purposeful activity that ensures the learners are not missing key knowledge. The concept of incorporating technology into teaching has proved an effective pedagogical approach to learning, and therefore will be something future practice aims to incorporate (Januariyansah & Rohmantoro, 2018; Michaelsen, 2021). Use of technological resources will be encouraged to aid learning and digital competency. These skills are currently crucial to every individual and will continue to be of value in the future (Latorre-Cosculluela, et al., 2021). This will develop teaching practice through contributing to professional standards for teaching and leadership, as blended learning is an effective pedagogical approach. Developing this area relates to professional learning, through reading literature and implementing the findings. Also, it will contribute to innovation through finding new ways in which to encourage learning. Blended learning can further teaching practice through increasing engagement (Chiu, 2021; Harbour, et al., 2015; Sahni, 2019). It prepares learners for their future in a digital environment and maintains practice which is relevant and innovative (Glover, et al., 2016; Starkey, 2020). Literature has also highlighted the increased need for effective use of technology, following the pandemic, and its many benefits to education (Coleman, 2021; NEU, 2021).


Conclusion

Literature supports blended learning and technology as beneficial for both teachers and learners (Glover, et al., 2016; Sahni, 2019). Part one exhibited reflection on blended learning, its positive effect on engagement, and potential for further development. Cronje (2020) argued that blended learning should focus on the use of different pedagogical approaches. Therefore, this assignment provided a narrow view of blended learning through one of its definitions and there are further avenues to research to develop this aspect further. It relates to multiple professional standards such as pedagogy, professional learning and innovation. The importance of technology in teaching was evident, especially following the pandemic (Coleman, 2021; Michaelsen, 2021; Poon, 2013; Starkey, 2020). The teacher is of paramount importance in facilitating learning through technology (Blake, 2013). Benefits included enhanced engagement and digital competence, which are key characteristics for learning and practical skills for life (Halverson, 2016; Patmanthara & Hidayat, 2018; Poon, 2013; Sahni, 2019). Teaching practice, as a result of blended learning, will enhance engagement which has been linked to learner achievement (Halverson, 2016). Promoting technology maintains a pedagogical approach which is relevant and innovative (Glover, et al., 2016; Starkey, 2020). The understanding of health risks will inform future practice. Teaching practice is changing, and effective use of technology is essential (Coleman, 2021; NEU, 2021). The next steps of future teaching practice will incorporate enhanced use of previous blended learning techniques. In particular, the further use of videos, applications, school websites, interactive whiteboards, and learning games; literature supports the benefits these bring (Cogill, 2003; Dabner & Chowfin, 2011; Kearney & Schuck, 2003; Masats & Dooly, 2011; Northcote et al., 2010; Salmerón et al., 2020). Videos will be used to aid explanations. The school website will provide resources learners can access. Applications will be used as a method of recording work. Lastly, the interactive whiteboard will involve every element as it has many technological advantages. Future practice will emphasise technology is a learning tool to be utilised everywhere. Practical technological skills, such as using online resources, are a requirement of the current climate and therefore valuable skills to learn (Latorre-Cosculluela, et al., 2021). This critical discussion has impacted future teaching practice through highlighting the importance of blended learning for engagement, digital competence and creating a learning environment which suits the current generation; as well as delivering practical skills for both teachers and learners. Therefore, to effectively engage learners, and provide them with digital competence skills, future teaching practice will incorporate technology at every opportunity. This assignment has displayed how teachers are crucial to the facilitation of learning, especially with regards to technology, and how blended learning can only be as successful as the quality of teaching.
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Appendices:

Appendix A: Virtual Classroom

The image below shows a virtual classroom created via PowerPoint where the learners can download and use it as a central hub to access different online resources.
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