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Global Perspectives on Education.
	The definition of education is “the act or process of imparting or acquiring general knowledge, developing the powers of reasoning and judgement, and generally of preparing oneself or others intellectually for mature life”, (dictionary.com, n.d.).  Whilst the definition of education remains the same globally, it does not mean that everyone gets the same level of education or the same chance to access education.  Perspectives on education change from country to country, theorist to theorist, teacher to teacher and even family to family, depending on many variants, barriers, and views.  
There are many barriers to engaging in education, which can change between countries.  But the barriers in a high-income country, like Wales, will be completely different to barriers in a low-income country, like Nepal.  This essay will identify and compare some of the different barriers these two countries will face, and what the governments and organisations are doing to overcome them.
Due to the barriers to access education, education has had to change drastically over the years.  In the United Kingdom, the original Education Act (1944), became very outdated by the time the Education Reform Act (1988) came about, which also became dated very quickly, and rather than reforming it again, it was evident that a new one was needed, leading to the Education Act (2002).  Abbie Wightwick, Education Editor for Wales Online (2019), stated that Wales was once again behind the rest of the U.K. in national tests, the Welsh Assembly Government (WAG) came to realise that they needed to change something, so they hired an individual to review their current curriculum, which led to Donaldson’s (2015) document ‘Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales’ being published and incidentally Wales has introduced a brand-new curriculum which will be brought in gradually by 2022.
Education in Nepal has changed significantly over the years, the Nepal Education Act 2028 (1971), was amended a few times to make suitable changes to benefit the students, before they bought out the Nepal Education Act 2075 (2018), which was inspired by the United Nations Convention on the Rights of the Child (UNCRC) (1989), and has many new acts that help improve the school life for the impoverished.  It is also noted that they have included many aims in this document that will help aid those that live in more rural areas, as they have pledged to open more schools in the larger community within three years, but with the covid-19 pandemic, this timescale may have been pushed back.
Access to education is a massive barrier in the rural areas of Nepal, so the new aims in the Nepal Education Act 2075 (2018) will help quite a few young children in the future.  According to Foertser’s ‘Most Dangerous Way to School | Nepal’ (2016), an eight-year-old boy had to wake up two hours earlier than his peers to help his father in the fields before walking to school.  Without the young boys help his family would not be able to eat, or provide their village with crops, of which helped pay for the boy to attend school (although this has since changed and basic education is now free for children up to twelve years of age, and has been since the Nepal Education Act 2075 (2018) came into effect).  The closest school to the Nepali village is six kilometres away, which takes approximately two hours across gruelling mountainous terrain, and a dangerous river with what can only be described as ‘a death trap of a cage’ which is suspended metres above by two steel cables that they must push to the other side whilst wearing flip flops.  It is repeated several times throughout the documentary about how scared they are to do this part of the journey as many people before them have injured themselves on it, and as none of the children can swim, if they were to fall, they would surely drown.  The young boys’ mother has said that every member of her family has injured themselves on the steel cables and she is worried that they could die if they got metal splinters as the population is unvaccinated.  She went on to say that if a man got ill due to infection, or lost his hand, the whole family will suffer as he will not be able to work in the field.  After crossing the river, with thirty minutes to spare before school starts, the children from the village must wait on a busy road and hope that someone will give them a lift.  Many accidents have happened on this road, so they must avoid walking on it if they can, even if it means that they are late for school.  Maslow (1943) states that without a person’s ‘basic needs’ being met, which includes safety and security, one will not reach their full potential.  So, the children from the Nepali village are already at a disadvantage because of their dangerous journey to school.
In comparison, students living in Wales would not ever think of considering a journey like this and their parents would not subject them to this sort of dangerous journey to school.  Every school has their own catchment area, which ensures that every child has a school in their locality that is within walking distance, which the likes of Maslow (1943) would agree with because if the student’s basic needs are met, then they can focus on their psychological needs and have a better chance of reaching their full potential.
	In Nepal, the journey to school is not the only barrier to education.  Poverty is also a big issue, and according to World Population Review (2021), they have on average twenty-five percent of the population living below the poverty line, with those rates nearly doubling in the rural areas.  Due to this, a large percentage of Nepalese children are hungry in school, making it harder for them to concentrate, this is especially true for the children from the village, as a teacher in the documentary states that all six of the children from the village are behind in their classes, but she believes this is also due to being late to school and tired from their long commute to get there, as they are out of the home for around twelve hours a day.  Later in the documentary, the young boy then goes on to state, that after he has got home from school, he only has enough time to eat dinner before going to bed and doing it all over again the next day.  The young boy wishes there were a bridge over the river, so he did not have to spend so long commuting to school, and then he will have time do his homework which will help him become a pilot - but he would give up the dream of becoming a pilot to get a bridge for the village.  The children from the Nepali village are ‘outsiders’ in school, as all the other students know each other from the town in which they live, but because of the long commute to school, it is not possible for them to make friends from outside the village.  The young boy even said that he looked forward to lunch time so he could chat with his friends.  Vygotsky (1934) would argue that not having any friends in the classroom would also impact his education, as the social constructivism theory, stresses the importance of social interaction whilst learning.  Piaget (1936) viewed play as essential to learning and encouraged the learning through play approach, so he may argue that not having friends to play with will also impede his education.
	In the U.K., over eighteen percent of the population live below the poverty line according to World Population Review (2021), although the Bevan Foundation (2020), states that Wales’ poverty rate lies a little higher at around twenty-three percent.  Fortunately, we have many policies in place to help these families, for example, free ‘Breakfast Clubs’ before school, so no child starts the day hungry, (WAG) (2015).  ‘Free School Meals’ (FSM), so those that are eligible has at least one hot meal a day, (WAG) (2018).  ‘Pupil Deprivation Grant’ (PDG), of which schools claim over a thousand pounds a year for each child that is eligible for FSM to spend how they like to help narrow the gap between them and those not living in poverty, (WAG) (2015).  ‘Pupil Development Grant’, of which parents can claim some money towards school uniform and essential supplies to help with their schooling (WAG) (2015).  Schools in Wales must also have a ‘Social Inclusion Policy’ in place, as the Welsh Assembly Government (2018) has indicated that it improves children’s happiness, attendance and grades in school, of which the likes of Maslow (1943) and Pierson (2010) would agree with.
	Another major barrier to access education in Nepal was the ten-year conflict between 1996 and 2006, also known as the ‘Nepalese Civil War’, and although it finished fifteen years ago, there are still a few elements from the war effecting the Nepali people today.  The Nepalese Civil War was an armed conflict between the ‘Communist Part of Nepal’ (CPN) otherwise known as ‘Maoists’ and the government of Nepal.  The Maoists purpose was to overthrow the monarchy and create a people’s republic.  During this time there were many deaths and kidnappings, and the priorities of staying safe and alive was more important than anything else, especially for those living in rural areas where the Maoists occupied, (Bastola, 2009).  It is believed that a large number of the army was occupied by children, and trained as child soldiers, child wives, spies, cooks and porters, whether they volunteered or were trafficked, this goes against many of the UNCRC (1989) articles, including Article 32, Article 34, Article 35, Article 36, Article 37, and Article 38.  
Family Links (n.d.) states that forty percent of the Maoists population was female.  Bastola (2009) wrote that “the girls’ stories demonstrate how voluntarily joining violent Maoist struggle became their only option to escape the gender discrimination and sexual violence of traditional Hindu culture in Nepal”.  Although gender inequality has been reduced, it is still around today with parents choosing to send their sons to school instead of their daughters, as they cannot afford to send both.  Women are also oppressed in many other ways, including when some are not allowed to choose their own husbands, it is also rumoured that there are still dowry marriages going on in the country, although it is officially banned as this goes against their human rights, (ImNepal, 2020).  It is also noted that these marriages are often when the girls are children because it is cheaper to marry them off when they are younger, and the parents then do not have to pay to send them to school.  Therefore, girls are seen as a burden and more effort is put in to educating boys instead, (NectarDigit, 2020), which goes against some of the articles mentioned above, as well as Article 27, Article 28, and Article 29 of the UNCRC (1989).  
Nepal has taken steps to try and avoid gender inequality by making basic education free up to the age of twelve, and opening up more jobs for women that they were not able to access before due to the Hindu culture, but the literacy rates between men and women still differ by over seventeen percent, and there are still cases of pregnant women dying due to the lack of basic healthcare, (KathmanduPost, 2021).  Some believe this is because the husband does not want a male around his wife when she is giving birth because of what the doctor will see when delivering the baby, and there are not women in that position due to the education system favouring boys, so the job of delivering babies normally lies upon her mother-in-law.
In comparison, Wales is not well known for having these sorts of issues, and their government would make sanctions to punish those who break these rules.  Although these issues are not common in Wales, they still teach them the dangers of the world during Personal, Social, Health and Economic (PSHE) (2019) classes, which is currently being replaced by the Health and Well-Being part of Donaldson’s (2015) new curriculum.
Teaching children of global issues will not only help with their own understanding of what happens within the world, but it will also help teach them empathy and compassion.  This can be taught within the current curriculum, using a cross curricular approach as championed by Barnes (2011).  The United Nations Educational, Scientific and Cultural Organisation (UNESCO) (1945), and United Nations International Children’s Emergency Fund (UNICEF) (1946), are working together to help achieve the goals set out in the Sustainable Development Goals (SDGs) .  ‘The 2030 Agenda for Sustainable Development’ was adopted by all members of the United Nations in 2015, and it “provides a shared blueprint for peace and prosperity for people and the planet, now and in the future”, with the seventeen SDGs embedded in its core, “which are an urgent call for action by all countries - developed and developing - in global partnership”, (SDG) (2015).  These goals may seem very similar to the goals set out in Education For All (EFA) (1990) and the Millennium Development Goals (MDGs) (2000) which were put in place first, to be achieved by 2015, but it is fair to say that the SDGs are more broad setting goals that benefit every country around the world.  Where the developed countries may focus more on renewable energy and cleaning up the planet, the developing countries will focus more on their water shortages, hunger issues and poverty rates.  It is also noted that the SDGs are aimed towards everyone, whereas the EFA and MDGs are implied to be aimed more towards children, (TheWorldBank, 2014). 
Lumen Learning (n.d.) states there are many theoretical perspectives on education, the main ones being ‘Functionalist Theory’, ‘Marxist Theory’, otherwise known as ‘Conflict Theory’, ‘Feminist Theory’, and ‘Symbolic Interactionism’, some of them are evident in the classrooms of Nepal and Wales.
Functionalist theorists believe that the education system provides children with the knowledge in how to prepare them for the workplace.  This can be directly linked to the hidden curriculum, as certain things are not taught in the curriculum but expected from the students, for example, respect towards the teacher, and obeying the ‘chain of command’.  Functionalists believe the pupil to be the worker, the teacher to be the supervisor, and the headteacher to be the manager.  Obeying by the school rules, like finishing your work and wearing uniform will suit them well in later life when they become employees.  Both countries, with or without knowledge, enforce the functionalist theory on a daily basis by the rules in which they set kin the classrooms.
Marxists theorists, or conflict theorists believe that the education system reinforces social inequalities, including class, gender, race, and ethnicity.  Nepal groups their classes according to ability and may have years between their students, which of course might be embarrassing for an older child that is in class which younger students.  Wales groups their classes into sets, so although all students are the same age, some are more advanced than others, and even if the teacher does not label the sets as top, middle, or bottom, the children chat in the playground and it is not hard to work out which is which due to the work they are set.  Educators do not believe this is a bad thing when it comes to challenging students because the move advanced child may get bored of the easier work, and the less advanced child may find the harder work challenging, and therefore not learn anything.  Set classes or groups are therefore more personalised for their students.
Feminist theorists believe that the education system suggests unequal treatment and opportunities to females.  This is obvious in Nepal’s way of teaching in the documentary, as they favoured the education of boys over girls.  There is no evidence on the impact of their new curriculum on gender equality, yet, but the aims in the document sound hopeful it will change, so only time will tell.  Wales’ way of teaching is to be equal to all regardless of gender, and if any discriminations were apparent then there would be sanctions for that teacher.  The feminist theory goes against the UNCRC (1989) Article 29(d), which states that “the education of the child shall be directed to…the preparation of the child for responsible life in a free society, in the spirit of understanding…equality of sexes”, so neither countries should teach any way that favours a certain gender.
Symbolic interactionism theorists argue that educators label their students when they group them into sets, which, as mentioned above, both countries do.  Whilst educators believe that set classes benefit the student, conflict theorists believe that the student will live up or down to their teacher’s expectations, and therefore keep the working class, working class.  Such labelling could embarrass a child, and as labels are hard to shake off, that child would find it harder to achieve more, (Merton, 1968).  Educators could learn a lot from Dweck (2015) and praise the child for their hard work rather than their high or low test scores and drop the label.	To conclude, the global perspectives on education received in both countries are very different due to their country’s economic stature.  Nepal’s government could do more to stop discrimination against certain groups, especially gender and punish those who still oppress females, but the writer believes this is a work in process and it will get better.  Wales’ government has made many changes to break the cycle of not matching up to the rest of the U.K. and the writer is looking forward to seeing the test scores after the new curriculum has rolled out. 
Articles from the UNCRC (1989) kept barriers to education in mind when they were written to help children overcome them in future.  Whilst Nepal has not abided by some of these, especially during the Nepalese Civil War.  It is also noted that some of this is down to their culture, so the government must tread carefully to help bring them up to the standards of the rest of the world whilst keeping their history alive.  Wales is going in the right direction where the UNCRC is concerned, with more and more schools becoming a ‘rights respecting school’.
SDGs (2015) was developed from the EFA (1990) and MDGs (2000) and was expanded and improved to serve our children, adults and world better in the future.  Whilst Nepalese children may not get taught about how to be sustainable in school, they will know far more than Wales’ children about the importance of growing their open crops and walking to school, as they must do so on a daily basis, otherwise they would not eat, or go to school.  Schools in Wales are taught sustainability through after school ‘eco-clubs’, and through the new curriculum, but are also taught of global issues around the world, where children are still going hungry and walking miles for clean water.
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