Rebecca Neill                                                                                                                             HUSK6002
1501514 	           Date: 18/01/2018                                                                
Reflective Essay
This essay is a reflection on the placement experience undertaken at Ceredigion museum between the 8th and the 29th of November. During this time various learning and teaching techniques were observed through the Criw Celf[footnoteRef:2], an art project aimed at more able and talented young people. Reflecting on this experience, I have found that the main learning style that I viewed during this period was kinaesthetic (hands-on) learning. [2:  Criw Celf, 2017] 

To reflect on this experience, De Bono’s six hat method will be implemented[footnoteRef:3]. De Bono is one of the pioneers of brain training and, in 1967, created the famous Lateral Thinking Technique[footnoteRef:4] of which his six-hat method is part of. [3:  De Bono, 1967]  [4:  Edwdebono.com, 2016] 

The first of the six hats, the white hat, is used for questioning what we know, what we need to know and how to get the information. In terms of this essay, what is known is the location, time spent there and the main learning style view during this time. The next question is what we need to know. This includes what activities were undertaken during the time frame, what I further investigated from my visit and what I want to do with this information.
Sticking with the white hat, the next question is where we get that information from; the answer to this question is this essay where I am going to discuss this information.
Firstly, as already stated in the introduction to this essay, the placement in question took place at the Ceredigion Museum in Aberystwyth in the course of the month of November whilst the Criw Celf was taking place. The aim of the Criw Celf project is to encourage artistic young people to explore their creativity through various activities. The activity at the museum was to create a bricolage, art out of found objects. This was a very ‘pupil-led’ task as it allowed the participants to take complete control of their experience. Putting on another of De Bono’s hats, this time the red hat for expressing emotions[footnoteRef:5], I feel that this type of pupil led activity allows for a greater development of the creative mind. Backing up this feeling in research, Runco suggests that creative potential and intelligence may not be entirely independent of each other as once believed[footnoteRef:6]. Using Spearman’s threshold theory[footnoteRef:7] of creativity, Runco suggests that today there is a belief that you must be of a certain intelligence level to have some form of creativity[footnoteRef:8] and that Spearman’s theory backs this point[footnoteRef:9]. I do mostly agree with this theory; however, I do find weakness the belief that you must be intelligent to be creative. This is because the threshold theory focuses on IQ as its intelligence[footnoteRef:10] counter rather than a breadth of activities in which pupils can be creative. I do agree though that children of a higher IQ level have a better chance of creativity.  [5:  De Bono, 1967]  [6:  Runco, 2014, P.5]  [7:  Spearman, 1927]  [8:  Runco, 2014, P.6]  [9:  ibid]  [10:  ibid] 

I also noticed during my time at the museum that there was a use of both English and Welsh. Although the main learning theory experienced during this placement was the kinaesthetic learning, bilingualism was also an important part of the experience had during this placement. Anna spoke to the participants in both languages to ‘keep them on their toes’ and to get them to start thinking differently. It also goes in accordance with the Welsh Language Act of 1993[footnoteRef:11] and the 2010 vote in the WAG (Welsh Assembly Government) to make Welsh an official language in the country, obliging public bodies and certain private companies to provide services in Welsh[footnoteRef:12]. Educationally the benefits of bilingualism can be seen through the development of higher cognition in children[footnoteRef:13]. In 1977, Ben-Zeev suggested that, due to having been exposed to a ‘verbal environment of unusual complexity, [bilingual children are able] to seek out underlying dimensions in the patterns they confront’[footnoteRef:14]. This seeking of underlying dimensions was viewed during my placement when one of the participants chose to use old face-powder to create shapes with doilies. This was a very unique piece of art due to the complexity of the shapes and the precision that the images were shot from. [11:  WAG, 1993]  [12:  BBC, 2010]  [13:  Ben-Zeev, 1977]  [14:  Ben-Zeev, 1977, P.1017] 

This leads us on to the main learning technique observed during the placement, kinaesthetic learning. All of the participants of the Criw Celf, as already stated, created pieces of art out of objects from the museum. These objects were from the museum’s handling collection, separate from the main collection but adding to the total of 65,000 objects within the museum. Given more time within the museum, I would have taken an even more active part in helping to catalogue the collection through photography. 
During the first Saturday of my placement, I was allowed the opportunity to create and photography my own artwork. This give me the chance to take a more immersive role in the experience of the day, however I feel that it may have limited some of my observations. As with the other participants of the project, I was very isolated in making my art, being given full control. If given the opportunity to do this placement again, I would reject the option to make my own art and take a more observant role to give myself more of an opportunity to view what the participants were doing at a closer level. However, being allowed to experience the hands-on aspect of the day was extremely beneficial for the kinaesthetic learning area of my placement.
Traditional teaching in the UK is usually called ‘chalk and talk’[footnoteRef:15] which is considered to be an ineffective way of engaging students during their educational career. The benefits of kinaesthetic, or indeed general multi-sensory learning, are that we now understand that there are various learning styles and by changing the teaching style it allows for non-auditory learners to have a better learning experience overall. The understanding of multi-sensory learning, although discussed by those including Montessori, has only been noticed by the school system since 1975[footnoteRef:16], with many places not implementing the ideas until recent years, meaning that the development of multi-sensory teaching is still taking place. During the Criw Celf, kinaesthetic learning was extremely prevalent due to the hands-on manner of the tasks that were given. The participants appeared to benefit from this as they all continuously worked away without complaint.  [15:  Goodlad, 1984]  [16:  Snyder, 2000] 

I found the kinaesthetic aspect of the day to be a very calming experience, allowing for me to freely create my artwork undisturbed.
Going back to De Bono’s six hats, the black[footnoteRef:17], judging, and yellow[footnoteRef:18], being optimistic, hats shall be worn. Judging my placement experience, I feel that I did not spend enough time observing the participants of the Criw Celf, limiting my observational note book. I also feel that I chose a rather sporadic placement as it took place over a month rather than 5 consecutive days, which may have been better. However, placing the yellow hat on, the length of time between my placement days allowed me to contemplate my questions for the next time I was there.  [17:  De Bono, 1967]  [18:  Ibid] 

Keeping with the yellow hat[footnoteRef:19], I believe that, although it stopped me from fully observing the participants, being able to get directly involved with the making of the bricolage allowed for me to experience a similar day to the children working on the Criw Celf. [19:  De Bono, 1967] 

To conclude this essay, the placement undertaken at the Ceredigion Museum was an enjoyable and fruitful experience, allowing me to further expand my knowledge of museum education. The interactive, multisensory learning that was observed and experienced during my time there has given me a fuller understanding of the daily work of a museum education officer and how a handling collection works. If allowed the opportunity for further study at the museum, I would like to observe further how the public interacts with the handling collection as it is allowed to be removed from the museum for short periods of time. This would be most likely an independent project to be followed up on after the completion of my BA degree. 
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