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I will critically
evaluate

assessment for
learning to

understand it’s
effectiveness

when enhancing
pupils learning. 

This involves
examining how

these strategies
inform teaching

practise and
improves and
insight to pupil
progression. 

Quality of questioning

Live marking

Exit tickets

I will assess their impact on 
Pupil engagement 

Recognition of misunderstanding
Potential to shape further lessons 

I will consider how these strategies are
applied in practise and the challenges that

may arise putting these strategies into
implementation. 



PTE2

Year 4 class of 27 pupils

2 pupils ‘English as an additional
language (EAL)

2 pupils ‘Additional learning needs’
(ALN) 

7 lower ability pupils 

10 middle ability pupils 

6 higher ability pupils 

Mathematics and Numeracy 

Fractions offers numerous opportunites for
assessment for learning.
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To support diverse learning needs- To ensure all pupils
are enaged within the lesson. 

Visual aids, hands on activities and
verbal instructions help cater to
different abilities which enables
participation and encouraging a

deeper understanding of
mathematical concepts. 



H a n n a h  G r e e n w o o d -  2 3 0 0 3 3 8

Assessment for learning is an approach to teaching and learning where assessment is used as an ongoing practise to
support and enhace pupils’ progression. It provides feedback to teachers and pupils to guide adjustment to teaching

strategies to ensure pupil potential is reached. 

Assessment for learning encourges pupils to
develop their higher levels of thinking skills by using

strategies such as open ended questions and
encouraging peer discussion. 

Dylan Wiliam and Paul Black (1998)

Beth Lewis (2019)
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Vygotsky’s theory of the Zone of Proximal Development. 
The theory emphasizes the importance of timely, guided
support to help learners progress from what they can do

independently to what they can do with assistance. 

The new Curriculum for Wales (2022)
prioritizes learners’ needs, feedback,

reflection, and personalized progress. 

Piagets theory of development emphasise active,
experimental learning by encouraging hands-on
experiences, exploration and interaction during

learning. 

De Royce Salder (1989) also highlights
the role of clear success criteria and

self assessment. 

Eun. B (2019) 

Curriculum for Wales (2022)
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John Hattie (2009) carried out research in this area which suggested effective feedback enhances learning outcomes. 

By embedding AFL strategies into my lesson plan, I ensure that pupils recive timely,
taregted feedback that promotes a deeper understanding. As a result, there is a

potential for improved outcomes. This encourages active engagement and reflection
during the pupils learning. 
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Numeracy is a key aspect in everyday life and is
essential for pupils to develop skills that support
their future learning and career opportunities. 

I decided to plan a lesson on fractions as they form the foundation for understanding
proportions, ratios and percentages which are essential in everyday life. I referred to

the Welsh curriculum including the ‘What Matters’ statements and progression steps to
inform my lesson plan. These guided me in determining the expected levels for pupil

progress, where they should be working and the appropriate steps for advancing their
learning. Given the range of ability levels in the class, I have focused on progression

step 2 and 3. 
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AFL in my lesson

Research by Piaget (1973) suggests
that children learn best when they
can actively manipulate objects,
therefore in my lesson I included

activities such as shading in grids and
using visual aids such as numicon and

blocks. 

I also incorporated formative assessment
strategies, such as live marking as highlighted
by Black and Wiliam (1998), to provide ongoing
feedback and adjust teaching. Recognising the

diverse abilities in the class, I differentiated
tasks to challenge the higher-ability pupils
while supporting those with lower ability
through guided practise and scaffolding

instructions, ensuring all pupils were engaged
and progressing. 



Quality of Questioning 
Engaging questions to introduce new concepts. 
Allowing the children to critically think about their answer.
Acknowledging wait time during questioning is important as it gives time for
the child to think, process information and formulate thoughtful responses,
fostering a deeper understanding and engagement.  0.9 seconds!!!!

Active engagement
Promotes critical thinking Deeper understanding 

Builds pupils’ confidence Enhances communication skills 

Think independently Solve Problems 

Important that questions
should be inclusive with

different learning needs or
abilities in the class. 
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One theorist who expresses reservations for
questioning pupils’ during learning is John Holt.

In his book ‘How Children Fail’ (1964), he
argues that excessing questioning can create

fear and anxiety. He also states that the
children will focus on giving the ‘right’ answer,
rather than their understanding or curiosity. 



Questions (Fractions)
1. What does the numerator and

denominator tell us in a fraction?
2.Show me ½ of this shape. How do

you know it is half?
3.If a pizza is cut into 8 slices and

you eat 3 slices, what fraction of
the pizza have you eaten?

4.I have 10 apples, and ⅖ of them
are red. How many apples are red?
5.Look at this shape. Can you shade

¾ of it?
Can a fraction ever have the

same numerator and denominator?
What does it mean?

6.

7.Using these objects, can you show
me ⅔ of the group?

What is a fraction? Can you
explain it in your own words?

8.

9.I have 10 sweets. If I give you ½
of them, how many will you have?
If you cut a rope into 3 equal

parts, what fraction is each part?
10.
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Live Marking 

Live marking enables instant feedback,
immediate corrections, addressed

misconceptions promptly and fostered
pupil engagement, which supported their

understanding and progress throughout the
task. I found that live marking helped pupils
stay on track by identifying errors early and
encouraging ownership of their learning as

they corrected mistakes on the spot . 

Additionally, some children relied heavily on
instant feedback instead of reflecting

indepently on their work. Despite this, live
marking significantly supported individual

progress, ensured immediate guidance and
built a sense of achievement as pupils saw

their effort recognised. It reinforced the
importance of balance between timely
feedback and fostering independent
learning skills to achieve meaningful

outcomes. 
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Simple tick to show that the
answer/work is correct. 

‘Green for growth’ - Short sentence to
identify where the pupil could improve

next time. 

Praise given to show how well they have worked. 

‘Tickle pink’- An answer is highlighted pink to
demonstrate the answer need to be changed and

improvements are needed. 
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Exit tickets
Exit tickets allowed me to quickly evaluate individual and

overall progress. The exit tickets provided me with
immediate feedback on who had grasped the concept and

who needed additional support.  

By analysing the responces, I was able to identify common
misconceptions and inform my planning for the next lesson. 

Although exit tickets were effective in my lesson, I recognised
there are potential limitations. Time constraints could cause

pupils to provide rushed responses and that the format may not
accommodate diverse learning styles or disabilities. To address

this I ensured that the questions given cated to the varying
learning needs within the class, offering a range of difficulty from

easy to challenging. This allowed every pupil to enage
meaningfully and demonstrate their understanding. This approach
helped create a more inclusive and effective learning environment

for all. 

Questions that all pupils will
be be able to answer

confidently. Challenging question for
those who may find the

topic difficult. 
The pupils can show me how they feel about their learning within the lesson. 
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AFL strategies such as questioning, live marking and exit tickets have
proven to be effective tools in enhancing pupil engagement and

understanding in the classroom. These stragies foster a more dynamic and
responsive learning environment, allowing teachers to gather valuable

feedback and adjust their teaching in real time. 

Questioning- 
Active pupil
participation

Allows teachers to
gauge the depth of

pupil understanding. 

Live marking- 
Provides

immediate
feedback

Guide pupil
progress.

Exit tickets- 
Allows teachers to quickly collect

quick insights to pupils’
understanding.

Immediate data on what the
children have grasped and where

they need further support. 

Potential areas for further research in AFL strategies include exploring how these techniques can be adapted
for diverse classrooms, including pupils with disabilities and different learning styles. 

Additionally, examining the impact of digital tools on AFL strategies could offer insight into how technology
enhances real-time feedback. 

Moving forward, I would recommend the continued integration of these strategies across the school,
ensuring they are adapted to suit the needs of all children. This could involve professional development

for staff to refine their questioning techniques, provide effective live feedback and utilise exit tickets
more meaningfully across various subjects. 
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