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Introduction 
Tripp (2011) describes a critical incident as a “significant turning point or a change in someone's life or institution”. The aim of the essay is to critically evaluate and challenge the nature of teaching in the everyday classroom. Using Tripp's methodology of critical incidents, I will explore how we as teachers can improve our ideas through observation and reflection to better the understanding of teaching and learning. This will also be cross referenced with other literature around the subject to provide a wider understanding of using critical intendents in reflective teaching practices. Throughout this essay, I will research previous theories on teaching and learning as well as those of educational practitioners with the intention to draw conclusions on how the profession has evolved over time. I will explore the importance of self-reflection and self-evaluation, linking it with the importance of flexibility, and adaptability to a range of different age ranges. Relating it to the four purposes and the New Curriculum for Wales and how we as teachers need to be reflective practitioners in order to provide the best teaching and learning experience for all learners, enabling them to successfully progress. This essay will be a key part of my development as a teacher, allowing me to link theory and practice throughout my own journey in the education industry.  

Role of reflection 
Day (1993, pp. 83-93) suggests that critical reflection is being recognised to be more and more beneficial in good teaching practice as the teaching profession develops and pedagogical research evolves. For new teaching practitioners the role of critical reflection is an important one. As Grimmett et.al (1990) says it is key to understand past theories as well as current practices in order to progress. Loughran (1996) supports this idea as he believes that teaching does not have one right approach. This can allow me to tailor my own teaching practice based on my previous experience and knowledge, as well as being able to adapt to reforms in education and curriculum. 
David Tripp (1993) designed a model of reflection based on critical incidents. He describes these incidents as common events that occur in the everyday classroom. Although these incidents may be uninteresting, he questioned that these events that happen may be more valuable or productive to the research of teaching and learning than we think. 
As teachers, we are always adapting and evaluating the way we teach. There are many reflective models we can use in our practice as student teachers. One reflective model that has been used in research is Kolb's Reflective Cycle. The reflection model Kolb (1984) created is known as ‘Experiential Learning’. According to Kolb, this is something that we experience and reflect on. Through consciously and physically experiencing something, we can create new or improve existing knowledge by enhancing skills in our own personal practice. Kolb’s model has 4 stages. After the event stage/ concrete experience (where we have experienced something) it then moves to the reflective observation phase where we make notes of what happened and maybe question what went well or what didn’t go so well. The model moves through the abstract conceptualization phase, this is where we think about why it happened, and what could be improved. The final stage of Kolb's reflective cycle is the active experimentation phase. This is where we combine our findings and apply them to a new event. Linking both theories to practice. Developing new ideas and findings and in this case the importance of ‘Critical Incidents’ in developing teaching practice. 
This way of reflection is like Tripp’s reflective cycle, and both have been proven to be extremely useful in the teaching profession. 
See appendix 2 for images of reflective cycles.

Observations
Adhering to BERA guidelines participants, school and personnel will remain anonymous throughout this study. The observer attended an observation at an 11-18 mixed community school in the county of Rhondda Cynon Taff (RCT). The school the observer attended was an English medium with a significant Welsh provision. (Estyn 2016) There are 1680 pupils, 24.1% are initialled to free school meals and the pupil to staff ratio is 16.8. 98% of the pupils are from a British background. 24% of the pupils are on the schools' additional needs register. (My Local School 2021). The school has very high standards, it also has a very caring, inclusive and supportive ethos that reflects its core values of mutual respect. (Estyn 2016)

Below are some quotes which show areas in which the school are excelling on.

MAT (More Able and Talented)
“Treorchy Comprehensive School maintains a robust focus on ensuring that more able and talented pupils are supported and challenged through a range of effective strategies and provision, and in particular with the development of their Welsh language skills”

It was observed by Estyn that:
 “More able and talented pupils have very positive attitudes to education and have high expectations of themselves, identifying prestigious universities that they would like to attend and challenging careers to which they aspire. (Estyn, 2016) 
Pupil Voice
“The school has a strong pupil-voice forum called the more able and talented school council.  This council of two pupils from each year-group meets regularly and provides leaders with a beneficial perspective on the school’s provision from a student’s point of view.” (Estyn, 2016).
Leadership
“Leaders at all levels make productive use of data to analyse performance and to maximise the achievements of pupils. The school sets challenging targets for pupils and, where there is evidence that they might not be met, interventions take place quickly and effectively” (Estyn, 2016) 


The primary observation took part in a secondary year 7 Music class on a Wednesday afternoon after lunch. The pupils in the class were mixed ability and there was a TA present. 

See appendix 1 for full descriptions of observations.  


Critical Incident linked to Donaldson’s Four Purposes 

The critical incident observed shows some examples of Donald’s Four Purposes. 

Before the lesson began the teacher greeted the pupils outside the classroom, where they were all lining up in an orderly manner.

This coincides with the theories of Donaldson’s four purposes, more specifically the idea of having Healthy, Confident Individuals. Under this purpose, Donaldson describes healthy, confident induvial to be able to: 

“Form positive relationships based upon trust and mutual respect”. (Donaldson, 2015 p.30)

Having the pupils to line up and wait outside the classroom, as well as them being greeted personally by the teacher allows to build up those positive relationships and encourages mutual respect. This is something that supports Donaldson’s ideas building those relationships and emphasising that they are so important prior to the learning. 

Once the pupils had all entered the class, the teacher then reminded the pupils to remove coats and bags, this then followed with the pupils waiting patiently for the teacher to allow them to sit down. 

The pupils waiting patiently can be linked with Ambitious Capable Learners. Suggesting that they are eager to learn. An example Donaldson uses: 

“Set themselves high standards and seek and enjoy challenge” (Donaldson, 2015, p.29)

The environment in which the pupils were learning seemed to be very professional and that was also demonstrated by how the teacher spoke to the pupils. This inevitably encouraged high standards. By the pupils waiting for the teacher not only demonstrates respect it also reminds the pupils how to act in the learning environment

Then the pupils' names were called out on the register, which they responded with a hand in the air saying “Yma Sir”. Then the lesson began.

This is representing respect for the teacher; therefore, this is an example of how this can create Ethically Informed Citizens showing respect and the appreciation for the lesson. Not only that but in the book Successful Futures (2015) Donaldson expects learners to:

“Understand and consider the impact of their actions when making choices and acting” (Donaldson, 2015 p.30)

This routine allows the pupils to learn and understand the importance of being respectful. The action of putting their hand up and replying in Welsh allows them to consider why that is important. Preparing them for a wider world context. Practicing these rules and routines is something they may need to consider when out in society, allowing them to become ethically informed citizens. 

Considering the Four Purposes and what I observed in the classroom, the critical incident has led me to explore literature on the topic of establishing classroom rules and the importance of structure and routine and how that may influence the classroom management.

Literature Review
Classroom Rules:
Within the world of literature, there is evidence that suggests well-established classroom rules prevent misbehaviour in school. (Grossman, 2004; Kerr & Nelson, 2006). Morrison (1995) supports this by suggesting that taking time at the beginning of the year to set out the rules allows for a safer and much more organised classroom thus, preventing an uncontrollable class. Morrison also states the importance of letting the pupils know what is expected of them, knowing how your pupils will move or act around the classroom, how they enter (lining up etc) (ibid.). Strategies like this can aid in maintaining student behaviour and provide a positive learning environment. When maintaining a positive environment, it is important to include the implementation of rules linking them with rewards and consequences. Most pupils will comply with well set out rules without any miss behaviour. (Shepherd and Linn 2017, p.38) It is also argued that pupils who gain higher achievements throughout the school have had teachers who have implemented clear classroom rules at the very start of the first several days of school. (Sanford, et.al 1983 in Fink 1989). When this is practised, routines are created allowing for a smoother operation in the classroom without the teacher having to manage behavioural problems. 

According Evertson (et. al 2006) classroom rules are “explicit expectations” which can lead to cooperative and desirable or disruptive and undesirable classroom behaviours. 

There is some contrasting literature out there regarding classroom rules and expectations, that argue that learning should involve active learning as well as pupil engagement and should not just about being compliant with rules. (Thomas Kratochwill, Rachel DeRoos & Samantha Blair 2014, pp. 60-65). This is supported by the idea that pupils break rules in order not to be compliant. Aelterman 2016 suggests that a lack of motivation can be the reason for defiance and that is how pupils
 feel when they are externally or internally pressured to follow rules. Petegem et.al (2015) takes issue with this and states that pupils feel pressured to defy the teacher’s requests in order to protect their ego. As following the rules can be seen as a stereotype for “teachers’ pets” among other students. Therefore, pupils try to break the rules in order to prove to themselves that they do not belong to a certain category of students. 
Metzger (2002, pp. 77-84) argues that rules in a classroom can be beneficial but rules on their own are not effective enough for classroom management. 
According to Cooper and Garner (2014, p. 50):

“Rules usually focus on the prohibition of behaviours and punishment for noncompliance rather than the encouragement of positive behaviours”.  

Pupils may follow rules of out fear and to avoid punishment or even gain rewards. Pupils follow rules in order to feel worthy or loyal. (Vansteenkiste, & Kaplan, 2009). 

The information gathered here can be synthesised with my own observations to better inform my conclusions and next steps going forward in my personal teaching practice. 


Behaviour Management (Positive student teacher relationships and structure within a classroom)
Cowley 2003 highlights the importance of being positive in the classroom. She emphasises that we as teachers must not only be positive in praising our pupils but also have a positive outlook during the time we have with them. By remaining positive and using praise in the classroom enables teachers to manage behaviour. Cowley suggests that we react to misbehaver by suggesting positive alternatives. Sumiati et.al (2019) supports this idea by using positive reinforcement. In a study that was conducted by the researcher it was observed that the teacher used positive reinforcement in order the motivate the pupil and to join in with the work again. This positive reinforcement was used to encourage motivation and the important steps to learning success. 
Positive reinforcement can allow an unmotivated pupil to become more interested in the learning process again encouraging the enthusiasm and want to learn. (Hasibua & Moedjiono 2012). Thus, creating an environment where pupils can achieve and improve positively with their teacher, building a healthier relationship between them both as well as encouraging good behaviour in the classroom.  


“Consistency is very important. That means we need to consistently do the right thing for each student, not the same thing for all students.” (Cooper, 2014, p. 47)

Cooper goes on to talk about how we as teachers need to be consistent. He suggests that we understand ourselves in the process of teaching our pupils by building those important relationships from the very begin. (ibid.)

Cowley 2003 supports the idea of consistency and links it with the importance of classroom structure. She argues that in some school’s structure is what is lacking. Not only should our lessons have a structure on what we are teaching but there should be an order/routine within the classroom. How our lessons start, and finish is helpful as it creates habits. If we start and finish our lessons in the same way pupils will automatically repeat these patterns, thus making it easier for the teacher. Cowley also suggests the notion of being clear and confident in our structures. She stresses the importance of achieving a sense of purpose with the pupils which will enable them to understand what is exactly expected of them in your class. 
Richards 1998, supports this idea of routine and structure in order to encourage children to be mindful of what they are doing and not just about following a routine. It can also be argued that structure is necessary for creativity. 

“The teacher can provide this structure by articulating consistent and high expectations in a nonthreatening manner” (Damico & Purkey, 1978; Ziff, in Fairweather 2010. pp. 113-141) 


However, there is contrasting literature out there that suggests structure takes away from the creativity and motivation of lessons. Sawyer (2010) argues that schools have an industrial era structure, which breaks down innovation and prevents creativity. This is further supported by Paige, Hickok et.al (2002) who argues that primary and secondary schools infrequently support creativity and seem to encourage a more structured way of teaching and testing. 

Some teachers avoid getting to know pupils individually, this is mainly down to them feeling that it wastes time and takes away from the work they have to do with the students, in order to get them the grades they need. (Cooper, 2014, p.48) 

Garston and Wellman (2009 in Cooper 2014) argue, it is important for teachers to take time at the beginning to get to know pupils and create strategies to organise classes so that it maximises efficiency and effectiveness. This is supported by Wong and Wong (2009 in Cooper 2014) as they suggest that we use these strategies from the first day we meet out pupils in order to better understand them.  Ways in which we can do this is through activities which allow the pupils to express themselves, allowing the teacher as well as the other pupils in the classroom to get to know them. This can help build healthy relationships, reduces fear and gets the pupils engaged from the very beginning. 

Another way we can engage with our students, is to listen to what they have to say. During discussions it important for the teacher to focus on the processes of thinking. Asking questions like “tell me how you got to that conclusion?” or similar open-ended questions similar allows the pupils to think for themselves. This type of questioning can lead to a much more engaged discussion among teacher and pupils. (Cooper, 2014, p.49).

Both positivity and structure in a classroom can encourage pupils to behave better and achieve more. However, the contrasting literature suggests that it's not all about the structure but more about how that is delivered within the classroom, to enhance creativity and positive relationships. Through pupil led discussions we are also allowing our pupils to have an opinion and a much more sophisticated approach to learning and engagement. 

This research has led me to think about how I may use some of the approaches stated above in my own teaching practice going forward. 

Refection/Evaluation & Next Steps 
The research has allowed me to compare theory and practice. During my critical incident I was able to reflect better on why certain things happen in the classroom.

Reflecting on the literature I was able to understand and recognise the differences in teaching styles and strategies; enabling me to gain a wider perspective on how teaching works. The review of the literature also highlights how education has evolved over time. 
Throughout my research I purposely gathered a broad range of literature which allowed me to remain open minded about the different theories and strategies used over time in a classroom environment. 

As mentioned above Kolb and Tripp used similar reflective cycles in order to develop ideas to enhance research. I used their ideas to inform my own observations and refection’s which I have modified to an educational context. 

During my observations it was clear that classroom rules were implemented and that there was a clear classroom structure and rules. This was good example of Cowley’s (2003) ideas on classroom structure and how this can benefit a classroom and how it is run with less disruption. Although this was a good example of classroom management it can be argued as stated above in the literature, that structure and rules can stifle creativity and student motivation. This idea may be an opportunity for me to evaluate my own teaching practice going forward into a heavily creative subject such as Music. The literature has informed me to suggest that more creative approaches and student-led ideas may be more beneficial in this context. 

Another observation made was that the pupils seemed to have a lot of respect for the teacher. This has been linked to the Donaldson’s Four Purposes ‘Ethically Informed Citizens’ as there was clear respect shown and appreciation for the lesson. Going forward this is something I need to consider as the changes being made in the New Curriculum for Wales will rely on how we as teachers can prepare our pupils for the world, by teaching them examples of respect and empathy for others, including peers and staff members. 

One thing that was apparent in the literature is the importance of student led work and discussions. Having reflected on this, it could be a useful tool for myself as a student teacher, to use class dissuasions as a way of understanding my pupils and their needs which can develop my own positive pupil and teacher relationships. This will also be a way for me to create appropriate classroom management strategies based on the pupils in hopes to prevent misbehaviour and good behaviour. 

Having read the literature on positive reinforcement it has encouraged me to consider how this may be beneficial in my teaching strategies on how I choose to deal with misbehaviour or good behaviour in the classroom. It is evident that positive reinforcement can encourage good behaviour and motivation for pupils to learn. It has also informed my reflection on the observations made above.  

In aiding my own personal practice, I can apply some of the strategies and styles I have observed and read to my own classroom setting. This will enable me to see what works and what doesn’t. This will enhance my own professional teaching practice, through constant reflection and evaluation in order to better my understanding of the teaching profession and what my pupils need from me to prepare them to move forward in their lives. 

Conclusion 
In order to be a reflective practitioner in education it is crucial to consider the Professional Standards for Teaching and Leadership. Taking responsibility for oneself as a teacher demonstrates a professional attitude and develops positive relationships with pupils thus maximising their potential. (QTS Standards 2021) 
According to the QTS Standards, reading literature and ongoing critical reflection is developmental in encouraging further professional growth and increasing confidence in how teachers become more knowledgeable and aware of the ever-changing educational system and the needs of the pupils. (QTS Standards 2021) 

Education is forever changing and so are we as teachers. It is evident that all classroom environments are different, and that the classroom environment is extremely important in how children learn. How pupils choose to behave in certain classroom environments changes all the time. As education is reforming in Wales, it is important to consider the Four Purposes and what we want our pupils to achieve but also how we are going to teach a new and evolving generation, as well as an evolving new education system.  
It is important to link theory to practice but it is even more important to understand why teachers make the decisions they do. After synthesising the information gathered in this essay, as well as informing myself on the modern QTS standards and the New Curriculum for Wales, it has allowed me to gain an understanding of what it requires to be an effective teaching practitioner in the current educational climate. Going forward as a student teacher I will continue to read and develop my understanding of said ideas in order to be the best teacher I can be. 
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Appendices 

Appendix 1 

OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 22.09.21 1.20pm Year 7 



	Where and When: Context of the observation – subject/ALOE, general classroom context

The researcher observed a year 7 Music lesson after lunch.  There was a PowerPoint set up in the room with the title “Music of Wales” on the board.  
 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work) 

The observation was that the children were lining up outside waiting for the teacher. 
When told to enter the room, pupils placed bags and coats under the tables. 
Then they waited for the register to be called and responded with a hand in the air saying ‘Yma Sir’.
 









	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Moving forward I think there is a possible opportunity for further reading around the importance of classroom management. 
The teacher during this observation made sure that the learning environment and pupils were ready, respectful and safe. This continued throughout the lesson which prevented any miss behaviour from happening. 







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)




















Record 2
	Date and time, year group: 22.09.21 10.05am Year 10 


	Where and When: Context of the observation – subject/ALOE, general classroom context

The researcher observed a year 10 music lesson. The lesson was focusing on their GCSE and what was expected of them. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The classroom environment was very relaxed. The teacher didn’t prep for the lesson and didn’t have a PowerPoint ready.  This lesson was very much like a “Lecture”. The class was small, and all pupils were engaged. Throughout the lesson there were many group discussions on the scheme of work. The teacher allowed the pupils to ask questions as well as asking them questions based on what they knew in order to build on what they didn’t. 








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I think that this observation highlighted the importance of trust and relationships. Moving forward I will do some further reading around older pupils and building trust and a student teacher relationship. 









	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)






















Record 3
	Date and time, year group: 23.09.21 11.05 Year 8


	Where and When: Context of the observation – subject/ALOE, general classroom context
The researcher observed a year 8 music classroom. 
The aim of the lesson was to be very practical and introduce body percussion. 






	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The pupils all arrived in class after break-time. The class was big and busy, pupil A began to move around the room, not standing behind their chair like instructed by the teacher. Pupil B and A has some confirmation. Teachers ignore this and focus more on the other pupils. Pupil A and B continued to act up. Soon after the teacher did address this on-going incident and re iterated how it was inappropriate and that their behaviour was affecting others. Then after some more time teacher sent pupil B to another class. The teacher tried to reinforce a positive attitude and praise towards all pupils including pupil A. 








	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I think that this observation allowed the researcher (Myself) to begin further reading into the importance of behaviour management and leadership skills. 








	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
































Appendix 2 Reflective cycles

Tripp

[image: PDF) Tripp- Action Inquiry~Action Research.pdf]



















Kolb 
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