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‘Using an artefact of Welsh culture as a stimulus (song, object, painting, photograph) create a resource, in the style of an essay, that would be suitable for teachers to use to inspire and enthuse pupils. Base your work on a specific theme (for either children 3-7 years old or for 7-11 year olds). Justify your reasoning with references to theorists and relevant current research.’
This essay will critically evaluate the promotion of creativity in Primary Education, focusing on the visual and expressive arts. More specifically, it will discuss the value of using Welsh culture as a foundation for developing creativity within Primary Schools in Wales. Included, will be suggestions for activities that use a Welsh artefact as a stimulus for cross-curricular learning within the arts, and suggest significant contributions to Welsh art and culture that children could explore. All of this will be discussed in relation to relevant theorists, reading and curriculum documentation. The essay will also include examples from Professional Teaching Experiences that relate to the discussion. 
It is impossible to ignore the current call for a greater emphasis on creativity and the arts within education. Many voices have raised concerns over the lack of space for creative arts in the Welsh curriculum, suffocated by a strong emphasis on literacy, numeracy and science based subjects (Paton, 2014; BBC, 2015). Donaldson (2015) highlights this issue, stating that the arts have become overlooked in schools, due to economic pressure. In his Ted Talk, Robinson (2006) notes that ‘every education system in the world has the same hierarchy… at the top are mathematics and languages, then the humanities, and at the bottom are the arts.’ The Arts in Education in the Schools of Wales review (Smith, 2013) made several strong recommendations regarding a higher status for the arts in Welsh education, primarily stating that creativity should be integrated throughout all disciplines, as we have seen with the Literacy and Numeracy Framework (WAG, 2013) and are beginning to see with digital competency. Donaldson (2015) has recognised the need to raise the status of creative disciplines, introducing the expressive arts as the first stated ‘area of learning and experience’, and calling for ‘creative contributors’. In light of these curricula changes, creativity and arts can no longer be pushed aside by practitioners. 
One of Robinson’s (2006) main points in his Ted Talk, is that children are born creative, but such talents and ways of thinking are gradually lost as our education systems fail to value and nurture them. This is supported by Land and Jarman (1998), who conducted research on children’s creativity, using a test they had previously developed for NASA to recruit engineers. They tested 1,600 five year olds, with 98% resulting in ‘creative genius’. Five years later, they tested the same children, with only 30% resulting in the same. At fifteen years old, just 12% scored ‘creative genius’. They gave the same test to 280,000 adults with an average age of 31. Here, only 2% scored ‘creative genius’. This study shows that society is failing to support and develop creativity within children and young people. Considering this with regard to the emphasis that new curriculum documentation is placing on the arts and creativity, something must change. 
In order to respond to this call and effectively teach the arts  and promote creativity, practitioners must have a deep understanding of what creativity and the arts are and why they are important to children. Creativity is a term that many have struggled to define. The Oxford Dictionary (2017) defines creativity as ‘originality of thought and showing imagination’ or a ‘sophisticated bending of the rules or conventions’. Csikszentmihalyi, as cited in Levinson, (1997, p. 447) states that ‘creativity refers to people who experience the world in novel and original ways… individuals whose perceptions are fresh, whose judgments are insightful, who make important discoveries that only they know about’, while Franken (1994, p.396) focuses on creativity as a means to problem solving, communication and entertainment. However, Ferguson (2012) challenges the common view that original ideas are essential in order for true creativity to take place, claiming that ‘creativity comes from without, not within’, and that creativity involves individuals taking the existing work of others and building upon it. If we are to take this view, then we must see the value in exposing children to as much art and creative ideas as possible, in order for they themselves to be creative. 
Within the context of the primary curriculum in Wales, the arts currently incorporate; art and technology, design and technology, music, and physical education. In Foundation Phase, these are known as; creative development and physical development. However as the creative industry develops, more aspects of art are being added to this. Grigg (2015) draws attention to the introduction of ‘photography, computer art, film and television’, while Donaldson’s (2015) proposed expressive arts ‘area of learning and experience’ describes the arts as including; ‘the making, performance, expression or appreciation of one or more of: music; drama; dance; film and digital media; visual arts and design; literature and creative writing.’ 
Art is commonly viewed as a form of expression. As Robinson (2015:142) states, ‘through music, dance, visual arts, drama, and the rest, we give form to our feelings and thoughts about ourselves, and how we experience the world around us’. Art can also be a form of communication (Edwards, 2010), can tell a story (Ryan, 2004), develops thinking and problem solving (Fisher, 2005) and has consistently proven to be an effective form of therapy (Evans and Dubowski, 2001: Darnley-Smith and Patey, 2003: BBC, 2017). All of this gives insight to how beneficial using the arts is to meeting the individual learner’s needs, promoting well-being and self-esteem, and developing skills across the curriculum. 
In addition to this, the arts are one of the main mediums through which culture has been expressed across time and space. As Robinson (2015:142) states, ‘the arts are among the most vivid expressions of human culture. To understand the experiences of other cultures, we need to engage with their music, visual art, dance, and verbal and performing arts.” With this in mind, the teaching of the arts in Primary Schools in Wales provides a natural window into the Curriculum Cymreig (YCC) (ACCAC, 2003). This is a framework that is often misunderstood, and so it is vital that practitioners have a clear understanding of what it is. Guidance on developing YCC (ACCAC, 2003) defines its purpose as to help children ‘understand and celebrate the distinctive quality of living and learning in Wales in the twenty-first century, to identify their own sense of Welshness and to feel a heightened sense of belonging to their local community and country.’ The guidance also warns schools against promoting a stereotypical view of Welsh culture, acknowledging that it is acceptable to make children aware of traditions like daffodils and dragons, but that it would be foolish to let that be their narrow understanding of a culture that has always been influenced and enriched by a vast range of different groups, beliefs, lifestyles, and cultures from around the world. While spending some time volunteering in a primary school, of which over 90% of pupils spoke English as an additional language and over 20 different languages were spoken in the school, it was clear how much of an enriching experience the children had learning about each other’s cultures, while learning about the culture and history of Wales, and exploring how all of this fitted together in their own immediate context. For this part of Wales, ‘Welshness’ meant something completely different to that of, perhaps, a farming community in North Wales. 
Despite the clear benefits of YCC, Smith (2015) found that less than 40% of pupils in Wales feel that schools help them to develop their own sense of Welshness, and highlights certain disadvantages of the framework including the danger of a ‘tokenised view of Welsh culture’ and a difficulty in defining what Welsh culture is. Smith claims that the ‘foundations [of YCC] do not allow for pupils to consider the social, political and economic factors that intersect and shape orientations to cultural identity and citizenship.’ It is then important to consider carefully how YCC is used; as it is stated, the success of the framework is determined by practitioners’ commitment to it and, consequently, how they deliver it. 
The inspiration behind this artefact (see appendix 1) began with a visit to a Kyffin Williams exhibition in Anglesey. It was striking how well the ruggedness of the North Wales landscape had been captured, particularly in the seascapes. Then when visiting a school, it became apparent that his work was very well known and effective to use as a creative stimulus with children. However, as these activities have been planned with children from Pembrokeshire in mind, it seemed more appropriate to focus on an artist more local to them. 
Martin Llewellyn is originally from Neath, but draws inspiration from North Wales, Anglesey and Pembrokeshire landscapes. His work is significantly inspired by Kyffin Williams, along with Gwilym Prichard and Charles Wyatt Warren (Panter and Hall, no date).
The decision to use this as a stimulus has also been strengthened by reading around the ‘Take One Picture’ scheme (Janes, 2014), whereby a school will use a single painting to teach in a cross-curricular manner for a term. Research into this scheme found that 92% of teachers interviewed found that it improved pupils’ learning. 
These activities have been planned for Key Stage 2. The central focus of the activities, is to use the artefact to take the children on a learning journey in a cross-curricular, ‘project style’ approach to the arts (see appendix 2). It follows the guidelines of Barnes’ (2011:60) model for ‘Inter-disciplinary cross-curricular teaching and learning’ with more than one subject being developed through a powerful, shared experience, and resulting in some final outcome. It would be important to show the value of this project to the children in the way that it is presented. One way in which this could be done is by giving every child an artist’s sketchbook which they are free to add to whenever they wish, in any way they like, and may also take home and onto the playground if they choose. It would be important to give each child space to go through their own process in a way that best suits them, as this best reflects the way professional artists would work. As Edwards (2010:41) emphasises, the creative process is of as much value as the end product and ‘it is often difficult to pinpoint where the process ends and the product begins’. 
The first activity in the project would introduce the artefact to the children. The purpose of this activity is for the children to express and record their initial reactions to the painting, and give the children an opportunity to ask questions and explore possible directions the project could go in. This activity would enable the children in ‘exploring the creative and expressive arts in Wales’ (ACCAC, 2003). The main curriculum skill that would be focused upon would be to ‘experiment with and examine the methods used by other artists, craftworkers and designers from different: periods, places [and] cultures’ (WAG, 2008a).
The children would work in mixed ability groups for this, to encourage them to develop communication skills and support each other in their learning as they begin this new project (Vygotsky, 1978: Galton and Williamson, 1992). The activity would be predominantly child-led, with minimal teacher-led input, so that the children have the freedom to creatively explore and make meaning for themselves (Piaget, 1976). Children would work in groups on tables, each with a printed copy of the painting. On each table would be a large piece of paper with a question on the top (see appendix 3). Around the edge of the paper would be key words to prompt and support the children in the activity. The children would discuss the question in groups and write their responses. The pieces of paper would then be rotated around the room and the children could read the previous group’s ideas, and add their own. This would continue until each group has contributed to every question. These pieces of paper would be displayed on the wall for the children to refer back to for inspiration and ideas during their project. 
Time could be given here to create a question board to display in the classroom. This could be a big cork board, where children can pin post-it notes with any questions or ideas they have relating to the topic. There could also be another board where children can put up answers to other children’s (or their own) questions throughout the project. The class teacher can use this to inform planning and assess learning, and it can also be used to encourage peer-teaching (Black and William, 1998). The children could then research Martin Llewellyn on iPads. 
At this stage in the project, it would be ideal to take the children on an educational visit to provide the children with a ‘powerful, shared experience’ (Barnes, 2011). A suitable location for this would be Porthgain. YCC focus of this would be ‘visiting, studying and appreciating the various landscapes of Wales’ (ACCAC, 2003).  The first part of this visit would be to go onto the coastal path. Arguably, the children would be far more inspired to create while viewing the original inspiration for Martin Llewellyn, rather than being in the classroom and looking at a copy of his art. The children would have time to sketch the landscape and any details that are of interest to them. The would be developing their skill and understanding of line, within the ‘making’ aspect of the curriculum (WAG 2008a). Previous input would have been given in pencil sketching and perspective to prepare them for this. The children could also take photos on iPads and record video and sound to use as a stimulus back in the classroom later on. Staff would also manage a ‘sensory reflection time’, where the children would spend time focusing on each of their senses. For example, they would close their eyes and only focus on what they could hear. They would then write down their observations for each of the senses in their sketchbooks.
The children would then visit the art gallery in Porthgain, which displays a variety of local artists, many influenced by the Pembrokeshire coast (see appendix 4). Here, the children would have the experience of viewing original artwork and would be able to see how texture has been used. The children could make notes in the sketchbooks if they have ideas as they look at the art, perhaps noting their favourite pieces. Staff may also be able to spend some time talking to the children about the artists who are being displayed. The children would also be encouraged to make a note of the layout of the gallery and collect leaflets to help them with the exhibition they put on. 
Back in the classroom, the children would have the opportunity to experiment with a wide variety of tools and techniques in order to respond creatively to both the Welsh art they have looked at, and their experience on the coast, perhaps developing their ideas from their sketches. The introduction to this activity would involve the children reflecting on the visit. The children would be asked to create one piece of art, developing one or several of their ideas in their sketchbooks. The skill that this activity would focus on is to ‘use their experience and knowledge of different materials, tools and techniques experimentally and expressively’ (WAG, 2008a). The specific skills and techniques required to utilise certain resources would have been previously taught to the children in an isolated context, so that they do not feel overwhelmed by the challenge and will be equipped to apply it to another context. The children would have access to many any resources available from the art supplies. This philosophy of choice has been particularly reinforced as a personal philosophy after an experience in a school, observing an activity where several children had been made to redo their ‘creative work’ because they had used three colours where they were supposed to use only one. This is further reinforced by Rinker (2000). An example of the value in ensuring children are given the freedom to explore their creativity was shared during a lecture whereby a child in Foundation Phase had engaged in an activity painting Father Christmas. The child had painted his suit purple, instead of red. When asked about their choice of colour by an adult, the child responded that his red suit had been in the wash (Jennings, 2017). The children will also be encouraged to consider other ways in which the resources could be used, and should be free to mix more than one resource that may not usually be used together. As experience in schools has shown, children often become far more creative when given the opportunity to use resources for something other than their intended purpose. 
 During the lesson there would be a ‘walking gallery’, where the children will walk around the room, looking at other children’s work and leaving post-it notes with comments on what they think is good about them. This has been adapted from an idea given in a lecture on creativity (Cox, 2017). This would develop the children’s confidence, encourage them to be more reflective, and may inspire them with their own work. A safe environment would have had to be fostered to do this, so that the children feel comfortable sharing their work and commenting on others’ (Edwards, 2010).
It is important that the children are given time with this activity, and practitioners would need to flexible in considering whether the children may need to spend several lessons on their piece.	
The artefact would also be an effective stimulus for music and dance. For example, discussions would be held with the children regarding Martin Llewellyn’s inspiration: the Welsh coastline. However, this landscape has inspired many people to create music as well as visual art. Children could ‘think, pair, share’ to think of any music that has been inspired by, or reflect nature. 
To support and inspire them in creating their own musical seascape, the children could first engage in an appraising activity where they listen to two pieces; Debussy’s ‘La Mer’ and Catrin Finch’s ‘Changing Tides’ (see appendix 5), which was written to support WaterAid in Ethiopia (Camac Harps, 2015). Both pieces reflect water in different ways, which would give children the opportunity to compare and contrast how the musical elements are used. This would focus on the skill to ‘recognise and describe musical characteristics’ (WAG 2008b). Looking at music by both Welsh and French composers would also promote cultural awareness and the origin of ‘Changing Tides’ would provide opportunities to promote ESDGC. To contextualise this within YCC, the children would be ‘exploring links between Wales… and the wider world’ (ACCAC, 2003).
At the beginning of a composition and performance music lesson, the children would watch the videos and listen to the sound recordings from their educational visit, and also look at the ‘sounds’ section from their sketchbooks. Previously, they would have had music lessons where they practised demonstrating musical elements like forte, crescendo, etc., and would have also experimented with tempo, pitch and rhythm. A range of instruments would be available for the children to choose from. As a class, the teacher would lead discussions and experimentation with various types of sea and weather and how that may be represented using the instruments. This activity would enable the children to ‘communicate ideas and emotions through music’ (WAG, 2008b). The children will then, in groups, be given different descriptions of the sea, with the task of composing a short piece of music to represent that description. These would then be performed, while all of the descriptions would be displayed on a whiteboard screen. Other groups would then have to guess which description the group had, and explain why, using the knowledge they have of the musical elements. These compositions could either be practised and put together with the other groups’ to make one whole piece which would be recorded, kept as individual pieces, or the class could make a new composition together. This could be decided as a vote, to promote pupil voice. 
The music that the children listened to could also be used for a dance lesson. This activity would develop the children’s ability to ‘recognise the principles of simple composition and choreography in order to use them to plan sequences and a range of movement patterns’ (WAG, 2008c). The children could have access to fabrics like ribbon of a variety of colours, and choose which would best represent the sea. The children could then create their own movements to the music, that they think reflect the sea. In groups of 4, they would first be asked to create one single movement, a few of which could be taught to other children. The children could then decide on 4 movements they want to use, and consider what pathways they could use from one movement to the other, and repeat the pattern. Each group would then teach their dance to the rest of the children, and all would be combined, with support from the teacher, to create a whole class performance. This would then be practised over a series of lessons.
As previously stated, this project would culminate in an exhibition of the children’s creative work, to which they could invite the rest of the school, their families, and local artists. The children themselves would lead in planning this, encouraging them to develop their entrepreneurial skills (Donaldson, 2015). Therefore the overall design would depend on the children’s decisions. The children could have previously visited a local art college that has an exhibition on to aid this. Every child would have their own board to display their work, ensuring that every child feels included. Displayed, would not only be their final pieces, but all the work they’ve done in preparation for it, including work on specific techniques, their sketch books, and photos of the children working, which the children themselves will add their own captions to. All of this would reinforce the value of the creative process as a whole (Edwards, 2010). During the exhibition, the music that the children have both listened to and composed would be played, and the class would perform their dance in the hall. Designing flyers, posters, signs and invitations would develop the children’s literacy skills. Furthermore, the exhibition could be planned as a fundraiser for both WaterAid, which links to Catrin Finch, and marine conservation in Wales. This would promote both YCC and ESDGC as the children focus on charity work both in Wales and in other countries. Managing the money for this would also develop the children’s numeracy skills. An additional creative activity could be that the children bake cakes to sell at the exhibition. 
Assessing learning in creative disciplines may not appear as straightforward as, for example, a subject like mathematics. The evidence of learning and achievement lies, perhaps, more in the individual child’s personal response to their own learning journey throughout the project as a whole, rather than the end result. Therefore, children would have had to have been observed throughout the project. One way that this could be done is using the Leuven Scale (see appendix 6). It may also be beneficial to have a ‘reflective booth’ set up somewhere in the classroom throughout the project. This would be a comfortable and safe place, that the children are free to access at any time during the learning, where questions would be displayed to encourage the children to reflect upon their own learning. These questions would be colour co-ordinated according to Bloom’s Taxonomy (Bloom et al., 1956), which the children would have been taught to use previously. This will establish higher order thinking, which would in turn improve learning and creativity within these disciplines. Available, would be a camera for the children to record their response. The teacher can access this throughout the project, to monitor the children’s learning and wellbeing, and use their responses to inform planning. Sketchbooks would also be an effective way to assess learning, and create a continued dialogue with the children about their work. 
Overall, the planning of these activities adhere to the creative principles outlined previously in this essay. They provide children with the opportunity to explore for themselves, a variety of art forms, giving them the time and safe environment that they need to do so, while also equipping them with the skills they need to harness such creativity. The children would be introduced to a variety of Welsh art and will experience these in a very authentic way. The exhibition at the end of the project would uphold the children’s motivation throughout, and provide a great sense of pride as they conclude this learning journey. 
A point of reflection from the activities is that incorporation of digital competency is weak, which is due to a lack of confidence in this area. This is something that will become a personal target; to consider and research how digital competency can be used both within the visual and expressive arts, but also how it can be planned for as a creative discipline in its own right. Also, it is possible that in an effort to plan creative activities, learning has become too child-led with not enough scaffolding from the teacher. It could be argued that the activities should be more structured in order to support the children in their learning. 
In conclusion, it seems clear that promoting creativity and the arts within primary education is of endless value to children, staff, and the wider community and, regardless of individual attitudes towards the arts, the proposed curriculum for Wales no longer allows practitioners to ignore or dilute the teaching of the arts. YCC lends itself to the teaching of the visual and expressive arts, though careful consideration must be taken in how this is delivered, or it could potentially be more damaging than beneficial to children in regards to the documents intentions. A cross-curricular approach gives increased opportunities for motivation and engagement, and develops skills across the curriculum. Using a single stimulus provides a rich variety of paths for the children to explore, and inspires creative thinking overall. In all of this, if standards in the arts in Welsh primary schools are to improve, a practitioner’s role and attitude towards creativity is vital, and they must take responsibility for the influence they have over the creativity of the children in their care. As Robinson (2015:257) summarises, ‘this time it has to be for everyone, not for a select few. The stakes have never been higher, and the outcomes could hardly matter more.’ 
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Appendices
Appendix 1: The Artefact
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‘Rocky Beach at Sunset’ by Martin Llewellyn
Taken from: http://www.panterandhall.com/artist/martin-llewellyn/Available-or-Enquire

Appendix 2: Mind Map (found at the front of the resource)







[bookmark: _GoBack]Appendix 3: Questions/aspects for children to consider when looking at art.
Subject matter:
-What can you see? (subject matter/features), 
Emotional reaction/mood/atmosphere:
How does it make you feel? 
Techniques:
How has it been made?
What tools/materials do you think the artist has used?
Context:
Where do you think this might be?
When do you think it might have been painted?
Other questions
Analysing:
What is the first thing you notice in this picture?  Why does that stand out to you?
What can you tell me about the colours in this painting?
Interpreting:
What title would you give to this painting? 
What sounds would this painting make (if it could)? 
Pretend you are inside this painting.  What does it feel like? 
Why do you think the artist might have made this?
Evaluating:
Why do you think other people should see this work? 
How well did the artist do on this work? What makes you say that? 
(Ideas taken from ‘Looking at and Talking about Art with Kids’, Craig Roland, University of Florida. Available at: http://www.artjunction.org/archives/looking@art.pdf) 


Appendix 4: Examples of art on show at Harbour Lights Gallery, Porthgain.
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(Screenshots taken from http://www.art2by.com/originals/) 


Appendix 5: Pieces of music used in appraising activity.
‘La Mer, L.109: 2. Play of the Waves (Jeux de Vagues)’ by Claude Debussy
Available at: https://www.youtube.com/watch?v=yugtSgA-EIY 
‘Changing Tides’ (from the album, ‘Tides’) by Catrin Finch
Available at: https://www.youtube.com/watch?v=VfGYGf9yME4 
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