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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.



Introduction

This essay focuses on a critical evaluation and the identification of next teaching and learning steps. It takes focus on a case study of an individual learner or a group of learners based on an observed critical incident. According to Tripp, a critical incident is an incident that does not appear ‘critical’ at first glance (Tripp, 1993). The incident becomes ‘critical’ after it has been thoroughly analysed. Tripp’s critical incident methodology is important in teaching practices for several different reasons. For example, it allows teachers to reflect on situations they encounter within the classroom and how better to deal with these situations in the future. When a critical incident is analysed, it also gives teachers the ability to recognise areas of improvement and allow them to develop their professional practice. (Mohammed, 2006). Critical incident analysis is important because as teachers are reflecting and developing their professional practice, they will be providing a higher quality of education for their learners. This in turn will give learners more opportunities to better themselves within education and life outside of school. While this essay focuses on a critical incident, it will also discuss the role of critical reflection, curriculum reform in Wales and literature relating the context of the critical incident identified. 


The role of critical reflection

Critical reflection is essentially a process of self-evaluation. It allows teachers and other educators to continuously develop their professional practice (Shandomo, 2010). According to Dewey, critical reflection allows teachers to act with a purpose instead of acting randomly. It allows teachers to plan the best possible lessons for their learners. This is because they will have a better understanding of where their learners are at, in terms of knowledge, instead of making assumptions (Dewey, 1933). 

There are many different models of reflective practice that can be used as a basis for teachers and educators to reflect on themselves. In 1984, Kolb, developed his model of reflective practice. This was known as ‘The Learning Cycle’ (McLeod, 2017). Kolb’s theory focuses on using reflection and drawing conclusions from experiences. Its aim is to take what is learned from the experience and take it into new experiences, therefore completing the cycle. The Learning Cycle has four stages. These are the concrete experience, the reflective observation, the abstract conceptualism and active experimentation (McLeod, 2017). The whole focus is on experiencing a situation, reflecting on it while finding new ideas to deal with it, and then putting these ideas into practice in future situations. Another similar theory was developed by Gibbs in 1988. He developed the ‘Reflective Cycle’. This is made up of six stages and like Kolb, it takes a situation which can be reflected on and focuses on how you can change your actions in future situations (Gibbs, 1988). Even though there are similarities between Kolb and Gibbs’ models, there are also differences. For example, Gibbs takes into consideration the emotions and feelings involved in a situation and how a teachers or educators’ response can be good or bad. Another model of reflection was developed by Schön. His model comprises of two parts. These are ‘reflection in action’ and ‘reflection on action’ (Hull, 2021). Reflection in action happens during the experience itself. It involves instantly reflecting and changing actions immediately. Reflection on actions describes reflection after the experience has happened. The final model of reflection that is going to be discussed is The Brookfield Model of Reflection. This model focuses on four lenses that can be used by teachers. These are the autobiographical lens, the view of the students, colleagues’ experiences and theoretical literature (Brown, 2021). It enables teachers to understand different viewpoints when reflecting on their practice. This will allow them to gain feedback and decide how is best to proceed with any work. All these reflective models can be put into practice and can be very beneficial for teachers. They allow for teachers to constantly reflect and develop in the different ways they need to benefit their learners. 

There have been reforms in Wales for Initial Teacher Education (ITE) and the curriculum. ITE in Wales has changed as a result of Professor John Furlongs recommendations to the Welsh Government and now links with the professional standards laid out by the Educational Workforce Council (EWC) (Education Wales, 2018). The professional standards from the EWC include pedagogy, leadership, collaboration, innovation and professional learning. Professional learning involves a great deal of reflection. It includes teachers continuously developing their knowledge and understanding. Professional learning also focuses on how reflection can help develop pedagogy (Education Wales, 2018). 
 
Observation

The observation follows the British Educational Research Association (BERA) guidelines. This means the school, staff and pupils who took part in the observation will remain completely anonymous (BERA, 2018). 

The observation took place in an English-medium comprehensive school in Bridgend, South Wales (Estyn, 2016). The school is mixed and caters for pupils aged 11-18. As of 2016, there were 1,121 pupils on roll including 177 pupils in the schools sixth form department (Estyn, 2016). Approximately 12% of pupils attending this school are believed to fall into the 20% most deprived areas of Wales, with around 13.6% of pupils being eligible for free school meals (Estyn, 2016). Around 19% of pupils who attend this school have additional learning needs (ALN). This is lower than the national average of 25.1% of pupils having ALN (Estyn, 2016). 

The class that the observation took place in was a year 7 Welsh class. It was the third lesson of the day and took place after morning break between 11:20am and 12:20pm. This class was mixed ability and had an even mix of boys and girls. The pupils were sat in a seating plan throughout the lesson and were sat boys next to girls (one boy and one girl per desk). The teacher in charge of the class was a young female. 


Critical incident

The critical incident took place 4 minutes into the observation. The critical incident involved 2 boys arriving 4 minutes late to lesson. As the boys entered the classroom, the teacher stopped what she was doing and asked them “Boys, why are you late?”. To this they replied with “We didn’t realise the time”. The teacher then proceeded to ask “do you have any way of keeping the time? Like a watch or a phone?”. Both boys then nodded their heads and the teacher said to them “make sure you use them next time”. To this one boy responded with “okay”. This ended the exchange between the teacher and 2 boys and they both took their seats. The lesson then continued. There was no apology given to the teacher. The 2 boys arriving late to the lesson disrupted the teacher and the overall flow of the lesson. However, the teacher quickly got the lesson back on track. More information regarding the critical incident can be found in appendix 1. 

Several questions arose from this incident. For example, why were boys late and would they continue to be late to future lessons? There could be many different explanations as to why they were late. Such as, their influence on each other or bad time management. However, if they continue to be late to lessons, they are not only affecting their own learning, but they are affecting the learning of their fellow learners. 

The national curriculum for Wales is changing as of September 2022 and has a focus on preparing learners for life and society once they leave school. They will not only be taught subject knowledge, but they will develop skills such as digital competency and creativity (Welsh Government, 2021). Donaldson’s four purposes are a key part of the new curriculum in Wales. These four purposes aim for children to be ambitious and capable learners, enterprising and creative contributors, ethical and informed citizens, healthy and confident individuals (Welsh Government, 2020). The aim of the new curriculum is to support learners to the point where they fit into these four purposes. 

It can be argued that the 2 boys involved in the critical incident are not currently working towards some of the four purposes. In particular, they may not be ethical and informed citizens quite yet. With them both being late to lesson, they were disturbing their fellow learners’ education. This is going to decrease the overall quality of education other learners are going to be receiving. They have also shown a lack of respect for the teacher by offering no apology. This is also showing that they are lacking the attributes to be ethical and informed citizens. 


Literature review

This literature review is going to explore the different literature relating to the critical incident discussed. It is going to discuss literature that supports and questions theories and beliefs surrounding the critical incident to come to any critical conclusions. It will focus on wellbeing and mental health and different behaviour management theories that can be used.

Wellbeing and mental health

According to ‘Time to Change Wales’, around 1 in 10 young people suffer with mental health issues in Wales (Time to Change Wales, 2021). If this figure is put into an average size class of around 30 learners, it means that 3 learners in each class could potentially suffer with mental health issues. Time to Change Wales is a national campaign supported by the Welsh government. As a result of this all figures should be accurate. A German review of different studies focusing on children and adolescents found that some children and adolescents who suffer from mental health issues have problems within the school environment (Schulte-Korne, 2016). They also found that children and adolescents with mental health issues had an increased risk of truancy, repeating a year and dropping out of school all together. Hyperkinetic disorder seemed to be the most common mental health problem discussed within the review. They discussed how children with this disorder are more disruptive and have increased impulsivity (Schulte-Korne, 2016). Disruptive behaviour has been identified in the critical incident. As these findings are from a German review of many other studies, such as systematic reviews, randomized trials and meta-analyses, it may not be the most reliable in terms of comparing it to schools in Wales. This is because the education system in Wales is different to other education systems around the world. 

There are measures that can be put in place to help the mental health of learners in the school environment. In some schools in the US, there is a structured approach to helping learners with mental health issues (Fazel, 2015). These approaches have universal strategies that can be applied to all students within the school, but also have a tier available for students who have higher needs. This allows teachers to help students with a wide variety of needs and continue to support their learning. However, this review focused on schools within high income countries where there are sufficient funds to support schools. If schools have not got the financial support for extra mental health provisions, approaches like this will not be available. 

In Wales, there have been changes of how schools approach the mental health and wellbeing of their learners. The Welsh government increased the funding available for local authorities to improve mental health services within schools in January 2020 (Mentally Healthy Schools, 2021). There are a number of different support systems that can be used in schools in Wales. For example, in school counselling and the healthy school’s scheme. It is a requirement that all local authorities in Wales provide school counselling services for learners from year 6 and up. The healthy school’s scheme is a scheme that ensures schools are supporting the health and wellbeing for all their learners (Mentally Healthy Schools, 2020). It is important to note that not all learners with mental health issues will use the services provided by the schools they attend. This could be because of embarrassment, lack of understanding and other reasons such as not being aware of the services on offer. 


Behaviour management theory 

As identified in the critical incident, the behaviour displayed by the two learners was unacceptable. They disrupted the lesson and offered no apologies to the teacher. This section is going to discuss different behavioural management models and theories.

Van Lier et al (2004) believes that children who are more disruptive in class have a higher risk of experiencing negative outcomes in their lives. These include academic failure, mental health issues and substance use (Van Lier, 2004). These are all issues that could have a major impact on learners if they continue to be disruptive and display bad behaviour. There are different ways that teachers can respond to bad and disruptive behaviour from students. However, there are behaviour models that teachers can implement to help them deal with these kinds of behaviours. These include assertive discipline, the Logical Consequences Model and reality therapy. 

Assertive discipline was developed by Lee Canter and Marlene Canter (Fender, 1989). This theory was first published in 1976 and has developed over recent years. In this approach the teacher takes control and it assumed that children would misbehave. With this assumption the teacher would prepare a discipline plan. This plan is then shared with the learners, and they then decide whether to misbehave or not (Fender, 1989). The Logical Consequences Model, developed by Dreikurs, does not believe that children choose whether to misbehave or not.  Dreikurs believed that all behaviour has a purpose. This model states that inappropriate behaviour is motivated by the children’s’ unconscious needs and one of the ‘four mistaken goals’ (Lang, 2021). The four mistaken goals include attention, power, revenge and displaying inadequacy. If children are not receiving the attention they desire, they will seek power, then revenge. If the revenge stage does not receive the response that is desired by the child, they will then begin to feel inadequate (Lang, 2021). In this model it is the teacher’s responsibility to identify the bad behaviour and ask for an explanation for why the child was displaying that behaviour. The explanation would also include a discussion on what the child can do to change their behaviour (Lang, 2021). The Logical Consequences Model believes there are three types of negative consequences. These are natural, arbitrary and logical. Natural consequences occur without teacher intervention, arbitrary consequences are consequences that are not suitable for the behaviour displayed, and logical consequences are when the consequences are connected to the behaviour in some way (Lang, 2021). Reality therapy was developed in 1965 by Dr. William Glaser (GoodTherapy, 2017). Reality therapy is similar to assertive discipline in terms of both models believe that children choose how to behave. This model involves children in setting class rules and shows them how their actions can affect the people around them. Reality therapy states that there are five needs that need to be met and if one of them is not met then poor behaviour and mental distress occurs. These five needs include survival, freedom, power, fun and a sense of belonging and love (GoodTherapy, 2017). There are different ways that a teacher can meet these needs. For example, to meet the need of power, a teacher can give children responsibilities such as collecting books at the end of a lesson. To meet the need of belonging and feeling loved a teacher may include children in all activities. For example, including them in group discussions. 

The three models discussed were all developed before the 1980s and education has drastically changed since then. Many schools take an approach where behaviour policies are followed by the entire school, and children have the same consequences. Assertive discipline however gives all power to the class teacher. We cannot guarantee that the rules set out by the class teacher are rational (Gardner, 2016). This model seems to put the needs of the teacher first and not the needs of the child. However, it allows teachers to have a clear discipline plan within their classroom. The children in the classroom also have access to the consequences of their behaviour. This gives children a clear understanding of the consequences that may happen if they misbehave (Canter, 1989). The Logical Consequences model may hold some value in terms of children may do things to gain attention. Students can be motivated to gain attention from their peers and from their teachers. However, it is near impossible to demonstrate whether behaviour is conscious or unconscious. It is also difficult to demonstrate through observation that children are misbehaving to exercise power, revenge or that they are displaying inadequacy. This would make it difficult for teachers to identify what motivations are affecting the children. This means it would be ineffective unless the child clearly demonstrates what is motivating them and the teacher can identify this. There have been some studies to show the benefits of reality therapy in schools. It has been found that it can be beneficial in reducing behavioural issues in schools and improve adolescents’ self-esteem (Harris, 1992). The research conducted by Harris (1992) was based in the US and focused on using reality therapy to help adolescents in high schools at risk of underage pregnancy. Harris (1992) discussed how Glasser’s theory can be applied to any situation where someone can make better choices. However, it is important to note that this research is over 25 years old so may not be relevant in modern education systems. It is also important to note that the sample size used in the study was small so we would not be able to generalise to the wider population. With this study being based in the US we also would not be able to generalise it to schools outside of the US as the education system changes in different countries. 
Reflection/evaluation and next steps

The literature review has displayed some reasons behind why the two learners involved in the critical incident behaved the way they did. One of these reasonings could be down to any mental health issues that they may be facing. As previously discussed, around 3 children in every classroom suffer with mental health issues. It is vitally important that teachers have some sort of understanding of any issues their learners are facing. This is because they can then plan and prepare lessons and activities more suited for their learners. For example, one of Donaldson’s four purposes focuses on being healthy and confident (Welsh Government, 2020). It is vital that education on mental and physical health is incorporated into lessons so learners can feel the best they can feel. Learners having better mental health means they are more likely to actively participate in lessons and other activities. This in turn leads them onto another four purposes being that they are ambitious and capable learners. I will ensure that in my teaching practice I will focus ensuring learners meet the four purposes set out by Donaldson. I will do this by planning my lessons around the four purposes while still delivering the content required by the curriculum. 

There were three behaviour models identified in the literature review. It is my plan that I will take elements of each of these models into my teaching practice. From the assertive discipline model, I will take the idea of setting out rules to my classes. However, I will make them sound more like my expectations from the learners. For example, ‘I expect you to participate fully in my lesson’. With this I will also give my learners the opportunity to discuss what they expect from me as their teacher. This comes from the pedagogy, influencing learners. By giving them the opportunity to feedback their ideas to me, I will be listening to their ideas and encouraging them to participate. From the Logical Consequences Model, I will take the aspect of having a discussion with the learners if they display any inappropriate behaviour. I feel having a discussion with the learners allows them to say anything they need to and explain why they may have been behaving inappropriately.  From Glasser’s theory of reality therapy I will allow learners to help set class rules where appropriate. I will also set tasks and give different roles to learners to help meet their needs. Again, this will involve learners and help them make decisions for themselves. This will encourage them to work towards the four purposes, especially ambitious and capable learners. 

The role of critical reflection will be extremely important throughout my teaching practice. This is because it will allow me to continually develop as a teacher. The main model for critical reflection that I will use is Kolb’s model of reflective practice, the Learning Cycle. This is because his model allows me to reflect and take what I have learned previously into new experiences. It will allow me to continuously develop and reflect.  


Conclusion

This essay has focused on a critical evaluation and the identification of next teaching and learning steps. A critical incident was observed and analysed. This essay did not only focus on the critical incident identified, but it also discussed how important the role of critical reflection is in teaching practices. Critical reflection has been identified as being an important aspect of being a teacher. Being able to critically reflect on your work and the work of others gives you the opportunity to develop and learn. This essay also discussed the current curriculum reform in Wales. Understanding the curriculum reform that is happening in Wales is important because it will prepare me more for when I start teaching the new curriculum. This essay also explored the literature surrounding the critical incident. It looked at how mental health and wellbeing can affect behaviour and what can be put in place to help learners. 

This experience has allowed me to identify different methods and theories that I will be taking into my teaching practice to fulfil the Professional Standards for Teaching and Leadership in Wales. I will ensure that when I am planning my lessons, I will aim to meet the professional standards set out by the Welsh Government. These standards are important as they will allow me to develop throughout my teaching practice. 


Appendices

Appendix 1

	Date and time, year group:
22/09/21 between 11:20am-12:20pm 
Year 7 

	Where and when: Context of the observation - Subject/AOLE, general classroom context
· First lesson after morning break time (3rd lesson of school day)
· Mixed ability KS3 Welsh lesson
· Lesson focused on basic Welsh phrases
· Young, female teacher
· Even mix of boys and girls 
· Seating plan of ‘Boy Girl”
· Relatively talkative class

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· 2 boys walked into the lesson 4 minutes late
· As they walked in late the teacher asked, “Boys why are you late?”
· They responded with “we didn’t realise the time”
· The teacher then asked “do you have any way of keeping the time? Like a watch or a phone?”
· They both nodded and the teacher added “make sure you use them next time”
· One boy said “okay”, and they both took to their seats
· The lesson then continued, and no apology was given to the teacher 


	Areas of possible exploration: what you think could be “under the hood” in these incidents? What avenues of research could you consider?
Why were they late?
· Influence on each other
· Bad time management skills 
Will they continue to be late and disrupt other lessons? 

· Can look at wellbeing and behaviour theories

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you refer to the better here 
· Starter activity was a game of Jenga
· Learners moved so they were in groups of 4
· Some learners getting distracted by each other 
· First lesson after morning break time





Appendix 2

	Date and time, year group: 
22/09/21 between 12:20pm-13:20pm
Year 7

	Where and when: Context of the observation - Subject/AOLE, general classroom context
· Fourth lesson of the day
· Before lunch time
· Lesson focus was on Diwali
· Mixed ability KS3 Religious Studies lesson
· Even mix of boys and girls
· Experienced female teacher
· No clear seating plan


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· The teacher put on a YouTube clip of Diwali
· One learner disrupted the clip by messing around with the learner in front
· The teacher told him to stop, and he did
· The lesson continued
· The same learner then disturbed the lesson again during a writing activity
· The teacher was outside of the room when this happened 
· As she entered back into the class, the learner carried on with the task set 
· While going through the answers, the same learner disturbed the class for a third time
· To this the teacher gave a warning and continued with the lesson


	Areas of possible exploration: what you think could be “under the hood” in these incidents? What avenues of research could you consider?
Why did the learner continue to disturb?
· Boredom 
· Work too hard/easy
· Didn’t understand the task
· ALN
Can look at behaviour theory

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you refer to the better here 
· Learners asked by teacher for homework from a previous lesson
· Very talkative class
· Most engaged well with discussions about Diwali
· Learners distracted with what they will be doing at lunch time 




Appendix 3

	Date and time, year group:
23/09/21 between 10am-11am
Year 7 

	Where and when: Context of the observation - Subject/AOLE, general classroom context
· Second lesson of the day (before morning break)
· Mixed ability KS3 English lesson
· Lesson focused on phobias and reading a new book
· Even mix of boys and girls
· Seating plan of ‘Boy Girl”
· Relatively quiet class
· Young female teacher
· 

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
· Learners took it in turns reading a book out loud
· Once they would finish a paragraph, they would choose a fellow learner to continue
· The teacher would help learners who were struggling 
· One learner refused to read
· The teacher gave her help and an opportunity to read one line of the paragraph
· The learner still refused so the teacher asked her to choose someone else to read
· The learner chosen then continued to read and the lesson continued


	Areas of possible exploration: what you think could be “under the hood” in these incidents? What avenues of research could you consider?
Why was the learner not confident to read in front of the class?
· Reading ability 
· Anxiety
· Any ALN 
Could explore wellbeing and any ALN


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit – the more you refer to the better here 
· Second lesson of the day
· Starter activity involved trying to figure out what different phobias were
· Clear instructions from teacher
· Little to no disturbances 
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