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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Increase the level of criticality within the methodology section.

	Looked for a greater range of evidence sources.

	Target 2
	Remember to be tentative in your language - 'it seems likely that the reason... ' for example.

	Checked through text for any assumptions that might have been made.





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	 Bridging experience in Lead School introducing the 'Great Teaching Toolkit - Evidence Review' and Assessment for Learning strategies.
11th November 2020
	 The overall aim is to improve teacher effectiveness. We discussed, as a group, the crossovers and links between the 'Great Teaching Toolkit - Evidence Review' and Donaldson's 'Successful Futures'.

The four priorities from the evidence review , listed below, were compared to the 'four purposes' and the 'twelve pedagogical principles' from 'Successful Futures'.

1. understand the content they are teaching and how it is learnt
2. create a supportive environment for learning
3. manage the classroom to maximise the opportunity to learn
4. present content, activities and interactions that activate their students’ thinking

It was noted there were strong similarities in both documents with the overall aim to empower teachers to transform their practice. Some of the general points of similarity are as follows:

· understanding the bigger picture and context of learning
· building on previous knowledge, sequential development
· understanding how a subject is learnt and varying the teaching and assessment strategies.
· understanding the needs of the learner
· creating the right environment for learning - encouraging and empowering the learner, supporting them to take risks
· child centred - supporting the learner's emotional and social needs.
· Assessment for Learning is crucial to learning and leads to effective teaching and planning.

Specific Assessment for Learning strategies were discussed including their pros and cons. Short observations took place (due to Covid safety requirements) and techniques were seen in practice and discussed with class teachers.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	School based research employing different Assessment for Learning techniques in planned and taught lessons during teaching practice.
12th-24th November

See lesson plans:
MATHS - Finding the Difference - 16th November 2020
HUMANITIES - Global Warming - 20th November 2020
LITERACY - Connectives - 17th November 2020
MATHS - Column addition with renaming 2 - 9th November 2020
Further lesson plans and reflections on One Drive
	I had already started using some AfL strategies in my lessons after observations and discussions with my class mentor, but now had the chance to refine them and also try some more out in different parts of the lessons and across areas of learning.

Strategies were noted in lesson plans and reflected on.

Techniques used were:
· think, pair, share
· turn to your partner
· sharing learning outcomes
· small whiteboards, hide and show
· red, amber, green cards
· questioning based on Bloom's taxonomy
· feedback - verbal and written
· self assessment
· peer assessment
· live marking
· thumbs up, thumbs down
· assessing through use of resources




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	Online sharing day over Microsoft Teams
25th November 2020
Link to: Powerpoint presentation

	Student-teachers reported back to the group on techniques trialled with a short Powerpoint and chose two AfL techniques to discuss.

It was interesting to note that there was a difference in what techniques some students found most useful, but I think that the Area of learning or subject that they trialled them in has a lot to do with their findings. For example, I found using the whiteboards, for 'hide and show' of calculations and answers, invaluable in Maths lessons but others who had used them in a Humanities lesson hadn't found it so useful, or even found it a distraction.

My Powerpoint for the Meet day can be found here. I chose to discuss using the small whiteboards and live marking.

There were some techniques I'd like to trial when appropriate, such as, 'Feedback Friday' and 'Flipped Learning'.

I hope to get the opportunity to try out further approaches and see how they effect my practice in my next placement in Foundation Phase.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a

Phonics
At the beginning of my first placement in October 2020 my knowledge of phonics was extremely limited. I had no experience of observing or teaching phonics or even any understanding of what a phonics programme was. This area of subject knowledge was identified in early entries into my learning journal as an area to develop. My placement in Year 4 led me to observe discrete teaching sessions across phase 2 and 3 of the 'Letters and Sounds' programme and also attend two twilight INSET training sessions. This led to initial research into the 'Letters and Sounds' phonics programme which gave me an understanding of the role of phonics in the development of literacy skills. My observations were of different staff members with different attainment groups and led me to experience some of some of the methodologies used in the teaching and learning of phonics. This included games such as 'splat' and various AFL strategies such as 'whole class response' using small whiteboards.

This continued into my second placement in Reception where I had the opportunity to observe, plan and teach phonics lessons over a five-week period. Six lessons for the sounds 'a', 't' and 'o' were planned. These were then discussed with my mentor, revised following feedback, and then filmed for posting onto SeeSaw. This process allowed me to further research phonics and collaborate with my mentor. This led to learning in more detail the elements of taught phonics. During the placement I also taught the lessons in the classroom to the vulnerable learner group. This included the lessons that I had planned and also phonics lessons planned by my mentor. I also provided feedback online to home learners and monitored responses to the lessons. The lessons were based on the 'Letters and Sounds' programme but also included the 'Jolly Phonics' songs with actions and various games including online resources. The teaching and learning of phonics was discussed with my mentor where she shared her research. The need for a multi sensory approach, including movement, with visual and auditory cues was emphasised (Asher, 2102; Jensen 2005).

Following this, my assignment for module 7004 - Researching the Learning, led to further research into phonics programmes. This covered the developments in systematic synthetic taught phonic programmes in England; phonics screening tests; possible limitations and benefits of teaching phonics and the relationship of taught phonics programmes within the Curriculum for Wales Guidance (Welsh Government, 2022).

All of the above has led to a significant development in my understanding and ability to teach phonics and has laid a good foundation for further development in PTE-2. 


Cymhwysedd Digidol / Digital competence
Evidenced by an asset? a

I come from a design background and have skills in design software such as Adobe Photoshop, Illustrator, In Design and Acrobat and have used graphic drawing tablets and professional iPad drawing programmes. I have also designed a number of websites including my own artist website and for an exhibition I'm involved in called Journeys-Teithiau.

On starting my first block on PTE-1 I became aware of how the digital world has a significant presence in the lives of the year 4 children and how it is important for them to be aware of the risks involved and how to stay safe online. Therefore, I completed the Microsoft Digital Citizenship course that has the following learning objectives:

Learn how Microsoft technology can help teach students to stay safe inside the classroom and out.
Teach students about both the benefits and risks of the online world and help students stay safer there.
Become confident consumers and critical evaluators of digital resources.

Following the Covid lockdowns it quickly came to light that I had limited knowledge of school home learning platforms and apps that could be of use. I undertook staff training within the placement school on Seesaw, Google Meets, Google Classroom and Hwb in order to engage in home learning. This then allowed me to work on Seesaw posting lessons, stories, links and provide feedback and interaction with the children. I also used Google Meets to take live sessions every Tuesday with the children.

As part of block 2 of PTE-1 I was tasked to record myself reading stories for the reception children as part of their home learning. I noticed that a shortcoming of this process was the difficulty for the children to see the illustrations in the books. I thought it would be a good idea to make the pages of the book appear as part of the video and so undertook some research on how I could do this using a green screen. I set up a green screen at home and filmed myself reading the story and then photographed the pages to superimpose behind me. I learnt how to use the DoInk app in order to edit and produce the videos and recorded seven stories over the placement including 'Little Lou and the Woolly Mammoth'. I was then able to use this process to record morning greetings as well. 


Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? a

At the start of the PGCE I had no previous experience of using Welsh and the last time I had a Welsh lesson I was seven or eight years old. That was some time ago, as I am now a mature student in my forties. I am committed to developing my Welsh language skills and I have been learning through the 'Cymraeg i Bawb' lessons and resources. My language journey will continue using the Duolingo app now that the 'Cymraeg i Bawb' lessons have finished.

In my first teaching placement, in Year 4, I modelled my mentor using day-to-day vocabulary and phrases when taking the register, greeting the children and calling for attention. This was my first time speaking Welsh in the classroom and gave me some confidence for further development.This was discussed in my Mid-Term Review where targets were identified. I purchased the Peniarth teacher prompt cards to help me in the classroom and I started to give simple written feedback in the children's work journals. I also made notes in my Learning Journal when the class were practising in order to learn with them.

During block 2 of PTE-1 there were constraints on developing my language skills due to the lockdown. However, I used greetings on asynchronous recordings and the song 'Beth syn yn y bocs' as part of my phonics lessons. I took the opportunity to research some songs and resources that could be used in my practice. This led to making a couple of short videos for the children on counting. I recorded myself playing the guitar and singing in order to use in the recordings. This was self-initiated in order to develop my language skills and learn songs for the classroom.

In March I taught a ten minute micro-teach lesson in Welsh that was recorded. The lesson was taught on Teams to my peers, with the aim of teaching the colours. This involved introductions and dialogue, drills, questioning, listening, commands, songs and reading. I made lesson notes, a powerpoint presentation and read from 'Dail yn Dawnsio' from the 'Fflic a Fflac' range of books. The experience has led me to practice pronunciation, learn commands, songs and has boosted my confidence. I aim to build on this in PTE-2 where I can continue to practice and expand my vocabulary. 


Safonau/ Standards

Professional Experience Template 1: Year 4 Addition and Subtraction Lessons
Pedagogy Standard: Advancing: Progression in Learning
Pedagogy
· Four purposes for learners
· Progression in learning
· Managing the learning environment
· Assessment
· Differentiation
· Challenge and expectations

What did you do and why?
I planned and taught a series of Year 4 Mathematics lessons on addition and subtraction. This was a sequential development of learning assessing and building on prior knowledge. The selection and refinement of pedagogical approaches with the class and individual learners was developed through daily discussion and feedback with my mentor (see learning journal and lesson reflections in assets). This series of lessons gave me the opportunity to work on a number of professional standards but 'managing the learning environment' was my priority target (see Mid Term Review - Maths Lessons in assets). 
At the start of the lesson, following the advice of my mentor, the children were formed in a horse-shoe seating plan around myself and the whiteboard where the success criteria was shared. I used a 'whole class response' questioning technique using small whiteboards to calculate problems in order to assess prior knowledge (Sherrington, 2019). This also formed a 'hook' introduction starting with some easy problems to engage the children and boost confidence at the start of the lesson. If there were two or three children that were noticed struggling following the initial input I went back over the problem while the rest of the class were transitioning to their tables to ensure they had the confidence to proceed with their learning.
The class seating arrangement was changed after the first lesson and modified over the course of the block of lessons leading to increased engagement. This was not a written plan, but arranged by laying out the books on the tables prior to the lesson, informed by assessment from the previous lesson. The seating plan was modified from lesson to lesson in order to separate children who had a tendency to distract each other and put children in small clusters of similar attainment following assessment from the previous lesson. This allowed me to work more efficiently with small groups in order to address any challenges to the learning that needed to be overcome. The plan also allowed for the LSA to work with two children with ALN more efficiently and allowed for more room to move around the class, monitor the learning and assess work.
Assessment for learning took place throughout the lesson. At the start, in the form of questioning, and throughout using live marking, further questioning and peer assessment. When a common problem was identified, attention was drawn to the whiteboard to work on together in the form of a mini plenary. When necessary, I drew up a report after marking the children's work at the end of the lessons in order to get an overview of the learning. This was done to inform the planning of the next lesson including differentiation and seating arrangements (see Mid Term Review - Maths Lessons in assets). Success criteria was shared at the start of the lessons and at the end in the plenary (see Powerpoint in assets).
Over the course of the lessons and following discussions with my mentor I gained an understanding of how clear expectations are so important, almost like 'house rules' for the lesson. For example, regarding layout,  it was noticed how easy it was to forget how to write out a calculation, leading to confusion for the learner and difficulty in assessing the work. I drew up an example sheet to refer to if needed. This helped some of the children to check their work and over time the children could help each other as they knew what was expected.
I started using a Powerpoint presentation during the initial input that I could interact with. This made the input more concise and logical. When I noticed an issue with a concept that was being taught I tried to think of another approach to help.  For example, I noticed about half of the children found it hard to know when to carry ten over when using column subtraction. I researched methods and found the rhyme 'More on the top?​ No need to stop.​ More on the floor?​ Go next door​ and take ten more!​ Are they the same?​ Then zero is your game.​' This helped them to know what action to take and when learnt they could help each other (see Powerpoint in assets).
I made differentiated worksheets for two levels of attainment with additional calculations for when more challenge was needed (see example of differentiated worksheets in assets). This inspired and motivated some pupils who relished the opportunity to work on some more at the end of the lesson. One child had a one-to-one and was under assessment for having a learning difficulty. Individual work was planned (see lesson plans in assets) and incremental steps in knowledge were taken every lesson. During the initial teacher input I would set individual calculations to work on with the support of the one-to-one alongside the other pupils. If any pupils had completed their work successfully they were teamed up with other pupils who might need assistance with their work.
There were two children diagnosed with ADHD in the class. They both presented quite differently, one needed the support of myself and an LSA at times in order to stay on task and the other had a high attainment level but very low self-esteem. This came to light when a couple of questions were answered incorrectly and the child threw their book and ran out of the class in the blink of an eye. I was not aware at the time that this child behaved like this occasionally. I noticed that during the lesson she had been sitting on the edge of the class and I had missed checking her work in the busy classroom as I was assessing. In the next lesson I moved the tables and I sat her where I could make sure that I could check on her more easily and offer positive feedback and encouragement (see Mid Term Review - Maths Lessons in assets). 
The management of the learning environment was a crucial element in this series of lessons and was constantly modified throughout the lesson and over the block ultimately leading to an increased engagement and positive learning outcomes (see Mid Term Review - Maths Lessons in assets).
What have you learned?
In this experience I developed an understanding of how effective classroom management contributes to the learning of individual learners and the group as a whole; how differentiation for different levels of attainment is a key aspect to provide suitable levels of challenge and how assessment during and after the lesson allows the identification of  a learner's specific needs and leads to progression in learning through effective planning. 
In relation to the standards, this experience involved taking on board the needs of all learners in the planning and teaching, embracing the four purposes to engage and inform the learning. I became very aware of the incremental build up of knowledge and how the learner needs to be sure of concepts before moving to the next stage. I learnt that assessment is very powerful in all its forms but also needs to be acted on in order to inform the planning of subsequent lessons. Regarding the planning, the differentiation in the work needs to provide the right levels of challenge and needs to be monitored carefully to do this in so that the children feel motivated. Over the course of the lessons I learnt how clear expectations are very important in establishing the bench mark and when the children know what the expectations are they can be asked to help each other. I sought advice and support from my mentor after every lesson and took on board the advice which greatly improved my management of the learning environment as detailed above.

What next?
On reflection I feel there was a greater opportunity for more effective peer assessment and peer support. Following my assignment for module 7004 I have learnt that the skills needed for effective peer assessment need to be taught (Hattie, 2012) and so I would offer more coaching and scaffolding in order to facilitate this.
It came to light near the end of the block of lessons that one child was having difficulty with the concept of column subtraction with renaming. I had some concerns about the confusion over number formations, layout and number bonds and spent some time with the child at the end of the lesson trying to identify the barrier to learning. At this point I consulted with my mentor and we discussed setting differentiated work as there was evidently an issue. It was important to modify the level of work in order for the child not to feel disheartened and keep engaged. Very shortly after the child was screened and highlighted as possibly having dyslexia. I would like to learn more about dyslexia in order to understand more about how it affects a child's learning and what can be done in the classroom. This also applies to additional learning needs I encountered during the block, such as, ADHD, Behavioural, Emotional and/or Social Difficulties (BESD) and children with low self-esteem.



Professional Experience Template 2: Vulnerable Learner Sessions
Pedagogy Standard: Advancing: Blended learning
Pedagogy
· Four purposes for learners
· Blended learning experiences
· Listening to learners
· Sustained effort and resilience in learners

What did you do and why?
In Block 2 of PTE-1 I worked with the vulnerable learner groups in Nursery and Reception to undertake their home learning activities within school (see Nursery Photo Book and Reception Photo Book in assets). This can be broken down into two main areas of experience:
1. Working as a team
I worked with the class LSAs to teach, organise the class and provide feedback on Seesaw for class teachers and parents/guardians. This involved closely working together to prepare for the day's activities; planning the routine of the day; greeting the children; introducing the learning; teaching; and documenting and monitoring the learning.
2. Teaching small groups in discrete sessions
This involved teaching the home learning activities on phonics, mathematics and numeracy. The home learning activities were video lessons that were posted on Seesaw. They were prepared by myself, my mentor, my mentor's colleague and fellow student-teacher. They were planned individually for different attainment groups, then filmed every Friday and posted on Seesaw over the course of the following week. This meant that sometimes I was teaching my own lesson and sometimes lessons by other members of the team.

The groups were split based on levels of attainment and sometimes were one-to-one when necessary. This also included any inquiry work that was not being supported at home. This involved preparing the necessary resources and then teaching using  a variety of techniques such as songs, games and challenges. Evidence of learning and feedback was then posted on Seesaw for the parents/carers and class teacher to view (see examples of Seesaw posts).
My learning journal in assets highlights all of the activity undertaken with the vulnerable learners groups.
Due to the nature of the group most children had been identified as/or being monitored for having an additional learning need including: ADHD, ASD, Behavioural, Emotional and/or Social Difficulties (BESD) and speech and language difficulties. Pupil profiles were shared that identified a child's individual needs so this could be taken into consideration when teaching. When necessary, children had one-to-one input to further scaffold, support and encourage them.
It was the first time the children had been back into school following the lockdown so the well-being of the children was a high priority. Time was given for the children to settle in and explore their surroundings.  Time was spent talking to the children about who they were, what they liked, what they were interested in, playing with them and building a relationship based on trust. Children were also encouraged to help each other so that their confidence would increase and make them feel supported. Positive reinforcement was used to create a supportive environment for learning. Children started at different times over the block, with numbers increasing over the weeks, so this was an ongoing process.
In order to maximise participation and engagement the children's personal interests were used; challenges in the recorded lessons were sometimes adapted; timings were modified; and activities spaced out. I would encourage the children along the line of their interests, adapting the learning tasks to ensure their self-motivation and self-direction in their work. For example, one child's interest in making Pokemon characters out of Duplo was used to frame a number of activities, such as letters and sounds in phonics when naming the characters, and size comparisons and measuring in maths. A blend of approaches were used including: teacher input, play, group activities, individual activities, games, songs, video input and live online sessions.
Through effective collaboration and mutual support, the class LSA and myself worked to create a supportive and productive environment for the learners. I feel that this was due to the needs of the learners being identified and discussed at the outset and and approaches were adapted and modified accordingly. This provided the opportunity for learning and also contributed to the overall well-being of the class.

What have you learned?
In relation to the standards this involved working closely with my in-school colleagues, seeking advice and support to learn about the children in order to meet their needs affectively. I worked closely with the class LSA, sharing responsibilities, and developed a high quality relationship. We worked as a team, reflecting on out approaches, to give as much of a positive impact to the children as we could.
Regarding the teaching of the children outlined in 2 above, I have learned that the ability to be flexible and think creatively is a key aspect of teaching in Foundation Phase. The ability to improvise, while keeping the learning objectives at the forefront, allows the learners needs to be met and encourages participation and motivation. This can be related to a number of the pedagogy professional standards. The four purposes were leading the learner's experiences by building confidence, having fun in learning and were encouraged to be ambitious in their activities. The children were listened to, observed and understood in order to engage and encourage them in the learning. Learning tasks were adapted to ensure their self-motivation and self-direction in their work and a range of different approaches were used.
The experience, as a whole, also encompassed the leadership element of the standards. As a student-teacher taking part in in-school activities during the lockdown I had to demonstrate a high level of professionalism and awareness. This was due to the importance of keeping your colleagues and children safe during the Covid outbreak. This meant attending all meetings to keep up-to-date; following health and safety protocol; modelling good behaviour and being aware of any shortcomings. See End of Placement Review in assets for highlighted aspects that relate to the vulnerable learners groups and the teaching standards.

What next?
This was my first experience of working with children of this age (4-5 year olds) who have been identified as having Behavioural, Emotional and/or Social Difficulties (BESD) and I would like to learn more on early childhood development; assessment of the children who have these difficulties and interventions that are used in the classroom.
I have previously undertaken training on adverse childhood experiences and would like to explore this further and see what the links are between ACE's and BESD and what can be done to support the child and family. I will be able to attend the ALN conference on 8th & 9th March and will identify resources and further training that might be available. Following this I will compile a list of web links to resources that could be shared with my student-teacher peers.




Professional Experience Template 3: Reading Carousel
Pedagogy Standard: Refining: Managing Learning Environment
Pedagogy
· Managing the learning environment
· Recording and reporting
What did you do and why?
During Block 1 of PTE-1 one of my responsibilities was the reading carousel. This was the last session, at the end of the day when the children had come in from outside play. The main reason this has been chosen as a Professional Experience to comment upon is the techniques learnt for behaviour management. Initially, I found this a very challenging session but learnt to manage the learning environment more effectively over the course of the block following feedback and advice from my mentor (See Mid-Term Review in assets).
The session involved the children returning from outside play and transitioning to four activities:
1. Active Learn on the computers.
2. A written comprehension activity.
3. Group guided reading with myself.
4. Individual reading with the LSA.
The first three activities were in the classroom and the individual reading took place in the breakout space. The time was limited as the session took place between playtime and home time and was timetabled for half an hour. There was a lot to do in a short space of time so effective management of the learning environment was crucial.
My first attempts were a bit chaotic. The transitions was messy and time consuming, children were talking and asking questions and I found I had no time to listen to my readers properly. I sought advice from my mentor and put into place the following plan:
1. While the children were outside I set up the classroom. I arranged the tables as I wanted and the laid the books out separating children who might distract each other; or have been problematic to each other over the day; placing children together who might help each other and placing children nearer to me who might need an eye kept on them.
2. The children come in, washed hands and sat on their spots on the floor - positive reinforcement, recognising children who had completed what they've been asked to do, giving clear expectations.
3. I would direct the children, a group at a time, to their activity explaining what the requirements were. Any children who started to move before I'd finished speaking were called back. I slowed the process down, allowing each group to move quietly before the next one. This controlled transition and sped up the process without any confusion.
4. Clear expectations were stated and reinforced over the weeks so that it was clear what each group was doing and how they would act. This made it easier to check behaviour. I found I could ask the class as a whole, 'If you are on Active Learn, how are you supposed to be learning?' they would answer 'Quietly, with no talking and headphones plugged in.' 
5. Monitors were appointed at the end of the session for headphones, books and tables.
6. At the end of the session, if you weren't a monitor or helping you were expected to sit on your spot quietly waiting for everyone. Again, positive reinforcement was used to indicate who was following instructions.
Modifications were made over the block including the seating arrangement for the comprehension group that involved spacing the tables out and getting the children to work in pairs instead of a group. Overall, this structure progressively led to an improved learning environment allowing me to focus on the guided reading and the written assessments (see learning journal in assets).
As part of the guided reading, written assessments were made in the children's reading records to monitor their fluency, expression and understanding of the text and also note any problematic words. The assessments prompted discussion with the group about new vocabulary and how to use expression and punctuation. This formed part of the class teacher's records (see Reading Records in assets)

What have you learned?
This experience was a steep learning curve and allowed me to develop skills in effective classroom management and the necessity of effective behaviour management in order to facilitate learning.
Relating this experience to the professional standards, through effective collaboration with my mentor, seeking advice and acting upon it, I was able to improve the outcomes for the children. I also established a good learning environment promoting positive learning habits and behaviours. This allowed me to keep accurate, timely records of the learning that formed part of the class assessments (See Mid-Term Review in assets).

What next?

Given similar circumstances in the future I would assess the physical learning environment at the start of a lesson block, planning the seating arrangements before starting an activity and immediately appoint monitors to help with transitions so that every knew their role and what they should be engaged in. Further reading and observation of classroom management and behaviour management would add to what has been learned during this experience. I would like to increase my repertoire of techniques that can be used for different situations and groups. I can complete reading 'Running the Room' by Tom Bennet and have been recommended to look at  https://www.teachertoolkit.co.uk for further ideas.



Part 2: Critical Reflection
Word Count: 2196

Introduction
In two of my PTE templates it has been highlighted that I need to learn more about children who have well-being, social and emotional difficulties and the effects this has on teaching and learning. On my placements I have encountered children with a range of social and emotional difficulties, from low self-esteem to those who have been identified as having Behavioural, Emotional and Social Difficulties (BESD). Therefore, further research has been undertaken about what causes these difficulties, how they effect behaviour and the role of health and well-being in the curriculum, particularly social and emotional development. This is in order to gain a greater understanding of how social and emotional difficulties can affect a child’s learning and what can be done in the classroom to support their development. As a result it is hoped that strategies and pedagogical approaches can be learnt that will inform practice.

This area of research relates to many of the professional standards under Pedagogy that have been highlighted in part one one the assignment including: the four purposes for learners; blended learning experiences; progression in learning, managing the learning environment; differerentiation; challenge and expectation and listening to learners. It also relates closely to the twelve pedagogical principles from Successful Futures, specifically, ‘good teaching and learning supports social and emotional development and positive relationships.’ (Donaldson, 2015, p.69)

Critical Discussion of Chosen Aspect
Over the last few decades there has been an increasing emphasis on the importance of the social and emotional well-being and the mental health of children and young adults (Frederickson and Cline, 2015). This is due to growing international awareness of two main aspects of mental health and well-being. Firstly, how a poor state of emotional well-being in a child may lead to more serious, long term mental health and behavioral problems (WHO, 2013). Secondly, how a good state of emotional well-being means the child is happy, productive; can cope with daily stresses; and manage their thoughts, emotions and relationships (Frederickson and Cline, 2015).

The World Health Organisation (WHO) suggest that factors such as socio-economic status, poor health, abuse, neglect and discrimination all contribute to poor mental health (WHO, 2013). The Welsh Government document Thinking Positively adds to this, saying that, divorce, separation, bullying, moving home or school, the birth of a sibling or taking on a caring role can all affect mental well-being (Welsh Government, 2010b). These experiences range in severity with some life-changing events being classed as Adverse Childhood Experiences (ACE). The greater the number of these experiences a child has, the greater the negative effect on a child’s mental health (Welsh Government, 2010b).

In the classroom, children who are having social and emotional difficulties can present with a range of behaviours.  Frederickson and Cline (2015) describe children with emotional and social difficulties as displaying challenging, disruptive behaviour and/or being withdrawn or isolated. Other signs can include: restlessness; inactivity; lack in concentration; being easily distracted; frustrated; anxious; attention-seeking; avoiding telling the truth; shouting; crying and failing to finish work (Welsh Government, 2012). However, these behaviours can also be indicators of other additional learning needs such as ADHD or ASC (Frederickson and Cline, 2015) so should not be considered in isolation.

Over time there has been a shift from a reactionist approach to behaviour issues to a greater understanding of the links to mental health and well-being (Banerjee et al. 2016). The classification of Behavioural, Emotional and/or Social Difficulties (BESD) as an Additional Leaning Need - when the behaviours are persistent and intense - encourages more affective solutions than the historic disciplinary approaches that react to behaviour instead of the underlying causes (Frederickson and Cline, 2015).

In Wales and England there is a four-tier intervention system to help children who are experiencing emotional, social and mental health problems (Welsh Government, 2010b; National Assembly for Wales, 2001). The level of intervention increases according to the child’s need. The entry point would normally be Tier 1. This is provided by schools, doctors surgeries, health visitors and nurseries and is concerned with advice, support and early identification. Tier 4, at the higher level of need, would entail specialised services including in-patient admissions and residential schools.

For the class-teacher most of the daily practice would be concerned with Tier 1 with the emphasis on prevention. Teachers would also be involved within the other tiers where health professionals, such as, child pschcologists and therapists are involved (Welsh Government, 2010b). This is developed as a graduated response in consultation with parents/carers and the school Additional Learning Needs Co-ordinator (ALNCO) (Welsh Government, 2010a).

Primary schools, along with other educational settings have been identified as playing a key role in promoting emotional well-being and good mental health (National Assembly for Wales, 2018). Health and well-being is embedded into the new curriculum for Wales. It forms one of the six areas of learning and experience (Welsh Government, 2020a); it is mentioned in one of the guiding pedagogical principles ‘good teaching and learning supports social and emotional development and positive relationships’ (Donaldson, 2015, p.69); and is one of the four purposes of the curriculum: ‘to develop healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Donaldson, 2015, p.29). Core elements of the health and well-being curriculum guidance include: recognition of feelings and emotions; how these can change; being empathetic; development of well-being; and the impact our actions have on other people (Welsh Government, 2020a).

Donaldson refers to the embedded naure of health and well-being in the curriculum saying that ‘Pedagogy that supports social and emotional aspects of learning is important across every aspect of the curriculum and is integral to pursuing the curriculum purposes.’ (Donaldson, 2015, p.70). He refers to the OECD report Innovative Learning Environments referencing that children ‘…learn better when they experience positive emotions’ (OECD, 2013, p.165).

Boekaerts (2010) also discusses the interconnected nature of emotions with learning, explaining that positive emotions signal fulfilment, belief that you are doing well, you can deal with a situation and are open minded. On the other hand, negative emotions signal that something might be wrong, that the situation is hopeless and can lead to anger, frustration and disappointment.

The feeling of hopelessness mentioned above is also discussed by Hattie (2012) saying that teachers have to consider the self-attributes that learners bring to a lesson. As well as positive, constructive attributes there are also negative ones, such as, hopelessness. The teacher needs to be aware of the learner’s individual responses and way they are thinking in order to improve the chances of a positive outcome. For example, a child who feels that a task is hopeless and has low self esteem may be helped by improving their capacity to reflect or problem solve, therefore increasing their resilience (Welsh government, 2010b).

Boekaerts also states the importance of emotional awareness for the teacher:

‘Emotions have diagnostic value for the teacher because they reveal under-lying cognitions, commitments and concerns. Teachers need to be aware of their students’ motivational beliefs and be sensitive to their emotions as this information can inform the design of the learning process.’
(Boekaerts, 2010, p.95)

Therefore, as well as the children becoming more aware of their own emotions and responses, which has a positive effect on learning, the teacher also has to be aware of the children’s emotions in order to refine their pedagogical choices and inform their planning. Coe et al. (2020) reinforce this, suggesting that well-being and awareness of emotions are key components in creating engagement and student motivation. This forms one of their four priorities to enable effective learning.

There are many programmes to promote social and emotional competence and well-being that are designed for a range of age groups, for both in-school and out-of-school delivery (Clarke et al. 2015). Frederickson and Cline (2015) outline four main type of programmes. These are: Universal preventative programmes at school; Selected intervention/prevention initiative for high risk groups; Individualised intervention programmes and Interventions focused on the peer group. Of these, Universal preventative programmes at school is the most suitable to discuss, as this is most pertinent to the student-teacher and classroom practice.

Evidence points to the positive outcomes that universal programmes have when taught by staff within the school, in both in primary and secondary education (Clarke et al. 2015; Frederickson and Cline, 2015). They point to consistent evidence of not only positive gains in social and emotional well-being but also academic performance (Clarke et al. 2015). A well known example of this is the Promoting Alternative Thinking Strategies curriculum known as PATHS. Other programmes for primary schools include: Friends, Zippy’s Friends, Roots of Empathy, Bounce Back, Lessons for Living, Circle Time and Rtime (Clarke et al. 2015).

However, we are in a period of transition and the direction in Wales is not to see the teaching of skills in emotional well-being as an ‘bolt-on’ programme but to make it fully embedded into a school’s everyday curriculum (Banerjee et al. 2016; Donaldson, 2015). This is further reinforced in the report Mind Over Matter, saying that a preventative approach should not be just a taught component but has to be part of the whole philosophy of a school (National Assembly for Wales, 2018).

The positive outcomes of the taught programmes are not being overlooked but recognised as having more to offer if taken further into a whole-school, universal, embedded, integrated approach. Banerjee et al. (2016) argue that the programmes should be connected to the school as a whole in order to become part of its structure including pupils, staff and the wider community. Clarke et al. reinforce this, saying that ‘the embedding of social and emotional skills development programmes within a whole school framework is critical to achieving sustainable change’ (Clarke et al. 2015, p.98). However, government guidance does not explicitly state the formal programmes should not be used, only if they are, they should be evidence based and match the school’s needs closely (Welsh Government, 2020b).

There are many opportunities for developing social and emotional development into day-to-day practice including: morning greetings and home time; learning through play (Welsh Government, 2012); role-play (Petty, 2014); school gardens and food plans (Page et al. 2017) and opportunities to care for pets and plants (Welsh Government, 2008). The guidance document Personal and social development, well being and cultural diversity (Welsh Government, 2008) lists many practical examples of classroom activities that promote emotional and social development that also includes moral and spititual development. Other ideas include outdoor activities such as forest schools, drop-in or time-out spaces and weekly timetabled well-being activities. (Welsh Government, 2020b)

Banerjee et al. (2016) suggest that group work, especially in primary schools, can be integral to enhancing social and emotional well-being if the children are taught the right skills of how to work together effectively. Another aspect of integrating social, emotional well-being into the curriculum is in the quality of dialogue between teacher and student, and students with each other (Banerjee et al. 2016). This is discussed by Hattie (2012) and and Coe et al. (2020) and both emphasise the need for teachers to listen to the learners in order to support them, so they can plan appropriately, improving outcomes and social and emotional well-being. Hattie (2012) also discusses the need for teachers to coach pupils in how to work with their peers effectively, refining their listening and questioning skills, which in turn improves their ability to empathise and increases resiliance. Banerjee et al. also discusses the importance incremental progression rather than on fixed outcomes as this also promotes resilience and growth mindset. They continue to say:

there is a sound basis for situating work on emotional health and well-being within the context of pedagogical practices that support pupil autonomy and self- efficacy through promoting greater pupil choice and focusing on mastery of learning tasks rather than performance outcomes and social comparison goals.
(Banerjee, R. et al. 2016, p.39)

All of the above are key aspects of pedagogy: group work; dialogue, questioning, listening to learners’ needs, pupil choice, setting learning objective, learners leading learning and incremental progression. It might be said that all of these features can be seen in the Curriculum for Wales Guidance (Welsh Government, 2020a) and also echoed in the current professional teaching standards.

Conclusion
In conclusion, the evidence suggests that the meaningful integration of the promotion of social and emotional well-being involves a deep consideration for the teacher that covers all aspects of pedagogy in response to the needs of the learners. It could be argued that the challenge in Wales is to transfer what has been learnt from universal preventative social and emotional well-being programmes and combine this with evidence based pedagogical approach in order to transition to the new curriculum in 2022 in order to fulfill its ambition.

This research has provided a greater understanding of the current context of health and well-being within primary education. It has also highlighted the opportunity and significance of having social and emotional development as part of the main curriculum, embedded within school culture and intertwined with effective pedagogy.

Following this assignment the outcomes will feed into the Innovation category of the professional standards under the strand ‘Developing new techniques’ where ‘Research on cognitive, social, emotional and physical development has a positive impact upon pedagogy’.
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