ECAD6007

While being part of the education community, it is important for teachers and those working in education to be critical and reflective practitioners to develop professionally. Avigitidou (2020) suggests that teaching practitioners need to link theory, research, and practice to developing their professional progress. Understanding theory and research will allow practitioners to take a non-bias account on pedagogy beliefs and allows practitioners to see a well-rounded perspective of the process of learning and teaching approaches. 
The assignment will demonstrate continuous professional learning and to demonstrate this, a reflection of a critical incident will be analysed. A critical incident can be described as important moments in a teacher’s professional life that can impact the individual to re-think and clarify aspects of work. (Crowhurst, 2018) and different themes will be discussed including EAL (English as an additional language) and inclusion. Inclusion is ‘the action/state of being included within a group or structure’. Inclusion also means the practice of provide equal opportunities and resources for those who might be excluded or marginalised (Oxford Learners Dictionaries, 2022). However, if the concept of inclusion means that those who are excluded will get equal opportunities, this could suggest that those individuals are receiving opportunities that does not fit their needs. Therefore, the concept of equity is more suitable to be inclusive. Being equitable suggests that those who are marginalised or excluded are given opportunities based on their strengths and needs (Duclos, 2006).
Critical Reflection
Critical reflection can be a complex concept but as professional in a constant developing profession, it is vital to be critical of own practice. As human beings, emotion and logic can drive an individual to make decisions and choices. Therefore, to become reflective, it is important to put aside bias emotions and use own logic to distance from decisions that may be made subconsciously, which is also known as reasoning. Another reflective component that practitioners may do is creating hypothesis and discovering whether it is true or false which will lead to sound conclusions. Moreover, the more unbiased the practitioner is, the more accurate the results will be. Pragmatism is another reflective aspect which refers to the consistent need to experiment and explore new ways of doing things (Bassot, 2016). It is suggested that practitioners who are reflective and would like to develop professionally should possess one or more of these components. 
A suggested a model of reflective practice which will encourage practitioners to become reflective and critical within their teaching. The model consists of stages and the first stage is to apply practice to the classroom. This will be done before a reflection has happened. This way, practitioners can identify challenges and gaps in teaching which could be investigated. The practitioner in the next step will then need to reflect on practice and possibly speak to colleagues and research different approaches to improve practice. The next stage will demonstrate what the practitioner has learned when they apply new and improved approaches in the classroom. After this has been done, the practitioner should reflect again and look for improvements. Moreover, the practitioner could analyse different aspects of practice and how it could be applied to different areas of school life. The stages are demonstrated as a looping diagram where reflection and practice continue to improve, and professional development is consistent (Suter & Rushton, 2012). The literature suggests becoming a reflective practitioner is an ongoing cycle. The model also suggests that learning is a continuum and does not stop when a practitioner is professionally developing. 
Tripp (1993) suggests a reflective model for professional practice in the classroom. Tripp suggests that a critical incident needs to be identified during observations. A critical incident means evaluating an incident which could be of significance to further evaluate and reflect on in the classroom. According to Tripp’s reflective model, a practitioner must observe a situation and create critical incidents. After that the practitioner must then respond by reflecting on the critical incident and planning next steps. Once the response has been planned, the practitioner should implement the response. The practitioner can then observe the effects of the response and create new critical incidents to then reflect. 
Suter & Rushton (2012) and Tripp (1993) identify steps to becoming a reflective practitioner. Both reflective models show a continuum of the stages and demonstrates consistent learning throughout professional practice. The models show a cycle of reflecting practice and finding situations where appropriate to reflect on which creates a response to implement in the classroom. 
The professional teaching standards of Wales demonstrate the importance of continuing professional learning. The description of meeting this teaching standard is to use the professional learning passport (PLP) which influences the ongoing critical reflection and learning of the teacher (Welsh Government , 2019). Moreover, the teaching standards demonstrate that professional learning is a continuum rather than a process that stops. The document demonstrates that continuous professional learning is essential and being a critical reflective practitioner aids the process of continuous professional learning. 
Observation (context) 
Following BERA guidelines (2019) the school’s name will not be shared, and the names of children will not be named. To gather information for the assignment, observations were made to analyse a range of critical incidents. The school that was observed will be known as ‘School X’. 
School X is part of the Swansea City Council and has 580 pupils enrolled. School X has a speech and language facility. Approximately 30% of pupils are eligible for free school meals which is above the national average of 19%. (Estyn, 2017). On the STEER booklet, the critical incident that has been chosen to analyse is presented under ‘Record 2’. In summary the critical incident took place in a Year 2 classroom.
 The observation focuses on two children who are refugees and EAL but the children at very early stages of learning English. The two children were not focusing on the task and were on opposite ends of the classroom. The teacher asked them to write the number ‘24’ while doing actions for the word ‘write’. Child A understood and after writing down the number, child B starts communicating with child A in their first language. The teacher draws both of their attention to a white board and says ‘work’. The children both go back to wondering their eyes around the classroom. After ‘1 minute left’ is announced, the teacher walks over to child B and writes what the child needs to complete on the translation app. The teacher then goes over to child A and shows the same instructions on the translation app. Both children nod and understand what they need to do. After they had written one answer on their board, the teacher announces that ‘time is up’. 
END OF OBSERVATION 
Links to Donaldson’s four purposes
Identified in the critical incident include children who are EAL and themes of inclusion. The Welsh Government have acknowledged the four purposes should be used as every school’s starting point and aspiration. The four purposes are ambitious and capable learners, ethically informed citizens of the world, healthy confident individuals, and enterprising creative contributors.  Each of the four purposes have several statements which underpin what defines each purpose (Welsh Government, 2022). 
Ambitious and capable learners who are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts link to children with EAL. To understand the English language in an English medium school is important to understand what is being taught. Therefore, supporting children with EAL to overcome language barriers is important for the children to understand learning in the classroom. When the children overcome the language barrier, they will then be able to apply their knowledge to different contexts. This could be social interactions as their confidence grows with learning the English language. This could also mean applying knowledge to different areas of learning which will create a deepening understanding and meaning to knowledge. 
Ethically informed citizens who understand and exercise their human and democratic responsibilities and rights. Every child should understand the importance of their child rights but to understand their rights which may not be said in their first language. Therefore, this shows the importance of understanding English as a language. This statement also links to themes of inclusion. The UN convention on the rights of the child discusses various elements including, safety, belonging, health, education, identity, and respect (Unicef, 2022). Furthermore, the rights of the child are for every child and should be celebrated and acknowledged by schools regardless of any disadvantaged characteristics. 
Another four-purpose statement believed to relate to the critical incident surrounding EAL is ‘ambitious, capable learners who can communicate effectively in different forms and settings, using both Welsh and English’ (Welsh Government, 2022). It is imperative to acknowledge that without being able to accomplish this statement linked to the four purposes, the individual may not be ‘ready to learn throughout their lives’ (ibid,2022). Therefore, nurturing and supporting children with EAL is significant according to the Welsh curriculum due to being an importance of the individual speaking and effectively communicating through Welsh or English. 

Literature review
According to Welsh Government (2015), has identified 7 percent of children in Wales need support as EAL pupils. The report showed the proportion of English language learners start off with little to no English has grown by 24 percent and is predicted to increase throughout the years. The report demonstrates the need for support for children who are EAL pupils and implies the population of EAL pupils with little to no English is increasing. However, the report was published in 2015, since then improvements may have been made in schools to support pupils who are EAL. However, the report does demonstrate an incline in EAL pupils, which therefore could suggest the need for more support and resources to assist pupils. Considering the Welsh Government report regarding EAL pupils in Wales, it shows the demand for support in schools for EAL pupils. Therefore, to understand how to effectively support EAL pupils, it is important to review literature that demonstrates the learning of EAL pupils. 
Welply (2023), suggests that when supporting pupils who are learning English in an English medium school, what is meant by inclusion within the school needs to be identified clearly. As practitioners have varied views on what is meant by inclusion, inconsistencies are prominent throughout the school which may lead to inequalities. Furthermore, continued professional development amongst practitioners is essential for supporting EAL pupils who face negative stigmas. 
Stewart, et al., (2022) considers home-school partnerships for EAL learners in primary schools. The barriers identified were practitioners need to be more inclusive to parents of minority ethnic backgrounds. Stewart et al., (2022) found some practitioners were stereotypical when discussing certain ethnic groups. Therefore, practitioners in the school need to differentiate expectations and beliefs. Once this barrier has been overcome, there will be a positive correlation between parent involvement and pupil attainment. 
A possible barrier for EAL children is there may be little to no opportunities to practice English outside of school. This proves to be especially difficult for children whose family speaks little to no English as this creates limitations to speaking English at home. Speaking English within the community is important for developing a true sense of community and culture for the EAL children (Wright, 2006). It is important that as practitioners, we must professionally develop ways to prompt English language speaking outside of the school environment.
When we look at the explanation why children have moved countries, there could be many reasons. One of these reasons could be the child is a refugee. The United Kingdom has granted access to a number of refugees from countries of conflict which includes Syria (Ostrand, 2015). The Ukrainian war has left families to seek safety in other countries including the United Kingdom. Although refugee children may not speak English as an additional language or they are starting to learn the language, it is important to consider the mental health implications and trauma these children may have experienced coming from a country experiencing war (Hodes, 2022). Therefore, it may become a significant barrier to learning English as an additional language for the child who is experiencing trauma and has poor mental health. This prompts the question of how can practitioners support EAL pupils with trauma if these pupils do not speak English? 
The learning of a second language would most effectively be done with minimal pressure and time to learn the additional language. This will result in having positive values for the additional language and also remembering and valuing their first learned language. On the contrary, learning a language that is rushed and puts pressure on the individual to learn the second language, the individual may experience a loss of cultural or ethnic identity (Baker, 2001). Therefore, when an individual is learning a new language in school, it is essential that the pupil does not feel under pressure. Learning a new language without pressure may allow the pupil to have a strong sense of value to both languages. 
Various methods have been explored to support the learning of additional languages. One method is total physical response (TPR). Total physical response is a learning strategy where the teacher gives commands in the additional language and the learner will need to physically respond to the command showing they have understood. For example, the teacher will say ‘sit down’ and the learner will need to sit down. As the learning develops, commands will be said in sequences, such as ‘pick up a pen and paper, sit down, look up’ (Mühren, 2003). The advantages of using TPR method is children seem to be more engaged with learning English as an additional language and inspires enthusiasm of learning a new language. Using the TPR method helped reduce pressure of learning a new language for learners. The key to the TPR method is for the learners to listen and respond physically to tasks, therefore using TPR for learning an additional language can improve listening and speaking ability. The nature of learning through TPR can be ‘funny’ which is more enjoyable in the classroom (Shi, 2018). 
Using the TPR method has increased the ability to learn English for young children. The TPR method helps children feel confident in their ability to learn English. TPR encourages the learning of new vocabulary and with new vocabulary, the children felt comfortable to practice learning English as an additional language (Nuraeni, 2019). This confirms TPR encourages children to use vocabulary with confidence. An addition to this research, Sariyati (2013) implies using TPR as a method to teach English vocabulary at an elementary school proves to be effective. Using commands and imbedding them into the classroom showed significant improvement in the English language. 
TPR is more effective for learning new vocabulary of an additional language compared to another method of additional language learning called audio-lingual method ‘ALM’. Since TPR is more enjoyable and less stressful for learners, TPR seems to be more effective for learning new vocabulary (Ekawati, 2017). On the contrary, ALM is a behaviourist approach for learning an additional language. ALM was developed in the 1950s and is taught by using dialogues and pattern drills that students need to repeat. The idea of repeating these drills and dialogues is for the additional language dialogues will become forms of habits. Using ALM will present opportunities to perform what has been learned and is primarily orally based (Cagri Tugrual, 2013). Ekawati (2017) does suggest that although TPR is more effective for learning new vocabulary of an additional language, ALM is effective for forming habits and it is a quicker way of learning language regarding patterns and drills.
The advantages of using ALM is this strategy emphasises the use of oral skills. Learners need to be attentive and while listening to dialogue, learners can hear correct pronunciations. Learners using ALM will get a truer sense of how native speakers interact verbally and therefore may understand culture and slang words that are used during daily life. The negative implications of using ALM is for a lot of learners, it can be ‘dull and tedious’ (Rahmen & Melhim, 2009). Comparing to the TPR method, ALM is not as engaging for learners. However, repeating dialogue and drills supports pronunciation. Furthermore, this would suggest that teachers who are teaching English as an additional language should be native and have experience of using the language to effectively teach the dialogue and pronunciation. 
Although it was suggested ALM is not as effective than TPR method for vocabulary, having a model only approach for English as an additional language will introduce new vocabulary and grammatical structures. Moreover, it is understood that using ALM is an effective way to teach dialogue in a different language, but it is not engaging for learners due to the constant drilling and lack of involvement for learners in early stages of learning the new language. However, suggestions for improving this strategy provides learners with additional communicative and grammatical activities so the learners can be more involved in the learning (Bidenko & Bespalova, 2017). 
To make ALM more interesting for children, speaking activities need to be interesting to motivate students. One suggestion is to use role play to engage students. The teacher asks the pupils to memorise dialogue and the learners need to repeat the dialogue using role play. It is also suggested that the role play or other interactive activities should link to real life interactions (Nita & Syafei, 2012). 
The literature surrounding both TPR and ALM methods of learning a new language can be applied in schools for EAL pupils. In summary, TPR can be interactive and engaging for pupils. Research suggests TPR is effective for learning new vocabulary and helps learners become confident when using an additional language. The ALM is an effective way to learn an additional language when learning sentence structures and new vocabulary. However, the ALM approach can be boring, therefore, it is important for practitioners using ALM explore ways to make the learning engaging and fun for pupils. 
Nita & Syafei (2012) discuss using role play and other real life interaction activities to assist learning through ALM. Foley et al., (2013), suggest using hands-on approaches to support the learning of English as an additional language. According to Welsh Government, 2019, part of a teacher’s advancing pedagogy is using ‘real-life, authentic contexts.’ Therefore, creating activities that link to real-life interactions is good practice as learners will initiate, drive, and reflect on real-life experiences which can reinforce prior knowledge and develop learning.
Reflection
Reflection is an important learning tool for developing future practice in professional education. Reflecting helps identify and develop new skills for further professional development (Atikins & Murphy, 1993). Nevertheless, reflecting on literature will help identify the key issues to EAL pupils and will lead to a discussion of future effective practice. 
The first barrier identified in the literature review regarding EAL learners is inclusion. Apparent themes to inequalities was practitioners had various perspectives of what is meant by inclusion and stereotypical views were noticed regarding ethnic minority groups. A potential solution for this barrier is to collaboratively discuss and agree policies that apply to the key terms and inherit practitioners’ views (Ryan, 2001). In this instance, a discussion of what is meant by inclusion will need to be discussed by practitioners and agreed to implement good practice of inclusion. Having these discussions with create negotiations of the term ‘inclusion’ and by the end of discovering the term, there will be a mutual agreement of the term ‘inclusion’. 
Schools need to adapt a whole-school approach to support EAL children’s academic learning and well-being. Working with agencies such as charities that support trauma and well-being for EAL refugees is efficient practice to analysing the support they need in and outside of school (Taylor & Sidhu, 2012). Having a whole-school approach rather than categorising pupils creates a sense of belonging for pupils in the school. Pupils feel more comfortable sharing and expressing their culture in addition to embracing the school or community culture (Ekins & Grimes, 2009). As part of reflecting on inclusion and EAL pupils, it is important that I embrace the whole-school approach and look for new ways to commemorate different cultures and celebrations that children in the school may have. 
A school that has ‘an inclusive ethos and culture promotes pupil participation’ (Estyn, 2020). This suggests embracing a various range of culture and ethnic backgrounds creates an environment where children feel involved and can contribute to their own learning. Therefore, this results in higher participation within the classroom and the school community. 
Another theme that has the potential to be a barrier for EAL pupils is trauma and oppression. This may only apply to some pupils with EAL; however, it is important to understand how we can support EAL pupils who have trauma. Alisic, et.,al (2012)  suggest teachers find it difficult to support children with trauma as teachers may get too emotionally attached and feel they do not have enough knowledge or training surrounding trauma-informed practice. Although this literature does not refer specifically to EAL pupils and trauma, it is important to recognise practitioners struggle with supporting pupils with trauma in general, without the language barrier. 
Estyn (2019) examines a school in Wales that has an effective trauma-informed programme for pupils. The programme consists of practitioner training to support pupils in a trauma sensitive way. The school worked in partnership with the NHS clinical psychologists to consider what trauma-sensitive, compassionate school look like? The programme involves constant adaption of practice to suit the needs of the individual while modelling healthy relationships and positive experiences. 
Estyn highlights the importance of working in partnership with different organisations to get an effective strategy for trauma-informed practice. The article does not go into detail about the programme. However, the article highlights the importance for practitioners to be consistently adapting practice to suit the needs of the pupils and undergoing relevant training to support pupils. This links to being a reflective practitioner as teachers are reflecting on practice and seeing how practice can be improved within the classroom. 
Teachers can facilitate learning in the classroom and for EAL pupils, the individual should be encouraged to interact and experiment in a relaxed and safe environment. The teacher can encourage the pupils to have rich conversations surrounding a topic. However it is important the EAL pupil’s voice is heard and appreciated like the other pupils in the classroom. Teachers can support new language by modelling language and using repetition (Dagarin, 2004). Dagarin demonstrates the importance of the teacher as the facilitator. The teacher can support and encourage interactions in the classroom. Therefore, it is important teachers with EAL pupils are put with other peers in the class to engage in English conversations but build meaning into the conversations. The teacher is responsible for modelling the language for EAL pupils. This links to the ALM and TPR strategies of the EAL pupil listening to the teacher and repeating the language drill to create sentences which encourages the learning of new vocabulary and sentence structures. 
Conclusion
Recognised is the rise of EAL pupils in Wales with little to no English. With the increasing number of EAL pupils, it is important that practitioners can support pupils learning English as a new language. Methods such as ALM and TPR are important to develop language learning. Furthermore, these methods should be engaging for pupils to assist participation. Practitioners need to consider other implications of EAL pupils such as inclusion, trauma, and opportunities to speak English outside of the classroom. As discussed, there are few suggestions of how to start overcoming these barriers, but more professional development is needed to further research and understand how to support EAL pupils with additional factors. Understanding the importance of what it means to be a reflective practice prompts the need to support EAL pupils with commitment. Practitioners should create a welcoming environment for pupils with plenty of opportunities to speak English as an additional language but create a learning environment which supports and celebrates cultures which will support their sense of identity. This assignment has helped me to understand the importance of professional reflection and development which allows me to realise professional development does not stop. 
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