ECAD6007 Assignment – James Coughlin

A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

     I’m sure if you asked a student teacher or a teacher of 25 years why they wanted to go into teaching, their answer would revolve somewhat around wanting to change lives or have an impact on a child’s life. At the base of it, we become teachers to help students, teaching them not just the subjects on the curriculum, but values and ideas that they can take with them to their adult life. The Foundation for Critical thinking defines it as “Critical thinking is the intellectually disciplined process of actively and skilfully conceptualizing.” (The National Council For Excellence In Critical Thinking, 1987) Critical evaluation plays a big part in not just how we improve our pedagogy and teaching methods, but how we really find our identity as teachers. In this essay, it will be looking at the role of critical reflection in teaching practice, drawing from observations at a school in a network in Wales. Secondly, there will be a dissection of critical incidents that have been observed in a school setting, and key themes from these will be analysed to delve deeper into the methods to form a literature review. David Tripp (2011) describes a critical incident as being something that can be formed, but also can just happen in front of you. It is not something along the lines of unfound gold but depends entirely on our view of the situation. Effectively it is an interpretation of the significance of an event. 
          As mentioned earlier, you can make the assumption that critical reflection and improvement come hand in hand. Not only from a teaching stance, but you could argue to improve you need to be able to develop a mindset of knowing where or how to improve. According to Donald A. Shon’s model of reflection (Shon, D. 1983. The Reflective Practitioner) his argument is that there are three levels of reflective activity. “Reflection in action” is the idea that you reflect on the situation as it happens, almost “think on your feet” and you will then learn from this. Secondly, “reflection on action” is using the time after an event to analyse, review and evaluate the situation. Thirdly, it then moves onto “Knowing in action” which is the idea that with the knowledge gained you subconsciously do the skill or action without knowing it. With regards to most new teachers, you could argue that reflecting whilst teaching would be something that they should aim towards, as they will still have knowledge gaps from lack of experience or being new to the job. The reflecting afterwards is something that will in time aid them to continuously develop their skillset. This model is interesting, and it is a very thorough model from a critical reflection perspective and covers a lot of areas. How this suits the teaching profession is that you can develop your knowledge about teaching methods, theories, and ways to manage a classroom; but there will always be situations that occur that can catch you off guard. The idea is that you will aim towards the “Knowing in action” part of the model, as you get more hands-on experience and gain the skills whilst teaching your students. Your broader knowledge will in time help you to react to situations more effectively. Another model to look at is Gibbs’ reflective cycle (1988). This is a six-step process which helps you learn from your experience and then create an action plan to address your weakness. The six steps include, the description, the feelings you have, evaluating the experience, analysing it, concluding what you learned and then having an action plan in place based on your conclusions. This model is simple to use, and it helps you use your experiences and develop over time at your own pace. Over time it will help you to gain a more authentic judgement, as the process asks you to question yourself thoroughly. For example, if you were a new teacher struggling to manage your time effectively, you could use this model to really get a sense of why you are struggling and from there create an action plan to manage it more effectively in your next lesson. The need for reflection in teaching practice is addressed in the Professional Teaching standards of Wales (2019). This follows 5 key areas that describe the features that all teachers should possess. These standards are designed to set expectations for teachers to consider and then enable teaching practitioners to reflect individually on each individual area of these standards. There is also an emphasis on reflection in the new curriculum of Wales, which has been created by Professor Graham Donaldson, which will come into effect next year. This curriculum “Curriculum for Wales guidance” (2022) encourages reflection in practice. Throughout the teaching progression steps it outlines the need for practitioners to use reflection as a tool to develop their knowledge over time not just through reflection but also through self- evaluation. 
       Due to my lead school having issues out of my control, I observed a lesson at two schools; one of which I will be drawing upon for my critical incident and the other will be included in my appendices. Throughout I will be following BERA guidelines (2018) “Researchers should recognise the entitlement of both institutions and individual participants to privacy and should accord them their rights to confidentiality and anonymity.”
  My first observation took place in a mixed-gender English medium school located in Barry, in Vale of Glamorgan County. Currently, there are 471 pupils in the school aged from 3-11, including 65 part time nursery pupils. Around 36% of pupils receive free school meals which is above the average in Wales of 19%. The school identifies 31% of pupils as having additional learning needs; this is higher than the national average of 21%. (Estyn, 2017) Nearly all pupils are of White British ethnicity and come from homes where English is the main language (Estyn, 2017). The school was a pioneer school and worked closely with the Welsh government and other schools on the new Curriculum of Wales. (Estyn, 2017) My second observation took place in a mixed-gender school, also located in Barry, in Vale of Glamorgan County. Currently, there are 180 pupils in the school aged from 3-11, including 22 part time nursery pupils. Around 62% of pupils receive free school meals which is above the average in Wales of 19%. The school identifies 15% of pupils as having additional learning needs, and this is below the national average of 21%. (Estyn, 2017) Most pupils are of White British ethnicity, and very few pupils speak Welsh at home.(Estyn, 2017). 
  The first observation and critical incident occurred in my first school; I will call this School A. It was in the morning around 9.30am in a year 1 maths lesson. The teacher had the children sitting in front of her, positioned around a whiteboard. They were doing an interactive Maths lesson, and they were looking at some simple equations like 1 + 1 = 2. The lesson had them up and down on their feet regularly on the spot, clapping and making finger actions to the numbers. The children were following what the teacher did and were engaged with minimal chatting amongst themselves. One of the children (Child A) was not in his correct area and was not paying attention to the teacher. She then told him to get back onto his spot and pay attention to her. He then said “I’m never doing this ever again” raising his voice whist he said it. The teacher then replied “Well, you will be doing this every day” The child then stamped his feet and turned his back to the teacher. After a few minutes of not interacting with the lesson, he then (after witnessing that his peers were interacting well) turned around and briefly began interacting with the lesson again. When the rest of the group stood up following the teachers' commands, the child refused to do so, putting his fingers in his ears and making noises. The teacher, seeing that he was not only refusing to participate but also interrupting the class, spoke directly to Child A, briefly stopping what she was doing. She told the child that if he didn’t engage with the class, he would lose 1 minute of his own play time for his actions. As the class task then changed to the children using whiteboards, the child began to engage more with the class. This seemed to have made an impact on the child as he did engage with the rest of the lesson, albeit he did still look slightly hesitant to do so. The part of this observation that is my critical incident is the interaction between the teacher and the child when he was trying to disrupt the class and the lesson. He was trying to get the attention of the class throughout the observation and effectively gained the attention of his peers through his misbehaviour. She handled this effectively, gradually getting stricter with her method until she eventually gave the student an ultimatum - to carry on or lose his own free time. 
        To look at this observation in greater depth and linking it to Donaldson’s “successful Futures” piece he wrote around the curriculum for Wales in 2015 (Donaldson, 2015) he based his research around four main purposes. In this Critical Incident, the behaviour of the child and the management of it by the teacher can link to the purpose of ‘ethically informed citizens.’ If you investigate this purpose, one of its key elements is for the child to “Understand and exercise their human and democratic responsibilities and rights” (Donaldson, 2015) and I believe that the teacher's method to take away the child's free time would make the child think about his choices and how his actions could take away his right to his own break time away from class. 
 The need for strong behaviour management stood out in this observation, and I will investigate that in this section' this section investigates behaviour management, the why it's needed, how its implemented and some areas of focus around relevant literature. A teaching practitioner will inevitably be faced with a challenging child at some point in their teaching career, the methods by which this behaviour was managed was poignant throughout the observations. Behaviour management is something that all teachers need to have in their arsenal, but it is interesting to see the different methods that teachers use to manage a child’s behaviour. Bill Rogers believes that managing the behaviour and the efficiency to do so is improved when the school adapts a cohesive approach, this can then affect the social and learning environment of the school as a whole” (B, Rogers, 2007) This is the idea that a school puts in place a strategy from the beginning to manage students and their behaviour and all teachers stick to this as a base. Understandably every school is different, and there are many outside factors that must be considered, for example a children’s environment outside school and the effect that might have. But the idea that the school follows a clear plan to manage this Is a popular approach. Having an approach that is shared by all teachers would be effective as it would allow them all to “sing from the same hymn sheet.” To elaborate, if a class for example moved up a year and had a different teacher, or for another reason had to change teachers mid-term, the next teacher would follow the same approach and use the same methods. It would also allow teachers to share common concerns about students and collaborate with each other on ways for improvement. But following a whole school approach does not necessarily mean that this will eradicate all behaviour problems. The Elton Report states that “It was estimated that in the United Kingdom 80 percent of disruptive behaviour was attributable to poor classroom organisation, planning and teaching” (Ofsted, 2005) so even following an approach that has been put together as a collective, it is also the teaching practitioner’s responsibility to make sure that other aspects of their teaching is also in order. Behaviour Management can also come from a class perspective. It can depend on the class; different classes will have different behavioural needs. If the class also has pupils with Additional Learning Needs (ALN) the teacher will also have to cater for the needs of these children. This requires the teacher to be adaptable and flexible to the needs of their class. MacGarth (1998) notes that, pupils with Additional Learning Needs will not always behave badly or look to disrupt the teacher, but a percentage will, and it could be hard for a teacher to determine these difficulties. Add these children to a full class of students and that adds another dimension to the management of a classroom environment. 
       So why do teachers have to manage behaviour? Why is an approach needed? It is not so much the idea that teachers are there to discipline students and keep them in line, behaviour management is about creating a healthy and positive classroom environment that enables the children to get the most out of their education. To put this into perspective, this would align with the new curriculum for Wales (G. Donaldson 2022) and one of the four purposes for pupils to be “Healthy, confident individuals, ready to live fulfilling lives as valued members of society.” Robert and Jarna Marzano (2003) believe there are two ways in which teaching practitioners can set expectations for the classroom, by creating clear rules for the students to follow and if not doing so, the students being aware there are consequences to their actions. Secondly, having clear rules to follow will enable the teacher to teach these rules to the students. In time, the students will learn what is appropriate in the classroom and what is not. Teachers who positively reinforce good behaviour and help a child to acknowledge this themselves could help them to follow the rules in the future. If they consistently break these rules, they will learn the consequences of this. Robert and Jarna Marzano describe their points:
    Along with well-designed and clearly communicated rules and procedures, the teacher must acknowledge students’ behaviour, reinforcing acceptable behaviour and providing negative consequences for unacceptable behaviour (Robert J Marzano, Jana S Marzano, 2003, p.2)
   Their research led them to provide some examples of strategies that teachers could use to help them to create a positive effective atmosphere in the classroom. Having a range of verbal and interactive reactions to misbehaving students, such as moving closer to students and hand gestures. (Robert J Marzano, Jana S Marzano, 2003, p.2). Providing recognition for good behaviour, in the form of rewarding them with an item, such as a star or something of similar nature would also work. (Robert J Marzano, Jana S Marzano, 2003, p.2) These methods, to name a few are simple gestures that the children will associate with good and bad behaviour. The latter, this idea of positive reinforcement, can go back as far as Ivan Pavlov, a Russian psychologist. He researched unconscious learning by observing animals and the use of a bell when they were being fed. In his studies he found that over time the animals' mouths were watering not only when their food was presented, but when the people feeding them arrived. To further study this, the use of a bell was used before food was served. Over time, the dogs learnt to link the bell with food.(I, Pavlov, 1928) So whilst this study is a bit broader than just relating to education and behaviour methods, the study itself can relate to negative and positive reinforcement. It is not as simple as a bell ringing and the children all stopping and listening to what the teacher is doing, as I am sure most teachers would agree. However, reinforcement is the basic principle of rewarding a positive action with a gift or present, and a negative action by either a bad reward, or taking something from the student (Tip Top Brain, 2020) If you were to give an example of this very briefly, you can relate back to the critical incident early on in this essay. The child, having not listened to the teacher or interacted with the lesson was given an ultimatum - to listen to what the teacher was saying or face losing some of his own break time; negative reinforcement.
               Mark E. Boulton and James B. Nelson (1998) note that not only are Pavlov’s ideas so famous and known by all that they are an icon of Western culture, but they are a fundamental theory that helps humans to adapt within their environment. So, this idea of adapting within their environment relates directly to positive reinforcement. A child, knowing they will get a reward or praise for a teacher’s desired behaviour, would be more likely to participate in the class and display good behaviour, anticipating a reward consciously or unconsciously for doing so. However, there are theorists that believe that giving children praise without thought can have detrimental results. After 35 years of research, Carol Dweck (2006) believes “The wrong kind of praise creates self-defeating behaviour.”  she argues that teachers who praise their students’ intelligence thinking they are building their confidence is false. Sherer, M (2016). Reasons for this are that she believes praise is linked to how children perceive how intelligent they are. Some students think that every person has a certain amount of intelligence and that’s that. From this view they will actively look for tasks to prove this to their teacher avoiding areas where their intelligence may lack, thus their hunger to learn gets forgotten. So, this idea is interesting as it may not allow children to get out of their comfort zones in certain environments. Furthermore, A similar theory, hypothesized by Mills and Grusec (1989) was that disproportional praise can lead to immunity of praise by the child. The studies that they took out involved young children being given praise for a game they participated in. Although they’re complex, both theories and studies have similar themes in proposing that not all praise is good, and teaching practitioners should be aware of how it is used in the classroom. Behaviour management will continue to be observed and theorised in the future and will always be a staple of how effective a teacher is in the classroom.
              To look back at my observations and the critical incident, there are links that can be made to the literature I have investigated in my review. My observation revolved around behaviour management, and how the teacher handled this in the classroom whilst doing an interactive activity. This made me want to look into behaviour management as a whole and delve into why and how it’s used by teaching practitioners. So, the theory I first looked at suggested that there are different methods of how behaviour is approached in the classroom. There can be a whole school approach, or a more catered and tailored approach. Looking at my critical incident, I would suggest that the approach that was used was more of a tailored approach, as the teacher was attempting to discipline the child by singling out their behaviour. She also had the children in specific spots of the classroom and kept referring to this spot. This gives me the impression that her classroom is set up in a specific way to help the environment of the classroom. Going forward in my practice, there are some good points to look at here. My thoughts are that effective classroom management comes from preorganisation, so I will be taking this idea of specific areas of the floor for children to help with behaviour. I also looked briefly into Additional Learning Needs, and how that can affect behaviour. In my critical incident, the teacher had methods put in place with this child to help disruptive behaviour. At points she just let the child be, not giving them any attention, which helped the child relax and start interacting with the lesson. I would suggest that this method has been used before, and from my observation I would assume that the child would have some ALN needs that would have already been highlighted, from the way they used their hands and some of the actions they displayed. The theory I have used in my review is that sometimes these needs can be missed in a student. From the observation, I would assume the teacher was aware of the child’s specific needs as she managed the behaviour effectively so that it improved throughout the observation. Moving forward, I will make sure I am made aware of learning needs in children and be as attentive as I can. I’m aware that some needs can be very easily missed in children. Some of the theories I looked at in my review talked about different rules and procedures of a classroom, and how they affect behaviour. From my observation, the teacher had specific areas for the children and also, through hand gestures was getting them to interact with her. These techniques suggest she had clear rules and methods she had put in place that her students were aware of. This will be something that I will employ in my teaching practice, as I believe a structure will help the children develop a routine and get more used to me as a teacher. Reinforcement was a big part of my literature review, and the positive and negative methods that come with it. This was also the main aspect of my observation. I explored different theories of why positive and negative reinforcement are good and bad. The teacher displayed use of negative reinforcement, by threatening to take away some of the child’s free time. So, I can see that the teacher used this method effectively as the child’s behaviour did improve in time. Moving forward, I think the use of negative reinforcement can be effective and certainly will be something I can take with me to my practice; however, I do feel that I will have to set clear boundaries for this and built a rapport with a child before implementing it. 
      Relating to reflection, I drew upon several reflective models in this essay that I will be looking to implement into my future career. What I liked about both models is they both made the practitioner really reflect on what they were doing whilst doing so. I believe this to be a big trait in teaching, as you are sometimes asked to adapt to your environment. Furthermore, I like the idea of an action plan in reflection. I will certainly be using an approach like this, as action plans are a way to focus on long term goals and objectives. Over the years, organisation has been a development point for me, so using a reflective model to help me assess my classroom and lesson organisation will certainly be something that I can use moving forward.
     This essay began with the introduction of critical thinking in teaching and why this is so important to the role of a teacher. The observations in a school environment helped get an understanding of different methods and allowed the opportunity to think critically about what has happened in the classroom. The findings were then displayed in the form of a critical incident. From the observations, the key areas of focus were on behaviour management, something you could suggest to be prominent in a classroom and a huge part of management for an effective teaching practitioner. What was discovered was that there is a vast number of methods to help manage behaviour in the classroom. Not only do these relate to the set up and approach to a classroom but set methods and rules and processes that are available to teachers. The literature that was discovered on this topic dates back 100 years, with relevant sources proving its relevance to this day. Therefore, you can make the case that the topic itself remains one of the key aspects of teaching pedagogy. Furthermore, the critical incident was evidence of these methods still being prominent, as they were used in my lesson observation. Through doing this research. I have learnt that there are several ways to be a reflective practitioner of your teaching methods. The new Professional Standards for Teaching and Leadership in Wales (2019), include many methods of reflective practice. The pedagogy standard entails reflection throughout learning. This essay highlights the need to be a reflective practitioner, and the way it can be implemented to develop professionally. This is something that is embedded in the professional standard of Professional Learning. To conclude this essay, you could make a strong case that through observing others and yourself, you will always be able to improve your own teaching methods. Reflection of your teaching performance will enable you to make progress and develop your teaching skills.
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      3 Critical Incidents

· Teacher A has the students in a group infant of a whiteboard. They are doing a Maths lesson that requires them to start looking at numbers and how 1+1 = 2. The game has them up on their feet and down quite regularly on their spot, clapping and making finger actions to the numbers. The children are engaged with minimal chatting between themselves. One of the students Student A, is not in his spot. Teacher A then tells him to get back into his spot and pay attention. He doesn’t want to do this and he says “I’m never doing this again.” teacher A then says “well, you will be doing this every day” student A then stamps his hands on the floor and turns his back to the group. She then says ‘’turn to the front” He then seeing his peers turned the other way and engaging, turns around and crosses his legs. Shortly after they then stand again, at this point he puts his fingers in his ears and turns around again. Teacher A then seeing he was still not engaged and refusing to take part spoke directly to student A. She told him that if he didn't engage he would lose 1 minute of his playing time for his actions. As the class task changed and the children were given white boards, he started to engage with the lesson.
· this scenario was in a year 4 class, the students are sat on round tables and are engaging in a geography lesson looking at coastlines, and their favourite Welsh coastline. the teacher is sat on one of the tables in the middle of the room with the students next to her. The general noise is minimal as the children are concentrating on cutting and sticking their work together. A student goes to the teacher to tell her that another student has caused a disruption in the corridor. Teacher A then thanks Student A for coming to her with this issue. She quietly goes over to the corner sofa where Student B in question is sitting on his own on an Ipad. The other students are around circular table drawing, cutting and sticking pieces of work together. there is a room of 15 children and there is an atmosphere with minimal noisier the class. She tells him she wants a word with him, before taking him over to the other sofa. She has a calm approach to the situation, starts with asking him whats happened. He admits that he has made a mess, she calmly tells him that it’s not the sort of behaviour thats acceptable in the class. “don’t do that again, as it will make a mess, someone else will then have to clean that up. she asks him then to get back to his work and “make the right choices’ after this, child A looks to have accepted the and get’s back to his iPad and the work he’s doing.
· This observation took place in a year 3 classroom. the activity was a literacy activity. The teacher had an audio book on the screen with visuals to go with it. The children could then follow the images and the teacher was was interacting with them also by doing hand signals to go with different word and phrases. half way through this lesson, one of the children became agitated with another student and disrupted the lesson by standing up and walking away from the group. Half way through this lesson, Child A explained to the teacher that another student was annoying him, and he didn't want to be near her anymore. He then stood up and walked out of the group and sat down behind a stool. The teacher then asked him to go and find a place to sit away from his classmate. The student at this point was sat behind a stool with his legs crossed almost out of sight to the teacher. She then pauses her lesson briefly and asks child A too if he would like to come up to the front and help her with directing the class, he agrees to this. he then gets up from behind the chair and comes to the front. the teacher is now getting him to help her direct the words and phrases. The teacher is still paying attention to the class but also paying special attention to the student. He is now interacting with her and the class also and seems to enjoy the responsibilities of helping the teacher. After this she then asks if he would like to sit down by her and he does so. He is now obviously more engaged with what’s going on in the class.  





  
