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Personal Project.
Select a number of characteristics that influence children’s behaviour and demonstrate a range of practical interventions devised to promote positive behaviour in the classroom.
This project will focus on the behaviours of children in my personal work setting which is an LRC attached to a mainstream primary school. The behaviours and the interventions used to assist the children and promote positive behaviour are discussed to establish their effectiveness. All of the children who have placements in the LRC have a wide range additional learning needs. Many of the children are on the autistic spectrum. Placements of pupils who attend the LRC have been decided by the Local Authority Inclusion Panel (School website, 2017). The behaviours seen in the LRC vary from task avoidance and refusal to do work to violent and aggressive behaviour.
Autism is a pervasive developmental disorder characterised by delays or impairments with social and communication skills (NINDS, 2017). Autism is what can be classed as an internal factor when talking about factors that affect a child’s behaviour. An internal factor is a neurological or a genetic condition. The behaviour of the children in the LRC can also be influenced by external factors. External factors are environmental influences such as family circumstances, poverty or maybe even a bad experience such as failure in a previous educational setting. The combination of these two factors can be described using Piaget’s theory. ‘According to Piaget, cognitive development occurs through the interaction of innate capacities with environmental events’ (Gross, 2005, p 491).
Drawing from personal experience, task avoidance and refusal to complete work is a common behaviour seen in the LRC. When a child does not want to participate in an activity, they will simply refuse to do it or they may use whatever they can think of to avoid or distract from actually carrying out the task. Depending on the child and the situation, this can lead to a wide variety of different behaviours. There are various reasons why a child may not want to carry out a task and it is important to establish what the reason may be in order to respond to the behaviour appropriately. This is a view taken by the Welsh Government who state that ‘Understanding the root cause of the child‘s behaviour is essential, as without this it is unlikely that any behaviour strategy will be sustainable.’ (Welsh Government, 2012, p4). A common reason is that the activity may be too easy or too difficult for the child. If the task asked of them is too easy, the child will more than likely find it boring as it will not challenge them enough. However if the task being asked of them is too difficult then this could bring out anxieties in the child. They may lack self-esteem and be worried about failure (Notbohm, 2012). Notbohm also agrees that it can be a challenge to get many children with autism to engage with their learning activities as they often do not see how completing schoolwork is of any relevance or benefit to them. This would be an internal factor as it is part of their autism. For this reason, the way the learning is delivered to them is differentiated to each child and by linking skills with their interests. This can help engage them in activities. In the LRC, the TEACCH approach is used to deliver learning activities to each child. TEACCH is structured to meet the needs of learners with autism. TEACCH values the importance of focussing on the individual person along with their interests, skills and needs (NAS, 2017).  The TEACCH approach is not intended to be used on its own and there are several interventions that are in place to help the children to carry out their work.
 Visual timetables are in place in the centre and throughout the school. Visual timetables assist the children by giving structure to their day. (Autism Speaks, 2017). Some of the children constantly refer to the visual timetable throughout the day and will accept that their learning has to be done if it appears on the timetable. A visual timetable can help a child to focus on the activity that they are doing without having any anxiety about worrying what may be happening next (Notbohm, 2012). At times, however children that do use it will sometimes try to remove visuals off the timetable if it is something that they do not want to do. When this has happened, the response from staff is usually to put the visual back on and reaffirming that that is what will be happening. One child in particular used to get very upset by the minibus offsite symbol. If this symbol appeared on the timetable, the child would take it off and hide it, usually down the back of a cupboard. When the symbol was displayed on the timetable, the child would get very upset and distressed. This particular child had multiple learning difficulties and would cry, hit and bite them self and staff. The child was non-verbal and had low levels of understanding after several occasions, it was decided during staff discussions that the minibus symbol would no longer be used in that class and that going on the bus would not be mentioned. When it was time to leave, a member of staff would simply put the child’s coat on and take them straight to the bus. This approach worked and the child was happy once on the bus. In a professional discussion, the class teacher said that in her opinion the child would become anxious when knowing they were going on the bus. This was possibly because their low level of understanding meant that they could not comprehend where it was the bus was going to take them and would become stressed because of this. This situation gives an example of how an intervention that was put in place to help, actually created negative behaviours. However, through trial and error the way the timetable was used was customised to suit individual needs (Pratt, 2017).
Every child in the centre has a now and next board. These are used by putting a visual symbol of the learning activity on it with another symbol of what their reward is going to be. Some children can become very anxious when asked to do their learning activities. This can be because the child has a need to feel in control of situations. The need to be in control could be an internal factor leading to the behaviour as many children with autism can use control in an attempt to organise and add order to their life in an environment that does not make sense to them (Notbohm, 2012). A now and next board can help a child to have some control of the situation as if they are being asked to do an activity that they do not particularly want to do, as their reward they can choose what activity will come next (Pratt, 2017). An example of this could be, now, number work, next, toy cars. One child will tell you ‘no’ and get very angry when you show them the now and next board. The child will often throw the activity and any resources away from them. From personal experience overuse of a now and next board can cause some children to become more anxious and can result in behaviours escalating. In some situations, it can be best to just show the now and next board briefly and then just move it out of sight referring to it briefly during the task to reinforce what you are saying as a reminder and then moving it out of sight again. The reward is always strongly focussed on, the importance of which is also included in the School Behaviour Policy, (2017). In Instances where children do find it difficult to cope when asked to complete a task, it is important to keep the activity short. Some children may have this included in their IEP with the target to be to ‘engage in an adult led activity’ (IEP, 2017). The success criteria would be how many activities a day is being aimed for and the strategies on the IEP include the use of now and next boards, token rewards and a visual time table (IEP, 2017) these strategies are included in speech and Language plans for some children. Overall now and next boards are very successful. Now and next boards are recommended for some children by the Speech and Language Therapist and are part of some of the children’s Speech and Language Plan (Lynch, 2017) . Now and next boards are included on many of the children’s IEP’s as a way to help that child achieve their targets. Now and next boards are used to help some children in mainstream. They help children understand what they have to do. In some cases the now and next board does not always seem to work. When it appears that a child is taking no notice of the board that is being shown to them it can be worth using a physical item to reinforce what is being said while still using the same language. I.e. first number work, then soft play, while showing the child a ball from soft play. In some cases the child may not yet have reached the picture level of understanding or if they are anxious then they may not be able to process at the picture level so the real life object may be more appropriate to use in that situation (Pratt, 2017). 

Swearing and use of inappropriate language is a regularly displayed  behaviour by some children. Swearing is often used by some of the children in situations such as when they are not wanting to engage in their learning or if they do not like what you are telling them. From personal experience, it can be said that these children do not tend to swear when they are happy, relaxed and regulated. It is only when they start to become anxious that the use of inappropriate language becomes evident The anxiety could be an internal factor due to their autism however swearing itself is a learnt behaviour as the children must have heard the words used to have learnt them and be able to use them in context. This would suggest that external factors would have also been an influence. Moonie (2005) suggests that swearing and aggression are learnt behaviours and that the theory of social learning is that children model their behaviour on that of others. The first response when a child starts to swear is to ignore the language and to de-escalate. This works well if you are in a one to one situation with a child, however when there are a room full of other children who can all hear what is being said it is not acceptable to just ignore the bad language. With one  child swearing and the use of sexual language became a big problem. In several incidents, this escalated to violent behaviour. Many strategies were used such as, planned ignore, distraction and humour which are all included in the school’s behaviour policy (School behaviour policy, 2017), as well as telling the child they could not use that language in school. In a multi agency meeting it was decided that the best way forward was with the use of a script, so that everybody working with the child was consistent in how they responded to the behaviour. The agreed script was ‘child’s name, stop’ and if it continued ‘child’s name, it’s boring’. The script was also used by the child’s parents as the swearing was also a problem at home and it helped create a consistent response for the child both at home and at school. The script was included in the child’s IEP (2017) and it has been since decided during staff discussions, that the same script is used with all the children in the LRC, further embedding the consistent approach. This can help to explain that strategies are not always successful if they are inconsistent. Different approaches used by different people can send mixed messages. Positive home school relationships can help the school and the parents work together to promote good behaviours and create clear boundaries for the child (Welsh Government, 2012). This could be explained with the Bronfenfrenner model with relationships at home and in school being in the Microsystem having a direct influence on that child (Driessens, 2015). 
Behaviour in some situations can escalate. This can result in children being violent towards their peers or staff. From personal experience, behaviours in these situations can include hitting, kicking, biting, spitting also throwing items that are at hand including trays and chairs or upturning furniture. Self-harming behaviour may also be seen. Safety is the main priority in a situation like this and other children moved to safety (Welsh Government, 2012). If the child cannot be calmed and the situation de-escalated the child may have to be held using Team Teach strategies. Physical restraint is only used as a last resort and as a duty of care in order to keep a child and those around them safe or to prevent damage to property Team Teach, 2015). This is stated in government guidance where it states that reasonable force can be used if there are ‘serious risks to the child‘s safety (taking into account age and understanding), to the safety of other children or staff, or of damage to property’ (Welsh Government, p40, 2012). All staff are trained in Team Teach and if physical intervention has been used, parents are informed and the incident is recorded in an official book which is a legal requirement (Prevel, 2017). A positive handling plan will  be put in place. This will show the behaviours displayed by the child starting at low level and moving up to crisis level behaviour. Appropriate responses are shown at each level as a guide for staff. Recovery and follow up behaviours and appropriate responses are included also. The content of each positive handling plan is individual to each child and will have been agreed with the child’s parent. (Pratt, 2017).   
The Restorative approach is another intervention. It is a whole school approach and is included in the schools behaviour policy. Restorative practice enables the child to see what impact their behaviour has had on others. Everybody involved is given the opportunity to speak and ways forward are discussed (School Behaviour Policy, 2017). Restorative Practice has been very successful in mainstream however, it has found to be not so successful when used in the LRC. Many of the children in the LRC have difficulties. The children do not always understand their own emotions or those of others around them (Pratt, 2017). The values of the restorative approach are still used and often, it will be explained to children that their actions have caused somebody else to be hurt or feel sad. The questioning language of the restorative approach reduced to simply asking what happened and, after the child has spoken, explaining the feelings and then going on to explain what should happen next. This is referred to when talking about the restorative approach in the School Behaviour Policy (2017) where it states. ‘As a school we understand that a child’s behaviour may be a reaction to a personal circumstance, a diagnosed condition, or a specific learning need. We actively seek to understand and support each and every child’. A high emphasis is put on social skills in the LRC to promote positive behaviour and government guidance also takes the view that ‘A child‘s behaviour, academic performance and their social relationships both in and out of school are influenced by their knowledge and understanding of social skills.’ (Welsh Government, 2012 p69). 
In conclusion, there are many interventions in place to promote positive behaviour. Consistency and whole school approaches are used in the setting. It has been discussed that some of the Interventions do not always work in all circumstances. By gathering and using information on how successful interventions are for each child and through collaboration of staff, outside professionals and parents it can be possible to identify clearly the strategies and interventions in place for each individual through the use of IEP’s, Positive Handling Plans and Speech and Language Plans. An emphasis is always put on positive behaviour and this is not achieved by the use of one single intervention but a combination of different interventions which are either part of a whole school approach or tailored and adapted to meet the needs of an individual, taking into account both the internal and external factors of the behaviour.
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