 Autism is a developmental disability that affects how individuals see the world and interact with others. People with autism see, feel, and hear the world and their surroundings very differently to other people. It is a spectrum condition meaning that all people with autism share similarities in the difficulties they may face but it will also affect them in many ways such as social interacting, communication, flexible thinking, and sensory processing. (NAS, 2017). Some individuals with autism face other difficulties such as learning disabilities and mental health issues meaning that every individual need different level of support that is best suited to them. All people on the autism spectrum learn and develop. With the right sort of support, all can be helped to live a more fulfilling life of their own choosing (NAS, 2017). It has been described that autistic children are ‘locked in their own world’ and have a real struggle to communicate with others. They can show either a heightened or lowered insight of the senses around them and may often display repetitive behaviours as they like to be kept in a routine. Some children on the autistic spectrum also suffer from other learning difficulties such as dyslexia, dyspraxia, and ADHD (The Guardian, 2008).
Asperger Syndrome and high functioning autism are sometimes referred to as the same diagnosis, but they are two separate diagnoses which can be frustrating for parents and the child as the terms may not be clearly defined. Children of high function autism show a delay in language development where as children with Asperger’s Syndrome do not show significant delay in language development. (Autism speaks, 2018). Children on the autism spectrum frequently need routine to help them understand the world around them. This could mean that they can find unstructured events such as lunch and break times particularly difficult as it is out of their comfort zone. They need longer to process information, so they can take time to understand and get use to different instructions. They can also find socialising and communicating challenging especially when trying to make friends but find it hard as they lack social skills that is expected from other children (Schopler et al, 1998) . They are often bullied as their peers within the classroom can lack autism awareness and acceptance as they haven’t been told about it. Some children have intense interests that they stick with for a long period of time or can lack organisation and planning skills that can affect their ability to take part in the school day (NAS, 2017). In addition to this, many children will have difficulty processing sensory information which can occur in one or more of the 7 senses. Their senses can be strengthened or under-sensitive. The level of difficulty will differ from one child to another and considering other factors such as mood and levels of stress and stimuli. The behaviour of some autistic children can be challenging in school and certain types of behaviour is often due to an underlying anxiety, frustration, or sensory sensitivity. It’s not always clear what has triggered it, making it hard for practitioners to control the situation and identify useful strategies so the child does not become more distressed. (NAS, 2017). Additionally, some mainstream schools have units specifically for autistic children. However, depending on what needs children have there could be an option for parent’s special schools for their children, so they are given the best quality of care and education that is best suitable towards them as individuals.
Education is an important aspect for all children’s development but too many children with autism are not getting the education and support they need within mainstream education. Whilst there are specialist schools available, 71% of children with autism attend mainstream schools which may not be beneficial for them (Priory, 2017). Mainstream schools are frequently neither fully educated or equipped to handle the needs of an autistic child and give them the support that is needed. The University of Birmingham’s Autism Centre published a report that shows how too many teachers are unfamiliar with the needs and support for autistic children and struggle to teach them in an effective way. Due to teachers and support staff not having enough training about children with autism there is much confusion about the different behaviours that they display. Such as when a child shows challenging behaviour high intelligence and teachers can accompany it need to be are of this and put a programme in place designed for an autistic child that addresses their specific needs and requirements (Autism speaks, 2018). A lack of support from a school can most likely lead to difficult and awkward relationships between the child’s parents and teachers. In some cases, parents can be left on their own to fight for the right education for their child and with that having to deal with the effects of autism which can lead to them feeling emotionally and physically drained (The Guardian, 2008). Teachers expect children with autism to behave like the other children in the classroom, there is fundamental lack of understanding of the condition because teachers have not had enough training (The Guardian, 2008)
 However, special schools such as Meath primarily focus on children with autism, Asperger’s Syndrome, and other additional learning needs. For example, Meath School helps children who struggle with their speech, language and communication skills, non- verbal abilities, attention control problems, poor understanding of situations and many more factors that are specific to a certain child (Meath School, No date). Parent’s who think their child should attend a special school such as Meath will have to put their child through a multi-disciplinary assessment to see if it is best suited to them. However, this school is only a primary school so for children with autism and Asperger’s Syndrome it will be very traumatic having to leave that routine and comfort when starting secondary education (Autism Speaks, 2018).  
Some special education settings take on the applied behaviour analysis approach (ABA). Behaviour analysis focuses on the key aspects that explain how learning takes place such a positive reinforcement which can be seen by Skinner. It is a method of learning that occurs through both rewards and punishments, this is where a child with autism makes an association between a and a consequence. He believed that the most effective way to understand behaviour is to look as the causes of an action and the consequences which is known as operant conditioning (Skinner and Ferster,1997). This is supported by McLeod (2015) as she says that positive reinforcement strengthens a behaviour by providing a consequence an autistic child will find rewarding. For example, if an autistic child completed a task successfully and a teacher gave them a sweet each time then they will be more likely to repeat that behaviour. 
In the recent years the UK has seen a big increase in the use of ABA to help children with autism live happy lives. ABA techniques can help deliver basic skills such as looking, listening, and imitating, as well as complex skills such as reading, conversing, and understanding another person’s perspective.  Through the demonstration of ABA techniques on children with autism can produce improvements in communication, social relationships, play, self-care, school, and future employment. ABA is most beneficial as soon as possible with young children as they slowly increase their participation in family and community activities (Autism speaks 2018). The benefits to ABA early intervention helps children on the autistic spectrum complete daily task that they wouldn’t normally be able to do, and it begins normally before the age of four years old. However, as it is ‘intensive’ they programs are conducted in a total of 25 to 40 hours per weeks between one to three years which can become exhausting for autistic children. But due to the intensity of the program the more interactions the child will replicate from the activities while interacting with their parents, staff members and other children (Autism Speaks, 2018).
However, there are disadvantages such has the amount of time that is required to make it successful. For the ABA program to be successful it requires intense one-to-one work with a specialist for up to 40 hours a week meaning that it’s a big-time commitment for the parents, the child and schools and the child will be engaged within this therapy for a long amount of their time which can become very frustrating for them if they want to do other things. Applied behavioural analysis does not occur a couple of times a week it is a life pattern and a child autism will have to apply the techniques into their daily tasks in life. Parents have been advised to learn the teaching and the techniques of ABA, so they can regularly help their children which can be beneficial for their development (Butler, 2015). However, parents can be very busy and overwhelmed and parents having to learn and teach a therapeutic technique can prevent parents from becoming involved with the therapy all together making it very unsuccessful for the child (Butler, 2015). The main component of ABA therapy is the use of rewards to increase the child’s positive behaviours, but it can sometimes be difficult finding a reward that is best suited each individual child. Autistic children can be very demanding and not like the reward that has been chosen for them, they might rather pick the reward themselves. This is where a positive parent and practitioners relationship is so important, as they can communicate and help each other when things become difficult (Autism Speaks, 2018). 
The Autism Act 2008 is an act that makes provision about meeting the needs of adults and children on the autistic spectrum and to help them with connected purposes (Gov, 2018). ‘Your Act’ is a campaign in Wales to ensure autistic people, their families, carers, and professionals take part in shaping an Autism Act for Wales (NAS, 2018). Parents who are raising children with autism spectrum disorders have been shown to experience high levels of stress and a lower quality of life. It is crucial that policies and legislations are put in place to help families as well as the child to gain the best quality of care, education, and support. Rogers (1996) has said that early intervention in autism is crucial for children. She found out that at least six different comprehensive programmes designed to simulate widespread changes in young children with autism were successful when conducted from an early age. Early intervention programmes can lead to significant positive changes for an autistic child and their family as it helps them with their intelligence, language and speech development and daily living skills which is crucial for them (Spectrum, 2017). Early intervention should commence as soon as possible for children with autism even if a formal diagnosis has not been made. Young children can benefit from interventions that focus on developing their communication, language, interaction, and play (Spectrum, 2017). However, there is no single program that will suit all children with autism, each child has their own specific needs that are unique to them only. Good quality training needs to be given to staff so they understand autism and how each child is different. They need to be aware of the certain needs that the child has and the use of different strategies and approaches that need to be used, the use of clear and simple language, offering rewards and not punishments, good communication with parents and being aware of what might trigger a meltdown and how to solve it (NAS, 2017). 
The social model of disability explains that disability is caused by how society is organised rather than by a person’s impairments or differences to other people. It looks at different ways that remove barriers that restrict life choices for people who are disabled, when barriers are removed they can be independent and equal in society with choice and control over their own lives (Disability Nottinghamshire, 2018). This model can help autistic children within their education by teachers making other children aware of the autistic spectrum disorder so there will be less stigma involved. A child with autism could then hopefully begin to make friends easier and be more independent within the classroom. The medical model of disability does not support autistic children and their needs. The model suggests how difference and impairments should be fixed, meaning that it looks at what is wrong with the individual and not what is best for them. It can create low expectations and lead to a loss of independence, choice, and the control of their own lives (Disability Nottinghamshire, 2018). For example, a young autistic person who has left education is ready to be independent and live on their own. The social model would be supported and help put procedures into place to enable them to pay rent and live on their own whereas the medical model would expect the young person to live in a communal home. 
A multi-sensory learning approach is beneficial for children with autism, it is the idea that learning experienced through all senses will give children a richer and more motivating experience. It refers to any learning activity that has two or more sensory approaches to take in or allow children to express information (Gov Wales, 2008). This approach is mostly beneficial in literacy and language learning which is key for autistic children as it will help them with their word recognition, the relationships between sound and symbol the use of writing (Gov Wales, 2008). This is seen by Montessori, as most children on the autistic spectrum learn best through visual or multi-sensory presentations and may not succeed well in a mainstream classroom (McTiernan et al, 2011). In some Montessori environments children can learn through hands-on exploration and they have the freedom and independence. The Montessori instructional materials are rich in content, physically appealing to children and allow every child to express their specific type of sensory learning. Within the Montessori environment there are gentle rules for the children which protect their work from disruption by other children and the freedom for children to work with activities for as long as they want, this will enable an autistic child to concentrate more until they are fully satisfied (McTiernan et al, 2011).  A multi-sensory approach is one of the most beneficial approaches to use with autistic children as it is not giving them any restrictions and keeps them in their daily routine and comfort. 
The National Autistic Society (2018) have one-to-one services throughout South Wales that helps with autistic children to take part in activities outside of their home which will give them more confidence and allow them to become more independent as time goes on. Their specific activities help autistic children maintain relationships with family and friends, develop social skills, keep safe and begin to teach them tools for when they become older such as how to live independently. Every school is required to have systems in place that can identify children who need extra support within the mainstream classroom. The support is provided through a process called ‘Additional SEN support’ which is designed to assist removing any barriers the child must learn and will enable the child to benefit from their education (Child Advice, No date).  The support given to the child should be provided through a repeated four-part cycle called the ‘graduated approach’ which means revisiting, reappraising, and concentrating on what works best for the specific child (Child Advice, No date). The practitioner needs to identify, assess, and provide for children with additional leaning needs, provide support, information, and advice, have a good quality of training ensuring that the child’s needs are met. However, not all one-to-one support show good quality practice and if the parents believe it is not good enough then they have the right to raise their concerns and if it is taken further additional specialist can become involved to support the child such as a speech and language therapist (Child Advice, No date. And NAS, 2018).

Inclusive practice is an approach to teaching that identifies the diversity of all children, which will enable them to fully take part in learning and stimulating activities and demonstrate their knowledge and strengths at assessment. Children have a legal right to their teaching that does not discriminate against them on factors such as disability, ethnicity, and gender. Children with additional learning needs have the legal right to reasonable adjustments that will ensure that their needs to access their education are met (Equality Challenge Unit, 2013). However, with this approach there are assessment methods such as essays and examinations which a child with autism would find difficult, may possibly have a meltdown because it is un-structured and may not be academically appropriate to take part in them which may leave them feeling isolated and feel as if they are missing out to what the rest of the children are taking part in. Inclusive play means that all children have equal access to good quality play provision whether that is along side others or on their own in a rich environment that supports their play development and opportunities (ISSUU, 2013). This is supported by Article 31 of United Nation Convention on the Rights of the Child (UNCRC) as it states that children have the right to have fun on the way that they want to, and they should be able to take part freely in cultural activities whether they have a disability or not (CYPCS, 2018). This can be again linked to Montessori with multi-sensory as it gives children on the autistic spectrum to play freely and make their own decisions on what they want to do (McTiernan et al, 2011).  
Overall, children who are on the Autistic Spectrum need early intervention strategies to support them within their education and at home whether that is one-to-one support, ABA therapy or a multi-sensory approach (Zablotsky, 2012). The most successfully early intervention is when parents implement their own strategies for their children, meaning that not only do children have intervention strategies at school but also at home which will only be beneficial for them. There are clear advantages and disadvantages to all strategies and there is no right or wrong one to use. Every child on the Autistic spectrum is different and it is all about what is right and best suited for them and their needs (McConachie, 2006).  
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