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The purpose of this assignment is to critically analyse the learning of an individual child, specifically within Language and Mathematics. This analysis will have been formed through observations during a Professional Teaching Experience (PTE) in Key Stage 2. To be able to critically analyse a child’s work there has been several different approaches taken to assure the effectiveness of the research undertaken was ethically correct and non-biased. According to DCELLS (2008), observation should be a main part of everyday practice for a practitioner and that it should help inform them as to the progress a child has made and help inform any future planning and assessment of children’s work. 
After consultation with the class teacher and receiving permission (Appendix 1), it was decided that the child observed was to be a nine-year-old boy in a large Year 5 class in a school in South Wales. To carry out the observation the child was asked whether they wanted to take part and it was made sure that the child was made to feel comfortable through the process. (Appendix 2) It was also made clear to the child that they had the choice to withdraw from the observation at any point if they wished. These precautions were taken in line with the BERA (2018) guidelines.
The observation and data collected was based around the Mosaic Approach developed by Clark and Moss (2011). This is an approach that incorporates both adult and child working together to gather information on how the child learns. Clark and Moss (2011) believe that children have many ways of expressing themselves meaning there needs to be more than just one way of gathering the information. For the purpose of this assignment not all aspects of the Mosaic approach were used but the methods chosen allowed me to gain a thorough understanding of how child A learned Maths and Language.
To gain a further understanding of a child’s learning I decided to use the ‘ASK’ model (Nottingham, 2013), which helped structure my approach when gathering evidence of the child A’s learning. The ‘ASK’ model helped with organising my findings by making sure there were no overlaps in the process.  
Overall, it was found that Child A’s attitude towards Language was very positive. He would always seek to complete his work to the best of his ability and would be very enthusiastic about any new work that was set for him. He especially enjoyed reading whenever he was given free time after he completed his work and extensions. He enjoyed reading mainly fiction-based football books which were aimed at a younger target audience. He would try his best to avoid reading any challenging non-fiction books such as biographies. Child A was also enthused when he was able to write independently. On several occasions he was observed writing his own fiction short stories based on football or space. It was clear to see he had an interest in football and would try to incorporate it in to his life/ work whenever possible. The language and writing techniques he used displayed that of the literature he would read regularly. Child A was also a confident speaker when socialising with other children in a casual, informal environment. The language he used was mature for his age and he was always able to explain himself in any situation. He would always be the child to instigate conversation with other children and was able to hold a conversation for a long period of time.     
In regards to Oracy, Child A was very competent and able across the curriculum. He was always looking to extend and enhance his vocabulary during lessons and activities. As well as his use of language during class, Child A was confident when talking and conversing with children during break time and lunch time. 
During PE lessons Child A was very vocal when taking part in team-based activities and due to this he would always put himself forward to captain a team. He was very efficient when giving out directions and would always give out very precise information as to what he wanted other children to do. As a result of being so confident, if he was not given a position of power, he would become frustrated because not all his peers/ team would listen to him. This sometimes led to him lashing out at other children instead of talking about what was wrong. His language and vocabulary would become limited and abrupt compared to his usual self. One reason for this may be because he is so used to being a leader he doesn't know how to act as part of a team. According to Cremin (2009), for a child to be able to develop his speaking and listening they need to ‘Take different roles in groups to develop thinking and complete tasks.’ Although Child A has good Oracy skills in general, he does struggle in group situations when he is not the lead role. 
Through observation, it was also noted that Child A was reluctant to answer questions to new topics out loud. From further observation it was clear that he understood what was being taught as he would whisper the answer to his classmates to answer. This led me to believe that Child A was not very confident when placed in new situations or he was afraid of making a mistake. In an academic journal written by Northrup (2019), she suggests that children who are given more freedom are more like to make mistakes but will help them become stronger and mature individuals. I feel child A needs to be made aware that it’s okay to make mistakes in order to further his learning and understanding. This is especially relevant due to the implementation of ‘Successful Futures’ by Graham Donaldson (2015). During this activity it was clear to see that he had a sound knowledge of Fact files and his writing style was correct which was apparent in the work he completed, which will be talked about further in to the assignment (Appendix 3). 
The school also implemented a whole school approach called ‘Genius hour’ which allowed the children to have an hour of independent learning every other day. This approach supports the work of Donaldson (2015), where he suggests that children should have more independence in the class. This whole school approach allows children to develop their Reading and Oracy skills by allowing them to research in to a topic of their choice and then creating a Power point presentation on it. Child A was able to thrive when it came to ‘Genius Hour’ because he was able to work independently and work at his own pace. After an interview (Appendix 4) with child A, it was made apparent that he prefers working on his own because he does not get distracted by other people. It also gave him freedom of choice. When it came to presenting the work he wanted to be one of the first which was surprising as he appeared not to want to speak in front of the class previously. During the interview, he explained that he wanted to speak about ‘the Swans’. I felt as he was interested in what he was presenting it gave him more confidence to speak in front of the class. 
As previously mentioned, child A displayed a suitable writing style for Fact files in Appendix 2 and was able to hit the skill of the day, which can be found in ‘Programme of Study for English Key Stages 2–4’ (Welsh Government, 2008) , and went on to extend his work further by completing a mini Fact file. Where he was not very confident in speaking aloud and answering questions, when he was working independently on the task he excelled. Child A also went on to help other children on his table by giving them advice on how to structure their work. He showed that his confidence grew when he fully understood a subject and felt comfortable with his knowledge. As this was a taught lesson, it was found that child A learned best when a piece of work was modelled to him. Both Bandura (1986) and Haston (2007) share the idea that modelling is a very useful tool in the classroom when teaching. Bandura (1986) further believes that effective modelling can promote learning and is more likely to engage pupils. Contradictory to these beliefs, Agnes (2000) suggested that children are simply replicating what the teacher’s model meaning there is no freedom. I feel as though modelling is necessary in some tasks as it gives the children a clear template of what is excepted of them, which is apparent in the work of child A. The guidance given to child A helped his confidence grow and therefore improved his work.
Along side Fact files, the Year Five class were learning how to write letters to people from a different period of time. Whilst observing these lessons Child A was emerged in letter writing and was able to pick it up easily. He was able to understand the different elements and feature that were needed to make a letter, which gave him confidence to write more fluently. As child A understood what he needed to do it also meant that he was a lot more confident in this writing style and was using his own writing style to improve his letter writing. One point that helped him learn Language better was an activity that felt familiar or recognisable to him. When he was set an activity that he felt comfortable with it would put him at ease and would allow him to become a lot more creative in the work that he was producing. As previously mentioned child A was given clear guidance by the class rather which meant he was able to complete this work to the best of his ability. After observing this it showed that child A was able to learn language when there are clear guidelines set for him.
Similarly, to Language child A also enjoyed Maths as a whole. If he was not reading a book in his ‘Golden time’, he would then consciously make a decision to complete daily challenges that were mainly based around Maths. Although not as enthusiastic when it came to Maths was always very motivated, tried his best and would always seek advice if he was struggling with an activity or piece of work. However, he would get frustrated at times when working in groups, again going back to Appendix 3, and would become closed off and quiet. This was especially the case when working on problem solving questions. 
Problem solving is a difficult activity for children because it makes them think outside the box. It also makes a child go through a process of trial and error, meaning they will make mistakes in order to reach the correct answer. As previously stated, Child A is afraid of making mistakes which is what makes problem solving a difficult task for him. As this was observed I asked for the class teacher’s permission to implement a strategy using concrete resources that would allow child A to have a more hands experience. Taking in to consideration the findings of Haylock and Cockburn (1989), it was decided that when child A was to carry out any problem solving in the future, he would be able to get up out of his seat and get any resource that he found necessary without being questions. Once this strategy was implemented, there was a significant difference in his mood and attitude towards problem solving. Once he felt as though he was in a safe and comfortable environment, he felt as though there was a lot less pressure on him and could work to the best of his ability. 
One area of Maths the child A excelled at was Fractions at a Year 5 level, so much so, that he was able to move on to Year 6 Fraction work as found in the ‘Programme of Study for English Key Stages 2–4’ (Welsh Government, 2008). He was able to recognise connections between simple fractions within the first lesson which allowed his work to be extended on to finding equivalent fractions and adding them together. Child A not only used concrete resources in his problem solving but it also aided him in his fraction work (Appendix 5). Whilst working out hundredth fractions he found that by counting up all the individual sections helped in his working out. He was also shown how to use a fraction wall to extend his learning which benefitted him in future lessons. Along with the strategy of him being able to get up and collect any resources needed without asking a teacher for permission meant that he could finish his work independently. 
Child A would also struggle to communicate his ideas in Maths. When answering a question out loud in class he would be able to give me the correct answer but would not be able to explain to me his working out of the question. This meant that I was unable to see if he understood the process behind the working out or if he was getting to the answer another way. Each lesson, I would make sure child A was on the right path and understood what he needed to be doing. I would call for a mini plenary in the middle of a lesson and use a ‘no hands up’ teaching strategy. I would do this to find out if child A was getting his workings out correct. By using this strategy it would make it seem as though I was picking children randomly. Through this I found that child A learned and understood his work more effectively through immediate verbal feedback. Once I started monitoring him more closely and giving him feedback response quickly, there was an obvious improvement in his work. 
One way in which child A can be progressed in his language skills is is for him to explore different types of literature. At the moment he constantly reads fiction text so I believe he needs to be encouraged to read more non-fiction texts. As well as Swansea City Football Club and Space, it has also been noted that he has several pets at home and has a passion for animals. With this in mind, during a previous lesson on fact files he engaged well with an example of a fact file on dogs. This can lead on to him reading animal fact files or even fact files on space in his spare time so that he broadens his reading material. As child A also has a passion for Swansea City Football Club, another type of nonfiction writing he could explore is biography writing. To incorporate this in to his life he could read biography of one of the Footballers to spark his interest. As he has previously completed a fact file on himself, he now has the information he needs to write a biography. To progress his level of workI can give him samples of biographies to read so that he gains an understanding of what are the features of a biography. Referring back to my previous findings based on modelling, linked with Bandura (1986), I could create my own biography so that it is more relatable for him. This would be advantageous moving forward because I already know that is how child A learns best. Taking this in to consideration to increase his language skills, I would make sure that I would not stop him from reading fiction texts because he enjoys them and he has already found a style of writing that suits him. I could also improve his work level by extending what fiction texts he reads. To extend his reading skills I could suggest that he reads a book with a higher reading age which would in turn extend his vocabulary. In the classroom there is a library corner which has sections that range from easy to more difficult which is where reading a more complex fiction book could be implemented.
After speaking to child A, he also wants to improve his handwriting. To progress this further, after every other piece of work he produced I would ask him to write out a line of a subject specific word and tell him work on his joint letter formation. In the Year Five class, handwriting was placed at the forefront of English. If a child was able to produce legible cursive handwriting (Welsh Government, 2004), then he/she was gain a ‘pen license’ and could use a pen in future work. As child A is a motivated learner it is a possible teaching strategy that could be used to get the best out of the learner. ‘Extrinsic motivation may, in many real-world settings, exert simultaneous positive influences on behaviour’ (Sasone & Harackiwicz 2000). This suggests the teaching strategy of introducing a ‘pen-license’ in to the class should have positive benefits to the learning of the children. This will give child A the motivation to improve his handwriting alongside other strategies. Another method, as previously mentioned, is modelling correct handwriting. Without child A realising, by me modelling correct handwriting whilst writing the learning objective and other instructions, he would be subconsciously practicing his handwriting based on mine. This can be one method that the child learns from without realising which can mean the child does not find it as much of a task.
A general progress step in Maths that would be beneficial to child A would be the introduction of more Maths resources and areas. Even though he makes the most of the Daily Challenges, there are still a number of ways he can increase his skills. The school have a programme called Times Tables Rockstars which helps children work on their times tables. The children have the opportunity to use the school computers, during ‘Golden Time’, to practice their timetables. It was observed that child A would to make the most of this programme during his spare time and would not try his best when told to use the programme, which was similar to that of other children in the class. If three was an extrinsic motivation such as a reward system, I feel as though child A as well as other children, would be a lot more likely to pit more effort in to this part of Maths.
Another progress step for child A would be for him to increase his use of physical resources when working out questions. Child A has started to use resources since the strategy was out in place but he is still not using them to their full potential. He is still getting easily frustrated during some activities, where using resources would help complete the task. To help him progress I would make him more aware of the resource cupboard and make him more aware of the range of activities that they can help him with. 
To improve child As communication in Maths, I would encourage him to use a whiteboard to do his workings out. By him doing this it would allow him to see more clearly what he is doing during the sum. It would also allow him to see where he might have gone wrong. Using a whiteboard is also a lot more visual that writing it in his book because there are no squares, meaning there is no restriction for his workings out. Also being able to rub out his workings more easily would make him a lot less worried about making mistakes.
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Appendix 2

Me: Hi child A, I’m doing some work for college and I need help from someone in this class. Do you think you can help me by answering some questions over the next few weeks? You don’t have to but if you do you can stop at any time you want.

Child A: Yes okay. What are the questions about?

Me: They’re going to be about Maths and English. I’ll be asking you about what helps you learn both of them. It’s nice easy work for you so you don’t have to worry about it. 

Child A: Will we have to leave the class at all?

Me: We might have to but it depends o what activities I need you to do.
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Appendix 4

Me: Do you work better in groups or on your own?

Child A: On my own.

Me: Why do you think that?

Child A: I have my own ideas and can use them how I want. And I don’t have anyone telling me what to do.

Me: So why don’t you like working in groups?

Child A: I don’t have to listen to other people when I’m doing the work. And I don’t have to talk to the boys so I can finish my work.

Me: When you had to present your genius hour, why did you want to be the first to go up?

Child A: Because I wanted to talk about the Swans and talk about football. I had a lot of stuff I know about them and it’s easy to talk about.
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Trinity Saint David Institute of Education

RE: BA Ed (with QTS) Year 2 PTE, permission and confirmation that work
has been undertaken in school for assignment ECADS004.

Dear Class/Senior Mentor,

For the university module ECAD5004: Teaching Language and Mathematics,
trainees are required to identify one ‘average’ attaining learner within the class in
which they are based and, over the PTE , explore what helps the pupil to leamn
language and mathematics. Such exploration could involve:

observation;
asking the learner to identify places/things that help him/her learn language

and mathematics;

discussing what helps the pupil learn language/mathematics and how they
feel about those areas with the pupil and/or teacher;

collecting samples of work which might show something about the learner’s

language and mathematics learning.

Undertaking this work should support trainees in understanding how children learn
language and mathematics and how they can develop their teaching to ensure
effective learning in these areas. Trainees are expected to be independent in
undertaking this work and they have been given strict ethical guidelines to follow
although we anticipate that undertaking the work above would be in line with
typical classroom practice. The trainees have been told not to reveal the identify of
the learner or the school within their assignment.

Students have been asked to:

1. Seck permission for this work (by consulting with the class teacher and

learner)
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Please note that this work falls unde
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partnership handbook. T
student has discussed his/

STUDENT NAME (PLEASE PRINT): JM,MAMALAQ__———
SCHOOL NAME (PLEASE PRINT): ySaal Qa!a&ﬂ. _Ad __CLM_____M

MENTOR NAME (PLEASE PRINT):

A[L- A CFL .I.‘S

MENTOR NAME (PLEASE SIGN):

If you have any queries regarding this, please contact:

helen.denny@uwtsd.ac.uk
Many thanks in advance,

ECAD5004 module team

Helen Denny
Jayne Morgan
Angella Cooze
Ishmael Lewis
Linda Davies
Rachel Wallis
Nerys Defis
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