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Abstract
Individuals learn information from their environment to form an internal construct. This information is used to navigate the world around us and to form coping strategies to adapt to their environment. Adaption is suggested to be essential for survival, however, this can cause the individual psychological distress and effective coping strategies such as coping flexibility, optimistic disposition can help to reduce stress. The aim of this study was to gain some understanding of how university students felt and coped with moving university campus. This was explored using the Interpretative Phenomenological analysis method. The participants of this study were all of University level, white British, and female age range 19-61, (M=39.33 ) (SD=21.03). Three emerging themes became apparent, anticipation, challenge and adaption, with subthemes of anxiety, stress and excitement.  




















Introduction
Coping with change and adapting to new environments. 
The way an individual experiences the world, helps them to forms beliefs, attitudes and behaviours. This information is interpreted to form an internal construct, and this is gained from their environment (Bruner, 1990, as cited in Huitt, 2009). However, how university students cope with change varies, empirical studies such as (Bayram, N., & Bilgel, N. , 2008), provide evidence that gender and age affects the levels of stress an individual can manage. Within this present study, how individuals cope with changing university campus, was explored using the Interpretative Phenomenological analysis method. Three university students, all undergraduate level in their second year of study, at University of Wales Trinity Saint David, all female, age range 19-61, (M=39.33 ) (SD=21.03) participated.
When change occurs, psychological distress can occur, embracing change and coping flexibility may be key to developing healthy coping strategies when encountering stressful events or environments. One explanation by Cheng, C., Lau, H. P. B., & Chan, M. P. S.  (2014) states that fleaxabilty in coping stratergies encourages success with adaption. One criticism of this model is that it doesn’t take into consideration what the individual may be experiencing within other elements of their life, for example, other factors of stress. However, it does provide an explanation of how people can develop the tools to cope. 
Contrary to this, Johnson, (1998, as cited in Cheng, et al, 2014) suggests that individuals experience change uncomfortably and feel surprised by new environments or stressful events use inflexible patterns of coping or revert to old patterns of coping that are unhelpful.  Furthermore, change is not passively accepted by humans, but adaption is essential for survival (Darwinism, 1859 as cited in Brandon, 2014). By learning effective coping mechanisms, and passing these behaviours down to offspring, this improves chance of survival by adapting to an environment. This model offers an explanation of the benefits that successful adaption has for individuals (Brandon, 2014). One criticism of this model is that it does not offer an explanation or take into consideration the many cognitive or behavioural traits that humans have that have no benefit for survival. 
The dispositional optimism by Scheier, M. F., Weintraub, J. K., & Carver, C. S., (1986) suggests that optimism influences the outcome and is an important predictor of how individuals respond to stress. 

Method
Participants
The participants of this study were all of University level, white British, and female. Total number of participants were three, and were randomly chosen from a group of second year undergraduate students studying counselling and psychology at UWTSD. The age range of the students were 22-61 years old (M = 39.33) (SD= 21.03).  
Design
The design of this study was qualitative, the interviews were the transcribed, interpreted and analysed using IPA method of enquiry. This consisted of a semi-structured interview (Smith, J. A., & Osborn, M. , 2004) of pre-approved questions, the topic being discussed was coping with change, and how students cope with moving to a new campus. The participants were interviewed and discussions were recorded ethically, with consent, and anonymity, and any identifiable information of names and places were edited, whilst keeping the participants narrative in context and relevance to the research question. 

Materials
The study consisted with the participants being presented a consent form (Appendix A), informed that they were to be interviewed using a voice recorder, and an interview schedule was used (Appendix B). The interview questions were prepared prior to the interview and they were structured, however, prompts were approved and used in order to inspire the participants should they need them, for further understanding of the questions being asked. The interview questions were designed to ascertain how the participants felt about the campus and they dealt with the move from a previous campus to the current one. At the end of the interview a debrief form (appendix C) was given with contact details of researcher and supervisor should they wish to withdraw or have any further questions.
Procedure
Once the participants were in the lab a consent form was given, there was a round table and four chairs placed around the table, participants were given a choice of where they would like to sit. The researcher sat adjacent to the participant so as to allow the conversation to be recorded clearly, and to note body language, also to allow the interview to stop immediately should the interviewee wish to. The voice recorder was placed in between both the researcher and the participant, approximately one arm’s length from the researcher, with the interview schedule to hand. 
Once the participants were introduced to the topic and consent gained to record, both verbally and written, the interview began. The first question asked “how do you initially feel about moving to the new campus?” was used to stimulate the conversation, and act as on opening question in order to build rapport. Once the participants finished answering, further questions were asked to ascertain the participants experience and narrative. Once complete, the researcher relayed back to the individual what they had said to conclude and ensure that the correct understanding of the discussion had been noted. Finally, the participant was thanked for their time and provided with a debrief form. 
Results 
Three themes became apparent, the first theme identified was anticipation, two participants using the words anxious (P1: Line 18, p. 1) (P3: Line 25, p.2) and excited (P1: Line 21, p2) (P2: Line 16, p1) when asked to describe how they felt about the move initially. Furthermore, with feelings of stress from one participant (P3: Line 26, 27 p2) at the thought of interacting with a new environment. 
	The second theme that emerged was challenge. Again all three participants described feelings of frustration, using negative words such as stressful (P, tiresome (P2: Line 18, p1), enforced walking (P1: Line 28, p2) and underprepared (P3: Line 27, p2) to cope with journey to the new environment. Further challenges with the volume of traffic (P1: Line 38, p2) and where the car park was situated (P3: Line 40, 41, p. 2), along with the distance travelled (P2: Line 22, p2).
 	The third theme that became apparent was adaption. Participants described an improved space (P2: Line 60, p3) (P3: Line 57, p3), improved facilities (P1: Line 45, p3), and a good place to be. However, contradictory to the traffic frustration, descriptions of the increase in the volume of people present (staff, and students etc.), were addressed in a positive manner. Using descriptive words such as diverse (P2: Line 64, p2), happier, friendlier, relaxed, and professional, all three used positive descriptive words and associations. 
Discussion
	This study provides supporting evidence that change is stressful and causes anxiety to individuals within a university setting, dealing with a change of environment. However, how individuals cope with change, and adapt to an environment can be contributed to factors such as age, gender, flexibility of coping strategies, and positive affirmations and associations. 
	Evidence provided by Bruner, (1990, as cited in Huitt, 2009) suggests that individuals construct their internal construct from their environment, this could have two factors, how they experience their environment, and how they have learnt to adjust to that affects coping behaviours, this can be due to experience and parents. Darwinism, (1859 as cited in Brandon, 2014) suggests that adaption is essential for survival and provides a theory that humans evolve in order to survive, however, further studies by Brandon (2014) provides evidence that learning effective survival behaviours is paramount to adaption. 
	Cheng, et al, (2014) suggests that a flexable coping statergy is one way to effectively adapt to new and changing environments, and Johnson, (1998, as cited in Cheng, et al, 2014) provides evidence that an inflexible coping strategy or remaining in an old ineffective coping behaviour causes individuals feelings of surprise and uncomfortable experience. 
	Within Bayram & Bilgel (2008) study, this provided evidence that university students, especially females, experienced higher levels of stress and anxiety than male participants, and found a correlation that younger students within the age bracket of 18-25 years old, felt higher levels of stress, depression, and anxiety, than older females. This present study provided evidence to support this as participant 3 demonstrated these emotions, and participants 1 and 3 describing feelings of anxiety, however contrary to this, participants 1 and 2 describe also describe feelings of excitement whereas participant 3 did not, this could be contributed to her age.  
	One explanation provided by Scheier, et al. (1986) suggests that individuals having an optimistic disposition, influences an individual to have a more postive experience of an environment change. This was supportted by all three particpants describing the univeristy in a positive manner, even though having negative elelments of the experience with such things as the car park, travelling to the university, and the cafeteria. The increase in population of the university was described in a postitive manner, describing the facility as more spacious, light, and airy, a good place to be, diverse, happier, friendlier, relaxed, and professional. Therefore, by framing the experience in a positive manner and focusing on the positive aspects of the environment, individuals are more likely to have a positive experience, even if adversities which cause stress and anxiety occur. 
	One criticism of this study is that no male participants were used therefore it may not be a general sample of the population. Secondly, for future studies, even though there was a fairly diverse age range, the sample size was small, perhaps a larger more diverse range of participants from varying courses and years would produce a different result.  Additionally, the researcher was fairly inexperienced, and with the use of different questions or prompts, may have enriched the data produced. 
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Appendices 
Appendix A
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Study Consent Form

I understand that this research study is being carried out by a 2nd year Psychology Student for the purpose of a module assessment, and that taking part in this study will involve answering some brief questions about moving to a new university campus. 
This task will take approximately 10 minutes to complete. 
I understand that participation in this study is entirely voluntary and I am free to withdraw participation at any time without giving a reason.  I am aware that if I have concerns about the study I can discuss these concerns with the researcher or academic supervisor at any time during or after the study.
I understand that the information provided by me will be held confidentially, with a code assigned in place of my name. These data will be stored indefinitely in accordance with the Data Protection Act.
I also understand that at the end of the study I will be provided with a debrief form and the opportunity to discuss any issues with the researchers.

I, ___________________________________( NAME) consent to participate in the study conducted by Amy Mellin School of Psychology, University of Wales Trinity Saint David, Swansea under the supervision of Stacey Coleman.

Participant Signature:________________________________________________
Date:___________________
Age:________                                                                   Gender:___________________
Name and signature of researcher taking consent 
___________________________________________________________________


Appendix B
Interview schedule
Hello _________, my name is Amy. Thank you for giving me your time to be here today and agreeing to take part in this interview. Before we start, I can just confirm that you have given me your consent form and read the information sheet given to you, but I will also begin with a brief overview of what we will be discussing here today. Before we do that, can I please just confirm that you are happy for this interview to be recorded? And if you are, that everything that we will be discussing here today will only be listen to by me for the purposes of writing up a transcript and once this interview has been transcribed, the recoding will be deleted. Is that ok with you? Can I begin recording now?
So, the purpose of this interview today is to explore the move to the new campus and how that experience has been for you. So that you are you aware, any data collected from this interview will be strictly confidential and the audio recording will only be listened to by myself. If you do wish to discuss anything that is not relevant to the specific questions being asked today, please do not hesitate to ask me anything once we have finished the recording. Is that ok? 
Great. Finally I’d just like to let you know that your name will be replaced with an alias when this interview is transcribed and any identifiable information will be removed. I’d also like to remind you that if you want to stop or pause at any time during the interview because you feel uncomfortable please let me know.  
[Switch on tape recorder]
Do you have any questions before we begin?
Great. I’d just like to remind you that any traceable information or anything that you mention today will not be identifiable to you, so for example if you something about this campus or a person within this campus, I will replace those with different names when writing up this interview. Is that ok?  

1. So first of all, how did you initially feel about moving to the new campus?

2. How does this campus compare to your previous campus?

a. Prompt: for example, how do you find the learning facilities, parking, atmosphere, library etc.


3. Can you tell me how well you feel you have settled in since moving to this campus? 

4. And lastly, if you had to describe the new campus to someone, how would you describe it? 




Thank you for that. 

[End the interview – close by summarising the conversation and relaying your thoughts back to the participants for approval. Thank the participant and remind them about the consent for recording and how the information will be used. Hand participant the debrief form and inform them that, if they have any further questions, to please get in touch at any time.]
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Study Debrief Sheet 



Thank you for taking part in this study.  

The aim of this study was to investigate the effects of moving to a new campus.  We specifically wanted to examine attitudes towards the new campus. 


If you wish to withdraw your data from the study, you must tell one of the researchers now.  After this point, all of your data will remain confidential/anonymous and we will not be able to trace it back to you.


If taking part in this study has raised any questions or concerns, please speak to the researchers
Amy Mellin, on 1705191@student.uwtsd.ac.uk

OR if you wish to contact the academic supervisor Stacey Coleman, on Stacey.coleman@uwtsd.ac.uk.


Thank you once again for taking time to participate in this study.


Amy Mellin.

BA Counselling Studies and Psychology

University of Wales Trinity Saint David, Swansea 

	Core themes
	Participant 1
	Participant 2
	Participant 3 

	
Anticipation

Anxiety 


Stressful 


Excitement 


Challenge 

Car park 



Enforced Walking 


Underprepared 


Distance travelled


Time taken to  travel 



Adaption

Improved space


Improved facilities 


Diverse 


Positive associations
	


18, 01





21, 23, 02




17, 01 
29, 33, 02
63, 03

35, 02


62, 03


15, 16, 01
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65, 03


45, 03





45, 46, 48, 64, 65, 03
66, 67, 68, 74, 75, 76, 77, 79, 04
91, 96, 
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20, 02







28, 02





18, 19, 01


19, 01
21, 27, 02
124, 06 



60, 02


106, 05


64, 02


40, 41, 42, 02
47, 60, 61, 03
95, 96, 97, 101, 106, & 110, 05
112, 06
	


25, 02


26, 27, 02 







40, 41, 02



41, 42, 02


27, 02


41, 42, 02








57, 03


79, 04


39, 02


38, 39, 02
47, 48, 50, 51, 56, 57, 62, 03
68, 69, 78, 79, 87, 04


          

	Descriptive Statistics

	
	N
	Minimum
	Maximum
	Mean
	Std. Deviation

	age
	3
	19.00
	61.00
	39.3333
	21.03172

	Valid N (listwise)
	3
	
	
	
	






Chronological List of emerging themes for P1.
· Anticipation
· Challenges
· Adaption
Chronological List of emerging themes for P2.
· Anticipation
· Challenges
· Adaption
Chronological List of emerging themes for P3.
· Anticipation 
· Challenges
· Adaption
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