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	How I have addressed it in this work

	1. 
	Make sure you keep a consistent focus on the main point of the assignment.
	I have addressed this in my essay by breaking down the assignment brief and focusing on key aspects.















Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.

[bookmark: _Int_1fk5dNIY]This essay will explore and identify an intervention that can support the learning and development of a learner. In doing so, the potential and challenges of the chosen intervention will be critically analysed, and a holistic understanding will be understood as to whether the intervention can help the learning and development of the learner.
[bookmark: _Int_C2SE0ebu][bookmark: _Int_I1lGKOeV]The learner identified is a 9-year-old boy and is in year 4 within key stage 2. The pupil profile ‘see Appendix 1’ shows signs of high development within his language which enable him to communicate his interests and disinterests. Idris also has a wide range of vocabulary and is starting to understand and use his humour more frequently. However, Idris is seen to lack development within his social and emotional capabilities which is supported by the fact that he shows disappointment when he fails to preform task or gets some of his answers incorrect. In Idris’s pupil profile it highlights that he enjoys working and playing alone rather than being around his peers communicating and socialising.  
The pupil profile highlighted several development issues regarding Idris’s social and emotional capabilities. Social and emotional development is described as a learner's ability to understand their peers’ feelings whilst controlling their own emotions and feelings in the process (Halle et al, 2016). According to Malti et al (2016) learners social and emotional capacities go through development rapidly as they grow and teachers that shape the learners learning environments have the ideal situations for early interventions to target any issues that they feel are impacting the learners. It is during these early stages of development that learners are particularly receptive to interventions, making it essential to address social and emotional challenges early on. Teachers are key figures that spend a considerable amount of time creating positive learning environments for learners to thrive and provide key opportunities for holistic development to occur (O’Flaherty, J. and McCormack 2019). However, at times learners such as Idris require additional support using an intervention that can target specific areas of development so that they are being afforded opportunities to build and acquire skills needed to thrive in and outside of the classroom. 
To support Idris the use of Lego Therapy as an intervention to address his social and emotional development will be discussed. According to LeGoff et al (2014) Lego based therapy is an intervention that enables learners to develop their social skills through working collaboratively with peers to share social opportunities. Applying this intervention specifically based on the pupil profile will positively impact many aspects of Idris’s holistic development. This approach affords opportunities for learners to communicate effectively and support learners to build empathy as they must consider the perspectives and emotions of others while working collaboratively to complete the tasks. 
To gain a deep understanding the social and emotional development of learners will be addressed through this assignment. In addition to this, the intervention chosen will be analysed to show its effectiveness, the implementation of it, the strengths and the weaknesses. 
Whole child development enables learners to grow and develop in all aspects of their well-being (O’Flaherty, J. and McCormack 2019). The focus shifts from academic learning as a sole goal of education to a more holistic growth of an Indvidual who can develop socially, physically, emotionally and cognitively through effective teaching and environments that enables effective teaching to take place (Ko et al, 2013). According to Ellis and Childs (2019) it’s the role of the teachers to play an important role in developing a whole child by offering a holistic education where learners can develop holistically. In agreement Penner (2018) mentions how creating a supportive and inclusive classroom, learners grow in confidence, emotional resilience and develop their social skills. However, although teachers who provide effective teaching may help mostly all learners there may be some learners that require additional support in some domains. These learners may face additional challenges in different areas of their development such as emotional regulation and their social skills. Effective teaching and the understanding of development delays enables teachers to identify who needs extra support and what domain of learning they need that support in. It has been highlighted in the work of Gasper (2018) that when this is the case, schools can offer support through forms of interventions that can support these learners to continue their development rather than halting their holistic growth.
It has been reported that over fifty-three million children globally have a developmental order (Olusanya et al, 2018). An Estyn report conducted in 2022 showed that in Wales around twenty-five thousand learners have significant developmental issues regarding their social and emotional development. Learner's social skills develop through age and the opportunities they are provided to interact with the environment they are in (Soeratman et al, 2019). The acquisition of social and emotional skills is usually acquired in general by learners however learners that may have some delays in their development or show signs of additional learning needs require more time and increased effort to develop their social and emotional capabilities (Soeratman et al, 2019).
Social and emotional skills refer to the abilities and capabilities of a learner who can manage their emotions, foster and build positive relationships with others, and navigate social situations effectively (Fettig et al, 2012). Social and emotional skills are said to be developed throughout a learner's life and into adulthood (Durlak and Weissberg, 2011). Through experiences and network of social relationships a learner will develop these skills. Learners who have difficulties around these areas are a reflection on the circumstances they are a part of, this could range from lack of attendance or lack of opportunities provided within an educational setting (Kankaras, 2019). It could be argued that the challenges may also come from factors such as family dynamics or exposure to past situations where a learner has experienced something traumatic, therefore hinders a learner's development in terms of their emotional regulation and social awareness. When teachers and educators discover that a learner needs additional support, programmes or interventions can be introduced.
Coldwell et al (2017) and Donaldson (2015) report that over the last 10 years there has been a shift in education where more evidence informed approaches are being promoted. These changes aim to improve the teaching and learning and aid the understanding of teachers as to the additional support learners need to receive if they are requiring it (Kools et al, 2018).
Within this shift, teachers are labelled as knowledge workers where they can build up their knowledge, through collaborating with members of staff, other schools and the community to provide effective support for every learner (Brown and Greany, 2018). Brown and Greany (2018) emphasizes the importance of this by saying that if done correctly and outcomes are reached, teachers will have a better understanding of the provisions and interventions out there for every learner to be supported to the best of their ability. Within Wales, around 22% of learners require extra provision or attend intervention with the most common type being support for social and emotional difficulties. With an increase in learners needing extra support through intervention-based approaches schools must provide this service where all learners are treated equally and receive the support required. Gorard et al (2016) clearly identifies the importance of teachers being up to date with their knowledge of different interventions and their ability to understand the best intervention to provide for a learner when needed. With this knowledge, teachers can spend their time more efficiently and spend unnecessary time figuring out what the best type of intervention there is or implementing an intervention that may provide ineffective (Styles and Torgeson, 2018).
According to Fletcher and Vaughn (2009) a school-based intervention is additional supplementary support that aims to address gaps in learners learning and development when traditional instruction such as whole class teaching is not sufficient for a learner. What this suggests is that extra support is aimed to build on the experience's children build during their time tabled education. Interventions are delivered in school and are targeted to support a small group of learners or offered as a one-to-one service, this depends on the situation and the best possibly way to support the learners (Pegram et al, 2022).
Lego therapy is an intervention that can be used to support several different developmental delays in learners. In Lego therapy, there are three different roles, the roles include the engineer, parts supplier and the builder. The goal is for the learners to build an object out of Lego whilst following certain rules in the process. The uniqueness of this intervention is that each learner that takes part must use specific communication skills when completing the task LeGoff et al (2014). Turn taking, providing clear instructions and offering clarification and help is what builds up the core of this intervention and to ensure the learners get the most out of this, the teacher can scaffold the skills being developed for the goal of the intervention to be successfully achieved. Lego therapy is often viewed as an intervention that is aimed at children who are autistic, however over the years it has been viewed as having the ability to help learners that have social and emotional delays (Boyne, 2014). Lindsay et al (2017) discusses how this approach can improve learners’ communication skills through the way they interact and communicate with other people around them. 
Lego therapy was chosen as an intervention to help Idris because of the factors identified in relation to his social and emotional development. It's mentioned in Idris’s profile that he prefers working independently and playing alone and struggles with the thought of social interaction. Research around Lego therapy shows that this intervention offers a structured, low pressured environment where Idris can practice social skills through a group setting. This kind of intervention will encourage Idris to communicate and use teamwork through specific roles, which enables Idris to build up his interactions through a supported environment. This intervention was chosen also to help relive Idris's frustration when he fails or makes a mistake. As this intervention is conducted through a collaborative activity, it can support him in developing resilience amongst other peers and to regulate his emotions as he will see that others around him don't show frustration when mistakes occur. It's well addressed in his profile that he enjoys working alone therefore providing this intervention where its hands on will serve to get motivated to engage with his peers in a social context. Overtime, the outcome of Lego therapy is to allow learners to build relationships and encourage learners to be involved id in social contexts.
In 2006 a study was conducted by LeGoff and Sherman to motivate learners to take part in Lego therapy intervention that struggled with social and emotional skills. The study was to find out the social competence of individuals who took part in the intervention and those who did not. This study was conducted over 3 years where the individuals would meet weekly for 90 minutes to take part in the Lego therapy intervention. The results showed that those who took part increased and developed their social competence in comparison to those who did not take part. Being competent socially is deemed as having the ability to use social skills in a range of interactions (Magelinskaite et al, 2014). To support Idris, it’s vital that an effective and engaging learning environment is provided where he can build his social competence and begin to use these skills and apply them to multiple situations. It's critical that Idris’s is provided these opportunities because research shows that in individuals who lack social competence can struggle academically. This is not the only issue; their peers may not want to participate with them and the feedback they receive from their teacher may be reduced (Magelinskaite, 2014).
The Lego therapy intervention will be conducted by a teaching assistant (TA) who has been trained to implement it effectively. It's been highlighted in research that for the TA to understand this intervention they must take part in training that shows them how to support learners effectively (Owens et al, 2008). It is vital that there is a TA available when Idris receives this intervention as they have the ability to facilitate social interaction and collaboration. The role of the TA is to be an activity leader in some sense where they can convey rules and address any misconceptions within the group. With this in place Idris will be able to develop his social and emotional behavior through a positive learning environment. It would be recommended that this intervention takes place weekly for 45 minutes and that the facilitator needs to be consistent with this (Owens et al, 2008).
Work conducted by Vygotsky (1980) shows the importance of social interaction on a learner's cognitive development. Through social encounters, learners can take on different roles as they interact with the things around them (Chemeli, 2019). Research conducted by Rogoff shows the importance of teachers being able to scaffold a learner learning and provide collaborative experiences for learners to develop their social competence. It can be argued that Lego therapy as an intervention is closely linked to Vygotsky’s theory of social development. It's believed that learners experience and learn the best when they engage in social interactions with more knowledgeable others therefore taking part in Lego therapy sessions, the learners who need that experience will improve their social skills through this framework. It's clear that there are links between this intervention and the sociocultural theory because through this, the learners are provided a solid foundation for social and emotional support through the support of other learners and teachers.
Lego therapy has many benefits, however there are several barriers when trying to utilise this form of intervention in a school. One barrier is the cost of buying Lego sets. With school’s struggling financially, there will be questions as to whether this equipment is important enough for the school. Another barrier is that reliance on Lego therapy without the integration of other interventions may hinder its success (Angelis et al, 2024). Moreover, as this is a relatively new concept, there is not much research in the public domain as to its effectiveness in the long term.
The Curriculum for Wales (2022) emphasizes the importance of a holistic approach to education where the learner has experiences to develop holistically. It could be argued that Lego therapy aligns with the principles of the new curriculum as it promotes collaboration and many other important aspects. The intervention will help Idris to develop essential social skills whilst enhancing his emotional regulation in doing so. With huge emphasizes on well-being in the new curriculum, this for sure aligns with that focus where many interpersonal skills are being fostered and developed. 
To conclude, Lego therapy can be seen as a promising intervention to address the social and emotional development of a learner such as Idris. Through focusing on structured and collaborative situations, Lego therapy provides an environment where Idris can practice essential social skills through communication and teamwork. Research in this field shows the effectiveness of Lego therapy by improving social competence in learners, more for those who are presented with social and emotional challenges (LeGoff et al, 2014). In addition to this, the sociocultural theory proposed by Vygotsky (1980) aligns with the intervention highlighted throughout this assignment, where the importance of social interactions and scaffolding is emphasized. This intervention could be argued to be in its infancy, therefore more research needs to be conducted to discover its capabilities and effectiveness and if it needs to be used in conjunction with something else for clear development. Nevertheless, this intervention corresponds with the principles seen in the Curriculum for Wales (2022) which promotes a holistic approach to a learner's education. Lego therapy is seen as a valuable tool for supporting learners' well-being, social competence and emotional regulation. By fostering these well needed skills, Lego therapy can successfully contribute to holistic development of learners such as Idris.
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Appendix 
(1)  Pupil Profile
[bookmark: _Int_lUltrMJR]This is Idris. Idris is 9 years old and is a year 4 pupil. He has one sister called Ella who is in Reception class at the same school. Idris doesn’t enjoy class work, apart from the physical and sports lessons. He hates reading, writing and maths, but is happy to complete activities on a tablet or a computer. If he isn’t allowed to do this, Idris sometimes sulks and is in a bad mood. Then, he asks Mrs James, the class teacher, for permission to go out of the classroom to have some quiet time for himself. Mrs James is concerned that Idris's academic work is not of the same standard as that of his peers. However, he clearly enjoys practical activities, especially if there is an opportunity to go outside. He loves helping Mrs James with tasks such as tidying up the classroom, photocopying work or watering the flowers in the school garden. He is used to helping his mother look after the garden at home. When Idris refuses to complete his work, he doesn't interrupt the class, he just sits quietly dreaming of his favourite football team. He likes watching football matches on TV at weekends, but prefers kicking a ball alone on the yard rather than playing with someone else or as a member of a team.
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