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[bookmark: _GoBack]1. Evidence of a clear understanding of the importance of a variety of play types including self-directed play. 
Let us begin by considering what is play? According to MacCormack (2019, pp. 157 - 167) “Play is a way for children to work through developmental tensions and progress in their own growth”.
It is generally considered today that play can sometimes be referred to as a game, which allows children to engage in amusement or fun, play can be someone’s imagination, a virtual reality or a child playing with an object, all of these can support children’s learning and encourage communication with others (Lai et al. 2018). Bruce (2012) believes children use their senses to play for instance their smell, touch, sight, taste and hearing, and this is often why children put things in their mouth or reach out for objects. 
Play and self-directed play is important for children’s development and to encourage enthusiasm, confidence and inspiration (McInnes et al. 2013, pp. 268 – 282). The British Psychological Society (2019) also believe that play is important for social, emotional and physical development, they think it gives children the ability to form their identity through a mixture of different emotions for example determination, success and frustration. 
Wood (2013, p. 9) points out there are many different types of play such as socio-dramatic play, constructive play, rough-and-tumble play, role play, heuristic play, free-flow play, structured play, ludic play and technological play. 
Wood (2013, pp. 25 - 26) says that ludic play is often known as fantasy play, where children use their imagination to create fantasies and amusement, they can play with objects and express their creativity through vocalisation and acting. Ludic play can encourage children to believe in themselves and be creative, and children do not realise they are learning new skills at the same time (Wood, 2013, pp. 25 - 26).
Wood (2013) also describes how socio-dramatic play is a complex form of play and is a key part in a child’s learning, she believes that socio-dramatic play is children using their imagination but can also include characters, imaginary scenarios and roles. There are six elements to socio-dramatic play which are engaging with others, communicating verbally, role play, persistence in the role play and make-believe with actions and objects (Wood, 2013, p. 27). 

Children use metacommunicative and metacognitive skills when communicating with other children in socio-dramatic play, they discuss previous and present conversations and step in and out of the play cycle (Wood, 2013, p. 28). Woods (2013) states that children learn social, cognitive, physical and emotional skills when playing and this supports their holistic development. Wood (2013, p. 33) believes there are many benefits to socio-dramatic play for instance improving language and communication skills, understanding themselves and others, planning and organising, being more creative and using their imagination to create stories, achieving self-control, sharing with others and developing social skills by engaging with other children and adults. 
Between the ages of two and three children begin to understand that other people have feelings and desires, they then begin to adapt their behaviour and develop empathy towards other children (Wood, 2013, p. 28). Children’s play can sometimes seem chaotic but to them they are imagining scenarios, different characters and ideas, younger children usually focus more on props and assigning roles, they use different voices and provide a commentary of their role, whilst older children will focus on goals and become very controlled in order to seek positive and sustained play (Wood, 2013, pp. 30 – 31).
Bruce (2012) suggests that adults need to ensure they do not take the enjoyment out of play as this can sometimes make the child frustrated and this can disrupt their learning, whilst Wood (2013) also points out that the more structure an activity has the more the child will feel they are doing work and not actually playing. 
Practitioners use different pedagogical approaches in school which are either child-initiated or adult-led activities, if the activity is adult-led then it is not seen as playing as it is planned and purposeful play, where as if it is child-led then the children do not always include the adults as they like to maintain privacy (Wood, 2013, p. 50). McInnes et al. (2013) believe that children use play cues, this is when they give signs to invite the adult to engage in their activity, if an adult is present then the child is less likely to approach that activity as they feel it will have an effect on their playful learning. McInnes et al. (2013) also claims that recent studies prove that children who undertook tasks without adult supervision were much quicker and had more accurate answers than those who had adult supervision for the task. 


Children’s play can sometimes be restricted if they do not have the right environment to play in such as issues with poverty or domestic circumstances, therefore it is important for schools to give children access to time to play so they can meet their basic needs (The British Psychological Society, 2019).


2. Evidence of a clear understanding of why exposing young children to risk is beneficial.
To begin with, what is risk? Risk is a situation involving exposure to danger or harm (Oxford Dictionary, 2020). Risk is beneficial for children as it allows for them to deal with unexpected challenges that could happen in their lives (Play Wales, 2018). Children’s natural part of growing up is seeking out risk, it ensures that they learn how to survive in this world, some children do not have the opportunity to play freely in their area due to parental restrictions, that is why it is important to experience a degree of risk in the play setting so they do not take risks where it is less appropriate (Play Wales, 2018). Practitioners need to ensure that the parents are fully aware of the nature of the play setting/school and that there are policies and procedures in place to minimise any danger and risks to the children but they believe playworkers / teachers must balance out any risk with the wellbeing of the child (Play Wales, 2018). 
Lavrysen et al. (2015) believes risk competence can be improved in the early years settings by undertaking risky play activities, they believe children naturally like to take risks as it is an exciting form of play, even though they know they could hurt themselves they still decide to take the risk. Lavrysen et al. (2015) states that risk taking is now necessary for a child in order for them to know how to deal with risky situations, if you deprive children of risky situations then this can affect their learning development as they will be fearful of the environment in the future. Knight (2011, p. 117) states there are many benefits to risk, not only does it improve your cognitive development, but it also expands your teamworking skills, motivation, determination and concentration. 
The Health and Safety Executive (2019) believe that play is an important part of a child’s development and well-being, they say their aim is to weigh up the risks and benefits of play and not to remove it completely, as they feel that risks factors in education have been slightly exaggerated. The Health and Safety Executive (2019) acknowledges that children must take 

risks when playing to expand their knowledge of the environment, they understand that children will be exposed to risk in play settings daily, but they want to focus on taking control of the real risks and not on excessive paperwork. The key message from Health and Safety Executive (2019) is to strike the right balance and allow children to experience play to the maximum, but also protect them from more serious accidents at the same time, not all risks must be eliminated from the setting but instead make sure they are manageable. 
Knight (2011, pp. 115 - 116) believes that adults should encourage children to connect with the environment, she suggests that it should be child-led so they can further their understanding of the world and taking risks, this will then allow the children to expand their knowledge as they may not have these opportunities at home.  The Health and Safety Executive (2019) state that adult should encourage children to do things safely and not find excuses on not to do something that might include risk taking. According to Storli and Sandseter (2017) they claim that fathers are more relaxed about their children taking risks in rough and tumble play and believed that it was a positive part of growing up even though there were risks of minor injuries, whilst the mothers found it difficult letting the children take risks as they were concerned about the child’s safety and had difficulty accepting that any risks would exist in a play setting. Storli and Sandseter (2017) point out that rough and tumble play is important for physical, social and cognitive development, they state that fathers recognises and defends the benefits of physical play whilst the mother is more likely to point out the negatives. Storli and Sandseter (2017) suggests that practitioners mistake rough and tumble play for violence and intervene and stop the play, but they are convinced that if practitioners educated themselves more on rough and tumble play then they would realise that it is not aggressive and the children are just playing and having fun.  







3. In depth discussion and understanding of an observation method for young children.
The Foundation Phase is a curriculum in Wales directed at three to seven year olds, the Foundation Phase consists of many areas of learning for instance Personal and Social Development, Well-being and Cultural Diversity, Mathematical Development, Language, Literacy and Communication Skills, Physical Development, Creative Development and Knowledge and Understanding of the World (Welsh Government, 2015). 
The aim of the Welsh Government (2015) is to ensure that all children have equal opportunities for example having access to a range of educational and learning opportunities, access to play and cultural activities, a safe community that provides physical, mental, social and emotional support, are listened and respected to and are not underprivileged. The Foundation Phase objective is to provide a holistic development and to expand on children’s previous learning skills, they believe through play children will learn to experiment, risk take, solve problems and make decisions individually and in groups (Welsh Government, 2015). 
According to The Welsh Government (2015) practitioners need to teach children which is appropriate to the child’s needs and abilities, they need to consider prior learning attainments and ensure that they encourage children thorough the developmental stage with care and sensitivity. Additionally, The Welsh Government (2015) believe that play is a crucial part of intellectual development and that children take play very seriously, they say that there must be a balance of child-initiated learning and that of practitioners. 
The Foundation Phase Profile supports children’s assessment through the early years, its objective is to provide consistency throughout the schools, the profile requires observations and assessments to be carried out by the practitioners to ensure all children are developing consistently and to give extra support to those with additional learning needs (Welsh Government, 2015). 
The Foundation Phase Profile consists of different elements they are a Handbook, Record Form, Compact Profile Form and Full profile Form it covers stages which are Bronze, Silver, Gold and Outcomes 1 – 6 (Welsh Government, 2015). 
Observations in an early years setting is an everyday practice, the benefits of observing a child are to ensure they are progressing well according to the curriculum and whether they need further teaching in that skill, it is important that observations are taken place indoors and outdoors because children can react differently in different surroundings (Welsh Government, 2015). An observation is designed to be undertaken over several sessions as you cannot determine from one outcome that the child is unable to complete that task, although it may establish what their characteristics are (Welsh Government, 2015). Wood (2013, p. 104) suggests that observations should be recorded on a checklist or notebook as this ensures that all evidence is documented, she even suggests recording the observation as they can then watch and discuss this with other practitioners. The Welsh Government (2015) advise to discuss the findings with the child, so they are aware of their own abilities and skills, and it is essential that you involve the parent/carer’s, so they are fully aware of their child’s current developmental stage. 
Assessments in the Foundation Phase Profile focus on children’s achievements against the skills in the curriculum and provide a holistic view of the child’s development, they are essential for finding out how children can progress further rather than focussing on the outcomes (Welsh Government, 2015). The practitioner should set out a plan so they can identify when a specific skill has been reached, they can then distinguish whether a child is excelling or struggling with a developmental area (Welsh Government, 2015). 
The practitioners score the assessment with different sets of forms, they look at each skill and decide whether the child has reached that outcome by scoring them and writing statements to confirm that child has met that outcome, to support the baseline assessment the practitioners must review, plan, do, assess, review and plan this will then focus on the child’s learning style (Welsh Government, 2015). 
Key stage 2 and 3 must be assessed by a teacher, the head teacher is then responsible for reporting all the learners results on their school roll on the second Tuesday in May, children who are moved on to the next key stage are regarded as being in the final stage or phase (Welsh Government, 2015). By the age of 7 most children will be at the end of the key stage phase and will have met all the Foundation Phase Areas of Learning, but this can vary as they all have individual needs and skills (Welsh Government, 2015).
According to Donaldson (2015) he claims that teachers are unhappy with Foundation Phase Profile as they feel the assessments were not fully supporting the children and that they should have more control within the curriculum. Donaldson (2015) also states the children were unhappy with the curriculum and it was out of date when it came to technology, they wanted the lessons to be more fun and focus on basic life and work skills. 

4. Demonstrates an understanding of the role of play when undertaking observations and assessments of children and consider how this affects the child’s engagement and the accuracy of the observation.
According to Howard and McInnes (2012) children feel that play is not play when an adult is present, an activity is set out for them at the table or when they are instructed to partake in something. Howard and McInnes (2012) believe that research has focussed to much on what adults consider play is, they think if a child is having fun then they are playing but there needs to be more focus on what the child themselves associate with play activities. Howard and McInnes (2012) claim that children’s performance improved significantly when engaging in an activity that was not prearranged by an adult, they say that it enhanced children’s cognitive ability in problem solving tasks. Psychologists Lev Vygotsky suggests that play helps children to develop higher mental roles through imagination and fantasy, and Jerome Bruner also argues that children like to experiment which successively develops their social communication skills (Brown and Patte, 2013). 
Play England (2016) describe the play cycle developed by Sturrock and Else (1998) as an important part of play, it explains the flow of play and how children make play cues to instigate play. Brown (2008) believes that children instigate play cues as a signal to play with me or as a sign to say I am only playing, it anticipates a response from the adult or child and if the child does not get one then they will either re-issue this cue or will direct it at another person if there is one available. 
Brown (2008) believes that observations on children should be unobtrusive as this enables the observer to get a more detailed view of how the child interacts with the activity and it avoids disrupting the children in what they have set out to achieve. Wood (2013) suggests that observation is vital in early childhood, they feel that practitioners get a better understanding of children’s play and identify their learning potential. Wood (2013) also thinks that children find play more interesting when an adult is not controlling the activity and they have more room to play freely. 
According to Wood (2013) observations enable practitioners to obtain evidence of the children meeting the indicators outlined in the curriculum, it also identifies the child’s individual learning needs so they can document this and show this to parents/carers or other professional 

bodies. To become a skilled observer takes time and practice, observations should be planned daily to ensure you capture the child’s learning context (Wood, 2013). 
Observations are conducted in numerous ways they can either be spontaneous or planned, practitioners decide who, when and what to observe, they decide how long for, where the observation will take place and how they record the observation (Wood, 2013, p. 104). A non-participant observation is where the adult is not involved in the activity, they record the information close by whereas a participant observation is where the adult interacts with the child during the activity (Wood, 2013). Wood (2013) believes that adults needs to be sensitive around children as it can affect the flow of play, she states that children play differently when an adult is present or not even play at all as some children prefer to remain private. 
Howard and McInnes (2012) undertook a study in an early year’s setting in which 129 children took part, they asked 66 children to participate in a ‘like play’ activity which is where the adult watches from a far, and 63 children to participate in a ‘not like play’ activity where the adult was present on the table. The procedure included two activities which were a jigsaw puzzle and bead threading, the children were familiar with both activities, the observation was recorded on video so they could analyse the data after the sessions had taken place.  From the evidence recorded Howard and McInnes (2012) found that the children who participated in the ‘like play’ activity were more attentive and happy, they were more motivated and moved freely whereas the ‘non like play’ children displayed negative behaviours and were easily distracted and made more infrequent body movements. 
Howard and McInnes (2012) concluded that children identifying an activity as play develop exceptional learning skills as they felt they were at minimal risk of failure and it increased their confidence and self-esteem, they believe that adults need to use open questions rather than closed questions and allow children to take the lead on activities instead of the adult controlling it. 
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