A critical analysis and evaluation of the observation research tool, ‘Leuven Scale.’ 

How does guided reading provide opportunities for pupil engagement and learning?

	
	Target
	What I have done in this assignment

	Target 1
	Aim to regularly add your own critical comment to the lit. review.
	I occasionally added a critical comment to the literature review.

	Target 2
	Revise all referencing conventions with care.
	I read over the Harvard referencing guide to ensure I cited the sources correctly. 

	Target 3
	Aim to explain all ideas so the reader can understand your reasoning.
	I read over my assignment to ensure everything made sense. 




Introduction
[bookmark: _Int_5nXONGDg][bookmark: _Int_W8kZEJzZ]This essay aims to identify the impact of guided reading on pupil engagement and learning by observing a group of pupils, using the Leuven scale. For the observation, three year one pupils from a year one and year two class were observed for a total of twenty-five minutes, in five-minute intervals. The purpose of the observation was to recognise the impact guided reading has on the pupils’ engagement levels within their private indoor learning environment. The observation focuses on three pupils in particular, who all share similar reading abilities, but differ when it comes to their ability to pay attention and get involved. Guided reading consists of a small group of students, of similar reading ability, working with a teacher to improve on their reading skills, their ability to comprehend what they have just read and their ability to decode new words. The teacher selects the book for the group and the pupils take it in turns to read, answering questions about the text – meaning engagement is vital (Howcast, 2011). 

Literature Review
[bookmark: _Int_xjZayOb9]In 2022, the Welsh Government introduced a new curriculum for schools across Wales. The purpose of this new curriculum is to promote well-being in all pupils, develop an integrated approach to learning, to encourage engagement, among other objectives (Welsh Government, 2023). Within the new curriculum, there are six areas of learning and experience – these are: expressive arts, health and wellbeing, humanities, languages, literacy and communication, mathematics and numeracy and science and technology. Adding to this, the new curriculum includes cross-curricular skills such as: literacy, numeracy and digital competence – each of which has its own framework for practitioners to follow (Education Wales, 2020). Also, within the curriculum framework there is a variety of descriptions of learning, which include progression steps, under each of the different areas of learning and experience (AoLE). Children in Foundation Learning could be in progression step one or two. Progression step three is typically for pupils in year four or above (Penderyn Primary, 2022). However, this is not always correct – every child is different. Each AoLE has several statements of what matters, which outlines what is important in that area of learning. It is clear that during the observation, the children were working towards the languages, literacy and communication AoLE. 

[bookmark: _Int_OydxyKK2]Guided reading could aid children in improving their: independence, ability to problem solve, take risks while in a safe environment, collaboration skills and ability to comprehend unfamiliar things (Council for the Curriculum, Examinations and Assessment, unknown) - all of which link to the different areas of learning and experience in the new curriculum, more specifically languages, literacy and communication. Myriad authors have expressed their views on guided reading and its impact on pupil engagement and learning. For instance, Fountas and Pinnell who discuss the importance of differentiated and personalised instruction within guided reading as it encourages learners to become independent and confident readers. Learners who are confident with their reading and reading comprehension will be actively engaged in the guided reading sessions (Fountas and Pinnell, 2012). This is not always correct – confident readers are not always engaged, they may be good at reading but could dislike it. However, Smith criticises guided reading as he views the skills it focuses on (decoding and comprehension skills) as surface level reading skills. To him, reading is about making connections between what you already know, hence developing a passion to read. Smith argues that children will be more engaged with reading if they can connect to the text on a more meaningful level, thus being more engaged. Therefore, disagreeing with guided reading and its impact on pupil engagement (Smith, 1982). Alternatively, Duke views guided reading as an instructional and structured approach that develops literacy skills as teachers can tailor support to the pupils they are working in the group with. It creates a supportive learning environment which encourages children to develop a love and passion for reading. Duke's work implies that guided reading supports pupil engagement as pupils will feel encouraged to participate in their guided reading activities from a young age (Cartwright and Duke, 2021). Goodman disagrees with guided reading as the approach does not align with the concepts of whole language instruction – reading should be taught using an integrated approach. Goodman believes that guided reading does not provide children with authentic reading experiences, which is of importance to him (Goodman, 1996). It is evident to see that although there are varying views amongst authors, guided reading is an instructional approach to reading, which is what plethora of children need. Due to its nature being instructional, children tend to be engaged throughout the activity. 

Engagement is vital in school settings. “Education must begin with the solution of the teacher-student contradiction, by reconciling the poles of the contradiction so that both are simultaneously teachers and students.” (Freire, 1993). Paulo Freire, a Brazilian philosopher, highlights the importance of teachers and pupils working together, rather than pupils being passive recipients. Freire believes that when pupils and teachers work together, it creates better outcomes for the children. For them to work together, pupils must be engaged.

Methodology
For this observation, engagement levels of three pupils were measured by using the Leuven scale. The observation that took place was a non-participant observation. A non-participant observation is where the researcher simply just observes the task and does not actively participate. The aim of this type of observation is that the observer should not directly influence the people who are being observed. Consequently, resulting in fair and accurate results from the observation. This form of observation can be beneficial as it involves an observation of the learners, in their natural setting, meaning their behaviour should not change. However, even though this is a useful method of observation, there is also a downside to it. Although the observer is observing from a distance, not taking an active part, the presence of someone could potentially impact on the behaviour and engagement levels of the learners. This could result in inaccurate results (Macfarlan, 2022). 

The Leuven scale is a method of measuring a child’s involvement levels ranging from one to five; level one describes low activity whereas level five describes high activity, where the child is continuously involved. The Leuven scale can be a useful method of measuring involvement levels of pupils as there are five points on the scale, each point having its own description, meaning the levels of involvement will differ from child to child. It allows for professionals to track a child’s involvement to understand how to move forward, with the child’s best interests at heart. On the other hand, although the scale has five points of levels of involvement, it does not take into account the behaviour and needs of children with additional learning needs, for example. Children with additional learning needs may not fit into the five categories, hence it could raise concerns when observing. Adding to this, throughout the school day the level of involvement in pupils will fluctuate (Learning Journals, unknown). The Leuven scale does not take into consideration the factors that may impact a child’s engagement. For instance, it does not account for the time of day, the activity the child is doing, the duration of the task, the children surrounding the child, the environment the child is in, the distractions or the noise levels of the class.

Discussion and Findings
[bookmark: _Int_sEJHiUyV]Ethics play a vital role in research, especially when it comes to researching young people. When researching young people, there are myriad considerations that must be considered. Following the guidelines is of paramount importance as it results in the learners being kept safe from risk and also aids in developing their well-being. When researching, researchers have a responsibility to always uphold confidentiality. Ensuring that private information is kept private and confidential is vital. There is a responsibility of all researchers to not disclose personal information regarding the participants. For example, their name, background – their identity. An advantage of this observation is that the children were observed in their private indoor learning environment, meaning it is a safe and familiar place for the learners. Subsequently, ensuring that the individuals involved in the observation were not at risk of unnecessary harm. Ensuring that all individuals are safe and protected is beneficial. In terms of ensuring safety of the learners, assent was given before the observation took place. Informed consent from parents and carers was not required for this observation due to the nature of it. The observation took place in a lesson, that the class teacher had planned. Therefore, the observation occurred in the learners’ learning experiences. However, ensuring safety is of paramount importance, which is why assent was taken into consideration (Bera, 2018). Due to the age of the individuals, the professional in charge was also asked if observing the children was okay to do so. The observation focused on three children out of a group of six. All six children gave their assent and were informed that they were being observed from a distance. For this research to be completed, data collection has been carefully considered. One way this was done is by the children not being named. Each child was named pupil one, pupil two and pupil three – this ensures private information is confidential. 

[bookmark: _Int_5z4EMVyj]During the observation it was clear to see that there was a distinction between the three observed learners. All were of a similar age and similar reading ability, but they differed in terms of engagement levels – as seen in Appendix 2. Pupil one displayed sustained activity throughout majority of the task. This pupil was scored a five, which is the highest score – meaning they were continuously engaged in the activity and scored a four towards the end of the activity. Out of the five times the pupils were measured, pupil one scored a five on four occasions. A factor which may have impacted pupil one’s engagement levels could be that the activity took place for twenty-five minutes, which is a long time. Pupil two, on the other hand, had a wider range of scores. At the start of the task, pupil two was easily distracted and was not engaging with their peers and teacher, but as the task progressed, they started to show interest and their engagement improved. Although pupil two’s engagement improved from the start of the activity, they were scored a level three at the end of the task. Pupil two was situated by one of their friends, meaning that they were very easily distracted. Similarly to pupil two, pupil three was also scored low on the scale of engagement – their lowest score being a one and their highest being a three. Pupil three, like pupil two, was situated next to a peer. Consequently, throughout the activity pupil three was easily distracted and found it difficult to engage with the activity. Pupil three engaged well while the teacher was focusing on them, but was looking around the classroom and swinging on their chair while other pupils in the group were reading. In order to record these observations, I created another table which showed any other comments that needed to be made throughout the observation. Overall, it was apparent to see that depending on the placement of the participants it had a vast impact on the outcome of their engagement levels. 

Conclusions and Recommendations
[bookmark: _Int_LmZQZEie]Overall, it is evident to see, from this observation, that guided reading has a positive impact on pupil engagement and learning. As the task is completed in small groups, it allows for the teacher to converse with all pupils partaking in the activity. It is clear that guided reading improves literacy skills, reading skills and comprehension skills as well as social development. Although this method of observation was easy and clear to use, another method of observation might have been more effective. The Leuven scale does not consider the surrounding factors that may be impacting the levels of engagement of the pupils being observed. Not only this, but it does not account for any children who have additional learning needs. The Leuven scale may not be suitable for those with additional needs as the scoring levels are vague and are difficult to apply for pupils with different circumstances. Due to the duration of the observation being twenty-five minutes, it was apparent that the level of engagement from the three pupils fluctuated throughout the activity. Consequently, a consideration, if this observation was to be done again, next time could be to observe the children over a less amount of time. To conclude, it is evident that guided reading does have an impact on pupil engagement and learning. However, it must also be noted that there are several contributing factors as to why some children’s engagement levels fluctuate throughout the observed task. 
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Appendix

Appendix 1 – blank copy of observation schedule 
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Appendix 2 – completed copy of observation schedule
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Appendix 3 – Professional Reflection

1 - Describe ONE of the observations you carried out. What did you learn from it?
I observed three pupils out of a group of six pupils during a guided reading task with a teacher. I learnt that guided reading helps to improve a child’s reading and comprehension skills and that guided reading does have an impact on a child’s engagement.

2 - What were the challenges and opportunities of being a non-participant observer in the classroom?
A challenge of being a non-participant observer was that the children previously knew me from the enrichment days. Therefore, the children found it difficult not being able to talk to me and ask for help – I had to sit back and observe. An opportunity was that I got to observe what a guided reading session entails while a teacher is leading it. 

3 - In your experience, what were the benefits and limitations of the Leuven Scale as a research tool?
A benefit of the Leuven Scale is that it is clear and easy to use as the five scoring levels have clear descriptions of what a child could be doing in each level. However, a limitation of this method is that it does not take into account the children who may have additional learning needs. Also, it can be seen as quite vague.

4 - What were the main points of learning for you in terms of being a researcher in the classroom?
The main points that I learnt was that it was difficult to be a non-participant observer as children from other groups in the class were asking me questions and therefore, distracting me. Perhaps it would be better to complete the observation in a classroom with children who you do not know. However, this would raise the concern of the children not acting as they normally would if there is an unknown and unfamiliar face in the classroom.

5 - What would you do differently if you were to conduct this research again? Why?
If I were to conduct this research again, I would observe the children over a smaller amount of time. This is because the longer an activity is, the more distracted a child is going to get. As well as this, I would conduct the same research multiple times in order to see if I would get the same results. 

6 - Discuss any other methods of research you could use in the classroom to improve your practice. What are the positives and negatives?
Another method of research that I could use in the classroom to improve my practice could be to interview children in the class. Surveying children would have an advantage as it means I would be hearing the information straight from them and I would gain qualitative research. However, conducting interviews is time consuming and therefore may not be the best option.
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