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Early intervention can be described as the process of making sure that the family and the child are provided with the support they need to become as competent and happy as one can be. Johnson (2013). Therefore, ensuring early intervention is implemented early on in a child’s life could make the difference in whether the interventions are successful. Early intervention program services help young children with hearing loss learn language skills and other important skills. (Centres for Disease Control and Prevention, 2015). If a child is neglected of this intervention or if the interventions are not effective it could affect a child’s abilities later in their lives.  
Ritchie (2018) said that the first three years of a child’s life is where a significant percentage of the brain develops, meaning this is the time span within their life where they learn and develop the most, therefore early intervention needs to occur within this time frame. Harvard University (cited in Ritchie 2018) agree as they suggest that children have a ‘sensitive period’. Within this time frame it is believe that a “child’s neural circuits are especially open to learning through new experiences”. (p3) They also suggest that after this time frame passes a child can still learn that skill however it will be harder for that child to learn and the skill learnt would not be as good as if the child learnt it earlier on.
This being suggested supports the evidence that children with hearing difficulties should encounter early interventions to suppress any challenges they may have to face and help them develop at the same rate as others, Stika et al, (2015) findings show that “Very young children with mild to severe hearing loss, who are identified early and provided prompt intervention that includes amplification, can demonstrate age appropriate development in multiple domains”. Their findings showing that early interventions for children who have hearing difficulties can overcome challenges and with the right support in place these children can achieve similarly to their peers who do not have hearing difficulties.
The National Health Service within Wales offer hearing tests to new born children, where a soft ear piece is placed in the baby’s ear and soft clicking sounds are made, however the hearing test doesn't pick up all types of permanent hearing loss and some children develop permanent hearing loss later in their lives, for this reason, children should be provided with another hearing test in later months to check for any changes not the later stage of 1- 5 years old testing. (National Health Service, 2018) It must be noted that hearing loss and damage vary in levels and types. 
A health visitor will also be appointed to an infant up until the age of five years old, this health visitor will visit the child on a regular basis to ensure the child is growing healthily and to support any concerns of the parents. However, the health visitor visits a child for only a minimum of five visits from birth up to the age of 2years old, then it is the responsibility of the parent to attend appointments at a location such as the doctor’s surgery however it is not a requirement. Five appointments that last approximately ten minutes over the space of twenty-four months, is that a long enough period to notice any mild implications within a child?  “...practitioners also indicated that their capacity to deliver all five-mandated universal health and development reviews from the Healthy Child Programme – the minimum service families are entitled to- has been seriously reduced”. (Ford,2018) This could result in children with hearing difficulties not being referred to an audiologist early on and the child suffering the consequences.
Moeller (2000) found that children with hearing impairment who were enrolled by 11 months of age showed a better vocabulary and verbal reasoning skills by the age of 5 years than the children who were enrolled later. The findings also state that “Regardless of degree of hearing loss, early-enrolled children achieved scores on these measures that approximated those of their hearing peers.” Therefore, this suggests that the earlier a child receives interventions and support the greater the outcome will be regardless of the implications, having the support provided and the right measures put in place for an early age supports the child holistically.  However, Lederberg and Schick. (2013) findings disagree and indicate that “although developmental trajectories of DHH children with hearing parents have improved with early identification and appropriate interventions, the majority of children are still delayed compared with hearing children”. The findings here suggest that yes early interventions improve children’s language skills however, they are not at the stages of their peers, although it should be considered as Piaget would suggest that every child learns and develops at their own pace and stages in their lives.
The Equality Act (2010) aim is to ensure that children with special educational needs get the support they need to achieve their full potential as does article 23 of the United Nations Convention on the Rights of the Child (UNCRC). This states that a child with a disability has the right to live a full and decent life with dignity and, as far as possible, independence and to play an active part in the community. The Government must do all that they can to provide support for these children and their families to ensure the aims are met. 
[bookmark: _GoBack]The Welsh Government (2004) suggested that all children with a permanent hearing loss should be viewed as having a special educational need, (National Deaf Children’s Society, 2018)  therefore it is the duty of everyone involved within that child’s life to ensure that they receive the guidance and support they need to live their life to their full potential, in accordance to this article 6 of the UNCRC states that “Every child has the right to life”. And they state that the Governments must do the best that they can to guarantee that children can develop to their full potential. This states Every child, so no matter whether they have a disability or not they should be able to reach their full potential with the support they need in place to help them achieve this. However, as Ford (2018) suggest cuts in recent years to health visitors in England has resulted in overload in caseloads which also results in the health visitors being unable to provide the services they intend to. The Government need to look at their budgets and funding in order to ensure that our young children and families are being cared for appropriately in order to provide them with what’s needed for them to live their lives to their full potential.

Children with hearing difficulties or hearing loss face challenges in everyday life, especially in communicating with others. Communicating and interacting with others is a daily occurrence whether it be to parents, caregivers or peers, communication and interactions are crucial. Gooden (2013) suggests that “As one of the major developmental tasks in early childhood, learning to communicate is key for children to interact with the persons in their world and to have their needs met”. Communications and interactions begin from when a child is born however the verbal and language develops later.
Children with hearing impairments or loss may have to interact by other forms of communication other than verbally speaking. It may be lip reading or sign language. This may be a barrier for some families. Most hard of hearing children are born to hearing families who have spoken language as a goal (Dobie,2004), and such development is now achievable for many children. Some families of these children will have to learn sign language alongside their children, when the child becomes the right age.
Not having a knowledge or understanding of how to communicate with a young child who cannot hear will lead to communication implications. Halliday, Rosen and Tuomainen (2017) found that the language impairments were not linked to the severity of the hearing loss nor the age that the intervention occurred but the maternal education, and the lack of knowledge the family have on language problems. If a parent of a child has no knowledge or understanding of how to communicate or teach their child how to communicate, what hope will the child have. Therefore, the parent or caregiver must develop their knowledge and skills in order to enhance the child’s abilities and development. The National health service (NHS) will provide such support for such families supporting the quality standards for Paediatric audiology in Wales. (NHS, 2010)
However, Moores (2008) found that although young children developed within the age range once the children were in school, they often fell behind. The impact the hearing loss has on a child’s language development may also present difficulty being able to make sense of what people say and understand what is happening around them. This could lead to frustration in a child, frustrated with themselves for not being able to understand, or frustration to the persons in which they are trying to interact with as they are struggling to do so. Frustration could generate into negative emotions and self-doubt and no child should be made to feel this way. 
Thus, impacting on to their school lives, children who are hard of hearing and parents who want them to attend a mainstream school may face barriers within the schooling. Does the school have the staff and equipment needed to enable these children to be taught to their full potential, Visser (1993) found that in recent years the opportunity for staff to be specially trained in certain areas of teaching with impaired children had deteriorated. Within today’s society, there is no requirements in training of special education needed, although the topic is taught whilst training to become a teacher, there is no emphasis on how to teach or include special needs children. However, Glazzard (2015.p24) states that “no child should be excluded from participating in learning and every attempt must be made to support those pupils who have barriers to participation, learning and achievement”. Teachers who have a child who is hard of hearing or has a hearing impairment within their class, must make sure that that child is included within every aspect of their teaching, however if that teacher is not trained, they will not be able to provide the child with the best education he/she deserves. Lack of training could lead to increased language delays which could lead to lower academic achievements which could impact on a child’s self-esteem which could lead to isolation. Cross (2011) suggests that children who have trouble in learning language may also have difficulties in social and emotional development.
The Social Model believes that a disability is perceived by the barriers in society rather than any impairment. (Scope, 2017) Therefore, they believe that not having sufficiently trained staff would be the reasoning for the language delay and low academic achievements of a child. The government needs to ensure that staff are trained within these areas of learning to ensure the best education for the children in their care. However, funding and budgeting for teachers’ trainings can be an issue within schools. The welsh government have provided £75 million Teaching and Leadership Innovation funds to enhance teacher’s skills in order for them to gain and develop their skills in knowledge to deliver more effectively for the children in which they teach. (WAG, 2017) However, Whether the teachers will have any use of this funding is another issue, teachers don’t always have the opportunities to attend training down to the setting staffing.
Carrington and Elkin (p24) state that “inclusion is about a philosophy of acceptance, where all pupils are valued and treated with respect”. Therefore, it is the school’s duty to ensure that all children no matter their needs can learn and be taught to the best of their abilities.  Teachers who do have the training in these areas will use an increased adaptation to the curriculum although sometimes, the child will receive one to one support. One to one support can be very beneficial for a child academically, however, removing a child from the classroom, does not promote inclusion or equity.  Removing a child from the classroom environment may make a child feel excluded from a session which carries stigmatism. Other pupils may notice that that child is being removed and this could affect the child’s emotions, as previously mentioned no child should be made to feel excluded, and as the social model suggests the societies barriers need to be removed, not in this case the child. As article 28 of the united nations convention on the right of the child state every child has a right to education. It also suggests that teaching in schools must respect children’s rights.
Therefore, it is essential that every person within a child’s life should ensure they have the ability, the correct knowledge and understanding, and the willingness to promote and develop a child holistically to prevent any barriers from obstructing them in their journey’s in not only education but in their everyday lives.

Within the early years setting we provide an education for our children, one of our main objectives are to provide support and guidance for them to learn and develop independently, unfortunately for some they are unable to manage tasks independently and therefore need extra support. Some children who are hard of hearing interact through sign language. These children develop sign language in a similar manner as hearing children develop spoken language, provided they are in a language-rich environment. Dobie (2004) suggests that many children that are hard of hearing of families who have hearing parents, use both sign language and spoken language. 
Tassoni (2003) implied that children who’s hearing loss was less severe, they were the children who were often not identified.  For those children with a mild hearing impairment in a school setting, they may need extra support when it come to their verbal and language skills. Some children with speech or language needs are referred to a speech and language therapist (SLT) for extra support and activities within these area’s as they specialise in communication difficulties.
The SLT will usually work along-side the child’s setting and visit the child at the setting to implement sessions to enhance the child’s ability. They will discuss and ensure that the class teacher or the child’s support staff (1-2-1) also implement the work in the following weeks to ensure that the skills are developed. The parent of the child will also be invited to the sessions to observe, so they can also contribute to the development of the child. (My Child without limits, 2018) Having continuous support that can be implemented and developed through daily life at home and in school settings, can ensure that the skills are developed correctly and to the best of that child’s ability. To enable the child’s one to one teacher to implement these activities they will also need a small amount of training to ensure they are delivering correctly. As a SLT specialises in communication difficulties, the child can receive the best therapy appropriate for them and receive education in a mainstream school which could be beneficial as they will have interactions with skilled language users which may enhance their vocabulary. Law (2014) `found that 30% of the interventions were specifically relevant for improving a child’s speech.
Therefore, providing this support for children who have a hearing impairment could make a big difference in their ability to interact and communicate with others, however, during the visits, the child is usually removed from the classroom setting to receive these sessions. Although these sessions are beneficial, removing a child from the classroom environment does not promote inclusive practice. Removing the child from the classroom environment may lead to emotional implications as previously stated. 
The child will notice and so will their peers this will make the child feel different from the others, therefore, the peers within the class should be made aware of the child’s hearing impairment from the start, for them then to be able to support him/her. They will gain an understanding of how to interact with this child and be able to understand why he or she is receiving extra help. The Salamanca statement (1994) suggests that schools with an inclusive ethos are the most effective way to combat discriminatory attitudes, create welcoming and inclusive communities and achieve education for all. Furthermore, this may allow for bullying, children can be cruel and if they see a child has struggles, they could use this against that child therefore, we must ensure equality, inclusive practice within our school settings not singling any child out.
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