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1. General Statement on Teaching and Learning

My educational journey commenced at Swansea University, where I undertook the role of a tutor while concurrently pursuing my PhD in Finance. Over four transformative years, I assumed leadership of a core module designed to cater to the needs of a diverse cohort comprising over 50 students enrolled in the International Foundation Program. Within this capacity, I dedicated myself to equipping students from varied backgrounds with the skills and knowledge necessary for their subsequent undergraduate studies. [A2] Since January 2021, I have been a part-time Senior Teaching Assistant in Finance at the esteemed School of Management ('SoM'). Moreover, beginning in February 2022, I expanded my educational endeavours by taking on a new part-time role as a Lecturer in Finance at UWTSD. This multifaceted journey reached a significant milestone in February 2023, as I was honoured to be promoted to a full-time position. This advancement underscores my commitment to the field of education and allows me to make an even more substantial impact within the academic community.
My approach to teaching is grounded in active-learning methodologies, which are heavily influenced by the principles of andragogy theory. Unlike "pedagogy," which pertains to child-centred learning, I prefer "andragogy" as it aligns with the scholarly approach to adult learning. As an educator, my role is constructing a pathway that connects theoretical learning concepts with students, empowering them to assume ownership of their learning journey. This pathway serves as a bridge where students can confidently navigate halfway, with the independence to stand independently. [K1].
I profoundly believe that teaching and learning are intertwined processes that form the bedrock of personal and intellectual development. Teaching is not merely the transfer of information but a dynamic, two-way interaction that ignites curiosity, cultivates critical thinking, and nurtures a lifelong love for acquiring knowledge.
Effective teaching goes beyond the classroom, encompassing a holistic approach considering diverse learning styles, backgrounds, and abilities. It involves creating an inclusive and supportive environment where students feel valued and empowered to voice their ideas and questions.
I view myself as a facilitator and guide on this educational journey. My role is to provide students with the tools, resources, and opportunities to explore, experiment, and engage with the subject matter. I encourage active participation, discussions, and hands-on experiences that enable students to connect theory with real-world applications.
Furthermore, I recognise the importance of adaptability in the modern educational landscape. Technology has revolutionized how we access information and learn, and I strive to integrate innovative teaching methods and digital tools to enhance the learning experience. This includes fostering digital literacy and encouraging students to harness technology for exploration and collaboration. [K2].
Teaching and learning are not confined to a single moment or space; they extend beyond the classroom walls. I aspire to instil in students a sense of curiosity and self-directed learning, empowering them to continue their educational journey long after they have left my classroom. I view education as a lifelong pursuit, and my goal is to equip students with the skills, knowledge, and enthusiasm to thrive in an ever-evolving world. [A2, A4].
Moreover, effective teaching is not a one-size-fits-all approach. Every student is unique, and I am dedicated to tailoring my teaching methods to meet individual needs. I get to know my students, understand their aspirations and challenges, and provide personalized guidance to help them reach their full potential. This student-centred approach fosters a sense of ownership over their learning and promotes a deeper understanding of the subject matter. [A4].
In essence, teaching and learning are transformative processes that hold the power to shape individuals and societies. As an educator, I am privileged and responsible for inspiring a passion for lifelong learning, nurturing critical thinking skills, and preparing students to navigate the world's complexities with confidence and resilience. Through effective pedagogy, empathy, and a commitment to fostering intellectual curiosity, I aim to empower students with the knowledge, skills, and mindset necessary to excel in an ever-changing landscape."




2. [bookmark: _Hlk164975335]Micro Teaching Session
For the micro-teaching session component of the portfolio, I designed and delivered a 10-minute oral presentation on Financial Statement Analysis to my colleagues. The presentation was on the 25th of March at the Swansea business school with our colleague Holly Slingsby and Muhammad Cassamo. The presentation aimed to engage the audience and encourage discussion around key concepts and techniques for analysing financial statements. Drawing upon pedagogical principles and best practices, I structured the session to include interactive elements, such as group discussions, case studies, or hands-on activities, to promote active learning and participation.
Before the presentation, I carefully prepared the content, ensuring clarity, coherence, and relevance to the audience. I incorporated multimedia elements, visual aids, or props to enhance understanding and retention of the material. Additionally, I considered the audience's diverse learning styles and preferences, adapting my delivery style and pace to accommodate varying needs.
Following the presentation, I solicited feedback from my peers, inviting them to share their thoughts, insights, and suggestions for improvement. I welcomed constructive criticism as an opportunity for growth and reflection, acknowledging the value of peer input in enhancing teaching effectiveness.
2.1 Micro Teaching Session Feedback:
 
[image: Text

Description automatically generated]
	Details of the Observation 
	

	Observee

	Dr Badir Miftah

	Practice Advisor / Expert peer observer.

	Holly Slingsby

	Date of the Observation 

	25.03.24

	Campus / Location 

	Swansea Business Campus

	Date, Time, Duration

	10 minutes

	Subject Speciality 

	Finance

	Type of activity 

	Micro teach

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
· The session had a clear introduction slide with the title and lecturer’s name.
· The material was based on a PowerPoint presentation with bullet points, text and images.
· Badir made good use of gestures and eye contact to make his delivery engaging.



	 Teaching [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
· The pace was quite fast, with lots of material being covered.
· Badir asked questions to establish the learners’ prior level of knowledge of the subject material.
· The style of presentation was appropriate to the material.
· Good communication was established between the lecturer and the learners.
· There was a clear summary and conclusion at the end of the session.



	 Effective Learning Environments [A4: Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
· A good rapport was established with the learners.
· There was active participation and dialogue from the learners.


	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples, Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
· Question and answer method was used to engage learners in the material.
· Eye contact was used to check we were listening and following the presentation.

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 


	Comments 
· Badir clearly has in-depth expertise on his subject matter and was at ease with all the technical terminology. 
· The teaching methods were appropriate to the session, as was the use of projection technology.
· The structure of the session was clear and well organised.
· Summarising the material added to the efficacy of the teaching and learning.

	Professional values
· Respect for learners. 
· Promote participation.
· Evidence informed approaches 
· Wider context of HE

	 Comments 
· Badir showed respect for learners and encouraged participation from everyone in the session.
· He used technical terminology and put this in the context of industry that students will graduate into. 



	Examples of good practice: 
· The session was clear and well organised.
· Badir is a good communicator and used gestures well to emphasise his points.
· The summary and conclusion made it clear that the objectives had been achieved. 

Action points: 
· A lot of material was covered in the short session and perhaps choosing a slightly smaller amount to cover would have been beneficial – depending on the prior knowledge of those being taught. 
· Each PowerPoint slide contained a lot of information which could perhaps have been spread across more slides for visual clarity. 

	

Observer Holly Slingsby                                               Date: 26.03.24
 
 
Observee ...................................................          Date  
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.



2.2   Reflection on Micro-Teaching Session: Financial Statement Analysis:

Preparation
The session began with a well-defined introduction that set a clear agenda and expectations. I utilized a PowerPoint presentation enhanced with bullet points, images, and text to structure the content logically. My use of gestures and eye contact was noted as engaging, which reassured me that my delivery methods were effective in maintaining audience attention. [A1].
Teaching and Engagement
Feedback indicated that the pace of the presentation was quite fast. This was a crucial observation as it highlighted a potential area where the information might not have been fully absorbed by all attendees. I asked questions to gauge the learners’ existing knowledge, which helped tailor the discussion to the audience’s level. However, considering the pace, I will aim to balance the amount of material covered with the available time in future sessions to ensure clarity and comprehension. [A1, A4].
Effective Learning Environment
The establishment of a good rapport and active participation from the audience was a positive aspect of the session. It suggests that the environment was conducive to learning and that the content was relevant to the attendees' interests and objectives. This active engagement is something I will continue to foster in all teaching opportunities. [A1, A4].
Delivery and Assessment
Utilizing a question-and-answer format was effective in engaging the audience, as confirmed by feedback on my eye contact and interaction. This interactive element is something I value and will continue to incorporate to check understanding and keep the audience involved. [K2, A3].
Core Knowledge and Methodology
I am pleased that my expertise in the subject matter and comfort with technical terminology were recognized. The feedback affirmed that the teaching methods and technological tools used were appropriate for the session. The structured approach helped in clearly summarizing the material, enhancing the overall learning experience. [K1].
Professional Values
Respecting and encouraging participation from all learners are fundamental to my teaching philosophy. The feedback appreciated this approach, noting that I successfully integrated technical terminology within the context of industry applications, which will be beneficial for students preparing to enter the workforce.
Good Practices and Action Points
The session was well-received in terms of organization and communication. However, important action points were raised about the density of information on the slides and the extensive content covered in a short duration. Going forward, I will consider simplifying the visual aids and possibly extending the session or reducing the scope of content to better match the learning pace of the audience. [A5].
Conclusion
The feedback from this session has been invaluable for my professional development as an educator. It has provided clear insights into what was effective and what areas require modification. I am committed to adapting my teaching strategies based on these reflections to enhance the learning experience in future sessions.



3. Reflective Report of a Teaching Intervention Cycle

3.1 Introduction
In this detailed and expansive reflective report, I aim to thoroughly evaluate a teaching intervention cycle I recently initiated as a Lecturer specializing in Finance at the University of Wales Trinity Saint David. This intervention was designed to tackle an emergent and significant pedagogical challenge within the finance module tailored for business managers, a critical area of study that demonstrated noticeable gaps in student engagement and understanding. The primary goal was to enhance the learning outcomes by integrating innovative teaching strategies and assessing their efficacy in real-time classroom scenarios (Biggs & Tang, 2011).
This report will delve into the broader context and background of the challenges faced, providing a comprehensive overview of the educational environment and the specific needs of the students enrolled in this module. I will detail the methodologies and strategies I employed, which were informed by contemporary educational theories and practices recommended by sources like Biggs and Tang's Teaching for Quality Learning at University (2011) and Brookfield's Becoming a Critically Reflective Teacher (2017). These resources have been instrumental in shaping my approach to addressing the specific learning needs identified.
Furthermore, I will present a detailed analysis of the results obtained from this intervention. This analysis aims to highlight the contrasts between pre-and post-intervention outcomes, offering insights into the effectiveness of the adopted strategies (Brookfield, 2017).
Finally, this report will profoundly reflect on my personal and professional growth throughout this experience. I will discuss the lessons learned, the challenges encountered, and the knowledge gained through this reflective practice, emphasizing the ongoing nature of pedagogical enhancement and the importance of adaptability in teaching. This reflection will consider the intervention's immediate impacts and its long-term implications for my teaching philosophy and practices.
Through this comprehensive examination, this report will contribute to the scholarly dialogue on effective teaching strategies in higher education, particularly within the field of Finance. It will propose directions for future educational interventions aimed at fostering engaging and effective learning environments.
3.2 Background and Context
The teaching intervention occurred in an advanced undergraduate course, "Advanced Finance for Business Managers," at the University of Wales Trinity Saint David. This course has been increasingly characterized by worrying trends over the past academic year, notably a decline in student engagement and a deterioration in the quality of coursework submissions. These issues have raised significant concerns about the effectiveness of the existing pedagogical approaches and have been further corroborated by the outcomes of both formative and summative assessments, including direct student feedback and observed assessment grades. Classroom observations have consistently revealed a pervasive disconnection among students, with a lack of active participation that was deeply troubling (Race, 2014; Ramsden, 2003).
The primary objectives of this teaching intervention were:
Enhancing student engagement and promoting active participation aims to reverse the observed decline and stimulate a more dynamic classroom atmosphere.
To improve the quality of coursework submissions, we will encourage critical thinking and deeper understanding, addressing the core competencies required in the field of finance.
To formulate a more inclusive and interactive learning environment, recognizing the students' diverse backgrounds and learning styles. These goals align with key areas identified in the UK Professional Standards Framework, specifically enhancing teaching and learning support across diverse contexts (K2, K5, K6) (Advance HE, 2021).
This situation necessitated a structured and strategic intervention focused on implementing innovative teaching methodologies and incorporating more interactive elements into the course design. The approach was aimed at improving academic outcomes and enhancing the overall student experience by facilitating a more engaging and supportive learning environment. The intervention was designed in light of evidence suggesting that active learning strategies significantly enhance student engagement and learning outcomes in higher education settings, particularly in fields requiring high analytical thinking and problem-solving skills (Freeman et al., 2014; Biggs & Tang, 2011).

3.3 Intervention Strategies
The teaching intervention was designed as a multi-faceted approach to address the complex challenges observed directly:
Curriculum Redesign: The first step involved thoroughly reevaluating and redesigning the course curriculum. I undertook an in-depth analysis of the course content, identifying areas that could be enriched with real-world case studies and contemporary examples relevant to students (Fink, 2013). This process aimed to make the subject matter more engaging and relatable, enhancing student interaction with the material [A1, K2, V3].
Incorporating Active Learning: I implemented active learning strategies, such as group discussions, peer-led teaching sessions, and problem-solving exercises, as integral components of the course (Freeman et al., 2014). These activities encouraged students to actively participate in learning, collaborate with peers, and develop critical thinking skills [A2, A4].
Regular Formative Assessments: I introduced weekly formative assessments to provide continuous feedback and encourage self-assessment (Black & Wiliam, 2009). These assessments were designed to be low stakes, allowing students to gauge their understanding and seek clarification on challenging concepts [A3, K5, V3].
Inclusivity and Diversity: Recognizing the diverse backgrounds of the student cohort, I adopted inclusive practices within the classroom. This involved fostering an environment where all voices were heard, promoting respectful discussions, and offering flexible assessment formats to accommodate different learning styles (Hockings, 2010) [V1].
Leveraging Educational Technology: I integrated educational technology to support and enhance the learning experience. Online discussion forums encouraged asynchronous learning and increased student engagement beyond the confines of the classroom. Interactive quizzes were incorporated to provide immediate feedback and promote self-directed learning (Bates, 2015) [K4].
Continuous Reflection and Adaptation: Throughout the intervention, I maintained a reflective journal to document observations, challenges, and insights. This ongoing process of reflection informed iterative adjustments to teaching strategies, ensuring that the intervention remained responsive to the evolving needs of the students (Schön, 1983) [V3].

3.4 Analysis of Results
The comprehensive analysis of the teaching intervention's results showed a series of important outcomes that significantly enhanced the educational experience and academic performance of students:
Marked Improvement in Student Engagement: Introducing active learning activities and a more engaging curriculum substantially increased student engagement. Classroom observations indicated a significant shift in student attitudes and behavior, with students eagerly participating in discussions and activities (Prince, 2004). This change was evident in their proactive classroom interactions and their enhanced willingness to engage with course materials outside of scheduled classes [A2, A5].
Elevated Quality of Coursework: Assessments consistently demonstrated a clear improvement in the quality of coursework submissions. Students displayed a deeper understanding of the subject matter, and their critical thinking skills exhibited remarkable improvement (Meyer & Land, 2005). Integrating real-world cases and complex problem-solving exercises helped bridge the gap between academic knowledge and functional application, promoting a better successful education environment [A4].
Positive Student Feedback: Informal feedback collected from students throughout the intervention period was overwhelmingly positive. Students appreciated the course's interactive elements, the timely feedback, and the opportunity to engage meaningfully with their peers (Boud et al., 2001). This feedback was instrumental in continuously shaping the course content and teaching methods to meet student needs and expectations better [V3].
Enhanced Retention and Attendance: Encouragingly, there were positive trends in course attendance and student retention rates. More students attended lectures regularly, and there was a noticeable decline in withdrawals compared to previous semesters. This suggests that the engaging and inclusive teaching strategies improved learning outcomes and enhanced overall student satisfaction and commitment to the course.
While these results were undoubtedly promising, it is crucial to acknowledge that the intervention was not without its challenges. Some students initially found the increased workload associated with weekly formative assessments demanding, and not all students actively participated in group activities. These challenges necessitated ongoing reflection and adaptation of strategies throughout the intervention. To address these issues, adjustments were made to balance workload and engagement, ensuring that all students could benefit from the course without feeling overwhelmed (Biggs & Tang, 2011).

 3.5 Reflection and Lessons Learned: 
Reflecting on this teaching intervention cycle, I have garnered a multitude of lessons and insights that will undoubtedly shape my future teaching strategies and personal growth as an lecturer:
The Power of Active Learning: This experience has reinforced the profound impact of active learning on student engagement and deepening their understanding of the subject matter. Active participation, peer collaboration, and problem-solving are invaluable components of the learning process. The shift towards active learning not only increased student engagement but also facilitated a deeper understanding of complex financial concepts, as evidenced by the improved quality of coursework and assessment performance (Bonwell & Eison, 1991; Freeman et al., 2014) [A4, A5, K2, V3].
Flexibility and Adaptability: It is paramount to adapt teaching strategies to meet evolving student needs. Continuous reflection, coupled with a willingness to adjust, was instrumental in the success of the intervention. My ability to respond to student feedback and classroom dynamics in real time proved crucial in maintaining student interest and participation. This adaptability was a key factor in the effectiveness of the teaching strategies implemented (Kember & Leung, 2005) [A2].
The Significance of Inclusivity: Inclusive practices create a welcoming environment and contribute to improved learning outcomes. Encouraging diverse perspectives enriches classroom discussions and enhances the overall learning experience. By ensuring that all students felt valued and respected, the intervention fostered a more collaborative and supportive classroom culture, reflected in positive student feedback and increased attendance rates (Hockings, 2010) [V1].
Technology as an Enabler: Technology integration can extend opportunities for engagement and learning. Online forums and quizzes supported both in-class and out-of-class activities, making learning more accessible and interactive. These technological tools were particularly effective in facilitating asynchronous learning and providing students with flexible options to engage with course material at their own pace (Bates, 2015) [K4].
The Role of Formative Assessment: Weekly formative assessments provided students with a sense of progress and allowed for early intervention if difficulties arose. They served as a powerful motivator for student engagement and fostered self-assessment skills. The feedback from these assessments helped students identify areas of improvement and further engage with the course content, significantly enhancing their learning outcomes (Black & Wiliam, 2009) [K5].

3.6 Conclusion
In conclusion, the teaching intervention cycle has been a transformative and profoundly enriching experience that has significantly elevated student engagement, improved the quality of coursework, and enhanced the overall classroom dynamic. This experience has reinforced the notion that effective teaching is an ever-evolving process requiring dedication and a willingness to assess and refine pedagogical approaches continually.
The insights gained from this intervention have been invaluable. They have underscored the critical importance of adaptability, the power of active learning, and the necessity of inclusive practices in education. These elements have contributed to creating a more engaging and supportive learning environment, leading to noticeable improvements in student outcomes and satisfaction.
As an educator, I am wholeheartedly committed to integrating the valuable lessons learned from this intervention into my future teaching practices. This commitment is not only about enhancing the educational experience for my students but also about contributing to my growth as an educator. The ability to adapt and innovate within the classroom is a fundamental skill that I will continue to develop, ensuring that my teaching methods stay responsive to the changing demands of learners and the evolving standards of educational excellence.
Looking forward, I am keenly aware that teaching is a dynamic journey of growth and exploration. Each new teaching cycle presents fresh opportunities for innovation and improvement. Through continuous reflection and a genuine commitment to student learning, I desire to promote an atmosphere where students excel academically and develop as critical thinkers and lifelong learners. This ongoing journey is one that I embrace with enthusiasm and optimism, keen to see where it will lead and how it will shape the educational experiences of future generations (Bain, 2004; Weimer, 2013) [K6, V4].















4. Reports of three teaching observations: 

4.1 First observation by Marie Pitson

PGCert tHE OBSERVATION FORM 
 
[image: Text
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	Details of the Observation 
	

	Observee

	Badir Miftah

	Practice Advisor / Expert peer observer.

	[bookmark: _Hlk164975732]Marie Pitson

	Date of the Observation 

	19th March 2024

	Campus / Location 

	Swansea Business Campus; UWTSD

	Date, Time, Duration

	19/03/24 1pm 1 hour

	Subject Speciality 

	Finance

	Type of activity 

	Finance theory and associated calculations

	[bookmark: _Hlk100153154]This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments The lesson was the closing session for the module, with a recap of the learning from previous sessions being delivered at the start, linking to the formative assessment to be completed by the students.  The lesson was well planned, with calculations, questions and discussion based on the assessment requirements being covered. Appropriate choice of teaching and learning methods used.  Very interactive session where the students were able to show and apply their prior learning.


	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Excellent introduction, setting out what would be covered in the session and how the content links to prior learning and the formative assessment.  Good use of pace for delivery and continuity with previous sessions.  Excellent rapport with the students, with good use of positive reinforcement, providing positive feedback during questioning and activities.  Lesson aims and outcomes were achieved.  All teaching and learning methods used were appropriate for the content and level of study. 


	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Excellent class atmosphere, with participation from all in attendance.  Students felt confident when asking questions and when undertaking the associated activities.  Very good relationship between Badir and the students.

	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
Clear and concise instructions provided to the students, which gave them confidence during the activities.  The students also displayed confidence when asking questions, and supported/guided when they answered questions incorrectly.   Excellent classroom management, with all students engaged with the session, Badir and the activities set. 

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 


	Comments 
Excellent subject knowledge, good use of teaching methods, student learning and appropriate technology used for the session (powerpoint – it was a recap session).  Excellent evaluation of the students and their learning approaches, with effective teaching strategies used.  

	Professional values
· Respect for learners 
· Promote participation.
· Evidence informed approaches 
· Wider context of HE

	 Comments 
Badir showed respect for learners throughout, half of the learners in the group were studying the module in a second language and he took this into consideration when discussing accounting concepts.  He promoted full participation, and the students were fully engaged with his teaching. 


	Examples of good practice: 
 Recap and link to prior learning.
Linking content to formative assessment
Interaction and support of students.
Action points:  I mentioned the use of handouts when giving activities, but Badir felt that the students would not retain them for future guidance, whereas they do tend to access power point slides via Moodle. 

	

Observer .Marie Pitson                                              Date  19th March 2024
 
 
Observee  ..............Bair Miftah................                                                 Date  19.03.24
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 



4.2 Reflection of the first observation: 
Teaching/Support Preparation: My meticulous planning and organisation ensured that the session was well-structured and aligned with the learning objectives and formative assessment requirements. By recapping previous learning and linking it to the assessment, I facilitated a coherent learning experience for the students. [A1, A2, A3]. 
Teaching: I demonstrated proficiency in various teaching skills, including effective introduction, clarity of presentation, appropriate pacing, and positive reinforcement. My ability to engage students and maintain good rapport contributed to a conducive learning environment. By summarizing the session and highlighting future tasks, I ensured closure and continuity for the students. [A1, A2, A3]. 
Effective Learning Environments: The positive class atmosphere, high level of participation, and students' confidence in asking questions indicate that I successfully created an environment conducive to learning. My awareness of individual student needs and respectful attitude towards learners fostered a supportive atmosphere where students felt comfortable expressing themselves and engaging with the material. [A4]. 
Assessment: Clear instructions and supportive guidance from me facilitated student confidence and participation in activities. My effective classroom management ensured that all students were engaged and involved in the learning process. My ability to provide constructive feedback and address learning problems contributed to a productive learning experience for the students. [A3, K2]. 
Core Knowledge: I demonstrated excellent subject knowledge and proficiency in employing appropriate teaching methods and learning technologies. My evaluation of student learning and effective teaching strategies underscored my commitment to ensuring high-quality education delivery. [A4].
Professional Values: My respect for learners, promotion of participation, and evidence-informed approaches reflect my commitment to professional values. By considering the diverse linguistic backgrounds of my students and adapting my teaching approach accordingly, I exemplified respect and inclusivity in my teaching practice. [A2, A4, V1]. 
Examples of Good Practice: My emphasis on recapitulation, linking content to assessments, and providing interactive support to students highlights my commitment to best practices in teaching and learning. My willingness to adapt instructional materials based on student preferences demonstrates a student-cantered approach to teaching.
In conclusion, the observation report found that I am a highly effective and conscientious educator who excels in planning, delivering, and evaluating teaching sessions. My dedication to professional values and commitment to student success are evident throughout the observation. [A5]. 
4.3 Second observation Badir Miftah

PGCert tHE OBSERVATION FORM 
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	Details of the Observation 
	

	Observee

	Dr Caroline Jawed 

	Practice Advisor / Expert peer observer.

	Dr Badir Miftah

	Date of the Observation 

	27.02. 24

	Campus / Location 

	Swansea Business Campus

	Date, Time, Duration

	1 hour 

	Subject Speciality 

	DBA program manger 

	Type of activity 

	Lecture 

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
· Uses a variety of teaching methods.
· Incorporates multimedia resources effectively.
· Encourages active participation from students.


	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
· Provides clear instructions and explanations.
· Uses language appropriate for the students' level of understanding.
· Ensures students understand concepts and expectations.




	 Effective Learning Environments [A4: Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
· Adapts instruction to meet the needs of diverse learners.
· Provides additional support for struggling students.

	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples, Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments 
· Aligns assessments with learning objectives.

	Core Knowledge  
· Subject knowledge 
· Teaching methods 
· Student learning
· Learning technologies  
· Evaluation 
· Teaching effectiveness
· Quality assurance 


	Comments:   Caroline thoroughly understood the foundational material, applying dynamic and diverse teaching methods to actively involve students and facilitate their comprehension.
 This approach ensured that students were not only recipients of information but active participants in the learning process. 
Additionally, the use of pertinent educational technologies significantly enriched the learning environment. These technologies were strategically employed to complement the instructional strategies, thereby enhancing student engagement, and improving the efficacy of the teaching.
 This holistic approach to education leverages traditional and innovative methods to optimize the educational experience, ensuring that learning is practical and enjoyable for all students.
· .

	Professional values
· Respect for learners. 
· Promote participation.
· Evidence informed approaches 
· Wider context of HE

	 Comments: The teaching strategies implemented were rigorously designed based on empirical research, ensuring the integration of only the most substantiated and effective educational techniques. This systematic approach optimized teaching outcomes and reinforced the importance of basing instructional decisions on solid evidence. By continuously aligning practices with the latest educational research, the academic experience was significantly enhanced, fostering an environment where traditional and innovative methods coexist to maximize student engagement and learning efficacy.


	Examples of good practice: Attending Caroline’s session for observation provided a clear perspective on her effective teaching approach. She creates a warm, welcoming atmosphere right from the start, which sets a positive tone for the lecture. Her use of practical examples to elucidate complex topics greatly aids in understanding, making the material accessible and engaging for all students. Her openness to addressing questions and concerns both during and after class shows her commitment to student success and contributes to a supportive educational environment.

Action points: 
Based on the observation of Caroline's session, a useful action point would be to suggest the integration of more technological tools to further enhance student interaction and engagement. This could include the use of interactive polls or collaborative platforms during the lecture. Additionally, increasing the frequency of opportunities for student questions throughout the presentation could foster greater participation. By encouraging brief discussion pauses after key concepts, students can engage more deeply with the material, enhancing the overall learning experience. These enhancements aim to build on her existing strengths by providing a more dynamic and interactive classroom environment. 

	

Observer  Badir Miftah                                             Date: 27.02.24
 
 
Observee  ...........Caroline Jawed....................          Date  27.02.24
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 



4.4 Reflection about second observation: 

Reflecting on my observation of Dr. Caroline Jawed's lecture at the Swansea Business Campus provides invaluable insights into effective teaching practices that align well with my PGCert tHE. Dr. Jawed's adept use of multimedia resources and varied teaching methods significantly enhanced student engagement and participation. Her approach to tailoring instruction to meet diverse learning needs and providing additional support for struggling students exemplified best practices in creating inclusive and supportive learning environments. [A1, A2, A4]. 
Observing her session underscored the importance of integrating evidence-informed strategies into my teaching practice. Dr. Jawed's ability to make complex topics accessible and engaging through practical examples was particularly enlightening. Furthermore, her commitment to student success demonstrated through her readiness to address questions during and after the lecture, offered a model for fostering a positive educational atmosphere. [A1, A3, K1, K2]. 
This experience will inform my teaching by emphasizing the need for clear communication, appropriate technology, and creating a classroom environment that encourages active learning and student participation. Additionally, the observation has prompted me to consider more deeply the strategic use of pauses for discussion and the integration of interactive tools to enhance student engagement and understanding further. [A4]. 
Including this reflective account in my PGCert portfolio highlights the learning outcomes from the observation and showcases my commitment to continuous professional development and the enhancement of my teaching competencies. [A5]. 
4.5 Third observation by Gareth Hughes

PGCert tHE OBSERVATION FORM 
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	Details of the Observation 
	

	Observee

	Dr Badir Miftah

	Practice Advisor / Expert peer observer.

	Gareth Hughes 

	Date of the Observation 

	13.02. 24

	Campus / Location 

	Swansea Business Campus

	Date, Time, Duration

	45minutes

	Subject Speciality 

	Finance

	Type of activity 

	Lecture 

	
Report by email from Dr Gareth: 

Objectives of the session clearly laid out.

Good quality of materials used during the lecture.

Intuitive flow to presentation, a complex topic area well explained.

Some slides a little text heavy, but exception rather than the rule.

A complex topic and a particularly difficult one to deliver in a online class of 40 students.

This was well managed with good examples given to the students. Not always an easy thing to do with large online classes, but it would have been good to have thrown some questions out to the students to gauge their understanding, or checking in with them just to ask if they are understanding.

Clearly very familiar with the material, able to navigate materials well to move back and forth between relevant topics.

An interesting lecture and well delivered - points to consider for the future is more formative assessment in the form of questions and activities, especially as calculations form an important part of the content. This may also help in building a rapport with the students.




4.6 Reflection about third observation

Clear Objectives: I am glad Dr. Gareth found my session objectives easy to grasp. It is important for students to know what they are aiming for, and clear objectives help with that. [A1, K1].
Quality Materials: It is nice to hear that Dr. Gareth thought the materials I used were good. It shows I put effort into providing helpful resources for the students. [A1, K1]. 
Smooth Presentation: Dr. Gareth mentioned that the way I presented the material flowed well. This means I was able to explain difficult concepts in a way that made sense to the students. [A4, K2]. 
Slide Balance: While some slides had a lot of text, Dr. Gareth said it was not a big problem overall. I'll try to make sure my slides are more visually appealing in the future.
Handling Online Classes: Managing a big online class can be tough, especially with a tricky topic. Dr. Gareth thought I did well, but suggested I interact more with the students to make sure they are following along.
Knowing the Material: Dr. Gareth noticed I knew the material well and could move between topics easily. This helped keep the lecture on track and understandable. [A5, K1].
Future Ideas: Dr. Gareth suggested I include more activities and questions during the lecture, especially ones involving calculations. This would make the class more engaging and help students learn better.
To sum up, Dr. Gareth's feedback gives me some good ideas for improving my teaching. I'll work on making my slides clearer, interacting more with students during class, and including more activities to keep things interesting.











5. Reflective evaluations of three CPD events attended:

Continuous growth and feedback are vital in enhancing learning and teaching initiatives. Also, achieving consistent feedback from individual students, module evaluations, colleagues, and external professionals. This source is valuable input for refining, designing, or redesigning modules. To align with desired learning outcomes and foster transferable skills development.
[bookmark: _Toc152866140][bookmark: _Toc152866477][bookmark: _Toc152867275]5.1 Reflective Evaluation of Continue professional Development (CPD)- 1

Reflecting on Lisa Ellis's comprehensive training session, it becomes evident how critical the management of Continuous Professional Development (CPD) reading lists is to our teaching strategies and our students' academic success. Lisa's detailed walkthrough using the online platform Loganto provided a clear blueprint for transitioning from traditional methods to more dynamic and interactive approaches. [A5].
The session began with Lisa addressing the challenges associated with outdated methods of managing reading lists, such as the reliance on static word documents. She elaborated on the advantages of shifting to an online readiness system, which streamlines the process of updating reading materials and ensures that changes are immediately visible to the library staff and students. [A5]. 
This system enhances the library's ability to manage inventory effectively, ensuring that essential books are ordered and available as needed, avoiding common pitfalls like missing crucial texts at the start of a term.
Lisa's demonstration of creating and updating online resource lists was particularly enlightening. She guided us through the process, from the initial steps of list creation to the more intricate aspects of linking these lists directly to course modules in Moodle. [A5]. 
This functionality is crucial for maintaining an organized approach to educational resources, allowing instructors and students to access materials efficiently. Moreover, Lisa emphasized the importance of the list's dynamic nature, which allows for real-time updates and changes. This feature is pivotal in an academic environment where course content can evolve rapidly. [A5].
The interactive aspect of the online lists also facilitates a more engaging learning experience for students. By providing direct links to the required readings, the platform effectively removes barriers to resource access, which is especially beneficial for new students unfamiliar with navigating the library's catalog.[A5, K4]. 
During the session, Lisa also tackled the logistical challenges of managing reading lists across different campuses, such as Swansea and Cardiff. She shared insights on ensuring that both digital and physical copies of resources are appropriately allocated, highlighting the system's capability to handle complex scenarios such as these. This part of the discussion was crucial for understanding how to tailor reading lists to meet diverse student needs and institutional requirements. Furthermore, Lisa provided valuable tips on duplicating lists for different courses or adapting them for specific campuses, which could significantly reduce redundancy and improve efficiency. [A4]. 
Her advice on best practices for compiling and managing reading lists, including handling updates and integrating new materials, offered practical solutions that can be immediately implemented. The session concluded with an open Q&A, where Lisa addressed specific concerns and shared additional tips on optimizing the use of the online system for reading list management. Her expertise and straightforward explanations helped demystify the process, making it accessible and manageable even for those who may not be as technologically adept. [A3, A4]. 
In summary, the training session with Lisa Ellis was informative and transformative. It provided the necessary tools and knowledge to enhance how we manage reading lists, thereby improving our educational offerings, and more effectively supporting our students' academic journeys. The insights gained will undoubtedly play a crucial role in the ongoing development of our academic resources and practices, ensuring that we remain adaptive and responsive to educational and technological advancements.
[bookmark: _Toc152866141][bookmark: _Toc152866478][bookmark: _Toc152867276]5.2 Reflective Evaluation of Continue professional Development (CPD)- 2
Reflecting in depth on the CPD session led by Mark Flagg on November 15, 2023, provides an enriched perspective on the integral role of assessment in the educational process. During this session, Mark effectively bridged the gap between theoretical frameworks and practical implementation, offering a comprehensive overview that addressed the mechanics of assessment and its profound impact on teaching and learning dynamics. [A5]. 
Mark commenced the workshop by establishing a foundational understanding of assessment, drawing on definitions by Lynn and Goodland to frame it as a means of gathering information essential for making educational decisions. This initial framing clarified the purpose and significance of assessments in educational settings, situating them as pivotal tools for both teachers and learners. [A5]. 
Building on this foundation, Mark introduced the distinction between formative and summative assessments, highlighting their respective roles in the educational journey. Formative assessments, he noted, are integral to the ongoing learning process, providing continuous feedback that helps shape both teaching strategies and student understanding. Summative assessments, while conclusive, were discussed in terms of their role in evaluating the cumulative knowledge and skills acquired by students over a course or module.
A significant focus of the session was the exploration of the UK Professional Standards Framework (UKPSF) and PSF 23, which emphasize the importance of aligning assessment strategies with broader educational goals and standards. Mark effectively connected these frameworks to daily teaching practices, encouraging participants to consider how their assessment strategies might reflect and support these standards. [A3, A5]. 
Delving deeper into practical applications, Mark discussed the critical role of feedback in the assessment process. He cited research by scholars such as Black and William, who argue that effective feedback rooted in formative assessment is central to effective teaching. This discussion underscored the dynamic nature of teaching and learning, where feedback is a crucial link that informs and enhances educational outcomes. [A3]. 
Mark also tackled the practical concerns of implementing effective assessment strategies. He provided insights into various types of assessments norm-referenced and criterion-referenced and their implications for measuring student performance. This was particularly valuable for participants, as it expanded their understanding of how assessments can be designed to reflect student abilities and progress fairly and accurately. [A4]. 
Throughout the session, Mark emphasized the importance of transparency and clarity in the assessment process. He argued that students perform better when they understand the criteria they are being assessed, which requires educators to be explicit about what is valued in student responses and performances. This aligns with the broader educational goal of fostering an environment where students are motivated by clear expectations and constructive feedback. [A3. A5]. 
Moreover, Mark highlighted the need for assessments to evaluate student knowledge and skills and encourage a deeper engagement with the material. He discussed the concept of "assessment for learning," which focuses on using assessment to further learning rather than merely to measure it. This approach advocates for integrative assessments that support student learning throughout the educational process rather than being isolated or punitive measures of competence.
To conclude, Mark Flagg's comprehensive presentation on the nuanced complexities of assessment provided a deep dive into the theory and practice of practical evaluation in education. His insights were instrumental in broadening the participants' perspectives on how assessments can be strategically used to enhance both teaching efficacy and student learning outcomes. The session enriched the participants' understanding and equipped them with practical tools and strategies to implement more effective assessment practices in their own educational contexts, ultimately aiming to foster an environment that supports robust learning and continuous improvement.
[bookmark: _Toc152866142][bookmark: _Toc152866479][bookmark: _Toc152867277]5.3 Reflective Evaluation of Continuing Professional Development (CPD)- 3
Reflecting further on the impact of my publication, "The Determinants of Sovereign Credit Default Swaps (CDS) Spreads," it's clear how this scholarly work aligns with and propels my future continuous professional development (CPD) goals. Delving into advanced econometric models and analysing their application in financial markets has sharpened my analytical skills and deepened my understanding of global financial mechanisms. This foundation is crucial as I plan to explore further and develop specialized methodologies that can address emerging economic challenges in future research projects. [A5]. 
This publication reinforces my existing knowledge base and sets a platform for my ongoing academic and professional journey. By continuously engaging with current economic research and contributing to influential journals, I am positioning myself as a thought leader in finance. This leadership is vital for future roles, perhaps in academic administration or policy advisory, where advanced knowledge and a proven track record of publication are essential. [A5]. 
Moreover, the skills and knowledge I have developed and demonstrated through this research directly apply to my future CPD activities. These include potential speaking engagements, where I can share insights and findings with peers, industry professionals, and policymakers, further establishing my authority in the field. Additionally, this publication opens opportunities for leading collaborative research projects or obtaining grants, each requiring a solid portfolio of prior work. [A5]. 
Such initiatives enhance personal growth and professional standing and contribute significantly to the strategic goals of Swansea Business Campus, UWTSD, fostering a culture of excellence and innovation. My research skills' continuous application and expansion ensure that my professional development remains dynamic and forward-thinking, aligned with current and future academic and industry standards. [A5]. 














6. Evidence of 40 hours teaching or support for teaching at HE level:

Appendix A
PG Cert tHE -TEACHING LOG

	Candidate: Badir Miftah
	Campus: Swansea business campus 


	
Date
	
Session Details
	No of Hours
	Practice Advisor’s Signature

	29/01/2024 till 
18/03/2024
	Corporate Governance BMMB7018
8 lecture *3 hours 
	24
	[image: A black line on a white background

Description automatically generated]

	30/01/2024 till 
19/03/2024
	Finance for Business Mangers BMMB7005. 8 lecture *3 hours
	24
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	01/02/2024 till 
21/03/2024
	Finance for Business Mangers BMMB7005D. 8 lecture *2 hours
	16
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	Hours =64
	Hours Carried Over=0
	Total Hours
= 64
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