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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Develop sentence structure.
	I have taken greater care when proofreading my work. 
I have worked on extending my sentences. 
And I have made use of the app Grammarly. 
And have used the read aloud software on Microsoft word. 

	Target 2
	Engage with a wider range of readings and literature. 
	I have engaged with a wider range of readings and literature by engaging with deeper research into each specific area chosen to be critically discussed.
Ensuring I have a variety of sources, writers, and viewpoints. 
Ensuring that I look at both a wide variation of the strengths and weaknesses of chosen areas.
And created mind maps of key points and ideas. 




Part 1: Professional Learning Passport
Bridging 2 Reflection
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	This was the second bridging experience of the year and due to Covid regulations was held over teams. During the meet we started the day at 9.00am by discussing the purposes and intentions of this bridging activity and the links to our 6008 module. We discussed the reading of The Great Teaching Toolkit evidence review. And used this to underpin discussion about how do we know what makes good teaching? We also covered AFL work by Dylan wiliam such as inside the black box. We also engaged in collaborative discussions throughout the day, all about different AFL strategies we could be using and how. We watched a video regarding The Great Teaching Toolkit which outlined and simplified the document also supporting understanding. We made notes about the video and any questions we had and discussed these as a group. Before moving onto comparing The Great Teaching Toolkit and Successful futures and sharing our ideas within our team's chat. The four areas for us to test out during the test phase were then shared with us and discussed, and what these would look like in practice. To end our meet day, we went through a vast amount of AFL strategies and had the opportunity to ask any questions or queries.	I found the share day to be very useful in setting us up with a solid foundation of knowledge and understanding before heading out to test out AFL strategies. It was a wonderful experience to revisit AFL strategies and the theory that underpins the work we carry out. And being provided with professional advice from experienced teachers on how best to implement these strategies and hear about their experiences of using them. As well as being provided with useful links to books about AFL in practice and how best to make use of them in your own classroom. All in all, it was a very informative and useful day to prepare us for bridging 2.


Meet
Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	I found the share day to be very useful in setting us up with a solid foundation of knowledge and understanding before heading out to test out AFL strategies. It was a wonderful experience to revisit AFL strategies and the theory that underpins the work we carry out. And being provided with professional advice from experienced teachers on how best to implement these strategies and hear about their experiences of using them. As well as being provided with useful links to books about AFL in practice and how best to make use of them in your own classroom. All in all, it was a very informative and useful day to prepare us for bridging 2.
	Within placement I had been testing the use of the AFL of self and peer-assessment. I had been doing this using the strategy of the traffic light system of assessment. A green face for understood and met success criteria, yellow for in the middle and need additional support or work on this. And red for not understanding or meeting success criteria. I used a stamper for self-assessment and a sticker used for peer-assessment. I chose this strategy as the pupils already used it and were familiar with this and it works to provide immediate feedback on where pupils feel they are. The use of this strategy worked as expected the pupils understood it well as they were familiar with it. It was simple and straightforward enough for all pupils to use, including pupils with additional learning needs. And it was good to use to get immediate feedback from pupils about where they felt they were in relation to understanding or reaching success criteria. The peer-assessment stickers went down well given it was their first time using the stickers this year. However, when checking pupils' books and marking i found that pupils seemed to assess themselves lower in comparison to the level of work they were producing. Within placement I had also tested the AFL of sharing criteria with others. I had used this within placement by sharing both my learning objective with pupils and the success criteria. By using clear and explicit language aimed at an appropriate level for pupils' understanding. Ensuring all pupils understand the success criteria before undertaking set tasks. And reminded pupils to refer to the success criteria throughout the lesson, especially when self or peer-assessing work. While pupils worked, I left the success criteria up on the board to help scaffold and guide pupils in their work. I chose to test this strategy as it was linked to my targets within placement. Making use of sharing the success criteria has worked well to encourage pupils in their work. And I found it to be useful in encouraging and supporting pupils with their self-reflection. Especially as it assisted them in understanding exactly what they needed to do to be successful. I hope to continue to do this throughout placement and will work on developing it by using shorter and more direct success


Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During our share day on the 25th of November our network shared our experiences of testing out different AFL strategies within our classes. This was held over teams and we took it in turn to be presenters and presented our findings and evaluations over 5-10-minute slots. Taking time for our lecturer and network lead to ask us questions and offering us advice on how to improve our strategy use further. We were also able to ask each other questions and link our experiences, sharing good practice with our peers.
	This was a very useful day just to reflect on the work that we had done to date. Allowing us to reflect upon and evaluate our implementation of AFL strategies and how we felt these had worked in practice. And if we plan to continue our use of certain strategies and how we might further adapt these for future use. As well as hearing how, others had implemented AFL strategies and how they had worked for them with different classes and age groups. It was nice to share practice and get advice from fellow student teachers as well as experienced lecturers and teaching staff. As well as getting ideas on strategies I had not thought about using and considering how this may work in my classroom.



DGB/SKD
Rhifedd / Numeracy
Evidenced by an asset? 
I undertook and completed a teaching mathematics course with the open university. It covered various topics of mathematics for the primary curriculum and common mistakes and misconceptions pupils may make and how to address these. As well as how best to teach math’s to primary aged pupils to ensure they get the most from their math’s lessons.  

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
I delivered a team-teaching experience for a micro-teach session through teams in collaboration with my peers and made use of digital software such as padlet and PowerPoint. To practice using and planning for DCF in lessons and how to best do this linking to the taught subject content in a way that engages and excites pupils.  

Datblygu’r Gymraeg / Welsh Language Development
Evidenced by an asset? 
 


Safonau/ Standards

Professional Experience Template 1: Anti-bullying week 2020- Monty the Manatee.
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
During anti-bullying week I planned a series of lessons linked to an anti-bullying book I had chosen called Monty the Manatee. The book outlines the importance of being kind to others even if they are different as everyone has differences that are strengths in many ways. The lessons were also linked to the Children's commissioner for Wales's special mission of tackling stereotypes. This series of lessons allowed strong links to support and develop pupils' learning outcomes and wellbeing. The lessons were literacy based, however, the focus on anti-bullying and the special mission allowed lessons with links to health and wellbeing ensuring cross-curricula themes and strong links to the four purposes for learners. For the first lesson I read the book to the pupils they then created tell me grids outlining their likes and dislikes about the book, patterns in this case it was the rhyming pattern within the book and puzzles here they wrote down any questions they had. For the second lesson the pupils wrote descriptions of Monty the manatee using adjectives, for the third lesson pupils created what makes a good friend poster and for the final lesson pupil set themselves kindness targets. This allowed reflection on learning where pupils reflected on what they had learnt about bullying, being kind and how to be good friends throughout our week of lessons and discussions. Considering their own behaviour and how their actions affect others to set themselves a target. Due to the nature of the lessons with the focus on anti-bullying and stereotypes this allowed for extended and mature discussions about feelings, bullying, kindness and how being bullied can affect us and make us feel. This provided many opportunities for listening to learners as they were able to share their thoughts, ideas, opinions, and experiences. ​​​​​​​
What have you learned?
I have learnt about the importance of ensuring pupils' health and wellbeing is implemented and planned for within lessons allowing pupils the opportunities to discuss their feelings and experiences, with topics such as bullying. It is important that pupils feel heard and cared for that their emotions are valid, and they have a safe place to share and know who they can go to when they feel they need help. Planning lessons linked to anti-bullying week allowed me to plan considering the pupils' needs in a holistic way by planning both for educational and personal development in mind. The series of lessons planned, and this professional experience allowed for the intended outcomes to be met by allowing the pupils to learn more about bullying and stereotypes and how we can work to tackle these.  ​​​​​​​
What next?
As a result of this experience, I would l like to plan with pupils' health and wellbeing in mind more often considering how I can implement a holistic approach to planning for the needs of pupils. I would also like to undertake training in relation to educating myself further about bullying.  ​​​​​​​


Professional Experience Template 2: Building relationships and behaviour management strategies.
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
From my first day at placement, I have been working hard to build and develop strong and trusting relationships with the pupils. Both at an individual and classroom level. Each day I try to ensure that I have spoken to each individual child at least once and during my lessons try and ensure all pupils get the opportunity to participate and answer questions. I monitor break times and most lunchtimes to ensure I get more opportunities to engage with and get to know the pupils better. And work to support pupils throughout the days when I am not teaching as this allows me to meet the needs of learners while getting to know them better. I have also been working on my behavior management strategies to ensure that I am Managing the learning environment. Such as counting to three in Welsh and getting the pupils to mirror my movements such as putting my hands on my head, nose, shoulders etc. Using welsh commands to facilitate this. As well as offering verbal praise to pupils who are displaying good behavior to reward and encourage other pupils to copy. I also provide verbal praise to those who contribute and put effort into engaging with my lessons and value all answers that the pupils provide. To ensure I promote Sustained effort and resilience in learners. I also include time for whole class discussion and questions within my planning and work to ensure that I can respond appropriately to the cognitive, emotional, behavioral needs of learners. I do this by Listening to learners and acting appropriately regarding what has been shared with me. I ensure that pupils can approach me and know that I am there to listen to and respond to them.  
What have you learned?
I have learnt about the importance of having good relationships with the pupils ensuring that I am trusted by them and that they can approach me if they need support. I have also learnt about the importance of nurturing these relationships by extending my opportunities for getting to know the pupils and by encouraging active participation within my lessons. By developing my behavior management strategies, I am beginning to develop my own system for managing the classroom finding what works well for me and the pupils. And ensuring that I am clear with my intentions and expected standards of behavior while I am teaching. This will also ensure that I will trial further behavior management strategies to further develop my own skills in this area. 
What next?
As a result of this experience, I am going to continue to work on developing my relationships with pupils both at individual and classroom level. Getting to know them better to ensure I meet their needs and respond appropriately for each learner. I am also going to continue to trail different behavior management strategies to experiment and evaluate what works best for me and the pupils.  I am going to work on these by ensuring I keep the linked standards in mind looking for where I can implement and develop myself in relation to them. As well as continuing my research on behavior management strategies.



Professional Experience Template 3: Microteach Feedback session with module lead.

Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
After delivering our team-taught key stage 2 history lesson over teams we were provided with feedback from our module lead. Where we were told we used our time well, refined our teaching, got the balance between content, time and pace right. And the continuity of the session flowed well by doing this we ensured throughout consistency in managing the learning environment. We got a lot into the 20-minute session in terms of history teaching, we knew our content well and produced a nice KS2 lesson. We provided engaging content and knew our stuff well to ensure learners could trust in the learning due to teacher expertise. This demonstrated ability and confidence in exploiting subject disciplines in AoLE's.  We were told we engaged well with each other, demonstrated natural teaching, and walked the line well as a team supporting and developing others. While making use of our resources such as padlet we responded live to individuals valuing their responses, we invited learners to speak throughout the session listening to learners. Showing natural quality interaction with the learners, providing reasonable time for learners to respond. We also added to and elaborated well on learner responses. We also provided learners with blended learning experiences using well-crafted resources, interacting with our resources such as padlet and the teams chat, delivering a web-based session. Our links to resources and padlet worked well and we made use of a self-made video to hook the learners and made use of an interactive map and a good informative PowerPoint. In terms of areas of improvement, we could have used more incidental welsh within our session, got more out of our resources. We missed opportunities to get numeracy into the session and added more mystery to the session. 
What have you learned?
I have learnt a lot about the importance of teamwork and collaboration and how best these can be implemented to provide effective teaching. I have developed my knowledge regarding KS2 history and how to deliver a lesson linking to the curriculum. I hope to implement what I have learnt in my future planning especially regarding using more Welsh and numeracy into lessons. And hope to continue developing my team working skills and confidence in lesson delivery. 
What next?
If a similar circumstance were to arise in the future, I would want to act on the feedback provided by implementing more Cross-curricula responsibilities. Make greater use of resources and add more mystery where appropriate to sessions. As well as make use of hooks in lessons to engage learners.


Part 2: Critical Reflection
Wordcount: 2,172 	

Introduction
‘’Teachers must maintain curiosity and develop the habits of inquiry and reflection that will continuously move them forward.’’ (Shandomo, 2010, p. 103). This assignment aims to produce a critical reflection upon pedagogical progress from evidence collated throughout the professional learning passport (PLP) as set out within part one, identifying a specific area for professional development. The chosen aspect that has been identified for further development is digital competence; this ‘’is the set of knowledge, skills and attitudes to enable the confident, creative and critical use of technologies and systems in an increasingly digital world.’’ (Welsh Government, 2016, p. 4). This aspect was decided upon due to a lack of confidence in using digital pedagogy to enhance teaching and lessons. As well as due to the importance of having good quality digital skills in the twenty-first century particularly within the classroom, Welsh Government, (2016) As set out within the Digital Competence Framework (DCF), digital competence is as important as literacy and numeracy, and it is the responsibility of teachers to include this within their lessons. 

Throughout government policies, frameworks, and curriculum reform, there is also a clear need for the development and growth of both teacher and learners’ digital abilities for the ever-changing world. As digital skills ‘’ are essential to being able to participate successfully and confidently in the modern world.’’ (Donaldson, 2015, p.39). 
This is particularly true due to current circumstances relating to the pandemic with the move to online learning and digital classrooms; the need for digital competence and pedagogy has never been more essential. As ‘’ roughly three in four students have experienced disruptions in their learning processes due to the pandemic.’’ (Doroba, 2020). There is an evident need for teachers and educators to have a clear and knowledgeable understanding of digital pedagogy and how to best provide blended learning experiences. Furthermore, understand how to maximise the benefits of using digital pedagogy and effectively implement digital tools and support the development of learners’ digital competence within their classrooms, whether this is the physical or virtual classroom.
Critical Discussion of Chosen Aspect
Research into relevant literature related to the chosen aspect for further development of digital competence highlighted the following key ideas and theories for further research and critical discussion: Bloom’s digital taxonomy, Connectivism and gamification. Research into the chosen aspect highlighted various models of digital pedagogy, in particular Bloom’s digital taxonomy McNulty, (2017) established by Andrew Churches as an addition to the original Bloom’s taxonomy following the same hierarchy but adding digital action verbs to support educators in creating a digitally rich learning environment. This model supports teachers in developing their use of digital pedagogy, informing them of the appropriate digital tools to select to support lower and higher order thinking skills and enhance teaching and learning. ‘’The purpose of Bloom’s Digital Taxonomy is to inform instructors of how to use technology and digital tools to facilitate student learning experiences and outcomes.’’ (Sneed, 2016). This model is beneficial as it can help teachers effectively implement The Digital Competence Framework to ensure pupils develop their digital skills by using the correct digital tools for each task and learning experience. This model of digital pedagogy strengths lies in the fact that “Bloom’s Digital Taxonomy helps us navigate through the myriad digital tools and make choices based on the kinds of learning experiences we want students to engage in.” (Lightle, 2011, p. 6).   

However, despite the benefits of Bloom’s Digital Taxonomy as a digital pedagogy model intended to support teachers with implementing digital tools, it is not without weaknesses. Such as the limitations of the idea that thinking and learning occur following the hierarchy precisely as set out within the model Kompa, (2017) Bloom’s hierarchy disregards the abstractness of the thinking process and instead views the thinking and learning process as a clear and measurable path. This can result in the limitation and creativity of how teachers develop their digital competence and implement digital tools within the classroom. Another weakness of the model is that it limits itself by suggesting that digital tools can only be used for certain hierarchy levels.  ‘’The classification of digital tools conferring to their appropriate level is difficult as many tools might be used for multiple actions.’’ (Amin and Mirza, 2020, p. 225). This can result in teachers not utilizing more practical or creative digital tools if they follow the model too strictly and limit their ability to develop and enhance the implementation of digital competence. Hickman, (2010) As the model suggests, restrictions of the types of digital tools that can be used at different levels of the hierarchy this can result in detrimental outcomes.  
The second aspect that will be critically discussed is Connectivism Kop and Hill, (2008) this is a theory by George Siemens for the age of digital learning which states that learners acquire knowledge from a learning community, also referred to as a network or node that allows for distribution of knowledge through interaction, sharing and dialogue. In this sense, learners acquire and develop their knowledge from outside of themselves by interacting and connecting with their network or learning community. ‘’According to connectivism, knowledge is distributed across an information network and can be stored in a variety of digital formats.’’ (Kop and Hill, 2008, p. 2). Siemens argues that learning is no longer an internal process only due to the access to technology and that ‘’learning and knowledge are said to rest in diversity of opinions’’ (Kop and Hill, 2008, p. 2). Concerning connectivism within the classroom, it is the role of the teacher to support learners in establishing their learning network and support them in seeking out digital tools and platforms in which to acquire knowledge and learning experiences.
The use of this theory to develop digital competence is beneficial as it focuses on and describes the role of modern technology and the digital learning landscape in constructing and distributing knowledge and learning. "It takes into account the behaviors of learners in the "digital age" in an explicit way that is absent in other theories." (Weebly, no date). Supporting teachers in understanding how best to use digital platforms and tools to develop own digital competence and build their networks. As well as how to encourage and guide learners in developing networks and how best to use technology to support their learning and development. Connectivism also promotes a learner centred approach to knowledge acquisition and encourages self-motivated learning. Lynch, (2018). Through greater access to technology and digital tools, learners are able to independently access and search for the most recent and up to date information on anything, allowing them the become autonomous. Understanding of a digital learning theory such as connectivism is beneficial to teachers as it enables them to develop their digital competence and effectively implement technology within their classroom to enhance learning. Lynch, (2018) Making effective use of digital learning can increase academic attainment, enhance pupil and teacher digital skills, encourage engagement and collaboration, and ensure a student-centred approach. 
While on the other hand, connectivism has weaknesses that must also be considered in relation to the effectiveness as an approach intended to enhance digital competence and the digital classroom landscape. One criticism is that connectivism lacks information and is unclear about the role of teachers in relation to the following and implementation of this theory. Bates, (2015) states that there is no real need for the instruction of a teacher as this theory is learner focused and assumes that learning will occur due to strong networks, and therefore there is no requirement for formal institutional support. While connectivism focuses on collaboration between the individual and the digital network, it disregards the scientific support and background of many other learning theories and digital pedagogies regarding the benefits of the teachers as instructors, leaders, and scaffolders.
Zouai, (2016) As a relatively new theory, connectivism is considered to lack any scientific backing compared to more widely accepted and supported theories; it has ingrained the idea of learning without the need for a teacher and also places greater focus on informal learning. It overlooks the requirement for teachers to have good quality digital skills and digital competence in order to model, educate, and support learners in developing their digital competence. And lacks the scientific backing and support to be considered both reliable and valid and therefore, is lacking in evidence of its success as a digital learning theory. 
Furthermore, the final key idea that will be critically discussed in relation to developing digital competence is gamification. True Education Partnerships, (2020) Gamification is the introduction of game like elements and themes into the classroom through systems such as reward points, group work and competitions to enhance engagement and digital competence. Much of the principles of gamification within the classroom are now digital such as class reward systems like class dojo, quiz software such as kahoot and quizizz, even down to reading programs such as bug club. ‘’The incorporation of gamification for the development of digital competencies is seen as an opportunity to generate an active engagement learning through a constructivist approach.’’ (Toukoumidis and maeots, 2019, p. 9515). The use of gamification within the classroom has recently shifted from focusing on engagement to digital learning. And ‘’the sudden rise of academic interest by teachers in the use of videogames and game-based learning could mean a new awakening in digital learning’’ (Game learn team, no date). Benefiting teachers by developing their current pedagogical practice to include greater digital pedagogical approaches and practices that enhance and boost confidence in own digital competence. Implementing gamification within the classroom is also beneficial as it supports teachers in transforming the digital landscape of the classroom, allowing them the opportunities for the professional development of digital skills and competence. Arora, (2017) Digital learning allows teachers to reach wider audiences, create global discussions, develop richer teaching practice, and empowers teachers.

However, despite the strengths of gamification in relation to developing digital competence, its weaknesses require consideration and exploration. One criticism of gamification is that its practices within the classroom can eventually lose their appeal and power over time and can ‘’wind up also actually demotivating someone in terms of their desire to engage.” (Zaino, 2013). When learners become demotivated, they are unlikely to develop their digital competence and may become unwilling to engage with digital pedagogy. This can become both demotivating and disheartening to teachers working on developing own digital competence and digital pedagogy, creating further barriers to developing a gamified classroom. When introducing digital tools through gamification, this can also result in less face-to-face contact time between teacher and learner, and this can be detrimental as ‘’no amount of technology in the classroom can replace talented, inspired teachers.’’ (View Sonic, 2020). 

Having examined and critically discussed both for and opposing views regarding the models, theories and pedagogies that are intended to enhance digital competence, this section aims to synthesize these key ideas. It is evident that there are some emerging themes throughout the literature regarding the benefits of making use of such practices to enhance and develop digital competence. Such as their ability to support teachers in navigating through an endless amount of technology and digital tools to select the best ones, boosts teacher confidence in using technology, develops both teacher and learner digital competence and assisting teachers with developing their digital classroom landscape. While the opposing literature has produced reasonable arguments regarding the challenges of such practices, such as lack of scientific backing, limitations, and lack of creativity in the way digital tools are used. Lack of importance placed on the role of the teacher as facilitator and less teacher and student interaction and collaboration. It would be reasonable to suggest that while technology can bring with it disadvantages, the benefits and strengths greatly outweigh these. And that the knowledge and understanding of digital pedagogies greatly enhances teaching and learning outcomes.

Conclusion
To conclude, having critically discussed both for and opposing views regarding the models, theories and practices that support the development of digital competence, this section aims to justify specific actions that will be taken within future teaching experiences. View Sonic, (2020) As technology is only as effective as the teacher using it. To ensure further future development of digital competence, particularly with the intention of enhancing lessons and teaching to include technology and digital tools. Further research will be taken into models of digital pedagogy such as Bloom’s Digital Taxonomy to inform and build up a sound knowledge base that can be used to implement technology confidently and effectively into teaching practice. Where possible digital competence or ICT training will be undertaken through courses available through institutions such as the Open University and Microsoft to ensure up to date understanding of the available digital tools and systems available. Further research will also be undertaken with regards to implementing The Digital Competence Framework and technology within lesson plans to ensure sound knowledge of how to enhance cross-curricular responsibilities. And future lessons will be planned trialing different digital tools and practices such as gamification to create an effective digital classroom landscape.
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