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	Student Self Evaluation Form 



	Common Assessment Criteria Applied
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D
	
C
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A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	X
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	X
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I have included a lot of relevant research and think that my level of deeper understanding has improved. I think I am getting better at writing essays and I am starting to understand the use of appendices.
	I think that I need more help with analysis and to make sure that I’m not just describing, but I am getting better at that since the start of my course. I also feel that I need to be more comfortable with writing essays in this structure as I still find it difficult to use this style of referencing.


[bookmark: _GoBack]This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of the
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Hall & Burke (2004) suggest that learners raise their standards from assessment that progresses their own learning. This links in with the research question as this project looks into the assessment strategy of child-generated success criteria and how this strategy has an impact on pupil engagement. This is a topic that draws interest as a researcher as having previously worked within a school that uses teacher-generated success criteria, the impact that child-generated success criteria would have in contrast to teacher-generated on engagement levels is something that needs to be addressed and understood. The classes that were used only seemed to focus on using success criteria as a checklist for peer assessment or self-assessing work after writing tasks. This research project was an attempt to find out whether success criteria overall has an impact on engagement, and if the pupils generating the criteria has an impact on engagement as well.
The research project took place within the same school within two separate Year Six classes. To be able to complete a full research project into this topic, we worked with the two Year Six classes, observing three target children within each class and completed a focus group interview directly after the lesson had finished with these same three children. 
The school is within a suburban area on the outskirts of the main city and is in an area of social deprivation. There are over 500 students within the school with over 18 languages being spoken across all the years. The school has two classes per each year and has adopted a growth mindset Assessment for Learning strategy that focuses on pupils choosing where they feel they are per activity on a scale from comfort zone, stretch zone and danger zone. The school has also adopted the idea of Everyone Plans In Class (EPIC) planning which affects and informs what each year group will learn within their topics in their classes. 
The research project ran one lesson study in each class that would look at the impact of child-generated success criteria on engagement. There was some discussion between the two researchers before settling on the final question as there was definitely interest within the field of Assessment for Learning and its impact, but a decision needed to be made on which strategy to focus on. The decision to look at success criteria was for two reasons. The first reason was that our experience was more solidified on success criteria as we had both used it before and were aware of how the strategy worked within a classroom setting. We wanted to see how the children creating their own success criteria had an impact on engagement as we had done this also with the class before and it seemed to work well with their interactions with the strategy. 
The second reason that we chose success criteria, and specifically child-generated success criteria, was because the class used success criteria on a daily basis that had been teacher-generated, and we felt that it would be interesting to delve into how the children felt about success criteria and whether they though this had an impact on their own learning as many didn’t focus on the success criteria, only ticking off the checklist. The pupils are also used to working with directing their own learning through growth mindset and EPIC planning, so we felt it would be impactful to give the pupils another way of deciding their own learning. 
It is important to consider the literature surrounding success criteria and what other authors have written about the impact that success criteria can have on engagement.  However, it is important to address the understanding of what assessment is and how it is not just about national testing, but also activities that are used as ‘feedback to modify teaching and learning activities’ (Black and Wiliam, 2010: 82). Welsh Assembly Government (2010: 25) draw attention also to the importance of assessment within learning and that it should be seen as a ‘positive part of the learning process, if used formatively’. Both these authors focus on the importance of using assessment, but primarily in a formative stance to help impact the learning and understanding of the students.
Black and Wiliam (2010) talk about how standards within the education setting can be raised through classroom assessment. One of the important influences within a classroom to raise standards is teacher interaction and being aware of every learner’s needs within the setting. Success criteria in itself is one of many strategies used to assess learning within the classroom and to find the next step for the learner. By using this Assessment for Learning strategy, the teacher interaction has already taken place within the learning, and the repetition of using the success criteria in a pit stop by the teacher reinforces the scaffolding put in place. 
Welsh Assembly Government (2010) supports this view and suggests that teacher’s input through grades or numbers can have a negative impact on learner’s work, but using written comments as next steps becomes incredibly useful. By using a pit stop, the teacher can reaffirm what the learners are already on track to learn; a pit stop becomes an oral comment of improvement for the learner as well as a framework to support. However, Black and Wiliam (2010) draw upon the negative draw of personal comments, and particularly, the learners assessing themselves which is common within a pit stop. They suggest that learners can only accurately assess themselves and their learning if they have a clear picture of what they are meant to achieve from the learning. 
The idea of personalised success criteria itself is not a new idea. A piece of action research was taken at Mexborough Highwoods Primary School by Clarke (2009), specifically looking into the impact of child-generated success criteria on learners. The case study looked at a variety of strategies to generate success criteria, giving practitioners and educators more understanding and knowledge on how to address this area of learning in a creative way. Within this research, Clarke (2009) shows clearly that the impact on the pupils from generating their own success criteria was overly positive, focusing on the improvement of self-confidence within work and letting the pupils gain control of their own learning.
This case study focuses on the main importance of child-generated success criteria and how important it is that learners feel they have control of their learning to help them find their own next steps. Donaldson (2015) agrees with the idea that learners should become more independent thinkers, and this idea of generating their own success criteria to work towards embraces this change towards independence. Within his review, Successful Futures, Donaldson (2015: 29) recommends that children and young children should be ‘enterprising, creative contributors’ and child-generated success criteria gives learners the option to become these kind of contributors. However, without letting children generate the success criteria themselves, teachers can cause limitations to learning, especially if giving the success criteria every time that is already pre-generated. Hammond and Gibbons (2005: 10) solidifies this idea, stating that ‘an important feature of scaffolding is its temporary nature’.
Emerson (2015) agrees with Hammond and Gibbons (2005), describing success criteria as sometimes being seen as an ‘inert checklist of what to include in their work’. As Black and Wiliam (2010) also stated, Emerson (2015) believes that success criteria is only helpful if the learner already knows how to do what is written on the criteria. He discusses the idea of modelling exemplar work to create a discussion with the class that can help lead to create success criteria that is meaningful, understandable and child-generated to help with their work. 
These authors all draw upon the same conclusion for the importance of Assessment for Learning, and specifically focusing on success criteria. They all agree upon the idea of success criteria being child-generated so that it is personal, can help scaffold learning temporarily, and that it should allow learners to explore their own next steps, as long as they are aware of what they need to achieve out of the lesson they are creating the criteria for. This view of success criteria helped to solidify the interest into exploring how child-generated success criteria can impact on engagement for the research project. 
The methodology chosen for the research project was on the focus of a lesson study. A lesson study is a form of action research that creates the opportunity to have a first-hand account of a hypothesis and how it can affect the class that is being taught. Dudley (2015) describes a lesson study as being a collaboration of reflective practice that involves a group of teachers who want to improve their own practice and the experiences of their pupils, normally focusing on a particular area of the curriculum. 
The lesson study design involved the collection of data to be able to reflect and adapt the practice for future use, particularly focused on the impact of success criteria on learners. The method of collecting the data used was: field notes, non-participant observational notes and focus group interviews. The observational notes were taken using the Leuven Scale for Well-Being and the Leuven Scale for Involvement (Brodie, 2014) to create a quantitative source of data that could be transferred into graph form to look for trends or patterns. The field notes were also used as a qualitative source of data to track the engagement of the focus children and their involvement within the areas of the lesson. These methods were useful as they gave us two different forms of data that could be applied to each other to work out why certain numbers might be different. It also helped to give context to the numbers to be able to use the field notes on a more personal level.  
To reflect on the lesson process, we used Brookfield’s Four Lenses (Brookfield, 2017) to help develop and understand our lesson using the four areas of learning. Brookfield (2017: 62) discusses how important it is that we know ‘how our students are experiencing learning’ and as the research project focused on how children’s engagement is affected, we felt this way of reflection was most beneficial. As also a lesson study was involved, the discussion aspect of the reflection with each researcher was important and this is implemented in the Four Lenses structure. 
This structure also lends itself out to branching into the ideologies of not only ourselves as learners, but also to consider what others have thought about the topic we were looking into. It is always important to consider other views when reflecting and to use those views to help adapt and support your own future teaching and learning. Brookfield (2017: 73) discusses the idea of using other theories as a way to put ‘into cogent words something you’ve felt but been unable to articulate’. This type of reflection compares four different areas to reflect upon and to help show any differences or similarities between these areas.
The Leuven Scales (Brodie, 2014) were used for the non-participant observations as well as personal field notes on the focus children. Three children were chosen to be focus observed from each class, as well as the overall class being observed on a general level. Only the children that had given in consent were observed by the researcher. The observations themselves were written by the researcher that was not teaching the class at that time so that they could remain non-participating. The impact on the focus children would be drawn from both the focus group interviews and the observation scales to create a more accurate profile of their engagement. The reason that observations were chosen was that they give an overall view of the learner within the setting of the lesson study and what they are doing within that exact moment rather than a post-lesson reflection. 
Robson (2006) discusses observations in children, and that the most common approach is the use of habituation studies. This observation technique of observing a reaction over a continued experience is what we hoped to achieve with the research project. She also talks about the idea of involvement and flow, and that involvement in opportunities is influenced by giving the children a choice. This also impacted on our research as the idea of the project was to give children the opportunity to create their own success criteria, therefore giving them a choice.
The reason that the three children from each class were chosen for the focus observations were to be able to get a general overview of the impact on engagement of success criteria on children of different attainment levels. Dawson (2009) discusses the impact sampling can have on research and we chose a quota sample as our form of sampling to make sure that the different attainment levels of the classes were all represented by a class member. This form of sampling is a purposeful sample and has the benefit of being used so that ‘generalisation is not the goal’ (Dawson, 2009). 
Originally, the research was considered to be focusing on learners of lower attainment, but due to the low amount of consent forms that we received, the choice of our sample was limited significantly. There was also discussion about the number of children to focus on, but it was decided beforehand that the focus would only be on three children per class so that a more personal and in depth look at their engagement could be attained. This sample size was also chosen to pre-empt the non-response from the consent forms as a larger group to focus on could have become an issue if only a few consent forms were returned.
When performing any research project, it is imperative that ethical considerations are taken.  Wyse et al. (2016) discuss the importance of ethical research in education, especially as children ‘under 18 are identified as a ‘vulnerable group’ which requires special protection within research’ (Wyse et al., 2016: 73). It was very important to consider that the children were informed of the research and that consent forms for the participants were received from parents or carers for the children, as well as consent from the school for the research to take place. An ethics from was completed by both the researchers and was signed by the school, and the ethics committee at the university before any research could be carried out. 
It was also important to consider all the participants rights as children and to respect that within the research to make sure the project was ethical. It was important to consider what rights children have and by looking into this, we made sure that the children were aware of the research, had all the information that they needed and that all names were kept confidential as part of the UN Convention on the Rights of the Child. Both researchers made it clear to the class that they were able to withdraw from the research project at any time if they no longer wanted to take part, and everything that they said would be strictly confidential. This was reiterated at the start of the focus group interview to give the focus children the opportunity to withdraw if they wished to.
When fully starting the research project within the school, the set-up for the first lesson study was to have the class generate their own success criteria per group with the help of two pre-generated success criteria given by the researcher that was teaching the class. The focus of the lesson study, and the research project in general, was to see how the children interacted with the success criteria and how this had an impact on their engagement, as well as their work. The non-participant observer was also observing how the children engaged with the lesson generally using the Leuven Scales (Brodie, 2014).
The lesson objective for the class was to participate in discussions on how they felt about leaving their current primary school and their feelings on going to new secondary schools. The reason that a Physical, Social and Health Education (PSHE) lesson was chosen, was because the classes in the school had shown some concerns previously about moving schools, and to give them the opportunity to have a stand-alone lesson that would not impact on their current topic that they were studying. 
It was clear from the start that there would be some issues with discussion in the first class as they had been moved into new table arrangements for the first time the day before we started the research project, and pupils were sat next to others that they normally would not have had the chance to work with previously. This issue of changing seats was brought to attention by the researcher who was teaching as she felt that the research would not have the best, true results for the class due to the sudden disruption to table arrangements. 
Whilst observing, it was found that many of the learners were more interested in drawing and writing their feelings on the transition period rather than discussing their feelings, particularly when it came to discussing as a whole group. Although the majority of the class were discussing the topic, certain learners were have social interactions off topic and were paying no attention to the lesson at all despite having generated success criteria to help scaffold what they need to do when having a discussion. This off-topic discussion could have been influenced by the change of seating arrangement with large groups of ten children per table rather than four to a table that the class had been used to previously. 
The data in the graph above is taken from the Leuven Scale for Involvement (Brodie, 2014) for the three focus children. It can be seen clearly that there was a significant dip when the children were discussing their feelings compared to when they were writing individually. When the success criteria was being generated, two of the focus children were at their highest point of involvement for the whole lesson. There was an obvious difference in engagement when it came to oracy within this class. Despite the success criteria giving support on how to discuss and the areas that the groups felt that they should think about, there seemed to be no influence on their level of engagement through the use of this strategy. 
The researcher who taught the class in this lesson study felt that there would have been a higher level of engagement within the class if they had participated in a focused writing task for the lesson rather than the interchanging of oracy and writing. Although all the focus children did participate in some areas of the discussion aspects of the lesson, the level of involvement was extremely low.
There was a contrast, however, in their opinions on how important success criteria is within the lesson, despite little to no engagement with the success criteria to help scaffold their learning and increase their involvement. The focus group unanimously agreed that it is important to have success criteria and that it helps them to learn. This did contrast with their engagement as they did not seem to use the success criteria to help them in discussion despite noting that it was important to their learning. The focus group stated that they enjoyed the lesson, and that it was fun because they were discussing feelings, but from the results of the graph, they were not fully engaged with the lesson, or the success criteria in general. 
When discussing the lesson afterwards and comparing the results, it was clear that the Well-Being Scale (Brodie, 2014) was not showing any difference in results throughout the lesson with all the students being comfortable throughout. We continued to use this scale but it did not have an impact on what we were looking into as the scale did not show how the learners engaged with the subject compared to the Involvement Scale (Brodie, 2014) that showed a lot more for our research. Both scales and their results can be seen in Appendix 2.
We discussed that the focus group had highlighted the importance of success criteria but did not seem to engage with it other than on a superficial level. We discussed how we could make the success criteria more engaging to the learners and decided to have every child create their own personal success criteria to help them with discussion. This decision was influenced by the response of the focus group interview from the previous class and that they had found it fun to create their own success criteria as a group.
We also decided that it would be important to cement the use of success criteria through the use of reminders and mini-plenaries. The lesson was kept as oracy based as I felt that the class I was going to teach would benefit more from talking than writing in contrast to the previous class we had been in.
We learnt from this experience that although the children were not always engaged with the lesson, they understood the importance of using success criteria as a scaffold for learning. As researchers, this made us reflect on whether it is the ownership of the success criteria that has an impact on engagement, or whether success criteria, regardless of how it is given, has any impact on engagement at all. 
The set-up for our second lesson study was mostly the same as the previous lesson study with the children creating success criteria for discussion. However, this lesson study had the children individually creating their own success criteria without the help of the pre-generated success criteria from the researcher. The success criteria was supported by discussion as a class and used as a framework in an oral situation. The lesson study also changed by the researcher teaching the class constantly drawing attention to using success criteria to see if this had an impact on the engagement of the learners. The Leuven Scales (Brodie, 2014) were used again for the non-participant observer to observe the focus children and gauge their level of engagement.
The lesson objective for this lesson study was the same as the previous lesson; to discuss their feelings on leaving primary school and going to secondary school. Within this class, the children themselves were a lot more engaged with discussion, but some prompting was needed for certain groups to discuss their feelings rather than focusing on writing them on the paper that was provided. The lesson was stopped at appropriate times to remind the class to use their success criteria and to ask the class whether they had been using their success criteria when discussing. I also modelled learner’s success criteria within the class to help solidify using success criteria within their discussions. When I asked the class how many felt they were using their success criteria mid-way through the lesson, only two children did not raise their hands.
As shown in the graph above that was created using the data from the Leuven Involvement Scale (Brodie, 2014), there was a significant increase in the discussion elements of the lesson, particularly for Child E who was constantly wanted to talk and offer suggestions to the rest of the class. Child F was not very engaged until the very end of the lesson, though it should be noted that this is something that I have seen in previous lessons with this child when on placement. When discussion with these three focus children began in the focus group interview, they were very engaged with the conversation and offering opinions in a similar fashion to the previous group interview.
The focus group discussion brought up their concerns and feelings about leaving primary school, and it was clear that many of these feelings they were discussing had not been brought up in class before. Although this did not directly focus on success criteria and its impact on engagement, it did bring up an important teaching point on the importance of children’s wellbeing and their opportunities to discuss their feelings to help impact on their engagement within a topic. These focus children felt at ease when discussion their feelings with the rest of the class and this did have an impact on their engagement. I also felt, from a teacher’s reflection point of view that I was able to tackle important issues such as how to deal with bullying through their discussions, and though using their own success criteria, they could listen to other people’s feelings that were sometimes similar to their own.
The focus group interview discussed how important success criteria was and that they felt it was useful as a guide to help make their work better. They stated that they preferred coming up with their own success criteria and that it was better to make their own as it was more personal. They also talked about how success criteria can help them know whether they are making mistakes or missing something out. Once again, this interview showed that the children were aware of the importance of using this Assessment for Learning strategy, but this did not seem to have an impact on their engagement levels. The interview actually showed that the topic and discussion with the teacher had more of an impact on their engagement than the success criteria. 
When reflecting on the lesson after the focus interview, it was clear from the research that there does not seem to be a direct correlation of the use of success criteria to the level of engagement. Although the children were aware of how important success criteria is and that they were using it, they were not any more engaged with the lesson and what they were doing than if they hadn’t have had the success criteria.  For future teaching, it will be important that the success criteria does not become something they have to do to check off a box, but rather that it is something they want to do to help better their learning. 
To fully explore the impact of our research into this topic, it would be more beneficial to have the same class of children to limit the amount of variables within our research to make it a fair test. It would also be helpful to be able to compare the use of success criteria on engagement with a second lesson without using success criteria to see if there is a difference between the two. Although it is clear from the research that has been done within this project that the children were aware of how important success criteria is to help them achieve higher, their level of engagement was impacted by the topic they were discussing, not the strategy. 
I also think that it would be important to look at how their normal class teachers found the impact of success criteria on their class and whether they could see a difference in engagement when it was used and when it wasn’t. This is because the class teacher is with the children five days a week and will know how they learn better than a lesson study on its own would see. 
From the research project carried out, it is clear that there is certainly a reason for success criteria to be used within the classroom, and that the framework and support it supplies to children is important as it does help impact their work. However, as Hammond and Gibbons (2005) have stated before, this scaffolding needs to be temporary and something that is used as a starting tool rather than a constant support. This research project has found that there doesn’t seem to be a visible link between success criteria and pupil engagement, as the level of engagement seemed to rely more heavily on the topic being discussed than the strategy. It is also present within the research that the way the class learns, whether that’s orally or written, has an impact on their overall engagement with a lesson. 
From the research project carried out, it is clear that there is certainly a reason for success criteria to be used within the classroom, and that the framework and support it supplies to children is important as it does help impact their work. However, as Hammond and Gibbons (2005) have stated before, this scaffolding needs to be temporary and something that is used as a starting tool rather than a constant support. This research project has found that there doesn’t seem to be a visible link between success criteria and pupil engagement, as the level of engagement seemed to rely more heavily on the topic being discussed than the strategy. It is also present within the research that the way the class learns, whether that’s orally or written, has an impact on their overall engagement with a lesson. 
There is evidence with the research project, as supported by Clarke’s (2009) case study, that child-generated success criteria does have an importance within the education system, and that the children we interviewed felt that this was more personal. This does give way to Donaldson’s (2015: 29) ideal of the ‘enterprising, creative contributor’ as this strategy can help children to channel their own creativity into scaffolding for themselves. However, the research project does show little impact on the change of engagement through using the personal, child-generated success criteria. Engagement does relate to how much a child is enjoying and involved with the task, which can be achieved through the topic as seen from the focus group interviews, but not necessarily through the success criteria as a stimulus. 
When looking into how to use success criteria in the future and how to use it as a source of engagement within a class, it is important that you’re adapting your teaching to the way that your class learns. Although repetition of the strategy does help solidify using the success criteria within their work to help improve it, ‘there must be evidence that learners are now able to go on to deal independently with subsequent related tasks or problems’ (Hammond & Gibbons, 2005: 11). The strategy should not be used as a way of engaging a learner and it does not tend to lend itself to work as a stimulus. As a researcher, I have found that this research project shows that whether success criteria is group or personally generated, there does not seem to be a change in their engagement through success criteria itself.
Considering the methodology that was used, one of the strengths of using non-participant observation is that the observer had the ability to see all the areas of the lesson without a need to focus on the lesson itself and delivering it. Papatheodorou, Luff & Gill (2011: 75) describes this strength as giving the observer the ‘advantage […] to focus on the observational task without being distracted by other responsibilities.’ This then gave the observer the opportunity to be able to keep focus on the three target children rather than having to keep complete focus on all the class at the same time. 
One of the other strengths of the focus group interview was the ability to talk to the focus children and to get to know their personal views on the questions that were asked. Vaughn et al. (1996: 13) describes the importance of focus group interviews and that they can ‘offer new dimensions to data collection because of their emphasis on dynamic group interaction’. It is important to be able to get feedback from the children to be able to apply that to their engagement data so that we can see if there is a correlation between their feelings and the physical observations. Being able to get feedback from children also helps us to gauge their learning, especially when the research was looking into the child-centred approach to success criteria. It also gave the focus children the opportunity to ask the researchers any questions they may not have felt comfortable asking in front of the whole class.
There are limitations when using the non-participation observation method to record results and that’s the inability to be able to interact with the children and help with their learning. Papatheodorou et al. (2011: 143) suggest that this type of method assumes that the data collected ‘represents social reality objectively by establishing presumably universal criteria’. This draws upon the idea that a level of presumption that the observers will both see the same things, and if something happens within the lesson, the observer should stay in the non-participation position. This can also cause you to be too far removed and to miss important areas of the lesson for observation as the observer is not actively engaged. This can be a hinderance particularly within a research project that is looking into the discussion levels of a class. 
Although a focus group interview does appear less intimidating than a one-to-one interview, I found that the children almost always agreed with each other and seemed more inclined to give answers that sounded more rehearsed than what they really felt. This feeling comes from having worked with these children before and I felt that they wanted to give answers that they thought we wanted to hear. This could be due to the children knowing that success criteria is promoted within their school and therefore feeling that they should say positive remarks.
[bookmark: _Hlk511558766]Overall, when considering the question that the research project was looking into, the research gathered seems to show that there is no direct correlation between the use of success criteria and pupil engagement within a lesson. It appeared that the pupils were more engaged with the success criteria in the second lesson study, but the level of engagement was affected due to two main factors: the enjoyment of the topic being discussed, and the way the lesson was being taught. To full explore this research area and expand the research project, the research into the topic of engagement relating to success criteria would need to be carried out for a longer period.
Using this research project as a way of influencing my next school experience, I will make sure to consider the Assessment for Learning strategies that the school uses and look at how engagement with these strategies has an impact on pupil’s overall engagement within the lesson. I would also endeavour to get pupil feedback more frequently to help influence my own practice as a teacher and to be more reflective with my teaching methods. I do feel that success criteria is a good strategy for scaffolding work, but I do not think that this strategy has an impact on the level of engagement within a lesson, as can be seen through the results of the research project. 
If I was to run these lessons again, I would consider the feedback from the focus children interview and investigate adapting the topic to something that they would fully engage with as this did have an impact on their engagement levels. I would also add more opportunities for discussion within the class so that the success criteria could be used more within their oracy rather than relying on pupils to remember to use it. I would also consider letting the pupils discuss the importance of success criteria within the whole class discussion to see how their perceptions of it change from the beginning of the lesson to the start of the lesson. 
If I was to do a lesson study again, I would look more into what engages pupils within a lesson and how the topic can have an impact on the levels of engagement, as well as the impact upon their level of attainment within their work. I think there is a strong importance in pupils enjoying their topics, but I have not fully researched into this area, so it would be interesting to further develop my understanding of this to help make me a more reflective and researched teacher.
My recommendations from this research project is that more emphasis should be put into the way that topics are taught and how pupils draw their engagement from that. There should also be more emphasis on discussing the topics as a class orally rather than such a heavy focus on hitting the success criteria as a deeper understanding of the topics could be found through discussion and a higher level of engagement. I would also recommend that more emphasis should be put on implementing children’s feedback into the lesson as they are more willing to engage with a lesson if their feedback is seen to be used to teach future lessons. 
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Appendix

Appendix One – Brookfield Four Lenses Reflection
Reflection Format:
	SELF – Our Autobiographies as Learners
I have taught this class previously, so I am aware of how they learn, and that discussion was the best way to get results from them. There were a lot less of the class within my study as there were a lot of sick so that impacted my teaching as the less disruptive class members were present. 

I felt that the lesson was one of the best lessons I have taught to that class for the whole time of placement. All the class seemed to be engaged with the topic and were willing to ask each other questions. I also felt that this was the first time I was properly integrating assessment for learning which is a major area of my pedagogy I need to work on. 
	STUDENTS – Our Students’ Eyes
From the feedback I got from the students, most of them seemed to enjoy the lesson and liked being able to talk about how they felt about going to comp. When talking to the focus children, they also told me that it was helpful to learn about how to tackle some of the issues that they were worried about when coming to comp, and I was able to give them some advice from having gone through the system myself already.

Most of the feedback focused on how success criteria could be better used and that it would be helpful to have it within art and other areas of the curriculum it hasn’t always been used in before which is something that I will consider as a teacher for other lessons. 

	PEERS – Our Colleagues’ Experiences
When discussing the lesson with my colleague who had been observing, she said that I had taught the lesson well and that she felt it had gone better than her own lesson. She agreed that talking about the topic and giving them some helpful tips was important when discussing feelings of this nature.

I felt that it was nice to have another student watch how I teach and to be able to let me know how to further improve my own practice which I also offered to her. It was clear to both of us that you need to be motivated and want to teach to give a good lesson. 
	SCHOLARSHIP – Theoretical Literature
Looking into success criteria had been quite eye opening. Emerson had been important as he discussed what I felt and that the lesson should not have success criteria as a list of words that the children don’t understand. Child-generated success criteria certainly helped to overcome this issue. I also investigated the Welsh Government document that draws on the importance of formative and summative assessments working in tandem as I have always felt that randomly stopping isn’t helping children learn, but from looking back, it did help to cement the ideas I wanted the children to learn.





Appendix Two – Observation Tables
As can be seen from this table below, the level of well-being did not change for the entire lesson for any of the children. This could have been because the topic was something they were aware of and they were comfortable with the way myself and the other research taught.
[image: ]
This table is for the involvement scale but there was some issue with the focus children as the observer was unsure which of the two boys were being observed so chose to observe both as a reflective measure. We then only focused on the three children that were part of our focus group and disregarded the wrong child’s observations. When creating my graphs, I focused on the second number in the box as there was some transgression from one area to the other. The involvement of children within tasks is not clear cut.
[image: ]

Appendix Three – Interview Notes & Questions
We asked the questions below to the children but decided not to ask question one as the children were already warmed up to us and knew us so there was no need to build the rapport. 
Questions

1) Are you looking forward to half term? Do you have any plans? (for rapport)  
2) What did you think about the lesson? 
3) What is the purpose of success criteria?  
4) What do you think would happen if we did not use success criteria? 
5) Do you think it is useful to you as a learner?
6) What did you think about generating your own success criteria? 
7) What strategies help you become a successful learner?
Below are the answers recorded to the questions that were asked from the three children from the first lesson study, directly followed by the children from the second lesson study.


Lesson Study Interview One
[image: ]


Lesson Study Interview Two
[image: ]


Appendix Four – Field Notes
The first set of notes are taken when observer the first lesson study.
[image: ]
[image: ]


The next image is of the field notes take for the second lesson study.
[image: ]
Lesson Study One - Leuven Scale for Involvement

Child A	Hook	Introduction	Generating SC	Spider Diagram	Discussion 1	Pit Stop	Discussion 2	Feedback to Class	Plenary	2	2	3	4	1	2	1	2	1	Child B	Hook	Introduction	Generating SC	Spider Diagram	Discussion 1	Pit Stop	Discussion 2	Feedback to Class	Plenary	1	2	2	3	3	2	2	4	4	Child C	Hook	Introduction	Generating SC	Spider Diagram	Discussion 1	Pit Stop	Discussion 2	Feedback to Class	Plenary	1	1	3	2	3	2	3	3	2	



Lesson Study Two - Leuven Scale for Involvement

Child D	Hook	Introduction	Generating SC	Spider Diagram	Discussion 1	Pit Stop	Discussion 2	Feedback to Class	Plenary	2	2	4	1	3	2	1	1	3	Child E	Hook	Introduction	Generating SC	Spider Diagram	Discussion 1	Pit Stop	Discussion 2	Feedback to Class	Plenary	2	2	4	2	3	3	2	5	3	Child F	Hook	Introduction	Generating SC	Spider Diagram	Discussion 1	Pit Stop	Discussion 2	Feedback to Class	Plenary	1	1	1	1	1	1	1	2	3	
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