ECAD5003 - Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion.
Introduction
Pupils who have an additional learning needs or Special Education Needs (SEN) are diagnosed when the learner has difficulties with communicating with others, behavioural issues, learning in general or learning within a mainstream class, or may have a disability, for example physically, visual or hearing. (Denbighshire County Council, 2019) 
It is our responsibility as facilitators of education to identify children with additional learning needs and to provide them with the appropriate resources and support they need. As Donaldson supports teachers teaching the new curriculum ‘Successful Futures’ and adapting it to the needs of each individual learner, as the curriculum will be inclusive, allowing all pupils to make progress along the continuum of learning, “regardless of any additional learning needs they may have, although they may move between progression steps more slowly or quickly than others.” As there are many factors and barriers that the learner may be challenged within their learning, some learners may take considerably longer, whereas, other learners with additional learning needs can excel in certain topics where their strengths lie. “The significance of all such achievements should be recognised.” (Donaldson, 2015, p54) However, all children no matter what their learning needs are, they have the right to access an education, to be able to learn, grow and develop as person. Due to the new and improved curriculum waiting to be implemented into schools across Wales, all children in education will be given the opportunities and experiences to be included to develop life skills and the knowledge they need to grow and develop.
[bookmark: _Hlk7429175][bookmark: _Hlk6222946]During this research project we have worked as a small group to investigate one additional learning need in particular that interested us. Firstly, we all held a meeting (Appendix 1 in group file) to research different additional learning needs that we thought would be appropriate to investigate during the project including Dyslexia, Developmental delay/Looked After Children (LAC), Attention deficit hyperactivity disorder (ADHD), Asperger's and English as an Additional Language (EAL). After using reliable resources, we fed back as a group with our collected resources to support why we should choose that additional learning need. To ensure we collected reliable data we used Government websites, co.uk, ac.uk, edu and many more. As ‘Evaluating Source Credibility’ states that, “It is important to use credible sources in an academic research paper because your audience will expect you to have backed up your assertions with credible evidence.” (Evaluating Source Credibility, No Date) It is very important to have quality data rather that data in quantity, as prior research to the questionnaire was vital in helping us to write our questionnaire and what we wanted to further our knowledge in, by receiving responses from schools from different local authorities. 
After presenting all our data we all decided to focus on Looked After Children (LAC) as we felt it was an interesting area to research to enable us to extend our prior knowledge on the specific additional learning needs. According to ‘Achievements for all’ it states, “2018 saw an 5% increase in the number of Looked After Children across Wales, many of whom have experienced abuse, neglect and multiple placements in their lives.” (Achievements for all, 2019) As Achievements for Wales is supported by the different local authorities, we have asked all of teachers, well-being co-ordinators and Senior leadership teams and only 34% of them believe this statement is true and have seen an increase of the number of Looked After children in there setting. (Appendix 53 in group folder)
As a future practitioner, it is essential that I can identify the Additional Learning Needs for each individual learner and how they can be supported in the classroom environment. To extend our own knowledge and understanding we sent questionnaires to schools on how they support Looked After Children and how different schools across different local authorities including Swansea, Bridgend and Neath Port Talbot support Looked After Children and what interventions they have in place to scaffold pupils learning.  
Based on the group research we constructed a group questionnaire using the online resource of Hwb, we chose this as a group as it was easy access for all members of the group to work on, also was easy to distribute to schools across the different local authorities. Furthermore, as the questionnaire was decided to distribute using Hwb it allowed the group to gain instant feedback from the schools on Looked After Children within their schools. Ensuring the questionnaire (Appendix 53 in group file) used appropriate language that we felt was appropriate for other facilitators to read and understand, we then distributed these to a selection of schools across Swansea, Bridgend and Neath Port Talbot to gather a variety of responses and results from different local authorities. 
Regarding our questionnaire, there were many attempts and edits we made to ensure the final one was complete, with no spelling mistakes and was grammatically correct (Appendix 36,37 and 39 in group file). To ensure the vocabulary we used, and the questions were set out correctly it was essential that we had it checked before sending it out to the different local authorities.
However, before distributing the questionnaire it was essential that the University research ethics form meeting (Appendix 54 in group file) was followed in complying with confidentiality of the participants. This is supported by Baez where it is suggested that, “The convention of confidentiality is upheld as a means to protect the privacy of all persons, to build trust and rapport with study participants, and to maintain ethical standards and the integrity of the research process.” (Baez, 2002, p35–58) Stating these ethics to all participants it allows the level of trust to rise as participants will be more open with their answers as they understand that any question, they feel they do not feel comfortable answering they can leave as it is not forced on them to complete. Following and ensuring we meet all legislation the ethics form was signed off by the module co-ordinator to ensure the letter, questionnaire and the ethics form was filled out correctly and professionally.  
As a facilitator of learning there are three provisions of education that need to be provided including mainstream schools, special units and special schools. To be able to adapt teaching methods and assessment for learning strategies to provide the appropriate method that is best for the individual learner. As ‘Principles of Good Practice’ states a facilitator of education should be able to provide appropriate learning opportunities and set challenges suitable for each individual learner, to overcome barriers of learning by responding to the diverse learning needs of every pupil based on their learning difficulties. (Spooner, 2011; Glazzard et al. 2010) 
Main Body
Using this small research project and comparing our findings with data that has already been carried out by many different reliable sources including government research. Considering that we have six responses to our questionnaire, the data with be presented in the most appropriate and clear way, which leads to easily readable results. The data that has been collected will be critically discussed and supported by research and theories on how Looked After Children’s learning can be scaffolded and supported using different teaching methods and resources. To ensure our questionnaire was able to give us good research results we ensured we used a variety of open ended questions, as ‘Beadell’ suggests, if you want your questionnaire to move from good to great then a variety of multiple choice questions to interval questions need to be asked to gather the participants opinion, experiences and establish services that are offered within the school environment. Keeping it open, enables a huge aspect of new information to be collected and not narrowing it down to single word answers. (Beadell, 2019)
Providing the roles, responsibilities and duties of a facilitator of learning to educate all children no matter what their disability maybe, this may include teachers, Special Educational Needs Co-ordinator (SENCO) and Well-being Co-ordinators. Shown in our questionnaire, were the job roles of facilitators in all local authorities we provided with questionnaires. All take the necessary steps to providing the appropriate support Looked After Children need to progress through education. As diagram 1 presents the number of Looked After Children the participants have supported during their professional career so far. 

Diagram 1a
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Analysing the data in diagram 1 and 1a, it shows there is a higher population of Looked After Children in Swansea and Bridgend compared to Neath Port Talbot schools. Relating our data to ‘StatsWales’ it is proven that our research project is consistent, as they state Swansea have the highest population of Looked After Children under the age of 18 with 285, then Bridgend with a population of 210 and Neath Port Talbot with the fewest Looked After Children with a population of 190 in education. (StatsWales, 2018) As our small-scale research project matches up with StatsWales date, it is key to point out that our data is reliable data that it able to be supported by a trustworthy resource. 
As ‘Donaldson’s 4 Purposes’ states children have the rights to be:
· “Ambitious, capable learners, ready to learn throughout their lives
· Enterprising, creative contributors, ready to play a full part in life and work
· Ethical, informed citizens of Wales and the world 
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Donaldson, 2015) 
Donaldson’s new curriculum has shown a whole new aspect of inclusion, diversity and equality in education. As all children no matter what their disability, faith and religion they will be given the same opportunities to engage in a rich learning environment that it suitable for the individual learning need. 
[bookmark: _Hlk6499123]Relating this to our small-scale research project Looked After Children have the right to a well-being, to live in a happy and healthy environment, to have right to be fully educated no matter what their circumstances maybe. Donaldson is supported by The United Nations Convention on the Rights of the Child (UNCRC), Children’s Commissioner for Wales as they state in Article 2:
“You have the right to protection against discrimination. This means that nobody can treat you badly because of your colour, sex or religion, if you speak another language, have a disability, or are rich or poor.”
(UNCRC, 2019, p1)











Analysing the data from diagram 2, only one third of the schools we enquired fed back stating, Looked After Children do not have additional learning needs. As the ‘National Institute for Health and Care Excellence (NICE)’ states that all children in care can be affected from their past home life experiences and this can affect children and young people emotionally, their behaviour, how they react in certain situations and can affect their physical development in particular. Young children in care that unfortunately go through these experiences can have an impact on their brain development and attachment behaviour. “The rates of emotional, behavioural and mental health difficulties are 4 to 5 times higher amongst looked-after children and young people than the wider population.” (NICE, 2019)
[bookmark: _Hlk6818055][bookmark: _Hlk6817077]Looked After Children have many factors that stand as a barrier to their educational development. Looked After Children may be in care for many reasons including under section 20 were it is voluntary for the child to go into care and the parents retain the right to be take back out of care at any point, parents not being able to provide for the child. Where a child may have been neglected, or where they have been physical or emotionally abuse or if there is a breakdown in the child and parent relationship then the child has to been removed from the family home for their own safety. As the ‘Positive Psychology Program’ developed by Bowlby states the importance of a child’s attachment with a parent or someone they feel safe with, as their experiences in family life can impact a child’s overall well-being. The child’s living environment, family and any other experiences may have a considerable impact on a child’s behaviour. “This idea grew into a strategy of helping children by helping their parents, a generally effective strategy given the importance of the child’s relationships with their parents (or other caregivers).” (Positive Psychology Program, 2019) The findings of our questionnaire were that Looked After Children did have Additional Learning Needs for example, emotional and social needs, fine motor skills and language support. 
‘Positive Psychology Program’ also ties in with Mary Ainsworth work on attachment, where her theory suggests that children need a positive attachment with a parent or carer. This is because children need to feel security to feel safe with that one person before being able to adventure out into new and different situations. (Positive Psychology Program, 2019) If children do not have this attachment and bond with their parent or carer, they will not gain these experiences to be able to be fully developed. This relates to Looked After Children as they may be taken away from their parents or carer, which means their contact reduces and they may find it difficult to create new attachments that is vital for their overall development. However, facilitators of learning are also able to create a trusting relationship with the child. The child in a school environment will be in a routine where they know the same people and may be considered as their safe place. This allows the Looked After Child to gain certain experiences in a safe environment where they feel happy. 

 









Examining our data of what support is offered in each school for Looked After Children. It is found that the most popular support given is an Emotional Literacy Support Assistant (ELSA), this is where a Teaching Assistant is put on a course to be able to support a Looked After Child within the classroom. ELSA training is aimed at Teaching assistants in schools and covers topics such as Social skills, emotions, bereavement, social and therapeutic stories, anger management, self-esteem, counselling skills. (ELSA Support, 2013) It is essential that schools offer this support within the classroom as it is always continuous and effective as the teaching assistant can address and support the learner whenever they need it. They are also able to build a strong relationship with the child as this creates a comfortable and happy environment. 
Dr Graham Connelly and Professor Mono Chakrabarti took Dixon and Stein, 2002; Quinton, 2003 and Ofsted, 2004 work and has applied it to their own theory, as they state that, “As many Looked After Children lose out on a range of schooling experiences through non-attendance and exclusion. “The options are not mutually exclusive and improving the educational experience of Looked After Children living in the community and attending local schools is also important. Providing a stable caring environment is crucial for success in education.” (Connelly and Chakrabarti, no date, p18)
Guidelines for implementing and developing strategies that lead to a positive outcome for a Looked After Child and to avoid exclusion from the school, as this encourages schools to take responsibility to promote good behaviour in a positive learning environment.
However, it is essential to praise children especially those with additional learning needs in this case Looked After Children as recognition for good behaviour and good work gives the child a sense achievement and they want to show you how good they can be. As a facilitator of learning my experience of additional learning needs vary from classroom to special unit within a school. As my interests lie in a special unit, wanting to get to know each individual child, knowing what they need support with and how we need to progress through those steps. Working with Looked After Children praising positive behaviour and good work goes a long way, either verbally or with physical rewards for example stars on the star chart, as the child pleased with her work, she presented her work with the support of working with another pupil to me. By creating these opportunities to support the child in the development of new skills made planning for future lesson easier as the child’s behaviour improved and this enabled her to enjoy the experiences and opportunities, to develop her social and intellectual skills.   
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Diagram 4 shows the areas of improvements that the Looked After Children were gaining due to interventions and support classes. All five areas including academic attainment, behaviour, emotional and relationships with peers and staff all gained a positive response in the development of the children given the appropriate support. Raising attainment for Looked After Children is promoted in every school by law to provide the appropriate support, they need to be able to further their knowledge and understanding. As the Government document ‘Improving the attainment of Looked After Children in Primary Schools’ states it is essential for facilitators of education to make it a priority to build a strong relationship and to get to know the well-being of each individual child, to be able to skilfully designate a key person to the Looked After Child, to build up a strong relationship with them, ensuring consistency as well as discrete flexibility, to allow opportunities for the learner to be challenged using the appropriate support and ensuring that any planning for that child is made to help that child to gain the most out of the learning opportunity being aware of their needs. (A Commitment from the Children’s Plan, 2019, p7)
Backing up the Government document for supporting Looked After Children to raise attainment in primary schools across Wales, Social services and Well-being (Wales) act 2014, Section 83 care and support plans for Looked After Children states that by law all schools in Wales must provide professional educational plans or support plans for Looked After Children. (Social Services and Well-being (Wales) Act 2014) However, comparing this to our data we have gathered back from the different local authorities that we sent our questionnaire out to 17% do not provide professional educational plans for the Looked After Children in their schools. Creating a professional educational plan for Looked After Children within the school ensures that they are being fully included and have equal learning opportunities along with other children within the class by adapting and using appropriate resources, they need to support their learning. 
[bookmark: _Hlk7187858]As one participant stated in our questionnaire, “Sadly due to funding, LAC Education team have lost employees which means that much needed support for LAC children is no longer available.” (Appendix 53 in group folder) However, after research into the ‘Pupil Deprivation Grant to support the educational attainment of Looked After Children’ it has ensured Looked After Children have a good well-being, to ensure they have a nutritious meal every day in school. (Pupil Deprivation Grant to support the educational attainment of Looked After Children,2015, p2)
Supporting the Pupil Deprivation Grant, the Welsh Government in targeting funding to improve educational outcomes. They state a huge amount of their budget “£94 million” is used on providing free school meals and ensuring that every Looked After Child has access to good health and their well-being is being met, causing problems in being able to fund support staff to carry out interventions to improve the child’s overall education as they do not have access to the support they vitally need. (Targeted funding to improve educational outcomes, 2018, p5)
Conclusion
Using a holistic approach, looking at the big picture addressing the needs of all children to allow equal opportunities. This may be adapting lessons to ensure children with additional learning needs are supported with the appropriate resources and support to use a whole class learning environment. To ensure facilitators of learning use an inclusive classroom management approach, to create a stimulating classroom arrangement that allows all children to access all areas of the classroom. However, it is proven from our research project and extra statistics that have been looked into that interventions and support groups involve withdrawal from lessons, this can cause problems with the individual learners missing out on classwork and vitally missing out on the opportunities of socialising with classmates and being able to work with others, bounce ideas of one another and to support one another.  
It is important that as a future facilitator of education that I effectively communicate and use a clear voice when speaking to all children as this can be a boundary, as children with additional learning needs can become stressed and will show this in many other ways including physically where they can take their anger out on others as they become frustrated that they cannot understand what the teacher is asking them to do. 
Reflecting on past experiences with working with and supporting children with additional need especially Looked After Children, I have observed relationships between schools and how they share different strategies and methods to create an inclusive environment that ensures all children can take part in all class activities and lessons. In my own teaching practice, I have had to be able to adapt teaching methods and styles I use in order for them to be applicable for all children with additional learning needs, this may have been to use a variety resources in the introduction of my lessons, getting the children to be physical so they are showing me rather than verbally telling me, or making sure I get to know the child to enable me as a facilitator of learning to take the child’s interests and to use them to the best of my advantages to include them in lessons to help the child to become more intrigued in learning.
As ‘Teaching Strategies and Approaches for Pupils with Special Educational Needs’ states a good teacher is able to use “approaches that should serve to prevent some children from needing to be identified as having special educational needs.” (Teaching Strategies and Approaches for Pupils with Special Educational Needs: A Scoping Study, 2003, p16)To be able to use multi method approaches and strategies also know as the mosque approach where practitioners use a variety of methods to teach and educate a class based on what methods work best to promote learning and to raise the overall attainment within the class. 
The ‘Well-being of future generations act 2014’ states it is all about the long-term impact, with interventions within the school working with others including outside agencies to prevent problems that may re-occur. To ensure all schools across Wales are working and aiming to meet the same purpose, the act has been implemented will seven well-being goals with all children must achieve,  “A Prosperous Wales, A Resilient Wales, A More Equal Wales, A Healthier Wales, A Wales of Cohesive Communities, A Wales of Vibrant Culture & Welsh Language and A Globally Responsible Wales.” (Future Generations Commissioner for Wales, 2015)
Relating back to our group questionnaire I believe it was written to a high standard using appropriate vocabulary. However, with only six responses to our questionnaire it made it difficult to analyse the statistics, as we did not have a wide variety of data to compare. On the other hand, relating and backing up our figures with other research and theories, it shows that our records are reliable and were supported by trustworthy sources.  
Reflecting on the small-scale research project it has personally affected my own view and opinion on my personal practices in placement as I have a greater understanding in supporting and providing appropriate resources for Looked After Children with additional learning needs.  
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Diagram 2 - Graph to show number of participants that teach LAC with additional learning needs.

Do the LAC have any additional learning needs (ALN)?	
Yes	No	4	2	

Diagram 3 - Support and interventions offered to LAC

What support is offered in your schoold for LAC?	Positive Play and thrive	Toe by Toe	Nurture	Emotional Literacy support Assistant	Speech and Language	Catch up Numeracy	Lexia	Buster Bunny	2	2	4	6	1	2	1	1	Support and interventions
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Diagram 4 - Areas that interventions support 

Never 	Academic Attainment 	Behaviour 	Emotional 	Relationship with peers	Relationship with staff	Sometimes 	Academic Attainment 	Behaviour 	Emotional 	Relationship with peers	Relationship with staff	4	3	2	2	2	Often	Academic Attainment 	Behaviour 	Emotional 	Relationship with peers	Relationship with staff	1	2	3	3	3	Always 	Academic Attainment 	Behaviour 	Emotional 	Relationship with peers	Relationship with staff	1	1	1	1	1	Areas interventions support
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Diagram 1 - Number of LAC each participant has or is  previously teaching

During your professional career in a school, how many looked after children (LAC) have you supported?	0	1 to 5	6 to 10	More than 10	0	2	1	3	Number of LAC 
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