Latifa Ebdiwi		P138180

AN INVESTIGATION INTO BARRIERS PREVENTING BANGLADESHI IMMIGRANT WOMEN FROM LEARNING ENGLISH AND HOW THESE CAN BE BEST REDRESSED
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Introduction
A common language for the whole society can enhance and encourage individuals to understand the culture and the country' diversity. It has been argued that the ability to speak English will improve the immigrants' integration, create more cohesive communities and reduce segregation. Supported by Ahmed (2008) speaking and understanding English is a crucial element in enhancing citizenship and improving the lived experience of immigrants it can absolutely aid integration, However, it will not eradicate segregation. In Addition, categorising the ethnic minorities as self -segregation community based on their lifestyle and believe is unfair. Instead, there are need to focus on the government disadvantage policies (Castles and Davidson, 2000).
The research aim and objectives
The aim of this research is to investigate the barriers preventing Bangladeshi women from learning the English language as an issue within the Post Compulsory Education and training by discussing:
1: The cultural barriers of the Bangladeshi women.
2: The Bangladeshi women education. 
3: The Bangladeshi women attitude toward learning English. 
4: The Government strategies to promote integration and remove cultural barriers.
5: Propose recommendations.
The background of the Bangladeshi community in the UK
Migration from Bangladesh was not formed until 1971 at a lower level from the Indian and the Pakistani (Peach, 2006). It was at first male-led with many migrants coming from poor rural areas – for example, Syllhet – who settled in areas of declining industry of north-west England and parts of London taking jobs that were not attractive to working-class white men.  
[bookmark: _GoBack]Ansari (2004) states that the 1962 Commonwealth Immigrants Act imposed very severe restrictions on entry to Britain from the Asian sub-continent and hence transformed temporary migrants into permanent settlers. A common response was for men temporarily working in Britain was to bring over their wives and families and form permanent homes, so that, after 1962 the dominant flow of migrants was dependents (wives and children). Peach (2006) stats that the 2001 Census reveals that Bangladeshis emigrants covered 0.4 percent of the United Kingdom's population and 14% of the South Asian population in Britain. the Office for National Statistics (ONS) (2012) revealed the increased of the Bangladesh community to 0.8 percent of Britain population .
The research justification
the reason for examining this issue is that the 2011 Census reveals the number of people lives in England and Wales who speak their mother tongue language and could not speak the English language was 138000. The Bengali was reported to be the 5th spoken language in the UK and over 27 % of Bangladeshi adults could not speak English well or at all. Most of this group were first generation residents born in Bangladesh and women percentage were (35 vs.18 percent) twice as likely as men to have poor proficiency in English (BBC,2013).
Methodology
the data in this research is secondary data collected from an existing research, an employer survey, labour market analysis and government reports and from the United Kingdom (UK) not from Bangladesh Despite the fact that secondary date is done by professionals and covers a large scope of information, however, some of the information was inappropriate and not relevant for the research purposes simply because it has not been collected to fulfilling the aim and the objectives of the research. The data was mainly collected for economies purpose and how Bangladesh women are inactive in the society. Even though most of it not up to date moreover, most of the data focus on a specific geographic region and different population.
The literature reviews 
The literature on English language use by Bangladeshis focusing on the second generation and young people, there is very little research that has examined English language use and competency with the first-generation migrants. the literature covers a wide variety of such findings, this research will focus on four major themes emerge reportedly throughout the literature reviewed, these themes
The cultural barriers of the Bangladeshi women
Dame Louise Casey, wrote a report for the government on integration in 2016, highlighted the point that the Bangladeshi women were significantly more likely to be economically inactive and the  English language skills continue to be a barrier for some (Asthana &Walker (2016).However, this report has some criticisms as the report did not take into account the immigrates culture, as most of the Bangladeshi women want to be at home with their children or caring for elderly relatives as they cannot be put in a care home (Parveen,2016).
The women targeted by this research are Bangladeshi women who were born in Bangladesh and immigrated to Britain after 1960 and peaked in the period 1980-1984 according to the 2001 Census (Mahbub,2014). Those dependents women come to Britain from a culture where they were responsible for look after the home and family and men were expected to be the bread-winners Many men and women took for granted that women accountable for domestic life (Ansari (2004). supported by (Kabeer 2000) that many UK Bangladeshis largely subscribe to the behaviour norms that man normatively assigned to be wage-earning, decision-makers within the household and women to be subservient, caring assistants.
The most significant barriers for Bangladeshi women to attend English classes were the childcare and other caring responsibilities. Once they had children they wanted to be good mothers and do what their family and community expected, which often meant staying at home to look after their children. Ahmed (2008) argues that as citizens have obligations, Bangladeshi women have rights to choose how to spend their time; for women with large families and young children, attending classes may not be possible, especially with such few venues offering any form of childcare. However, the Bangladeshi women have formal citizenship by holding the British passport, this citizenship was described by Ahmed (2008) Ironic citizenships, they lack many of the rights that citizenship claims to afford; the right to equal opportunities and full access to various social arena including work, welfare systems and education.
Childcare that was not deemed to be culturally suitable, most women were reluctant to consider using childcare arrangements outside their family, especially when their children were small as well as there was a reluctance to rely on formal childcare and would not feel able to trust a professional child carer with their children. 
Extended family arrangements also put more pressure on Bangladeshi women and widening their responsibilities. For example, they look after their elderly relative instead of taking them to care home.
Although, different cultures breathe life and diversity into a society. However, when that society finds itself having to accommodate another nationality, costing time, money and other resources, it starts to become a burden on that society. 
The Bangladeshi women education
The rate of participation in education for the first generation British Bangladeshi women were often limited to primary school level or no formal education back home and lack literacy in their own language (Rouse & Mirza,2014). 
Even though Bangladeshi women who arrived recently to the UK still attending English classes and expressed a desire to learn more English. Education was always viewed by Bangladeshi men as a powerful force of change and a route to independence for women, so men have concerns that learning English may change women. There was also recognition that education could lead to a more liberal interpretation of religious teachings and the ability to resist traditional cultural norms. Therefore, Some Bangladeshi men did not encourage their first-generation wives to learn English as it provided a freedom they would prefer their wives did not have and strategies need to be developed with and from within the community to engage with families and especially husbands to encourage and support the learning of their wives (Rouse & Mirza,2014).
Most Bangladeshi women come to Britain to enter arranged marriages. Often their new husbands are British nationals and native English speakers. So being able to speak English is the key to a relationship with their husbands and their children (Salway, 2007).
The default language at home is often English, Speaking English is the key to a relationship with their children and the failure to speak the English language will leave these women as isolated at home as they are in the wider community (Katbamna,2007).
Although Bangladeshis women tended to have relatively large numbers of children or have care duties may not have the time or the resources to devote to learning the language and more visible work in the wider community whilst they have these obligations (Ahmed 2005) Helping their children is what motivate the Bangladeshi women to speak English (Katbamna,2007).
The Bangladeshi women attitude toward learning English
Bangladeshi women recognised the necessity of learning English for family life. The public opinion and the media pushed toward categorising the minority groups in the UK resist learning English to avoid cultural and linguistic integration.  However, Ahmed (2008) argues that the supposition that speaking the English language will remedy the integration resistance help to create cohesive communities shows a misunderstanding of the issues that underlie the tensions within and between communities. The example of the riots of 2001 was not caused by those who could not speak English, rather the Asian youths involved had a full command of English and were mostly born and raised in the UK.
Furthermore, Andrew Boff the Conservative London Assembly member argue that forcing the English language to impose sameness. However, not imposing sameness demolished the society and left thousands of people from different backgrounds locked into their culture and their own home (Asthana & Walker,2016). 
Where work and employment were a strong motivation for learning English for Bangladeshis men, accessing statutory services, healthcare provision and for supporting their children’s educational progress and being able to support their children to do well at school was what motivate the Bangladeshi women to learn English (Katbamna,2007).
Likewise, Bangladeshi women wanted to be more independent and speak for themselves rather than being represented by others to increase their sense of self‐esteem and confidence. They valued learning English in being able to communicate without depending upon their husbands and children the importance of English for Bangladeshi women was less concerned about gaining employment. However, the opportunities of employment that learning English promises Bangladeshi women are limited by other structural factors such as living in deprived areas, racism, poor schools, limited employment opportunities, gender inequalities and family responsibilities which cannot be resolved through speaking English alone (Ahmed, 2008).
The Government strategies to promote integration and remove cultural barriers
Immigrants coming to Britain to marry or join their partner will be asked to take an English language test first, all non-European migrants will have to demonstrate basic communication skills that enable them to deal with everyday life and equivalent to the level required for skilled workers admitted before receiving a visa (Greenwood,2010). The policy applies to spouses and unmarried couples who are already in Britain. The newly introduced citizenship test has made proficiency in English a pre‐requisite for minorities not only to learn English but also to demonstrate a cultural understanding of Britain by having to pass a ‘citizenship test' to become UK citizens.
Cited by Brooks (2013) a US immigrant who has combined first-hand knowledge about the test with his expertise in citizenship and politics criticising the test of being unfit for purpose because it includes information about British culture and history at the expense of practical knowledge. In addition, it is hard and many citizens that were born and bred in the UK would struggle to know the answers to many of the test questions he states that “Britain will not be more cohesive because more have heard about the Battle of Trafalgar, but rather if future citizens understand better how to participate in daily British life and contribute”.
[bookmark: _Hlk512455877]It has been argued that the test is likely to have an impact on Britain's Bangladeshi communities, who make up a large proportion of these figures and married with a non-English-speaking spouse who returns from abroad to care for elderly parents (Greenwood,2010). The requirement for applicants for citizenship or permanent level to remain to pass an ESOL level three English test has increased the pressure (Katbamna,2007).
In 2015 ESOL fund has been reduced from £212m in 2008 to £95m in 2015 a reduction of more than 50 % towards Jobcentre Plus students. cutting the fund on ESOL classes hit Bangladeshis women hardly, as there are many who don't receive Jobseekers' Allowance because their husbands are working in low paid jobs, where they do not need any English, but often not earning enough to pay for English classes. with funding cuts, the Bangladeshi women felt unable to support their children in their education due to their poor knowledge of English. They felt disempowered, embarrassed and uncomfortable about using translators, and unable to learn English for themselves while recognising the benefits (Mclntyre,2017). Supported by Katbamna (2007) due to changing the free ESOL classes rules, some of the Bangladeshi women will not qualify for free classes and will not be able to afford to pay as they cannot work because they do not have the command of the English language and their partners earn a low wage. 

Recommendation
the research findings show that the immigrant Bangladeshis women acknowledge the necessity of learning English however, there are barriers need to address the benefits of the society.
Empower the Bangladeshis women by challenging their cultural norms that constrain their freedom. This required a higher level of government involvements. For example, The British Bangladeshi women have received public support to develop their education and English language through the community agencies which under extraordinary pressure due to public funding cuts.
Mallows (2014) states that adults learn informally through engagement with a broad range of social practice, the women language skills should be raised through formal language learning provision and informal learning provision such as social and volunteering activities.
the media can play significate roll in make the public aware of the ethnic minority culture and background.
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