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Hello, I’m Hannah Pearce, and my student number is 2314584. 
The area I chose to enhance was a small area of our nursery yard in my setting, Coity Primary, in Bridgend. I chose this area as the children have free flow throughout the day, rain or shine, and this particular area was looking empty and dull. 
Taking part in the John Muir award has deepened my understanding of sustainability, as well as the importance of caring for the world around us. I really enjoy engaging with the outdoors, not just outside of my workplace but in work too. I have learned how small changes can have a big impact. As well as making a positive change to our outdoor area for the children, they were encouraged to interact with each other, and work as a team to come up with ideas for the area we were working on. I have learned that sustainability is daily practice that everyone can be a part of and allows us as practitioners to become enabling adults for our children. Our children were able to thrive in their natural environment as they were exploring the different types of bugs they found, or how different materials in the bug hotel felt. 
Adding a bug hotel to the outdoor area was one of the most insightful activities. When the idea was first mentioned, it seemed a little too simple, adding twigs and bark to a wooden structure. However, seeing how excited the children were to get stuck into this was amazing. When researching some information on bug hotels, I found that insects play a vital role in ecosystems, as they support biodiversity, boost pollination, and keep any garden ecosystem thriving. By building a bug hotel, we provided shelter and nesting spaces for creatures, in a small but meaningful way. This taught me that sustainability includes supporting even the tiniest members of the ecosystem and recognizing their importance.Planting flowers was another activity that helped me understand the importance of nature-based solutions. Flowers don’t just make an area look pretty, they support pollinators like bees and butterflies, which are under threat due to habitat loss. The outdoor space of our nursery yard will slowly transform into a more vibrant area. 
Making a wormery was most surprising activity for me. Before starting the John Muir Award, I hadn’t given any thought in to soil health or decomposition. Building our wormery allowed me, other staff and the children understand how crucial worms are to sustainability. They break down organic waste, enrich the soil, and help plants grow stronger. The nursery children have their afternoon fruit snack outside when the weather is fine, and when finished with their fruit, for example apple cores or banana skins, they were encouraged to put these in to the wormery, and they loved doing so. The wormery reinforced the idea that sustainability often starts with managing our resources wisely and embracing nature’s recycling systems.
Sharing the experience of the John Muir award with others created a sense of responsibility for me. I loved sharing my ideas on how we can make our outdoor area more sustainable. Although I feel there is so much more I can progress with and learn, I now feel confident to continue making sustainable choices, whether that’s reducing waste, supporting biodiversity, or inspiring others to care more about the environment. Enhancing the outdoor area with a bug hotel, flowers, and a wormery wasn’t just for decoration, it was our first meaningful step towards becoming a more sustainable school. I’ve come to realise that sustainability is built on everyday choices and respect for all living things. These lessons will stay with me, and I’m excited to continue building a future where nature can flourish. 
Part 2 
The importance of engaging young children in environmental learning and sustainability has been recognised as a key element in promoting a life-long disposition of care for the environment (Hacking and Barratt 2007). 
UNESCO (2017) states that early year’s education has a unique role in embedding sustainable values from the outset. Sustainability in early years education is a multidimensional concept that involves social responsibility and economic awareness amongst young children. Sustainability is becoming more and more important as global concerns around climate change and resource management continues to grow. (Welsh Government, 2020).
In early years contexts, sustainability is built through experiences that encourage care and respect for the natural environment, social cohesion and justice, and critical reflection on resource use. Hargreaves (2008). “
NCFE (2024) highlights that early childhood is a crucial period in developing fundamental values and attitudes that children will take into adulthood as lifelong learners.  In practice, sustainability can take many forms. Children can learn to grow their own vegetables, learn about healthy eating, reducing waste and learn how different bugs and insects support our world. Using natural and recycled materials in play encourages creativity and resourcefulness while reducing environmental impact. Celebrating events such as Earth Day or National Tree Week provides opportunities for focused learning and community engagement. These celebrtions empower children to see themselves as active participants in caring for their world. (Welsh Government, 2024).
Furthermore, the United Nations Convention on the rights of the chid (UNCRC) Article 12, highlights that respecting children’s voices promotes active participation in sustainability choices. Additionally, the Curriculum for Wales (2022) marks a progression from content-driven, to purpose-led education. Sustainability is interwoven through the Four Purposes of the curriculum. The four purposes align with a sustainability-focused curriculum by encouraging critical thinking, empathy, and real-world problem-solving (Siraj-Blatchford et al., 2010).
Furthermore, the curriculum encourages practitioners to ensure the environment supports teamwork and problem solving. These skills are essential for navigating sustainability. Outdoor learning, for example, offers opportunities for children to observe seasonal changes, care for plants and animals, and understand the impact of human activity on the environment. These experiences are not only educational but help children to form meaningful connections with the natural world (NCFE, 2022).
Legislative frameworks provide a structural basis for embedding sustainability and citizenship in early years practice. The Children Act 1989 and the UN Convention on the Rights of the Child (UNCRC) affirm children’s rights to education that promotes respect for the environment and participation in society. Furthermore, The United Nations Convention on the Rights of the Child (UNCRC, 1989) affirms children’s right to participate in decisions affecting their lives and to receive education that fosters respect for the natural environment. 
More recently, the UK’s Climate Change Act 2008 and the Environment Act 2021 have underscored the urgency of climate action, prompting educational responses. In addition, Bronfenbrenner’s (1979) ecological systems theory focuses on educations being a part of children’s microsystem, which influences development through responsive interaction. Similarly, Vygotsky’s (1978) sociocultural theory places emphasis on the significance of guided learning in the zone of proximal development, which makes sustainability a co-constructed process. (Wood et al., 1976). The role of the enabling adult within early years settings in vital, practitioners should model sustainable behaviours, and foster curiosity and ethical reasoning. (Welsh Government, 2022). Adults act as facilitators, and role models who scaffold children’s understanding of sustainability. Vygotsky’s sociocultural theory (1978) underscores the importance of learning through social interaction, suggesting that adults must create environments rich in opportunities for inquiry and reflection.
In addition, Wales is one of the few countries in the world with a legal commitment to long-term sustainability. For early years practitioners, this means integrating sustainability into the ethos and practice of their settings, from promoting outdoor learning and reducing waste. Experiences such as participating in the John Muir Award promote both practical learning and learning from nature. The award is designed to encourage environmental awareness through active engagement with wild places, this mirrors Froebel’s belief in the intrinsic value of experiential learning. Froebel considered outdoor activity a vital element of early childhood education, arguing that nature offers an organic context for holistic development (Bruce, 2011). Similarly, Montessori’s pedagogy emphasizes self-directed activities alongside sensory-based learning within the environment, which in natural settings translates into allowing children to explore the world around them at their own pace. The structured freedom that is embedded in the John Muir Award allows learners to take ownership of their environmental exploration. (Montessori, 2007). 
In conclusion, The Curriculum for Wales provides a robust framework for embedding sustainability across all areas of learning. The Curriculum also recognises that sustainability in early years is essential for nurturing environmentally responsible, empowered citizens. Enabling adults play a critical role in facilitating meaningful, child-led engagement with ecological and social issues. By integrating sustainability into everyday practice, early years settings can create stimulating, inclusive environments that support holistic development and lay the foundations for lifelong learning.
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