	Cynllun Gweithgaredd
Component 1                    -                Activity Plan

	Gweithgaredd:

Activity: 
The children will visit a woodland area that will be designed to follow the theme of the Three Little Pigs story. The story will be read by one of the adults to the children and resources will be available for the children to create dens inspired by the story. There will also be toys available to give the children the opportunity to make mini dens/houses for the animals. There will be an area set up for children to make masks if they wish that can also be used for role play. 


	Nifer o blant:

Number of children: 12

	Oed y plant:

Age of children: 6-7 year olds
	Nifer o oedolion:

Number of adults: 3

	Lleoliad:

Location: Woodland

	Amser paratoi:

Preparation time: 45 minutes
	Amser gweithgaredd:

Activity time: 3 hours

	Adnoddau:


Resources: 
-3 x Three Little Pigs books
-15 masks and elastic
-Colouring pens, must include pink, brown and grey
-3 x Rope 
-Ball of string
-Masking Tape
-5 x Scissors
-5 x Glue sticks 
-A small box of toy pigs 
-A selection of different sized cardboard boxes collected from school deliveries and parents
-A large bin bag full of straw
-Children’s bags that include bottles of water and snack
-6 x baskets
-First Aid kit
-List of children’s medical details
-Boundary flags
-1 x Tuff Tray
-Sheets and blankets of different sizes
-Small bags for animal faeces
-Bin bag for litter
-Bag for compost waste
-Wet wipes




	Amcan/ion y weithgaredd:


Aim/s of activity: 
-Holistic approach
-Allowing the children to explore nature within the woodland
-Language and literature development through exploring the story of The Three Little Pigs
-Work on communication skills through building dens and role play
-Encourage creativity
-Explore imagination
-Practice creative problem solving
-Allow for critical thinking through construction skills
-Practice mathematical skills
-Work as part of a team
-Taking turns and listening to each other’s ideas
-Encourage role play 
-Improve social development
-Develop awareness of surroundings, themselves and others around them
-Experimenting
-Develop fine motor skills
-Develop gross motor skills 
-Encourage physical activity
-Encourage decision making 


	Cysylltiadau â deilliannau:



Links to outcomes:
There are links to possible outcomes from Foundation Phase Framework (Welsh Government, 2015). These possible links are to Knowledge and understanding of the world – Giving children the opportunity to explore, investigate, experiment, ask questions and find answers in the outdoor environment. Encouraging learning through expressing their own ideas, using their imagination and creativity and respecting nature. 
Physical Development – Encouraging enjoyment for physical activity and allowing children to develop the use of their bodies in terms of special awareness, fine and gross motor skills, balance, control and coordination. 
Creative Development – Encouraging children to use their imagination and creativity to communicate and express their ideas using a range of experiences.
Mathematical Development – Giving children the opportunity to explore measures, shapes, and experiment with movement and positioning. 
Language, Literacy and Communication skills – Children are encouraged to communicate and listen to their peers, and begin to express their ideas and opinions. Books are available for the children to use, developing awareness of language and print. 
Personal and Social Development, Well-being and Cultural Diversity – Encouraging children to take part in experiential learning activities together. Developing their understanding that different people have different views and opinions and how to work together. Gaining an understanding of their own capabilities and experience enjoying and respecting the outdoor environment. 
There are links to The Seven Key Themes of Education for Sustainable Development and Global Citizenship (ESDGC) (no date) these are- 
Choices and Decisions 
Consumption and Waste
Health
The Natural Environment 
There are also links to each of the four purposes of the curriculum for Wales (Welsh Government, 2018). 



	Gwahaniaethu:


Differentiation:
In order for this activity to be inclusive there is not a strict structure of what must be carried out. After listening to some of the ideas shared by the practitioner the children are able to make choices depending on their interests and abilities, the activity itself is varied and allows for children to adapt what they are doing to best suit them. It is also possible for the children to decide to use the environment and resources in a completely different way to the specific activities suggested. 
Within the group there is one child who has additional learning needs, in order to reduce potential stress caused by the activity it will need to be explained to this child before leaving for the woodland activity. An adult will be available to support and scaffold this child to feel comfortable in the unfamiliar environment and to ensure they are confident within the activity they have chosen to do.


	Iechyd a diogelwch:


Health and safety:
-Risk Assessment will be carried out before the activity takes place, this can be found in part 2 of this portfolio.
-An adult will visit the area in which the activity will take place on the morning of the activity to ensure no new risks have occurred and the area is still safe for the activity to proceed.
-The practitioner will need to familiarise themselves with the medical details of the children, including any allergies before the outing.









	Rôl yr oedolyn/oedolion:


Role of adult/adults:
The first role of the adult will be to ensure the risk assessment is up to date and to do a check of the area before the activity takes place to ensure no new risks have occurred.
It is also essential for the adult to ensure the resources mentioned above are taken to the woodland area. In order to prepare the area, the tuff tray will need to be set up with the resources to make the masks. The books and the extra resources that can be used to make the dens also needs to be accessible to the children and ensure the area has a lot of sticks and logs etc. that can be used for the activity. The boundary flags will need to be put in place. 
Before the activity takes place an adult will need to take the children around the area to point out the boundary flags and discuss the rules in the area:
- Always stay within the boundary flags unless with a practitioner
- Do not put anything found in the woodland area in mouths
- No dropping or chucking sticks
- Do not damage trees or break sticks off trees 
- Tell an adult if you find litter or animal faeces, do not touch
- Tell an adult if you’re hurt, sad or frightened
- Tell an adult if someone else is hurt, sad or frightened
At the beginning of the activity one of the adults will need to read the story of The Three Little Pigs to the group of children, making sure to discuss the pictures in the book to create an understanding of the different types of houses and the materials used to make them. The practitioner should then explain and ensure the children understand the activities that have been prepared for the morning.
During the activities the role of the adults will be to support and scaffold the children’s exploration and learning when appropriate, ensuring to be available and ready to participate in sustained shared thinking when possible. Practitioners must allow and support individual children to take the lead and where possible, encourage the children to experiment with their ideas and pursue their interests emphasizing the opportunity for them to make their own choices and decisions. Observation is also important in this activity, ensuring the children are in no danger and managing risks and challenge but also knowing when to stand back and give the children room to use the environment as they wish, to explore and to problem solve with each other.


	
Y weithgaredd:


The activity:
The activity is semi-structured leaving room for the children to make their own choices and to explore the environment in their own unique way. 
The first activity that the children will all take part in together if possible is reading the story of The Three Little Pigs and discussing the story and the images in the story. The next part of the activity encourages the children to make their own choices, the options that need to be explained to the children are: 
-Have a look through the books provided, this can be done individually or in groups and can be used to inspire what they would like to do next.
-Using the baskets provided the children can collect materials that are found in the woodland area such as sticks and leaves etc., resources that have been provided such as the straw, the rope, sheets, masking tape and the cardboard boxes to create a den/house in either life size or miniature form, either individually or in a group. The children will have the opportunity to work together with this activity and will need to problem solve, use their imagination and think critically in order to create a structure. 
-Using the masks provided on the tuff tray, decorate these with the colouring pens and/or materials found in the woods to create either a pig or wolf mask, which they can keep or use to support the role play activity. 
-Role play the story of The Three Little Pigs, this could be done using the dens, miniature houses, toy animals and masks if the children decided to do these activities or just using their imagination. This could be a great opportunity to intertwine the work of the children with the environment and to allow them to work on their communication skills and social development.  
-The woodland area can also be used for open ended play as none of the above activities are mandatory. All of the resources provided have the option to be loose parts and used for a purpose the children see fit, allowing the children to show their individuality and creativity in their own way is an important aspect of this experience. 
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Component 2 – Risk Benefit Assessment

	Location / Activity:
	Three Little Pigs themed activities in a woodland area
	Date:
	11/05/2021

	Assessor:  
	Alexandra Wilson
	Review date:  
	11/11/2021




	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	DEN BUILDING:
Using sticks to build
	Opportunity to explore the area, collecting sticks. This can be beneficial as they will need to take into consideration the sizes of the sticks and work out how they will fit together which involves mathematical thinking, problem solving and critical thinking. Handling the sticks can also assist in developing the children’s fine and gross motor skills. The children may choose to challenge themselves which could also build their strength.
	Cuts, grazes, splinters.
Sticks could be dropped on feet and hands. Dens could fall on the children. Affordance of sticks, what these could be used for.
	Children and adults
	· Ensure there are no sticks that are obviously dangerous in the area prior to the activity
· Work together to carry larger sticks
· Ensure an adult is observing for obvious danger and steps in to support or assist
· Ensure an adult is able to check that the structure of the dens are strong
· Discuss with the children the danger of dropping or chucking sticks and that they need to be gentle and aware of their surroundings
	Low

	MASK MAKING AND DEN BUILDING:
Using Scissors 
	The children will be able to use masking tape, rope and string to build their dens and houses, they may also cut materials to add onto their masks and cut the masking tape to stick materials on. Using scissors develops children’s fine motor skills, it can improve hand-eye coordination, strengthen hands and fingers and develop their bilateral coordination. 
	Laceration from scissors
	Children and Adults
	· Ensure an adult is available to assist and observe the children when using the scissors
· Demonstrate and discuss scissor safety with the children and often throughout the activity
	Low

	EXPLORING:
Undergrowth, uneven ground and low hanging branches
	Walking on uneven ground can develop and improve a child’s kinaesthetic sense, balance, coordination and gross motor skills. It is beneficial for the children to be aware of the natural environment that they are in and things like roots and animal holes etc. could provide opportunity to deepen their learning experience.  
	Slips and trips, cuts, grazes, bruises, broken bones.
	Children and Adults
	· Set the activity in an area where there are no major drops
· Ensure the children are wearing appropriate clothing and footwear
· Ensure the children are aware of the uneven ground and low hanging branches and the need to be careful when walking around
	Low

	EXPLORING: 
Wondering too far
	It is important for children to feel trusted and have some independence to explore the area within the activities boundaries as this can build their confidence, self-esteem, social skills and self-reliance. 
	Get lost or be taken 
	Children
	· Set out boundary flags around the area the children are allowed to explore
· Walk the children around the flags and explain that they are not allowed to pass the flags unless they are with one of the practitioners involved with the activity
· Discuss with the children the importance of going straight to tell a practitioner if any unknown adult is in the area
· Undertake regular headcounts 

	Low

	EXPLORING: 
Unexpected items such as animal faeces or litter
	Becoming aware of things they are not allowed to touch that can be found outside. Children could be taught the importance of the owners of dogs to pick up the faeces with a bag and take it to a bin, they could also discuss the importance of taking your litter home with you to put in a bin and how litter can affect nature. 
	If picked up or touched these can be unhygienic, cause diseases, infections, illness and lacerations. 
	Children and Adults
	· An adult will need to check the area prior to the activity to ensure there is no obvious animal faeces or litter.
· Discuss the rule with the children that if they come across animal faeces or litter not to touch it but to tell an adult
· Ensure bags are taken to the area before the activity that are suitable to remove these items if necessary
· Ensure the children wash their hands straight after the activity, keep wet wipes for emergencies
	Low

	EXPLORING: 
Exploring items and materials found in the woodland area
	This aspect of the activity can lead to a broader knowledge of nature. Children can be guided by their own interests, questions can be asked and sustained shared thinking can take place. The children will develop their understanding of how to behave within a woodland area and how to treat the non-human world.  
	Bites and stings. Poisonous plants, flowers and berries can cause irritation and if ingested some may cause serious illness.
	Children and Adults
	· Ensure there are no extremely harmful plants or flowers in the area within the boundary flags
· Discuss the rule of not putting any materials in the mouth
· Encourage children not to put their fingers in their mouths
· Wash hands thoroughly at the end of the activity
· Have sting and bite spray
· Assess medical records to ensure there are no allergies to typical woodland materials or insects
	Low










	
	
	Component 3 – Environmental Audit


Mater / Nodwedd amgylcheddol Issue / environmental feature
	

Niwed allai ddigwydd
Damage that could occur
	

Sut i leihau y effaith negyddol  How to lessen negative impact 
	

Adnoddau sydd angen 
Resources needed
	

Pwy sy’n gyfrifol
Who is responsible 

	

Coming across mini bugs


	The mini bugs could be squashed or damaged. Changing the biology of the woodland area.
	Ensure the children are regularly reminded to be gentle with any insect or bug they may find and not to remove the bug from the area where it was found.
	N/A
	Leader and the other adults involved with the activity

	

Stamping of plants and grass 



	Repeatedly walking over the same areas can cause damage to the plants and grass that are growing there. This could potentially change the biodiversity of the area by losing the plant life on that part of the ground leaving it bare. 
	When locating the particular area for the activity, choose a part of the woodland that has different paths already available and encourage the children to stick to them when possible. Remind the children to be careful not to stamp or walk on plants or through areas that have a lot of flowers. Monitor the areas throughout the activity to ensure they are not becoming bare or damaged. 
	N/A
	Leader and the other adults involved with the activity

	


Collecting sticks 


	Breaking or damaging trees to collect sticks. 
	Ensure the children are reminded of the rule not to break sticks off the trees or to damage the trees in any way. Observe to ensure this rule is not broken. Ensure there are plenty of sticks already on the floor in the area that the activity will be taking place. 
	Plenty of already broken off sticks in the area of the activity
	Leader and the other adults involved with the activity

	


The woodland area remaining free of litter
	Litter that does not decompose can remain in the area for a long time, this can cause changes in the soil composition. Some litter can be extremely dangerous to the wildlife and can cause the animals to choke, suffocate, become entangled or eat things that can harm them.  
	Encourage the children and adults to take the litter from drinks and snacks home with them in the bags they were brought in. Provide bags for compost waste. Ensure there is a bin readily available for any waste materials that may occur from the activities. 
Ensure all resources supplied for the activities are taken away at the end.
	Personal bags that drinks and snacks were brought in. 
A bin bag to dispose of litter as the activity is taking place.
Bag for compost waste.
	

Leader, the other adults involved with the activity and the children







	Leaving the area looking natural as it was when it was found


	Environment looks unnatural and untidy to other users of the area after the activity has finished.
	Ensure the area is not left untidy. Where possible, return the areas large or particularly untidy looking natural resources and materials to where they were found.
	N/A
	Leader, the other adults involved with the activity and the children







	


Keeping areas free of colouring pen ink




	This could leave the area looking untidy if things like trees and plants are drawn on.  Pens could be left and litter the environment.
	Encourage the children to do colouring at the tuff tray and not to colour anywhere else, this will ensure they are not colouring on anything they should not be and that no pens will be lost and left behind. 
	Tuff tray 
	Leader, the other adults involved with the activity and the children

















Component 4 - Evaluation
The activity plan in part 1 of the portfolio was based on a particular theme and designed to take a holistic, cross curricular approach, whilst different interesting and engaging activities were available to take part in if the children wished, allowing them to make decisions on the direction of their experience.  The activity plan was created in an outdoor woodland area which provided ample opportunities for fresh air and movement and developing qualities to positively impact health and wellbeing.
The use of woodland environments have been reported to offer opportunities for a highly sensory experience, when children refine the use of their senses they are able to develop qualities such as creativity, imagination and inspiration more freely (Mata, Gibons and Mata, 2016). Therefore, in evaluation of the activity plan, choosing a woodland environment is fitting for this activity as the children have the ability to experience different senses and are able to carry the much needed benefits of this forward to create, invent and use their imagination throughout the tasks on offer. In addition, MA Education (2016) explains that sensory-rich environments like these can positively contribute to a child’s sensory feedback and confidence, which can further benefit their attention span. Furthermore, a Froebelian approach requires an outdoor environment which provides a large space to move and many possibilities for exploration and engaging with nature (Tovey, no date). Knight (2013) explains that this kind of environment allows children to use their whole selves to grow and develop holistically. Within the plan the differing tasks, materials and areas to explore offer a holistic approach that requires the children to engage and experiment with the natural environment and resources around them. It is recognised that this holistic approach of interrelating and connecting experiences is important as each activity can have an impact on another and no aspect of children’s learning is left isolated (Tovey, no date). Maynard, Waters and Clement (2013) explain that some children who are seen to be underachieving within the classroom, thrive within natural outdoor spaces and the learning experiences that take place are often amplified. Children are also likely to feel a sense of independence and growing confidence if they are given opportunities to partake in free play in the outdoor environment (UK Essays, 2019). Woodlands are recognised as calming places which are ideal in allowing children time to control and understand their feelings and emotions (Barnardo’s, no date). However, studies show that only ten percent of children in the United Kingdom have continual access to outdoor learning (Carrington, 2016). Bilton (2010) argues that this could be due to some practitioners believing that outdoor play is a peripheral activity rather than a crucial component to education.  
Froebel (cited in Tovey, no date) saw children as learners who are creative, active and curious. His approach is based on the idea that children learn best through communication, problem solving, self-activity, play and rich first-hand experiences. Supporting this, White (no date) states that allowing young children to learn through real experiences and play in a natural outdoor environment creates opportunities for their bodies and minds to develop at their full potential. Throughout the activity plan these qualities are clearly encouraged through each element. In support of Article 29 of the United Nations Convention on the Rights of the Child (UNCRC), (cited in UNICEF, no date) providing these high-quality experiences that assist children in reaching their full potential through development of their personalities, talents and capabilities as well as learning to respect each other and their environment is by law, one of their rights. 
Freedom with guidance was another key component of A Froebelian Approach (cited in Tovey, no date). Thus, it is the role of the adult to guide children to pursue their interests, solve problems, think for themselves and make their own choices and decisions, giving them a sense of individuality and uniqueness within a supportive environment. This was supported within the role of the adult section of the plan. In addition, Education Development for Sustainability and Global Citizenship (ESDGC) (2008) include choices and decisions as one of their seven key themes. This emphasises an importance in developing a child’s decision-making abilities and how to effectively participate and communicate in decision making as a team, also learning ways of avoiding and resolving conflict. It is also important for children to begin to understand that rules are made to help everyone and that making choices and decisions does have consequences (ESDGC, 2008). The activity plan includes woodland rules that a practitioner will be discussing with the children before and throughout the activity, this will build on children’s knowledge of what rules are and why they are in place. It is evident within the plan that the children are given ample opportunity to make choices and decisions to best suit them and to communicate these with peers and a supporting adult. Within the role of the adult section Vygotsky’s (1978, cited in Wilson and Devereux, 2014) theory of scaffolding is mentioned, whereby the practitioners act as the more knowledgeable other and support the children in achieving higher results than would have been possible without the support. In order for the activity plan to be clear, an explanation of the meaning of scaffolding would have been beneficial. For future improvements, allowing the children to be active participators in the planning and setting up of the activity would possibly improve their confidence of making choices further and benefit their overall experience (Ryder-Richardson, 2014). Whilst some resources provided are used solely for a purpose most of the materials are known as loose parts. The children are provided with loose parts and allowed to explore these resources and resources they may find in the woodland area in anyway they wish. The den building task gives the children an opportunity to explore all of the resources available and make a decision on what they believe would be most beneficial in creating a den or a home in the environment. According to Nicholson, (1971, cited in Gull et al. 2019) loose parts are materials that are available and can be used for many different purposes allowing children to explore, experiment and create new ideas through play. However, many practitioners lack in confidence when it comes to experimenting with components and variables in an unstructured way which could have the potential to lead to discovering new ideas and build on creativity. Nicholson (1971) argues that by giving children environments and resources that are structured and used solely for a particular purpose, the opportunity to play around and create new concepts has been taken away from them. Within the woodland and the resources found, it is likely that Gibson’s (1977, cited in Giesking, 2014, p.67) theory of affordances may be observed as a natural occurrence, whereby the children will create a relationship with different objects that benefits their individual unique ideas of play rather than using them for the objects general perceived uses. To create an environment that encourages affordance play, it depends on the individual practitioner’s abilities and understanding towards the subject (Children’s Research Network, 2021). 
As part of the ESDGC (no date), it is important for children to begin to understand the impact the environment can have on their health and wellbeing, as well as the importance of caring for oneself and others around them. The outdoors offers a different and beneficial environment that has the ability to nurture children’s wellbeing (Ryder Richardson, 2014). Ryder Richardson (2014) believes that playing in the outdoor environment is the most important thing a child can do in contribution to their wellbeing, happiness and growth. Explaining further that outdoor experiences must be meaningful and child-led. Although the activity plan in component one is semi-structured in the sense it has possible tasks for the children to complete, it is also clear that the children can lead their learning experience in which ever way they choose to do so. The role of the adult section is clear in explaining that adults should be on hand if required to support the children in doing this.  In contrast, Thornton (2015) explains the importance of getting a balance between child-led and adult-led activities, further explaining that adult-led activities give practitioners the opportunity to use their knowledge and understanding to assist in child development through all areas of learning. Research shows that children who have access to outdoor areas when they are young tend to develop into adults that enjoy the outdoor environment, which greatly impacts their level of health and wellbeing (Waite, 2011). 
Barnardo’s (no date) explain that movement and cognitive skills are strongly linked, allowing children plenty of space for movement improves brain growth, benefiting their memory and attention span. Future Generations Commissioner for Wales (2019) states that in order to keep wales as healthy as possible, physical and mental wellbeing must be maximised, ensuring that people understand the benefits of healthy lifestyle choices. Evidence shows that physical activity has many protective benefits to long-term health and can play a large role in reducing the risk of obesity, type two diabetes, certain cancers, cardiovascular disease and poor mental health. Gladwell, et al. (2013) supports this, sharing that incorporating movement and physical activity into being outdoors can have a positive effect on mental wellbeing and physiological health. Encouraging children to jump, run, climb, dig, build, balance and more whilst they are young improves the likeliness of them making healthy lifestyle choices as they grow up and also decreases the risk of childhood obesity (Barnardo’s, no date). Rachel McMillan Nursery School and Children’s Centre (no date) agrees, further adding that these types of activities also assist in developing fine and gross motor skills which are essential for movement, learning to use different types of tools and be able to write.  Throughout the activity the children will have plenty of opportunities to take part in physical activities such as running, climbing, balancing, lifting, carrying and building as well as other child-initiated forms of movement and physical activity. The area chosen to hold the activity also has plenty of room to allow the children to move freely and challenge themselves physically. There are also opportunities for children to work in mini scale when making homes and dens which will benefit their fine motor skills. This is supported by the Physical Development area of Foundation Phase Framework, which explains the importance of promoting the development of fine and gross motor skills, physical control, coordination and movement (Welsh Government, 2015).   
White (2014) explains that risk and challenge play a major part in child development. Further explaining that young children need to be able to challenge themselves, test their limits and abilities and make mistakes in order to feel competent and capable. Little and Eager (2010) support this and further add that an outdoor environment would contain elements which benefit the children’s ability to manage risk and challenge and learn the capabilities of their bodies, whilst protecting themselves from injury. However, according to Knight (2011) although it is an important part of children’s education, not all practitioners have the confidence to embrace risk and challenge in the outdoor environment. To increase confidence, it is the role of the adult to develop an understanding of appropriate risks for different ages and capabilities of the individual children (Knight, 2011). In contrast to this Ryder Richardson (2014) explains that some practitioners become more relaxed with taking risk in the outdoor environment as there is a larger space, reducing the possibilities of collisions and accidents. They also often find outdoor activities are beneficial for taking time to communicate with the children on a deeper level than what would usually occur indoors. Duglan (2015) suggests practitioners work towards eliminating serious hazards in the environment rather than removing all risks. 
Evaluation of the activity plan occurred throughout each of the sections above. However in addition, if the opportunity to re-design the plan should occur, suggestions would be as mentioned previously to involve the children in the planning and setting up of the woodland experience. A small example of how children could assist would be with choosing elements such as what story to base the experience on, what resources would be effective to take for den building, where boundary flags should be placed and how the area should be set up. Planning the activity over two sessions could be beneficial as this will allow the children more time for exploration and free play as well as the possibilities to incorporate other elements of the curriculum such as science and Welsh. 
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