Critically discuss the Enquiry Based Learning (EBL) approach that can be used as part of a range of teaching and learning approaches in the primary school. In your discussion, refer to examples of EBL strategies and techniques that you would use to develop learners’ knowledge, understanding and skills in aspects of the humanities and science in the primary school 
This assignment will critically discuss how an Enquiry Based Learning approach can be used as a teaching and learning approach in the primary school. To do this, examples of strategies and techniques will be looked in to that will help develop a learners’ knowledge, understanding and skills in humanities and science.  
What is Enquiry Based Learning? 
EBL is becoming a more widely used approach in schools around the country as it can be adapted to lessons in many different ways making it far more relevant and relatable to children. ‘Children and young people want lessons to be relevant and engaging, with more practical lessons, more fun, more interactivity, and more out of classroom activities.’ (Donaldson, 2015: 17). By using this belief to drive an Enquiry Based Learning approach, schools will be able to create a more effective learning environment. Cuban (1993) and Sotto (2007) explain that, education has always been seen to have a teacher lead approach where the learners are taught information which they then apply to any given work. This approach is seen to be a behaviourist approach as described by Watson (1930), where a subject is given information which they relay in similar tasks. This way of teaching is known as the transmission method as stated by Miller (1996). In contrast to this, Enquiry Based Learning is a child led experience in which they are in control of their own learning. When Enquiry Based Learning is in place, the teacher becomes a facilitator of learning that takes a step back from the children to let them work out a problem for themselves. In line with the beliefs of Biggs (2011), for a learner to achieve the learning outcome, the teacher must create a learning environment that facilitates activities that will in turn lead to this. This method of teaching is known as the transaction method of teaching which is supported by Santrock (2004). In this case, the learners are able to construct their own knowledge once they have interacted with a scenario or object as a stimulus. Enquiry Based Learning has a strong link with constructivism as teachers do not supply the children with all the information but rather implement some and allow the children to build their own knowledge.  
Enquiry Based Learning 
Enquiry Based Learning as a whole opens up a great opportunity for inquisitive children to ask questions about topics and subjects that they are interested in. To use effective questioning to its full potential in Enquiry Based Learning it would make sense to incorporate Bloom’s Taxonomy as mentioned by Bloom, B. S et al. (1956). Using this model, the first step is remembering, it allows children to gain a solid base of understanding by recalling any facts or knowledge that they may already know. Simple questions can aid in activating prior knowledge, as supported by Dewey (1938), that will in turn give the learner more confidence when researching the topic. Once the children are comfortable with the knowledge or new information, they can they move further up the Taxonomy model to questions that help them analyse. They are able to draw on connections that they have learned and deeper understand the topic the are researching. At this stage the children are able to compare and contrast between any ideas that they may have and then further examine the different areas. The final step of Bloom’s Taxonomy is to create which in an Enquiry Based Learning context is one of the steps the learners will take in the process. This is one of the key parts of Enquiry Based Learn as it also gives the children an idea of what they may need to do to improve their finished pieces. Questioning through Bloom’s Taxonomy is also supported by the Socratic questioning approach as mentioned by Ennis (2011). This type of questioning can be used to break down complex ideas that may come up in an Enquiry Based Learning lesson. It requires deeper thinking skills to help the children come to any conclusions or questions that they may require during an Enquiry Based Learning session. 
Within Enquiry Based Learning the role of a teacher becomes more of a facilitator of learning where they take a step back from the activity and allow the children to take control of what they want to learn. Even though the children take control of what they want to learn there needs to be some sort of stimuli or hook for the children to research in to. The teacher’s job is to present the children with enough information to start enquiring but not so much that they have everything they need. This links in to Vygotsky’s Zone of Proximal Development which he he defines as "The distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem-solving under adult guidance, or in collaboration with more capable peers" (Vygotsky, 1978, p. 86). Through Enquiry Based Learning it is possible for the teacher to find a learners ZPD where they are challenged without it becoming frustrating for them. 
Case Study - Greenfields Community Primary School 
One case study that has Enquiry Based Learning at the heart of its ethos is Greenfields Community Primary School (GCPS), where they look to include it in their curriculum as much as possible. By using an Enquiry Based Learning approach to learning GCPS is able to create a cross-curricular way of teaching children. As well as the Education Reform Act of 1988, the ideas of both Hadow (1931) and Plowden (1967) all coincide with each other that multiple subjects and skills combined can be used to help solve real-life problems. These ideas all align with the Enquiry Based Learning approach in the fact that children develop in a positive way when using just one subject. With this in mind, GCPS use Enquiry Based Learning because they believe that it gives a real-life context for them to be able to use basic life skills. These beliefs have strong links with the review of the curriculum by Donaldson (2015), in which he created the four purposes as a driving force for the curriculum. He wants all learners to become ambitious, capable learners that are ready to learn throughout their lives. A large part of Enquiry Based Learning is allowing the learners to create their own learning objectives and be part of their learning journey. Black, P. and Wiliam, D. (1998) believe that every leaner should play a part when creating a learning objective so that the children have a better understanding of what they are expected to do.  
Benefits 
Enquiry Based Learning covers many different areas of learning for both teacher and pupils which means learners are increasingly drawn in with the subject or topic that they are researching. Learning is seen as being progressively significant to the learners' needs, which leads on to them being more eager to learn. By making the learning more interesting and relatable for the children they can then also take their learning in to their own hands by carrying out further research in to the subject. This will allow the children to expand on any information that they have previously learned. AS Enquiry Based Learning is such a child centred approach to teaching it also enables the children to develop in a more holistic way than traditional methods. This method of teaching allows practitioners to have more freedom in how they teach a subject or topic and in turn gives the learners the opportunity to learn in different ways. Through Enquiry Based Learning children are able to learn using a range of different techniques and forms which supports the ‘Multiple Intelligence’ theory of Gardner (1993). He believed that there are nine different ways in which children learn rather than the three more general categories of visual, auditory and kinaesthetic learning. These nine intelligences all link in with the ethos of Enquiry Based Learning as children get the chance to learn in different ways through one experience. As it is such a child-led approach the learners are able to develop their own personal skills by grasping their own responsibility. Enquiry Based Learning promotes positive conflicting thoughts within the learners’ mind as they need to question and re-consider information that has been relayed to them. If the children are able to follow this, they can then decide on what they need to do next in order to move on. For Enquiry Based Learning to be successful within education the schools need to foster a safe environment for the children where risk taking is encouraged and mistakes are not punished. When studying the models of Enquiry Based Learning, part of the process is to create or produce a piece of work and then analyse and recreate. By having a safe environment from early on in a school, children will feel far more confident in a trial and error approach. Through this, children are able to take ownerships of their learning and it will then become a deeper learning experience. Lakin (2013) states that once the learner is able to take ownership of what they are doing the learners makes a transition from superficial learning to deeper learning. She believes that once children have a deeper learning, they are able to apply the knowledge in to different contexts and situations. Another benefit of Enquiry Based Learning is that it makes it more interesting for both children and teacher, as supported by both GCPS and Lakin (2013). Linking with these views of Lakin (2013), it gives the children and teacher motivation and drive.  
Challenges 
Although, by giving the children ownership of their work and by giving the children more independence for the Enquiry Based Learning approach it then makes it possible for the children to go down a path that does not match that of the rest of the class. As this approach is mainly guided by the individual it means that there is minimal instruction from the practitioner. Kirschner, Sweller, & Clark (2006) add to this and state that this approach is less efficient and less effective than that of an instructional approach. There is also the risk that the school does not have the funding to allow the teacher to carry out the Enquiry Based Learning project to its full potential. This in turn could mean that the children are unable to experience it as a full measure and miss out on crucial parts of learning. One drawback of lack of funding is that the children will be unable to experience educational visits which could have a great impact on a child. These experiences are vital to help a child develop in a holistic way as it gives the child a wider view of the world which is what Donaldson (2015) recommends in his critical review of the curriculum. Donaldson (2015) wants children to become ethical, informed citizens who are ready to be citizens of Wales and the wider world. On the other hand, children from a background that is deprived need access to different resources that will help them complete a task through a more direct fashion Delpit (2006). 
Enquiry Based Learning in Science 
Enquiry Based Learning in science looks to incorporate an approach in to schools that allows the teachers to provide opportunities to learners to investigate problems, carry out research for solutions, make observations and to carry out and test ideas. Along this process, learners will be able to test and correct any testing carried out, so that they are able to discover what makes for positive results and what makes for negative results. Within Enquiry Based Learning for Science, it involves children carrying out experiments where they get the opportunity to use a hands on approach. This leads on to children being able to elaborate on concepts and processes that they previously had evidence or thoughts on. By carrying out science using an Enquiry Based Learning approach it means that teachers can hit a lot of what they need to complete in the curriculum documents. Found in the Science in the National Curriculum for Wales, the Welsh Assembly Government, one of the skills is enquiry which means that both Science and Enquiry Based Learning goes hand in hand with each other. 
Enquiry Based Learning in Humanities 
In reality, enquiry within the Humanities grasps a wide scope of educating and learning systems, despite the fact that Roberts (2006) points out that educators should know about chances to empower learners to take part in activities in Enquiry Based Learning. She gives a structure to breaking down the subject or topic to which the learners are able to take an interest and passion in the development of learning. 
Enquiry Based Learning Models 
To help breakdown Enquiry Based Learning there have been a number of different models created to help guide practitioners when planning which include: 
· The Enquiry and Questioning Model – (Pickford et al., 2013) 
· The 6 Stage Enquiry Framework (Scoffham, 2010) 
· The 4 Stage Model - ‘The Investigation Cycle’ (Samuel, 2009) 
· The ‘S’ Model – Local Area Study (Grigg and Hughes, 2013) 
 
Part Two 
To carry out an Enquiry Based Learning approach within the Humanities Area of Learning it has been decided that the most suitable model to implement is the ‘S Model’ created by Grigg and Hughes (2013). This model was created as a tool to help get the most out of local enquiries and to create a structure to follow. It is made up of four parts: Select, Search, Sift & Synthesise and Share and further broken down in to questions to promote these sections.  
Select 
The focus of the topic is World War 2 where the children can draw on previous knowledge of that time in history. As a stimulus to for this topic the first lesson would see an artefact in the classroom that the children would get to hold and think about. In this same lesson the children will first call out and discuss with each other what they think the artefact might have been used for and where it might have been used. Following this they would need to come up with questions that they want to know about the artefact. Using De Bono’s (2010) theory of Thinking Hats, the children will be able to create effective questions that will help them further in to the project.  
To further the children’s interest, an educational visit to a World War two museum where they will gain knowledge from experts in the field. As previously mentioned, the children will benefit greatly from an educational visit as they will get the chance to be immersed within the theme. It allows the children to see first hand what happened through history. 
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