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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  29/08/2025 

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


The observation involved a direct work session with siblings who I will refer to as Child 1 and Child 2 to ensure confidentiality. The children are both of primary school age and are White Welsh, speak English as their only language and reside in a rural Welsh town. I gained consent from the children and parents prior to the observation, over the telephone with the mother and asking the children in person.

The purpose of the session was to explain to the children in an age appropriate but honest way that due to their fathers behaviour he would need to leave the home. Their mother had spoken to them, however we agreed the children should have an opportunity to ask questions and speak about their worries. The children are on a Child Protection Plan, so we also used the session for them to share their views on the ongoing plan. 

The family had just moved to new temporary accommodation and things were chaotic at home. In planning, I agreed with the mother to use a neutral room in a Local Authority building and brought plain paper and drawing tools to allow for flexibility and an age-appropriate and person-centred approach to communication. The tools selected drew on the ‘Signs of Safety’ approach, using house outlines to visualise their wishes for their future home. Shemmings (2019) highlights the importance of being emotionally available when working with a trauma informed approach, so I ensured to set aside time without distractions or disruptions to be fully present with the children. I considered the impact of having an observer present for this difficult conversation; however I know the children are confident and enjoy meeting new people and were excited to be in charge of ‘giving feedback’ on how I did. I planned however to stop the observation if I noticed non-verbal cues that the children were struggling with the additional person present.


Word count: 296





	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 



1300 (+/- 10%: include your actual word count at the end of each section).


Prior to this session, I had been getting to know the children for five weeks and built a good working relationship. I considered the importance of the session being child-centred and had previously observed that the siblings look to each other for support, research states that siblings can be an effective resource during distressing events (Perricone, Fontana and Burgio, 2014) so I decided to speak with them together. Social Care Wales (2017) sets out that working with individuals in person centred ways is essential to working in line with the Professional Code of Practice, so although I had a plan for the session, I brought open ended paper tools and was willing to be flexible to keep the children’s needs the focus of the session, adopting a ‘nondirective attitude’ in line with person centred approaches (Murphy, Duggan and Joseph, 2013).

I had previously made the ‘Active ‘Offer’ during first contact with the family, to ensure that should the family speak Welsh, they are able to access this without having to ask for it (Welsh Government, 2015).  Reflecting on the difficult nature of the conversation, communication is important and the children should have the opportunity to speak in their first language, Prysor (in Welsh Government, 2012) speaks about the importance of being able to speak in her first language of Welsh to feel at home, understood, and break down barriers. Should the children have spoken first language Welsh or any other language, it would be important to give them the opportunity to complete the session in their language of need to allow them to feel ‘at home’ and fully able to communicate their wishes, feelings and emotions fluently and comfortably. 

Murphy, Duggan and Joseph (2013) highlight the importance of developing the ‘soft skills’ needed to practice with a person-centred approach, notably communication skills that underpin good social work interventions. I considered both my verbal and non-verbal communication, for example, allowing the children to choose their own seats on arrival to the room to give them a sense of control. I introduced the observer and their role to watch me, then explained the children giving feedback at the end in a playful way to set the tone that although the observer had a purpose, our time together would still be comfortable. This utilised PACE principles of encouraging laughter and acceptance with children who are facing difficulty to enable them to feel safe to share their views (Hughes 2006, in Howath and Platt, 2019 p276-276). The children sat close together and I sat beside them, demonstrating I was fully engaged whilst allowing them space. Shemmings (2022) describes that by sitting beside children rather than face to face, dialogue and sharing comes more naturally and I reflect it was helpful that I did not sit opposite, which may have felt more intimidating and formal. I made a joke about remembering my ‘good pens’, Jordan (2016) states that using humour in social work interventions can support people to manage their emotions and diffuse anxiety and this worked well to set the tone. Since the session I have further reflected on my use of humour and how it would have been inappropriate at other times, for example in moments where the children filled with tears hearing the reasons their father could not return home, Washburn and Grossman (2017) reflect it is a skill of relationship centred practice is being willing to witness, respecting and talking about emotions as they arise.  Whilst I felt it appropriate to diffuse their anxiety at the start of the session, I ensured to allow space for their sadness later. Good use of humour to help and not harm social work relationships is a practice skill which I reflect is vital in my work, particularly with children (Ocean and Gordan 2024).

Blyth (2014, p89) states that effective protection takes into account children’s own perception of their needs and how to stay safe. I first asked for their understanding of the change of plan and although Child 1 understood it was due to the damage caused to their home, neither child attributed the cause of the damage to their father. I was initially surprised by this, however understand the mother had created a narrative for the children that softened the truth, to protect her family. In the moment, I reflect that I considered allowing them to continue accepting this narrative to protect them. Rogers (in Howath and Platt, 2019 p266) outlines that children often support their parents ‘cover story’, told to provide an acceptable version of the truth for the benefit of both themselves and professionals. Gretl, Naert and Roose (2022) argue that transparency in reasoning for decisions made is a basic value for social workers and whilst this decision is not one made in partnership with the children as they wished for their father to remain home, by using honest communication in this moment the conversation felt more relational rather than managerial (Gretl, Naert and Roose 2022), remaining person centred by ensuring the children understood the worries. On reflection, the children’s non-verbal reactions of nodding and acceptance at my honest explanation told me they are aware of the reality of their fathers behaviour. I believe this sensitive and age-appropriate honesty has built trust in our relationship, as reflected in their feedback following the session, which ended in child 2 saying they trust me. In their feedback, both children agreed that I try to help them understand, however child 1 was honest in saying they were still confused about the sudden change. I understand that things changed quickly and reflect the children might need staggered direct work sessions due to their capacity to process the information (Shemmings, 2022). I will take on this feedback from the children and offer further sessions to repeat the message and check their understanding. 

The children asked some difficult questions in response to my explanation, the main question being how long their father will remain out of the home. Although I expected this question, I had been unable to prepare a response as there is no firm answer, so I was again honest and said we don’t know. Whilst I was unable to reassure the children with a timescale, this question did require an answer as the children might suspect something is wrong if their question was avoided (Shemmings, 2022). I returned to our plan and reminded them everything else would stay the same whilst their father was receiving support. Until this point, the children had not used the pens and paper to express themselves but after being reminded the ultimate goal is for them to be safe and happy at home, I asked them to show me what that looked like for them. Both children wanted me to tell the core group that in their ‘dream homes’, both mummy and daddy are there and we discussed that being possible, once their fathers behaviour was safe, providing the best answer I could to their question of ‘how long’. When considering the power dynamics during this session, the use of the dream home direct work tool following the difficult conversation demonstrated my ability to explain actions taken as ‘protective powers’ then transitioning to an activity promoting ‘co-operative power’ (Akhtar, 2012 p99), encouraging the children to continue sharing their wishes and goals for our plan. On reflection after the session, I wonder if it would be beneficial to make more clear what safe adult behaviour looks like to the children whose only experience is of chaotic and unsafe parenting as this might support them to better understand their father leaving the home. Shemmings (2022) highlights this importance of taking this time to reflect on what the direct work means for the child’s life, reflecting on this session has enabled me to prepare for further sessions to support the children in this transition.

On evaluating this session, I think I made good use of humour to ensure the children were comfortable, keeping the use appropriate considering the sensitive topic. I am pleased with the feedback received from the children that they trust me and my communication has enabled them to understand the situation, however I am aware that the children may not have felt comfortable to criticise my approach as they may perceive I have the power to reverse the decision of their father needing to leave the home. This reality demonstrates the difficulty of gaining honest feedback from service users whilst involvement is ongoing due to the power dynamics in social work relationships that cannot be ignored.


Word count: 1417










Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.


Feedback questions adapted due to the ages of the children.

What does the social worker do well/ what do you like about when she visits? 

Child 1 - She’s really nice and explains stuff to us so that we understand it really well.
Child 2 - She speaks to us and tells us about what’s going on and she’s helping Daddy.

Out of 10, how much did you understand what the social worker was explaining to you today? 

Child 1 - 8 ½ out of 10- I don’t understand why at the last meeting they were talking about us staying together and now we’re splitting up.
Child 2 - Same. 

How well do you think the social worker listens to you? 

Child 1 - 9 ½ out of 10
Child 2 - 10 out of 10 

Is there anything you think the social worker could do differently to help you? 
	
Child 1 - She could sometimes explain things more than once because sometimes my brain freezes and I don’t know what to do 
Child 2 - I don’t know. 

Any extra comments?

Child 1 – (the social worker) gives us different ways to explain properly what we feel (words, pictures)
Child 2 - We trust (the social worker). 
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