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Reflective Personal Development Plan
What do I know already?
So far, I have learnt the importance of being a practitioner, and how important a child's holistic care is. By participating in research and attending lectures I have also learnt how a child’s brain develops and the importance in maternal care. Understanding that every child is different and require different levels of care is also something I have studied.
What do I want to develop?
I want to further develop my existing knowledge and find out more by doing my own research. I am confident in what I have learnt so far and how I can apply that to a classroom, but I would like to strengthen that and learn new techniques or different point of views. I would like to learn more about safeguarding, and further research different play types and how they can benefit children.
Objective:
My objective is to learn the importance of reflection, and how it will help me with my career and studies. I want to better understand how I currently deal with situations, and how I can strengthen my knowledge.
	Objective:
	Actions (How will I achieve this objective/what needs to be done).
	Resources (What support and resources are needed to achieve this objective?).
	Target date
	Success criteria (How will I know I have achieved this goal. How will I review this?).

	Safeguarding
	By doing research online using trusted websites that focus on safeguarding. Or, asking my employer if they can recommend any courses that will help me gain more knowledge, whether this be online or in person.
	Support from my employer on which direction to go when looking for a safeguarding course. And using the internet, books and articles.
	15.5.25
	Gaining a certificate.

	Further research on play
	By reading and doing research on different methods and their levels of effectiveness. I will also watch videos and observe in practice on how children engage in play. With knowing different methods, I will be able to support a child.
	Using the internet, reading books and visiting verified websites to provide examples on play in Early Year Care. I will also carry a notebook to create small notes while observing.
	15.7.25
	Creating a personal piece that explains different activities and what they target during a child’s development, I can use this in practice when trying to choose activities for children.

	Reflective practice
	I will keep a notebook with me during practice, to note any incidents that happen during the day. By doing this, I can reflect at the end of the day on how I handled situations and where I can better myself. For example, if a child falls how did I deal with this and what would I do differently to ensure it a smooth and effective process. It will also help me reflect at the end of every term to understanding my own strengths and weaknesses.
	 pen, a phone or iPad will help me complete this. By writing down notes or creating personal voice memos to look back on.
	Ongoing target
	I will feel more confident in my care in practice and know I can deal with situations straight on without having to have assistance by my peers. Hopefully by doing this, I can help other practitioners when they need help with situations. By also doing this, I will reflect on myself and understand my process and how I work.
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Briefing Paper
	What is reflection and reflective practice? 
Reflection is personal growth, and this is done through gaining new experiences (Craft, A. et al, 2011). Reflection can be a great tool for practitioners, especially while working with children as it is important to provide a high standard of care, and reflecting on past events can help reach that goal (Brock, A., 2015). By actively participating in reflective work, practitioners can continue to further their knowledge and think critically about certain situations (Canning, N. et al, 2009). Reflection can also encourage self-awareness, and this can be done either through writing or discussing them with other members of staff in the practice (Brock, A., 2015). It can also be helpful to communicate with the parents and share experiences and advice to strengthen the existing knowledge of the child and how they interact (Canning, N. et al, 2009). Another way to reflect is by regularly engaging in reflection and actively looking back and improving while working (Christie, D. et al, 2006). This is called reflective practice. Over time, constant reflection while in practice will encourage both personal and professional development (Hallet, E., 2012).
	Why is reflective practice important to EY practice?
When it comes to reflective practice in the Early Years (EY) it is important to note that not only the practitioner will improve the care they provide, but also the holistic care of the child will improve (Craft, A. et al, 2011). By participating in reflective work, a practitioner can open up more opportunities to understand the child's behaviours and needs. This can lead to a child's routine improving and feeling at ease as they trust the care givers, it can also strengthen relationships with the family (Canning, N. et al, 2009). Hayes (et al, 2025) discusses how reflection can also support and enhance communication between team members, and communication especially in the EY is important when caring for a child. Some outcomes of positive reflection include better planning and decision making, a more structured and understood routine and lastly more engagement in lessons with the children feeling completely at ease (Brock, A., 2015).


	The theory of reflective practice.
Theory can have a positive influence as there are many theorists that support reflection in practice (Miettnien, R., 2010). For example, John Dewey. Dewey's theory which originated in the early 20th century (Miettnien, R., 2010) highlights how learning is active and not passive (Rodgers, C., 2002). He emphasises the importance on real-life meaningful experiences, and how these prepare children for future social interactions (Rodgers, C., 2002). Solidifying the fact that reflection is important for a child to learn (Rodgers, C., 2002). Another supporting theorist is David Kolb. His theory explored observing, reviewing and analysing (Akella, D., 2015). He also explores turning experience into insights that can shape future behaviour, this can then lead to personal growth and development (Jaekel, K., 2017). Kolb's 1984 theory encourages questioning experiences and identifying the differences between expectations and reality (Jaekel, K., 2017). Gibb's theory is also influential when looking at reflective theory. Gibb's supports six stages in reflection (Nika He, K., 2018). Description, Feeling, Evaluation, Analysis, Conclusion and Action. This encourages deep reflection and self-evaluation, leading to more thoughtful reflection, Vygotsky's theory highlights this well (Adeani, I., et al, 2020). His theory expands on the Zone of Proximal Development (ZPD) and scaffolding, and how practitioners can reflect on their current skills and strengthen them (Adeani, I., et al, 2020). Vygotsky mentions that language is crucial, and social interactions are fundamental (Moll, L., 1990). This can lead to reflection upon social events and how a practitioner communicates with children and adults (Kozulin, A., 2004). All above theorists complement each other well especially in EY education and care.

	Gibbs’ Reflective model
[image: ]Dr Nicole Brown (No date).
	Kolbs Reflective model
[image: ]ISC Medical (2019).

	Analysis of models – compare/contract/pros/cons.
While both models at first glance look similar, Kolb and Gibb's approach to reflective learning is different. Gibb's model focuses on depth and the emotional side of reflection while Kolb's model focuses on quality and structure (Akella, D., 2015). Kolb understands how people learn and uses that to create 4 abstract learning stages as seen above. Gibb's uses guided structure to reflect and emphasises his 6 practical reflective steps. While Kolb's focus on emotion in his theory is minimal, Gibb's focus on emotion is maximal and it is seen as a great way to reflect on personal growth (Nika He, K., 2018). When it comes to theory and practicality, both theorists use reflection differently. Kolb is more theoretical, while Gibb's is more practical (Nika He, K., 2018). Kolb believes in a broader learning experience, as he demonstrates in his model. Gibb's uses specific experiences to reflect upon. For example; Kolb's theory can be used at any age, meanwhile Gibb's theory can be utilised after certain experiences that spark natural and deep reflection (Adeani, I., et al, 2020). When looking at positives in Kolb's model his holistic approach to learning is prominent and versatile, he acknowledges different learning styles (Kolb, D. A., 2015). A negative to his model could be his overly simplistic layout, and that it assumes that learners are self-aware and already are reflective in their work (Jaekel, K., 2017). To compare; Gibb's model is structured and easy to follow, it is practical and sparks deep personal growth (Adeani, I., et al, 2020). But this model could also become repetitive, and the focus on emotion through reflection may not work for everyone (Adeani, I., et al, 2020).

	Conclusion.
[bookmark: _Int_m3F8QHl3]To conclude, it is clear that reflective work is key when working with the EY. Supported by Kolb, Vygotsky, Gibb's and Dewey, actively participating in reflective work encourages critical thinking skills and self-development (Eubank, T. et al, 2011). By analysing both Kolb's and Gibbs' models, it emphasises the positive effects that it can have on a practitioner who is still learning and understanding children. Integrating reflection into daily practice supports practitioners in learning more about themselves and becoming more effective in providing care (Brock, A., 2015). By doing so, the trust between a caregiver and a parent will also be stronger. Ultimately reflection can empower a practitioner, and the overall care for the child will be child-centered and of a higher-quality (Brock, A., 2015).
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Written Essay
Introduction
Professional practice as a whole includes many different aspects of care, especially in the Early Years (EY). Providing high quality care and safety, strong and trusting relationships, actively observing, planned and structured routines and maintaining professionalism are some examples of this (Allen, S., et al, 2019). But who provides these aspects of care? The Professionals. A professional in the EY is someone who works and cares for young children (Murray, J., 2013). Professionals are people who are qualified and knowledgeable when it comes to practice, and are also caring and trusting (Allen, S., et al, 2019). These skilled practitioners are also reflective and committed to work ethic inside of the classroom (Brock, A., 2012).
What values are important for a professional practitioner and why are values important to professional practice?
In professional practice values play a key role. Some notable values include respect, commitment, compassion and inclusivity (Allen, S., et al, 2019). These values are important for a professional to uphold, as they are beneficial for the child. Recognising and respecting each child builds up trust and positivity in relationships, while also being committed to the role and being open to professional development (Brock, A., 2012). Being inclusive helps practitioners to ensure that’s all children, regardless ability or ethnicity, are supported and treated the same, this can promote ethical practice and trust (Murray, J., 2013). Gaining a child's trust is another notable value, as it eases the child. Values can also reflect the child's rights, and how the practitioners should keep them in mind when caring for them (Johansson, E., et al, 2011). Continuing to include values in practice can improve communication and safety, and also promote fairness and high-quality care (Murray, J., 2018).
Why is communication and relationships important to professional practice and meeting the needs of children?
Communication with the team is key when working with the EY, it can help build positive relationships that will benefit children holistically (Sims, M., 2013). These relationships will assist with routine and experience, while also supporting the children's needs and their development (Bain, J., et al, 2015). Wilson (2016) notes how effective communication can aid practitioners to understand what a child is thinking and feeling. Actively participating in open communication with other practitioners can also ensure that any concerns about a child's well-being can be actioned promptly and shared with others (Wilson, T., 2016). Safeguarding issues can be missed when communication between practitioners is poor (Jarvis, P., et al, 2016). The main target in practice is to build a strong support system for all practitioners, parents and children so that nothing regarding the child's health is missed (Jarvis, P., et al, 2016). Positive and consistent relationships can help children feel safe and valued (Mordue, S., et al, 2020). Some children who suffer with ALN (Additional Learning Needs) can be more difficult to navigate and understand, this being down to a child who is non-verbal or a child who has very limited vocabulary. Stronger relationships and trust can allow a practitioner to guide the children in speaking about their needs and emotions (Allen, S., et al, 2019).
Why is having an in-depth knowledge and understanding important to professional practice, including aspects of safeguarding?
Having an in-depth knowledge and understanding is essential in professional practice in the EY, especially in areas such as safe-guarding where the child is directly affected (Jarvis, P., et al, 2016). Professionals who deeply understand children and their needs can create an effective and ability appropriate plan to ensure all the needs of the child are communicated (Allen, S., et al, 2019). This can then lead to enabling personalised support, especially for those who suffer with ALN. A practitioner being knowledgeable can promote confidence and trust, and be better equipped to handle more complex situations (Brock, A., 2012). A lot of the time safeguarding issues can be missed, this can be a result of poor management and communication (Wilson, T., 2016). Recognising signs of abuse and neglect requires a solid understanding to know what to look for, and a professional can provide this (Wilson, T., 2016). Professionals can also prevent situations from escalating by applying early intervention and knowing safeguarding policies and procedures that comply with the law (Jarvis, P., et al, 2016). Acting on safeguarding concerns can lead to the situation being dealt with correctly and reduces risk and ensures accountability (Wilson, T., 2016).
Why is partnership and multi-agency working important to professional practice?
Partnership and multi-agency work leads to better communication, stronger support systems and effective early intervention (Cheminais, R., 2009). Building a strong partnership can promote constant flow of care and learning, while also working closely with the parents to understand the child's needs, routine and background (Cheminais, R., 2009). This can open up the doors to hands on communication with the parents, which will be helpful when discussing any concerns or progress of the child (Edwards, A., et al, 2009). Multi-agency work is just as effective as a positive partnership. Multi-agencies can include speech therapists, psychologist, health visitors, community nurses or even physiotherapists (Training Express, 2023). These are all things the child has a right to access, and incorporating them into practice can be extremely helpful to some families (Jarvis, P., et al, 2016). Providing specialist support to a child that might be struggling with something will help with early intervention (Wilson, T., 2016). Creating a tailored plan with a multi-agency worker can improve the outcomes of the children. For example, a child who seems to have a stutter can gain access to a speech and language therapist and over time resulting in close work to overcome the issue (Jarvis, P., et al, 2016). Parents knowing that the practice has a positive relationship with multi-agency workers can strengthen their current relationship and communication so that any issues that might need extra support are handled (Training Express, 2023).
How does the observation and planning cycle inform professional practice and ensure practitioners are meeting the needs of children?
Observation and planning cycles inform professionals of the needs that must be met. It helps identify those individual needs amongst the children and further the practitioners knowledge and understanding (Giardiello, P., et al, 2012). Each child has unique interests, abilities and development that all needs to be taken into account (Giardiello, P., et al, 2012). Knowing the differences in the children allows the professional to create tailored inclusive support (McEvery, J., et al, 2019). Observation can also provide evidence-based insights that will help guide the professional to relevant and thorough planning, by reflecting on what has been observed (McEvery, J., et al, 2019). By actively observing, the support and the children's progress is continuous. With the opportunity to intervene when necessary to ensure nothing is missed or not recorded. It can also promote a more child-centered practice, which is responsive and tailored to each individual child (Jarvis, P., et al, 2016). Whether it is a reading corner that tailors to the stronger readers or more creative tools in the classroom to promote discussions about emotions, it demonstrates a responsive and caring environment that focuses on the child (Jarvis, P., et al, 2016). It can also promote inclusivity by reflecting the child's interests in practice, and becoming flexible. Observation and cycle planning can also boost communication, either between the child or between practitioners (Brock, A., 2012). Being able to discuss what the child is feeling, and then feeding it back to other practitioners is a sign of strong communication which is so important when caring for children in the EY (Brock, A., 2012).
How do the principles of the UNCRC inform professional practice and why is this important?
The UNCRC, which stands for United Nations Convention on the Rights of the Child, was first adopted in 1989 in New York by the UN General Assembly (Lievens, E., no date). After receiving 20 ratifications, the UNCRC came into effect officially in September of 1990 (Lievens, E., no date). It was not until 1992 that the UNCRC was introduced to the United Kingdon (Department for Education, 2010). It details 54 articles that cover all aspects of a child's life, and it outlines the fundamental rights of all children regardless of their background (Department for Education, 2010). The UNCRC emphasises on the best interest of the child, which is mentioned in Article 3, this leads to promoting a child-centered approach in practice (Unicef Uk, 2019). The principles which are detailed in all 54 articles inform a professional of ethical practice and the rights that the children have. In Article 12 the child's right to be heard is supported, by mentioning that all children have a right to express themselves and for their views to be taken seriously (Unicef Uk, 2019). This encourages a practitioner to communicate with the child and listen to their needs, which can lead to a more inclusive and tailored practice (Lyle, S., 2013). The focus on inclusion and non-discrimination in Article 28 is also important for a professional to keep in mind. Meaning all children are to be treated equally, regardless of background or ability which ensures an inclusive practice (Unicef Uk, 2019). The UNCRC can be especially helpful for first time parents who do not have the support or knowledge (Falch-Eriksen, A., et al, 2018). Not only does the UNCRC discuss the rights to education, but it also includes the right to health and protection from exploitation (Unicef Uk, no date).
Conclusion
To conclude, the above highlights the positive impact the UNCRC has upon professionals and how values need to be incorporated and remembered when working with the Early Years.
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