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I will base my case study within my current educational setting.  The school is in urban area which educates children from the ages of 3 to 19 years. It is a local authority maintained Special School, based in West Wales, serving the needs of over 150 pupils, who present with a wide range of learning needs. My decision to undertake a case study on this particular pupil will show development and progress from when pupil A came to our school and how  pupil A has turned things around to be inclusive in the majority of tasks that is asked. I will endeavour to demonstrate an insight on how this pupil has gone from exclusion on arrival in our school to inclusive in all that she now undertakes and can therefore help her achieve her goals.
Pupil A is a 10-year-old female who came to our school, after previously been educated in a mainstream school which provided limited provision for children or young people with the specific needs that pupil A has. Her needs are complex she has Autism, ADHD, Oppositional Defiance Disorder -children who have oppositional defiant disorder (ODD) have a well-established pattern of behaviour problems that are more extreme than their peers  child mind Institute (2009),  and behavioural difficulties, which currently and has previously hindered her ability to communicate in an appropriate manner with her peers, teachers and her family. She demonstrates potential, but due to her inability to trust or co-operate with people in authority, her needs with regards to educational, social, mental and behavioural problems ,presents as a disadvantage when having to remain focussed on her academic studies. The following paragraph’s will demonstrate and highlight what difficulties this child had when she first arrived at our school, and how ‘routine’ day to day activities and academic studies within the class was to her, unimaginable and which resulted in her being excluded from everything, to  enable the school to try and control her behavioural outburst, to her now being part of the class and interacting with her peers and teachers, which has evidently resulted in her being inclusive in class activities .
Following a successful pre admission trial, pupil A successfully transferred into the school beginning of the new academic year. 
It was important from the beginning to work towards re-establishing boundaries and remodel behaviour to enable a move away from the difficulties and challenges that had escalated in previous mainstream education. Positive reinforcement and planning towards inclusion rather than exclusion was key. 
When the new academic year started pupil A was then a full time student at the school. She had previously been excluded from all class activities in her previous school, and placed into a environment with just her and a LSA, this then eventually resulted in disassociation and disengagement from her peers, and other school activities, and ultimately affecting the way the curriculum was delivered to her via the lesson plans . Her behaviour escalated to such a degree that she became unmanageable, the focus was then changed, just to maintain her safety within the school, thus putting Pupil A at a disadvantage in all respects. Pupil A had not taken part in sports, assembly, had lunch with everyone else, gone swimming as part of a class or have the opportunity of gaining a reward for achieving good work within class.
 Inclusion is an educational practice where all students regardless of their special educational needs are fully integrated and follow the curriculum within classrooms at a school. Therefore, if inclusion philosophy rests on the idea that every child, regardless of his/her disabilities, then he/she  has the right to be included fully into the framework of society and most importantly school, and to ensure that his/her academic studies is used to the best of their ability. Starting at her new school brought change to Pupil A, rules were new from what she had previously experienced, different guidelines for which she had to adhere to. This she did do so for a period of one week, then she began to settle in better, her behaviour then changed to one that was volatile and unpredictable. All process where put in place for Child A to succeed and settle into school, however after 3 weeks of trying to allow  Child A to be inclusive in everything that was done at school to  support her, educate her and to at the same time maintain her safety within the classroom environment, it was decided by our senior management team to support Child A in an adjoining classroom, but with access to the same equipment , resources as other children,  at the same time trying to control her outburst. Support was in the form of LSA’s and teacher. Child A didn’t have a one to one LSA as this was not the policy within the school, as this  would segregate her,  the main point of her transferring to our school was to give her the opportunity to be inclusive in everything that we did as a school. Due to Child A learning difficulties she will progress at an indeterminate level, and therefore a range of strategies where put in place to enable her to progress. Having strategies in place supports learning and developments of pupils individually as well as collectively. Inevitably barriers present themselves , such as short attention span, disrupted behaviour, inappropriate language , disruptive during lessons which in turn made the teaching of other pupils a challenge., but these are overcome to facilitate and support the educational and sometimes the  emotional pathways of child A.
As stated by  Richards and Armstrong, (2008). the role of the teaching assistant in supporting teaching and learning, and the way in which that support is provided, have been seen to be crucial to the inclusion process within schools. This theory is supported in practice as in my role as an  LSA, which  was to support Child A in every way that I could, regardless of the barriers that present. 
In June 1994, the international world conference on special educational needs was formed. Collective international representation drew up the dynamic statement of inclusion to be the norm. It is paramount that children with disabilities should have equal access to rights, opportunities, and to all services. They should be protected from discrimination, abuse, and neglect. Also have the same rights and needs as everyone else, where diversity is acknowledged and equality is paramount. When decisions are made for a child by an adult, every child has a right. Article 12 (Respect for the views of the child) states ‘ when an adult making decisions that affect the child, the child has a right to say what they think should happen within their life, and they must have their opinions taken into account’ (United Nations Convention of the rights of the child , (1989). 
Children in our school who have Special educational needs will continually have their needs assessed, and child A is no different with that respect, even though she was unsettled at first, it was continually monitored as to what we as a school could do to support her needs, and to support her family. It is stated by (Tunstall and Allnock, 2007) that children, young people, parents and careers are more likely to communicate with professionals who are accessible and approachable, and that they trust. It is important to have some knowledge and understanding of other professionals within the multidisciplinary team, this will help to overcome any barriers that may present themselves. 
During every meeting, decision, which has and will affect child A, are discussed in depth. She has a guardian which is her grandmother, which in Childs A case is her advocate. The United Convention rights of the child (2004) Every child matters,  states that, every child, young person has the right to be listened to and also have their views taken into account when any decisions are being made for them, which will or could impact on their lives. There has been times when child A has been difficult and has totally dismissed ideas, and decisions that were suggested to her, which was then revisited at a later date and revised, in order to make her feel valued, safe and secure. The multidisciplinary agencies that have come together to support Child A have worked hard to maintain normality within her world. She has gone through significant trauma in her short life, and therefore this has impacted and previous behaviour. Child A has a social worker which reviews and visits the home environment on a regular basis. The social worker also supports not only Child A, but also her close and extended family. It was also Having been orphaned, child A is resident with her legal grandmother, and is further supported by her aunt. It was decided through one of the many meetings to try and engage with Child A and to suggest that she has a key worker. This would enable Child A to voice any concerns, speak of her problems, talk through any issues that could  be upsetting her, and also give her the opportunity to have time away from the home, and feel independent. Due to Child A having autism, this causes concern also, not just for the family but also for the school. She has no sense of fear, and the ability to perform simple tasks sometimes is too much for her. Her concentration levels are low, and she tends to disengage quite quickly if left without sufficient work to keep her focussed, so encouragement and praise is the key to breaking down any barriers that may have been put up. Child A can read and write and is intelligent, so therefore it is important that her needs as well as other children within special education are met as well.
 All students have the right to have their basic needs met in order for them to thrive and learn, the more they are met, then the more they will learn. In 1954 Abraham Masolw development a theory of needs in the form of levels. His theory concluded that as each level is met, the child will develop and learn, a theory supported by McLeod, (2007). Maslow's hierarchy of needs concentrates on students with special educational needs, because on many occasions learners with special educational needs are more difficult to meet. Additionally, Kunc (1992) concluded that all children need to experience a sense of belonging, however with children with special educational needs, additional measures may be needed to motivate and promote inclusion to support learning. So, for all children with special educational needs with to be motivated to learn, they must have a sense of belonging. Belonging is the third level of Maslow's Hierarchy of Needs, may be very difficult for children with special educational needs  to obtain because, they may either have learning or physical or both , which will then set them apart from their peers.
For Child A to succeed academically and emotionally, all her needs must be met, and inclusion in both society and the educational setting is paramount for her wellbeing. Child A may face challenges, and the journey is going to be difficult, however if all agencies that support Child A. Collaboratively work together to support her and her family unit, then success is possible. I have read theories to enable me to write this case study, have read different views, however it still leads me back to Maslow and his hierarchy of needs. If the first level is not met, then regardless of how much effort and work is put in by all involved, including Child A in all activities within the educational setting will be tough.
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