	[image: University of Wales Trinity Saint David - myday]
	
University of Trinity Saint David





PgCert Teaching in Higher Education – Swansea
(February - Part Time)





Portfolio submission




Module: UNHE7007
Student: Hoang Dang Nguyen
Student ID: 2237970
Director of Studies: Mark Flagg

Submission date: 09th May 2023

Table of Contents
1.	General statement	3
2.	Microteaching reflection	6
3.	Teaching intervention	7
4.	PGCert tHE OBSERVATION FORM 1	29
5.	PGCert tHE OBSERVATION FORM 2	33
6.	PGCert tHE OBSERVATION FORM 3	37
7.	Reflective evaluation 1	41
8.	Reflective evaluation 2	43
9.	Reflective evaluation 3	45
10.	Teaching log	47





1. [bookmark: _Toc134563709]General statement
How I view teaching and learning
Word count: 758

This general statement address how I view teaching and learning and my teaching context. I discuss my teaching and support learning activities, developing effective learning environments, and approaches to student support and guidance, and my teaching context (UK Professional Standards Framework (UKPSF) | Advance HE, 2019).
First, in my opinion, teaching and learning activities are two connected concepts, in which the teaching is there because of the learning, but the learning does not necessarily require teaching. In the word of Biggs and Tang (2011), there are Robert(s) who are not familiar with learning activities and need much support (i.e., teaching activities). On the other hand, there are Susan(s) who need minimum teaching because they are competent academically and therefore can perform learning activities effectively by themselves. Therefore, the exact teaching activities to be used depend on the desired learning activities (Biggs and Tang, 2011: p. 58), which in turn are connected to the intended learning outcomes (ILOs). The following illustration shows the relationship among these factors:
Learning activities
Students’ characteristics
ILOs
Teaching activities



Illustration – the relationship among students’ characteristics, teaching activities, learning activities, and ILOs.
In addition, Ramsden (20023, pp. 93-103) identifies six key principles of effective teaching. They are: (1) interesting materials and simple explanation; (2) concern and respect for students and their learning; (3) appropriate assessments and feedbacks; (4) Clear goals and intellectual challenges; (5) Students are encouraged to be independent, in control, and engaged; and (6) The teaching is flexible to accommodate students’ diverse needs. These principles are strongly connected to the learning activities and ILOs. For example, different students will prefer different learning materials and activities, or goals should be closely related to ILOs. Therefore, I closely follow these principles in developing and implementing teaching and support learning activities.
The other tool I used to develop simple explanation for my teaching and support learning is Bloom’s taxonomy (Krathwohl, 2002). According to this framework, there are six sequential stages that students should be exposed to, which are remember, understand, apply, analyse, evaluate, and create. My teaching and support learning activities follow these six steps in delivering new knowledge to students.
On the other hand, I also pay attention to developing effective learning environments and approaches to student support and guidance. This area concerns the exploitation of the learning environments’ factors such as physical space layout, and the capture of learning opportunities such as to collaborate with librarians to train students in finding resources online. 
In addition, as I am involved in the assessment, I also exercise the assessing of students’ works and giving them formative feedbacks. I explain to students clearly how the rubrics will be used to assess their work, as the CRA (criteria-referenced assessment) is used to assess students’ work. In addition, I encourage students to perform self-assessment and to collect peer-assessment as they are effective learning activities (Nicol, Thomson and Breslin, 2014).
The other side of assessing works is to give feedback. Wiggins (2012) identifies seven key characteristics of good feedbacks, as follows: (1) goal-referenced; (2) tangible and transparent; (3) actionable; (4) user-friendly (i.e., simple to understand); (5) timely; (6) ongoing; and (7) consistent. These characteristics would ensure students will be benefited by the feedback. To apply these principles, I always give feedbacks which have at least three components: what went well, what could have been done better, and how to improve. In addition, I use the rubric as the standard of performance, using simple languages, and individualise my feedback. 
Lastly, I would like to discuss my teaching context. Most of my students are adult learners whose formal learning may have been disrupted for many years. Many students have multiple roles such as workers, parents, carers, etc. Therefore, I need to ensure my approaches are suitable and can be individualised to meet with the need of each student. 
In conclusion, teaching and learning activities are important activities which help students to reach ILOs. Effective teaching, which facilitate appropriate learning activities, can be achieved by following Ramsden (2003)’s six principles. Bloom’s taxonomy also fosters effective teaching activities by showing how students learn and retain knowledge. Furthermore, as teaching and learning activities happen within learning environments, it is important to make use of the environmental factors such as the physical layout or other learning opportunities. Assessment and giving feedbacks are two other important aspects of teaching and learning. They can be performed effectively by using CRA and applying Wiggins’ suggestions in giving feedbacks. Finally, the teaching context should be examined and considered as it is crucial to the effectiveness of teaching and learning activities.
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2. [bookmark: _Toc134563710]Microteaching reflection
Base on a 10-minute oral presentation

This microteaching reflection is developed by using Gibbs’ reflective cycle (Gibbs, 1988). Six steps are included in this cycle, which are: description, feeling, evaluation, analysis, conclusion, and action plan. 
The microteaching employed can be described as a 10-minute presentation. The presentation discussed two business strategies: cost leadership and differentiation. Due to the limited availability of my colleagues, I sent them my presentation record for their feedback. They watched the presentation and sent me the feedback.
During the presentation, I was a bit nervous. When I received the feedback, I felt very happy because my colleagues provided much constructive feedbacks which would be instrumental for my development.
The microteaching exercise implementation can be evaluated as partially successful. It was successful because I received actionable feedbacks. Nevertheless, it could have been much more useful if it was a live presentation, as it would has allowed my body posture, gesture, movement, and audience engagement to be examined more meaningfully. I would also have been subjected to a more realistic setting and thus my activities would have been more authentic. A larger audience would also have provided more feedback.
The result of my analysis to the experience shows that I was a bit unnatural due to the absence of the real time audience. A lack of audience also meant there would be no meaningful interaction with the audience, which also limited my teaching practices. However, it also provided an opportunity for me to demonstrate my enthusiasm and expertise uninterrupted. 
Therefore, I conclude that the activity was meaningful and added values to my development through the presentation itself and the feedbacks. I examined the feedback carefully and can see their relevance. 
In term of action plan, I plan to address each point raised by the feedback. First, I need to work on varying my tone and providing the audience more times to absorb the lecture’s content. Second, I will also make more attempt to interact with the learner to check, facilitate, and motivate their learning.


References
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3. [bookmark: _Toc134563711]
Teaching intervention

1. Introduction
This teaching intervention showcase my understanding of pedagogical theories and how I use them to guide my teaching and learning activities which aim at enhancing the students’ experience and outcomes. It is developed by using Gibbs’s reflective cycle (Gibbs, 1988), a well-established tool used to learn and advance individual capabilities (Adeani, Febriani and Syafryadin, 2020; Markkanen et al., 2020; Yaacob et al., 2021). 
There are two areas of activity discussed in this teaching intervention: Design and plan learning activities (A1) and teaching and/or support learning (A2). Six steps of Gibbs’ (description, feelings, evaluation, analysis, conclusion and action plan) are used to reflect the experience for each area. These areas are inherently connected because the learning activities are carried out by teaching and/or support learning. In addition, they both take references from the basic foundations of education, such as the lecturer’s roles or the intended learning outcomes (ILOs).


2. A1: Design and plan learning activities

2.1. Description
The designing and planning of learning activities and/or programmes of study (A1) is about what I do to plan and prepare learning activities (Advance HE, 2019). The first step of Gibbs’ reflective cycle is to describe the experience (Gibbs, 1988). In 2022, I was tasked with leading the Introducing to the Modern Workplace (IMW) module. 

To design and plan learning activities, I used a modified learning tool proposed by Conole et al. (2004). After that, I developed a list of learning activities was developed from those suggested by prominent scholars in the fields (Biggs and Tang, 2011; Race, 2020; Jackel et al. 2017). After that, those are highly compatible with the learning tool’s elements (my roles, students’ characteristics, ILOs, resources and constraints) are identified. The resulted activities are listed in table 1 below. In this table, unless otherwise remarked, the activities are to support students in attaining both declarative and functioning knowledge.
	No
	Activities
	Associated ILOs
	Note

	1
	Clarifications of learning outcomes, students’ personal goals, and assessment briefs1.
	Motivate students to attain all ILOs.
	To be done in the first lecture. ILOs are linked with individual goals of students, ILOs, and assessments.

	2
	Lecture2
	All ILOs (primarily declarative knowledge)
	The lecturers explain and support the students in acquiring relevant knowledge.

	3
	Short case studies3
	All ILOs (primarily functioning knowledge)
	The case study is used within 5-15 minutes.

	4
	Quick questions and answers4 
	All ILOs
	The activity can be done within 1-5 minutes. The questions can be close ended or open-ended.

	5
	Long case studies5
	All ILOs (primarily functioning knowledge)
	40-50 minutes are needed for each longcase study. 

	6
	Problem-solving activities6
	All ILOs (primarily functioning knowledge)
	20-40 minutes are needed for each. E.g., students are asked to investigate an issue and find its solutions.

	7
	Peer work7
	All ILOs
	Students work together to locating new knowledge.

	8
	Revision
	All ILOs
	The revision can be done after each 15 minutes, after one major concept, one lecture, and at the end of the term.

	9
	Self-study8
	All ILOs
	Students are encouraged to perform individual reading, research and practice.


Table 1 – teaching activities (source: the author)
Note: the resources used are slides, Moodle, Youtube, Google, and UWTSD online library.
1 Clarifications of learning outcomes, students’ personal goals, and assessment briefs: this activity can greatly motivate students as they can clearly see how the learning can help them achieving their personal goals and passing the module, following Vroom’s expectancy theory (Min et al. 2020). While this activity is not directly related to any ILOs, it can indirectly affect the attainment of all ILOs.
2 Lectures are good at delivering knowledge to many students (Biggs and Tang, 2011, p. 74) and inspiring students (Ramsden, 2003, p.148). They are useful at introducing new topics as well as showing connections among different topics (Ramsden, 2003, p.148).
3 Short case studies are needed to help illustrate the knowledge quickly and allow the lecturer to renew focus from students who can usually concentrate for only 15-20 minutes at a time (Bradbury, 2016).
4 Quick questions and answers are like short case studies except they take much less time to perform. They can be useful to renew students’ focus and interest or to re-engage distracted students. In addition to the traditional way of asking directly, collaborative online tools such as Mentimeter or Polleverywhere, collectively understood as Audience Response System (ARS) (Wood and Shirazi, 2020) can be useful even for offline classes, such as enabling more interaction or encourage participation (Mohin, Kunzwa and Patel, 2022). 
5, 6 Long case studies and problem-solving activities are useful for students to acquire functioning knowledge (Biggs and Tang, 2011, p.163). In addition, case studies promote employability through developing critical skills such as problem solving or critical thinking skills (Jackel et al., 2017).
7 Peer works are useful because students remember better of what they talk over with others and what they teach someone else (Biggs and Tang, 2011, p.63). 
8 Study should not happen only in the classroom (Biggs and Tang, 2011; Race, 2020).

Further discussion of learning activity implementation is provided in session 5.1.4 of the Appendix. This concludes the description of my designing and planning learning activities. The next section will discuss my feelings of the experience.

2.2.  Feelings
The second step of Gibbs’ reflective cycle is to examine the feelings and thoughts of the experience (Gibbs, 1988). At the time of implementation, I was happy to see most activities were well received by the students. Due to the numerous activities prepared, I was able to select the most suitable activities for my class (for example, shorter activities were used when the lecture was longer than expected). I felt good in such circumstances because my plan worked well. However, sometimes I felt bad as the activities were not able to raise the students’ interest as much as I anticipated. In addition, some adult learners passive-aggressively avoided class activities which made me felt ineffective. I felt I could have done a better job in planning and developing the learning activities. 

2.3. Evaluation
The third step of Gibbs’ reflective cycle is to examine the positive and negative aspects of the experience (Gibbs, 1988). On the positive side, the learning activities were strongly connected to the module contents and were satisfactorily carried out by the students. I also received informal feedback from my colleague and students who said the revised module was more focused, better organised, and was easier to followed. Many students are interested in individual and group activities.
On the other side, there were five issues. First, some learning activities were not particularly welcomed by the students. The second issue was the class overall effectiveness: some activities were too easy for some and too hard for others. The third issue was related to the utilisation of adult students’ vast knowledge and experience. While they were valuable, relevant, and appreciated by students, it was usually lengthy. The fourth issue was the time management. Some learning activities were rushed while some other was delayed or cancelled due to the time issue. The final issue was the knowledge retention. Many students found it difficult to recall the knowledge. Some students showed genuine interests in the topic but did not recall much after one week.

2.4. Analysis
The fourth step of Gibbs’ reflective cycle is to find out why things went well or did not go well (Gibbs, 1988). As mentioned in the previous section, there were five issues. 
The first issue, students’ learning motivation, were found to be generated by several reasons. Firstly, some students were occupied by family/work issues. Secondly, some students did not see the activities’ relevance to their personal interests and goals. Finally, some students were discouraged because they were confused and did not understand the theories/requirements clearly.
The second issue, the class’s overall effectiveness, was caused primarily by the discrepancies among students’ knowledge and capabilities. The needs of individual students were not satisfactorily addressed. 
The third issue, the utilisation of adult student’s vast knowledge, was caused by the my relatively relaxing moderation which did not manage the time and the discussion’s focus effectively. 
The fourth issue was the time management. One primarily reason was some students did not read before or after the class, leaving the classroom as the only place and time where they engaged with the knowledge. In addition, some students were late for the class and disrupt the flow, sometime causing the activities to be restarted.
The last issue was the knowledge retention rate. Some students found it difficult to retain the knowledge because the time was too short. One peer observer told me I should have given more time to students to internalise the knowledge.

2.5. Conclusion
The fifth step of Gibbs’ reflective cycle is to consolidate the understanding of the experience and to identify insights and lessons for future use (Gibbs, 1988).
The analysis shows if the students’ personal needs and wants are known, the learning activities can be individualised to meet them. That would fix the first issue of low motivation. The second issue, class effectiveness and students’ different capabilities, can also be fixed by the same solution. The third issue, the management of student’s knowledge sharing session, can be handled simply by managing it in term of moderation and time control. The time management issue can be addressed by simplifying the knowledge and require students to do some reading outside of the class. Finally, the knowledge retention rate can be dealt with by using more knowledge retention activities. By combining all these solutions, the issues will be resolved.

2.6. Action plan
The last step of Gibbs’ reflective cycle is to consider how to do differently the next time, given the experience (Gibbs, 1988). As discussed in the conclusion section, several solutions were developed for the five identified issues. 
To address the motivation issue, I will need to understand better the students, their personal situations, and goals. Moreover, I will need to ensure students know clearly their tasks and their expected level of performance. In addition, I need to individualise my class’s learning activities by assigning relevant activities to different groups of students according to their different understandings and needs. I will need to monitor the student’s performance and take corrective actions whenever necessary. I should connect better the relationships among the students’ personal goals, ILOs, assessments, and learning activities. These adjustments are expected to resolve the first and second issues (motivation and class effectiveness). 
The third issue is to enhance the activity of sharing and discussing of students’ relevant knowledge and experience. I will make plan to accommodate the sharing and inform the students in advance. 
While the solutions mentioned alleviate the issue of time management, some further adjustments can also improve my time management. First, I will ask students to read in advance certain topics. Second, I will distribute printed case study to students if possible. Regarding the timeliness of students’ arrival and return after the break, I will need to be stricter and assign tasks to them more appropriately. For example, all latecomers will be grouped into a new group and will be asked to present their findings (other groups are not required, but encouraged, to present their findings).
Finally, the knowledge retention can be improved by having more lecture mini-sessions, recaps, and more retention-enhancement activities. For example, more peer work will be organised. For example, students will take turn to explain to their partners what they have just learned (Biggs and Tang, 2011, p.146) after each mini-session. I will investigate and initiate more learning activities to enhance learning activities by using the following Illustration. 
[image: A picture containing text, screenshot, font, number
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Illustration 2 – Retention and approaches (Biggs and Tang, 2011, p.63)

3. A2: Teaching and/or support learning
“Good teaching encourages high-quality student learning”.
(Ramsden, 2003, p. 84)
This second dimension refers to the direct engagement and interaction with learners of the lecturer, whether in groups or individually, face-to-face or remotely (Advance HE, 2019). 

3.1. Description
Teaching practices are underpinned by educational philosophy which reflects the teacher’s teaching-learning transaction beliefs, which in turn drives how one runs their class (Conti, 2007). My education philosophy, constructivism, suggests learners acquire new knowledge by comparing it with their past experiences and knowledge to develop their understanding (Snowman and Biehler, 2006 as cited in Bell, 2021). For constructivists, learning involves the students’ handling of issues in real-world contexts. Therefore, I promote the learning around solving issues, questions, cases, problems, or projects (Jonassen, 1999 as cited in Bell, 2021). Acting as a coach, I aim at providing hands-on learning experience to students (Buchanan and Smith, 1998). To do so, I must understand the student’s experience of learning (Ramsden, 2003) and how students’ current knowledge and experience can be used to help them acquire new knowledge and skills (Race, 2020). 
Good teaching ideally focuses on what the students do (Biggs and Tang, 2011, p. 20). To achieve this, Biggs and Tang(2011, p.20) suggest to identify the topic to be learned by the students, the ILOs and their specific meaning, and the teaching/learning activities required to achieve those ILOs. Therefore, I develop my teaching approaches by examining my roles, the module’s ILOs and the context (see Appendix 5.1 for more details). Recall good teaching is “getting most students to use the level of cognitive processes needed to achieve the intended outcomes that the more academic students use spontaneously” (Biggs and Tang, 2011, p. 59). 
Six principles of effective teaching, developed by Ramsden (2003, pp. 93-103), inform my teaching and support learning activities, as follows:
1. Interest and explanation: I connected the main concepts and frameworks of the module with ILOs and students’ personal goals by providing examples relevant to the students’ experience or their personal goals. This is important because most of my students are adult learners who are motivated intrinsically (Forrest III and Peterson, 2006). In addition, since many students are adult who have vast experience, they are asked to share their experience and to apply the relevant concepts and frameworks to their own situations. In addition, I raised interest by being enthusiastic, positive and friendly; because enthusiasm is infectious (Ramsden, 2003; Biggs and Tang, 2011). 
2. Concern and respect for students and students’ learning: I did this by remembering students’ name and talk to them with respects. As my students were highly diverse in terms of ethnicity, culture, religion, and original languages, I always talked to them in a clear and specific manner. I appreciated the class’s diversity and attempted to use it as an advantage. For example, I asked students their home countries’ values and cultures and requested them to analyse how such values and cultures can affect the operation of the organisations in their countries. 
3. Appropriate assessment and feedback: I welcomed the opportunities to give students feedback as it would greatly help them academically and also motivate them. Moreover, I also arranged peer-feedback sessions as it would greatly foster both learning and learning skills for students (Mulder, Pearce and Baik, 2014; Nicol, Thomson and Breslin, 2014).
4. Clear goals and intellectual challenge: There were multiple different activities designed for each lecture. I selected those with suitable difficulty level to match with the students’ ability. In all situations the goals were clearly stated. For more complicated tasks, I explained the tasks, then I asked one or two students to reiterate the activities’ objectives to ensure the class fully grasps the goals. In addition, I walked around the class during activities to ensure students performed properly and support them if needed.
5. Independence, control, and engagement: In my class, I provided the tasks to the students, asked them how they understood it, how they intended to resolve the challenges, and why. Through those, I can learn more about my students, to praise them if they independently found the solutions, or to help them engaging with the issue more appropriately. In all instances, the students were encouraged to make their own decisions, and to defend their point of views. 
6. Learning from students: As described in previous principles, I was able to learn from my students in many different areas, ranging from their interest, their knowledge, their thinking patterns, their expectations, their perspectives, etc. These knowledge and experience in turn helped me to fine-tune my teaching approach, so I could engage and collaborate with my students more effectively. 
Moreover, I closely follow Bloom’s Taxonomy (Krathwohl, 2002) (Illustration 1) which influences how my lecture is typically operated. First, I would introduce and explain a new concept, then ask students to apply it on some circumstances, such as by finding examples. After that, students are usually required to analyse the circumstances to see how the concept is relevant to the circumstance. To further strengthen students’ understanding, some evaluation activities can be supplied, in which students are required to evaluate by using that concept. Illustration 1 – Bloom’s Taxonomy (Krathwohl, 2002)

It is critical that students are motivated to engage with the learning activities (Biggs and Tang, 2011; Ramsden, 2003; Race, 2020). As such, an important element of my teaching is to encourage students to participate in learning activities. A detail discussion of my motivation approach is discussed in section 5.2 of the Appendix.

3.2. Feelings
I felt confident of my teaching plan and activities before and during their application. However, there were times where I was disappointed due to students’ unwillingness to cooperate. I also felt bad when I was not able to motivate some students during classes as they were distracted.

3.3. Evaluation
I collected feedback from students, colleagues, and from my own observations. My evaluation, using Ramsden’s six principles (Ramsden, 2003), is as follows:
1. Interest and explanation: most students were motivated, as they focused on the lecture and participated in learning activities well. However, some students were distracted.
2. Concern and respect for students and students’ learning: After the peer observations, my colleagues told me I showed great respect to students. In addition, near the end of the term, some students told me they wished to work with me in the future.
3. Appropriate assessment and feedback: Most students were happy with my feedback and performed better with them.
4. Clear goals and intellectual challenge: students were provided tasks with clear goals. More capable students were provided with more challenging tasks.
5. Independence, control, and engagement: students were given the opportunities to perform analysis and find solutions by themselves. 
6. Learning from students: I learned much from the students and adjusted my approaches to match with their situation.
 Overall, the teaching and/or support learning was good. However, some students were distracted and did not perform well in learning activities.

3.4. Analysis
I found a diversity of learning activities and materials (slides, video, group discussions, individual tasks, presentation, questions and answers, etc.) help to not only keep the students’ focus and interest but also allow the lecturers to flexibly select the right tools to support the students’ diversified needs and capabilities. Moreover, the class performed better with more preparation from my side and better structured teaching approaches. For example, well-planned learning activities and clear, concise explanations from the lecturer's side significantly enhanced teaching effectiveness.
However, some students were not appropriately motivated. They told me they did not see how the module was relevant to their needs, other than a requirement of the program. 

3.5. Conclusion
I believe a good teaching plan and plan execution can greatly affect the teaching quality. Most of the time, this combination could enable effective and efficient teaching and learning performance. A good teaching plan needs to be detailed yet flexible.
The area where I need to improve the most is to motivate students. I will need to investigate the issue in more detail and may need to ask for support from my colleagues, especially those who are teaching the same students.

3.6. Action plan
To improve my motivation skill, I will try to know students better by remembering their names, interests, and current capabilities and match them with my teaching activities. Getting to know the students will be the first step which would help me to motivate the students more effectively. I will use the four categories of motivation (Biggs and Tang, 2011, p. 35) as follows:
1. What the outcome produces (extrinsic motivation);
2. What other people value (social motivation);
3. The opportunity for ego enhancement (achievement motivation);
4. The process of doing it (intrinsic motivation).
In addition, I will actively avoid the elements which can reduce the effectiveness of teaching (Ramsden, 2003, p. 149) as follows:
1. The lecture is not a dialogue.
2. The teacher speaks too much.
3. Students are passive, only talks when asked.
4. Students do not prepare for the sessions.
5. The session is dominated by one student.
6. The students want to be given the solution, not the opportunity to find it themselves.
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5. Appendix

5.1. Design and plan learning activities

5.1.1. My roles as a IMW lecturer and characteristics of my students
According to Biggs and Tang(2011, p. 20), teaching and learning in University really is about helping students to study better. In general, the single question which address the role of an HE lecturer is to facilitate what students do in order to promote learning (Biggs and Tang, 2011; Race, 2020). The actual activities to be performed by lecturers in order to practice the role is dependent on the educational philosophy, because different philosophies assume students learn differently (Gruender, 1996; Weegar and Pacis 2012). I subscribe to the constructivism paradigm which assume student as at the centre of the activities, because knowledge acquisition is the result of a process wherein the learners actively engage in making senses of the knowledge (Jones and Brader-Araje, 2002). Therefore, my role in this module is to put students in practice situations and support them to construct their own knowledge, understanding and skills (Hussain, 2012). To perform this role, the lecturers need to be able to provide direction and guidance, to comment and advise constructively, to facilitate learning activities, and to support students in the quest of acquiring knowledge rather than to simply give it to them (McCabe and O’Connor, 2014). In particular, Race (2020) and Biggs and Tang(2011) point out that one of the most important role of a lectuer is to motivate students engaging in learning activities. 
However, It is important that the my roles must be tailored to the specific needs of the students of the programme. This module is for level 4 students in their first term, is part of the Business Administration (Hons) Business Management. Therefore, it is assumed that the students are relatively new to this learning approach. They will need to be guided, motivated, and supported to perform learning activities which are presumably new to them. It is also in modules like IMW that students will develop their learning capabilities which would allow them progress to level 5 and higher. For example, relatively speaking, this module needs to provide students more time and support to develop their learning capabilities in comparison to modules for students of higher levels.
In addition, my students are mostly adults who may have their education interrupted before and now have just returned to the academic environment. Some of them have not come back to the educational environment for a long time, such as ten or twenty years. Furthermore, from my observations, my students are highly diversified in many aspects: age, gender, first language, profession, abilities, motivation, etc. Many have limited time and are not used to with technologies. Most of them also have multiple roles such as being spouse or partners, parents, workers, etc. Most students do not have English as their first language. 
Therefore, many of them can be considered as adult learners (Ross-Gordon, 2011). As a result, the andragogy framework developed by Knowles in 1977 (Ross-Gordon, 2011; Forrest III and Peterson, 2006) can be applied, as it suggests the adults are assumed to:
1. Prefer self-direction in learning, as they are aware of themselves and their needs.
2. Bring a vast reservoir of experience that should be considered in planning learning experience.
3. Have their need to know developed from their internal need to manage their own roles and responsibilities.
4. Prefer problem or performance centred.
For example, Forrest III and Peterson (2006) suggest that unlike traditional undergraduate students, adult learners have the experience needed to connect classroom knowledge with practice. In addition, the Indiana University Center survey showed that adult learners are more likely to participate in discussions, develop more drafts of papers and assignments, and prepared better for classes than traditional-age students (Wyatt, 2011).
Combining the roles of an HE lecturer and the characteristics of my students, I identified my roles in working with IMW module as follows:
1. Provide directions and guidance.
2. Facilitate learning activities.
3. Motivate students.
Now that I have identified my role in the module, the next task to perform is the examine specific ILOs of the module.

5.1.2. The module’s intended learning outcomes
The ILOs demonstrate the capabilities that students who successfully pass the module are expected to obtain. According to the module’s descriptor, its ILOs are to help the students to be able to:
1. coherently analyse the relationship between structure, culture, people, and organisational performance; (ILO 1)
2. identify the essential nature of managerial work (in terms of both functions and processes), communicate the role of leadership, and furthermore, explain the variables that determine effective management and leadership; (ILO 2)
3. evaluate the behavioural approach to management, through understanding the factors that affect differences in individual behaviour (ILO3)
It can be seen that the ILOs cover both declarative and functioning knowledge. According to Biggs and Tang (2011, p.81), declarative knowledge refers to knowledge which can be demonstrated verbally or otherwise symbolically, while functioning knowledge informs student’s action, i.e., know-how. Therefore, the learning activities must support students in developing both types of knowledge. Now that the module’s ILOs are provided, the next section identifies the contexts of the learning environment which can greatly affect which and how learning activities can be used to help students reaching the ILOs.

5.1.3. The resources and constraints
The available resources and constraints can significantly affect the effectiveness and feasibilities of learning activities. For example, without a good Internet connection provided in the campus, it would not be possible to ask students to go online finding academic articles. Below is a brief description of the situation at UWTSD London.
There are three terms yearly at UWTSD London campus. Each term lasts 10 weeks. There is a total of 4 hours weekly for the module, which is divided into two 2-hour sessions. Normally, each level 4 student takes 3 modules per term, not including resubmission and resit. The class is relatively small, ranging from 15 to 40 students per class. The campus is limited in space, as such, there is only an online library, and there are no study rooms for students. During these times there are risks of tube strikes and pandemic issues which may cause the classes to be held online instead of offline.
Most students live far away from the campus as it is expensive living in London. As a result, student coming late is frequent. For each 2-hour session, usually students are given a 10-minute break at the 1-hour mark.

5.1.4. The implementation of learning activities

In term of implementation, except the lecture activity, all other listed activities can be done individually or by groups. To improve student’s functioning knowledge, group activities should be prioritised because they improve reflection, expanding knowledge, practice interpretation and judgement (Biggs and Tang, 2011, p. 165). In addition, groups should have five or less members because a larger number would result in lower perceived participation (Kooloos et al., 2011).
Because the class had a mixture of adult learners and traditional students, the lecturer should select suitable activities for their classes and situations. For example, a class with mostly able adult learners should focus more on functioning knowledge-related activities. The lecturer should assess the student’s needs individually whenever possible and provide suitable activities for them.
The lecturer’s roles identified (provide directions, facilitate learning activities, motivate students) are visible in all these learning activities. However, because the students are level 4 and adult learners, the lecturer need to place more emphasis on providing directions and motivating students which are crucial to help students developing their learning capabilities. As most of my students are adult learners, the lecturer should attempt to access and share the students’ vast experience. If done right, not only peer learning will happen, but the motivation and camaraderie can be developed as well. 
In addition, considerations were given to the online version of the learning activities. While the learning outcomes are the same, the learning activities are significantly limited. In this setting, online tools such as Mentimeter are expected to be used more prominently as a way of implementing some learning activities such as questions-and-answers or case-study. For example, students may be asked to post their answer to the question or the case to Mentimeter. Moreover, it is suggested that the “human” element of the class (Spitzer, 1998) should be focused. Among the “human” dimensions provided by him (1998), I find the “Give learners (and instructors) time to adjust” and “Create a positive, motivating environment” to be relevant to the module. This is appropriate especially because the students are of level 4, thus they are expected to be relatively new to the online courses. 
On the other hand, it is important that the teaching activities foster deep learning rather than surface learning (Race, 2020). Deep learning happens when the students are interested intrinsically and want to understand the studied content (Dolmans et al., 2016). The other approach, surface learning, is understood as the employment of rote learning which aiming at passing the test rather than to understand the learning content (Dolmans et al., 2016). The deep learning can help students reach ILOs properly, while the surface learning at best can help students obtain declarative knowledge – it is unable to help student reaching functioning knowledge (Biggs and Tang, 2011).
Therefore, the learning activities should be motivational to the deep learning approach. Biggs and Tang (2011, pp. 34 – 58) identify two key motivational factors for learning activities, as follows:
1. The learning activities are meaningful, i.e., they add values to the learners. The values can be extrinsic (e.g., material rewards), social (e.g., acceptance and praises from other), achievement-oriented (e.g., perform better than other), or intrinsic (i.e., like the task itself)
2. The learning activities are achievable to the learners. To send this message, the lecturer can show that the success depends on efforts. It can also be reinforced by constructive feedback from the lecturer.
In addition, the learning activities can be motivational with a high level of authenticity, e.g., they address real-world problems (Biggs and Tang, 2011, p. 181). Therefore, these factors are incorporated into the actual learning activities of this module. For example, consider the following activity:
A case study: Think about a company that you know relatively well. Identify its main values. Do you think these values are compatible with the organisation’s strategic goals? Why or why not?
This activity is motivational because:
1. It adds value to the leaners as it helps them to understand better something of their interest (the lecturer encourages students to select company that they are working for or want to work for). Therefore, it is both meaningful and interesting. 
2. This activity is organised after the related topic is covered. Therefore, it is achievable. The lecturer also is readily available to support the students if needed.
3. The selected company is a real one, therefore the exercise is authentic.
The lecturer can further motivate the students by setting clear time limit to the activity (a good goal has a clear deadline), clarify the expectations (for example, by telling one not-really-motivated student that they will need to present their finding), or facilitate the activity as a group activity (if suitable). This activity also fit well with the adult learners who, as mentioned earlier, prefer problem-centred activity.

5.2. Teaching and/or support learning – motivating students
The  The motivation can be partially embedded to the learning activities, as Biggs and Tang (2011) point out, by making sure that the learning activities are interesting and achievable. To ensure the learning activities are interesting, I ensure that students can clearly see their relevance by connecting them to ILOs, assessments, and students’ personal goals. To show the achievable aspect of learning activities, I employed all the feedforward, concurrent, and feedback controls, as follows:
1. Feedforward control: explained the theories and approaches before letting students performing the work. Students are also provided sufficient time for the task. I also ensure the students that all questions are welcome, and I will be available to support them. In addition, I make sure to allocate members to the most suitable groups so they can perform better.
2. Concurrent control: I keep tabs of the students’ individual performance, mostly by observation, walking around, and offer support if needed.
3. Feedback control: I often offer students reflection sessions where they can perform self-reflection, peer-reflection. I also provide my feedback to them whenever needed.
To understand and motivate students, I used the first session of my teaching to get to know the students and the reasons why they were in the class and enrolled in the programme. I asked them to identify the marks and the skills they wanted to achieve and the justifications for such choices. After that, I introduced the list of my expectations, such as “students are to be on time” or “students are to complete their homework before coming to the class”. Then I asked if they thought those expectations are appropriate and if they could follow it, or if they wished to change something. After that, I asked them to compile together a list of expectations for the lecturer and the class. As described early, there was a considerable level of diversification among students in my classes regarding their capabilities, motivation, and resources. In addition, many of them were adult learners who can be motivated differently. I tried to ensure their diverse needs were addressed. 
Furthermore, as students typically can only maintain their attention for 10-15 minutes, I tried to vary my lectures after each 10-15 minutes, for example by changing the topic, providing example, engaging with the students by asking questions, or provide another medium of lecturing (for example, by using videos) (Biggs and Tang, 2011, p. 146). I also used all tools available (slides, video, white board) to help enhancing students’ attention and comprehension.
To respond to students’ questions or answers, I first appreciated their good points, and then encouraged the class to enhance them. In addition, I asked the student to speak clearly so the whole class can hear their voices. Alternative, I repeated the question myself if it is more convenient (for example, if the student who asked is a shy one or are not very confident in his or her language skills). I made sure to praise students whenever they initiated questions or provided answers. I wanted students to feel safe and to be encouraged to explore.
On the other hand, I kept the topic of discussion in focus. Class management is important to have productive sessions. Therefore, for those who were too enthusiastic, I provided compliments but also clearly told the class that perhaps other opinions should also be heard.
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	Details of the Observation 
	

	Observee

	Hoang Nguyen

	Practice Advisor / Expert peer observer

	Md Kalam

	Date of the Observation 

	05th April 2023

	Campus / Location 

	London

	Date, Time, Duration

	

	Subject Speciality 

	Business Management

	Type of activity 

	Lecture

	[bookmark: _Hlk100153154]This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
Very well prepared lesson. Contents are relevant and linked to the assessment tasks. Examples are provided to reinforce the learning. A very well-known theory/model of motivation (Maslow’s hierarchy of needs and Herzberg’s 2 factor theory) are contextualised to explain how employees/people get motivated in different situations.
What is teaching is good. However, more learning could have been assured through asking more questions to the learners.



	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Class was started by bringing the assessment brief and opened the lecture slides to show how today’s lesson is linked to the assessment. Lecture delivery maintained a very good pace. Projector was showing the lesson contents which was visible to all learners while lecturer was also using the whiteboard to depict the contents precisely. Some questions were asked here and there. Student-teacher rapport seemed to be good. However, in order to see the adequateness or appropriateness of aims/outcomes achieved, more personal questions could have been asked. 


	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Atmosphere was good, level of participation was satisfactory, some students were very attentive and interested to learn. Students were taking notes. Few students seemed to be disengaged in the class, however lecturer noticed and asked questions directly to them (by calling their name) and brought them into the class, i.e. individual learning needs were respected and attitude of teacher/lecturer to the students was very good.


	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments
There were some questions and answers; however, after asking the question, more time could have been given to the students to understand the questions and be able to answer the question. 

	Core Knowledge  
· Subject knowledge (v)
· Teaching methods (v)
· Student learning(v)
· Learning technologies (v)  
· Evaluation (v)
· Teaching effectiveness (v)
· Quality assurance (v)


	Comments 
Subject knowledge was very good. Student learning was reinforced. Quality of the teaching and learning materials are good. However, in order to making teaching more effective, student could have been given more time to bring the examples from their own workplace.


	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
Lecturer was very respectful to the learners.
Contextualised from the wider perspectives.
However, participation from the students could have been promoted by being little bit more slow in delivery and asking students more open-ended questions.



	Examples of good practice: 
Very respectful to the learners
A great deal of practical examples
Linking to the assessment 
 
Action points: 
Asking more direct and open-ended questions
Giving more time to the students for understanding questions and allowing them to answer as they are just level 4 students.

	
Observer ....MD Kalam................................                                                  Date  05/04/2023
  
Observee  .....Hoang Nguyen....................                                                      Date  07/04/2023
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets.
 





Reflection

Using Gibbs' reflective cycle (1988), I examined the observation experience through six steps: description, feeling, evaluation, analysis, conclusion, and action plan. First, Kalam observed my class for 1 hour. The class’s topic was motivation. During the observation, I concentrated on the teaching, especially the lecture's content and the students’ engagement. I felt motivated because the topic was interesting, and the students were mostly attentive. I believed the observation experience was successful because the lecture was quite typically of my classes. Therefore, the experience and feedback from my observer would be useful for me. As the observer pointed out, there are two improvements to be considered: (1) I need to ask more direct and open-ended questions; and (2) I need to provide students more time to make sense of the materials and the questions. I agree with these points, as they would help the students to learn better. Therefore, I developed an action plan to implement these improvements. First, I will need to design these questions in advance. Second, I will need to revise the lecture plan to ensure sufficient time will be allocated for students to make sense of the learning.

Reference
Gibbs, G. (1988) Learning by Doing: A guide to teaching and learning methods. Further Education Unit. Oxford Polytechnic: Oxford.
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	Details of the Observation 
	

	Observee

	Hoang Nguyen

	Practice Advisor / Expert peer observer

	Sylvia Hoffmann

	Date of the Observation 

	04th April 2023

	Campus / Location 

	London

	Date, Time, Duration

	

	Subject Speciality 

	Business Management

	Type of activity 

	Lecture

	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The content seems to be in line with the module descriptor and was certainly produced at the right level.
The choice of teaching methods (mostly through lecture) was appropriate to the topic and level of students. A potential to make it more interactive could be explored if the lecturer deems it useful.

	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
Good beginning of the session. Content clearly presented and well explained. Clearly stated learning objectives (slide); good use of slides and the smart screen.
Effective communication was definitely achieved and there seemed to be good student-lecture rapport. Good dialogue with students. An opportunity to process information by giving students a short task (5-min) mid-session.


	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
Students seemed to listen attentively.
Good attitude to students, with occasional questions directed at the students. Lecturer elicits information and praises students’ answers, but this could potentially be done more often.
There were some very engaged students. Perhaps it would be useful to try to engage the quieter ones too.

	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments
This particular class didn’t lend itself to assessment but understanding was checked very regularly. The class was managed very well.

	Core Knowledge  
· Subject knowledge (v)
· Teaching methods (v)
· Student learning(v)
· Learning technologies (v)  
· Evaluation (v)
· Teaching effectiveness (v)
· Quality assurance (v)


	Comments 
This lecturer is very knowledgeable and is able to convey this knowledge to the students. The actual effectiveness could only be checked by talking to students.
Student learning seemed to be taking place as evidenced by students’ questions and contributions


	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
Professional values are upheld at every stage. Active participation was very clearly promoted.



	Examples of good practice: 
Checking students’ understanding by asking questions
Thorough explanation of concepts with detailed examples
Good recapping at different stages
 
Action points: 
It would be good to see more questions directed at students from the start
The pace could possibly be adjusted as well


	
Observer ....Sylvia Hoffmann................................                                                  Date  04/04/2023
  
Observee  .....Hoang Nguyen....................                                                      Date  06/04/2023
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 





Reflection

I examined the observation experience through Gibbs' reflective cycle’s (1988) six steps: description, feeling, evaluation, analysis, conclusion, and action plan. The lecture discussed strategies evaluation and sustainable strategies to level 6 students. This was among the last topic discussed in the module. As a result, I was relatively confident that I understood students well, and I also could connect the lecture to previous lectures in a rather straightforward fashion. I also felt that students were familiar with my teaching styles and were encouraged to engage with the class. I thought the lecture were well delivered as students engaged well with the lecture, and key points were satisfactorily discussed. I believed my preparation and the good student-lecturer rapport played an important role in enhancing the class’s quality. On the other hand, I was not able to have the most suitable pacing, as mentioned by the observer. In addition, I could have engaged better with students from the beginning of the class. In conclusion, I need to pay more attention to time management and classroom management to maximize the learning activities’ effectiveness. Therefore, I plan to develop a more detail teaching plan and to follow it more closely, ensuring the pacing will be improved. In addition, I will also prepare more activities at the beginning of the class, so students can be motivated and engaged more effectively.


Reference
Gibbs, G. (1988) Learning by Doing: A guide to teaching and learning methods. Further Education Unit. Oxford Polytechnic: Oxford.
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	Hoang Nguyen
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	This observation will contribute to the participant’s portfolio of evidence to satisfy the assessment of the PGCert tHE and should be undertaken by an experienced academic colleague or professional colleague. Observation by a fellow participant on the programme is not permissible as a means of authenticating practice.



	 Teaching/Support preparation [A1: Design and plan learning activities]
i.e. Preparation, selection and organisation of content.  Choice of teaching/learning methods. 


	 Comments 
The lecture was very well prepared. The contents were clearly explained and well connected to the assessment tasks. Multiple examples were provided to explain each point of the lecture. The choice of teaching/learning methods was good.



	 Teaching   [A2: Teach and/or support learning.]
i.e. Beginning class, introduction, continuity with other sessions, students’ prior knowledge.  Clarity of presentation.  Pace.  Attitude to the subject matter.  Use of appropriate reinforcement.  Ending the session – summary, future work etc. Technique and Aids:  General apparatus – board, data projector, use of handouts. Was effective communication achieved?  Was there good student–teacher rapport?  Were the aims/outcomes achieved?  Appropriateness of teaching/learning methods. 

	  Comments 
The lecture was linked to previous sessions. The presentation was clear and concise. The lecturer used simple language. The pace was well maintained. The lecturer provided relevant examples to illustrate the content. The slides and the white boards were used efficiently. The lecturer maintained positive and enthusiastic attitude. The lecturer-students rapport seemed to be good. The lecturer frequently asked if any students have any questions. However, the lecture was not summarised at the end. 



	 Effective Learning Environments [A4:Develop effective learning environments and approaches to student support and guidance.] 
i.e General class atmosphere, level of participation, attention, and interest.  Student attitude and ability to carry out classwork. Were learning problems identified and overcome?  Awareness of individual needs.  Attitude to students.

	Comments 
In general, the atmosphere was good. There were good student participation, attention, and interest. There were no small talks. However, some students sat in the back were less engaged as they were occupied by their phones. They were not encouraged to engage with the lecture. The lecturer had a very good attitude to students.


	Assessment [A3: Assess and give learners feedback] 
i.e Formative/summative assessment examples , Question and answer technique.  Other evaluation procedures, class management, instructions to students005C.

	Comments
The lecturer used some questions to engage with students. However, students could have been provided more time to answer the questions. 

	Core Knowledge  
· Subject knowledge (v)
· Teaching methods (v)
· Student learning(v)
· Learning technologies (v)  
· Evaluation (v)
· Teaching effectiveness (v)
· Quality assurance (v)


	Comments 
The lecturer showed good knowledge of the subject. There were interactions between the lecturer and students to ensure learning. 

	Professional values
· Respect for learners 
· Promote participation
· Evidence informed approaches 
· Wider context of HE

	 Comments 
The students were very well respected by the lecturer. Student participations were encouraged. 



	Examples of good practice: 
Many good examples were provided
The lecturer had a positive and enthusiastic attitude during the lecture
 
Action points: 
To engage the students who were not attentive
To provide summary at the end of the lecture.

	
Observer ....Hoang Nguyen................................                                     Date  13/03/2023
 
 Observee  .....Rexon Nting....................                                                      Date  04/04/2023
 
PGCert PARTICIPANTS
On completion of the peer observation reports for each module, compose a short reflective paragraph on your observation experiences for inclusion in your portfolio along with the observation sheets. 




Reflection

This short reflection is developed using Gibb’s reflective cycle (1988) which has 6 steps: description, feeling, evaluation, analysis, conclusion, and action plan. First, the class was very well managed. Most students were attentive to the lecturer. There were no small talks. Students were responsive to the lecturer’s engagements. The lecturer was positive, respectful, and used simple language. Students were able to handle questions from the lecturers. Questions from the students were also handled very well by the lecturer. Therefore, I felt the class was productive and concentrated. It was a good lecture. The lecturer did many things to help the class to perform well, as explained earlier. I can learn those from the lecturer. In particular, I will need to check my students’ understanding more frequently by asking if they have any questions, much like the lecturer here. On the other hand, I can also see that a summary at the end of the lecture could have improved the knowledge retention of the students. I also saw that some students sat at the back of the class were not fully engaged with the class. Therefore, in my action plan, I will need to provide a summary of the lecture, and to engage with all the students.

Reference
Gibbs, G. (1988) Learning by Doing: A guide to teaching and learning methods. Further Education Unit. Oxford Polytechnic: Oxford.
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This is the first reflective evaluation which is produced to meet the requirement of the module. It is developed using Gibbs’ reflective cycle (Gibbs, 1988). This cycle has six sequential steps: description, feeling, evaluation, analysis, conclusion, and action plan. 
The first step is to describe the experience. This first CPD activity was my reading of the book Teaching for Quality Learning at University, penned by Biggs and Tang (2011). The reading was conducted during March 2004 as I was developing my pedagogical knowledge and capabilities. The book addresses the teaching for quality learning at university by examining the context of the teaching, the teaching/learning activities to be used, and finally the implementation. The book takes the constructive alignment teaching approach, which is also called outcome-based teaching and learning. 
In terms of feeling, I expected to find useful insights which would help me to perform better as a teacher. I particularly like the analogy of Susan (the “ideal” academically potent student) and Robert (the students whose primary educational efforts should be spent on). This simple example illustrates very clearly the roles of the teachers in the classroom. I was happy to realise many of my current practices are in line with the authors’ suggestions.
In terms of evaluation, the reading was enlightening, logical, and interesting to read. The ideas presented in the book are easy to understand. The multiple aspects of the topic are neatly organised and linked. Many strategies are introduced to support and promote deep learning, i.e., discourage and minimise surface learning. However, the book does not specifically address working with adult learner. It also does not engage significantly with how technology is changing education and how technology should be understood and used by educators. These are not weaknesses but rather just a decision made to ensure the book stay focused.
In terms of analysis, the book is well organised and developed. The book provides a wealth of relevant knowledge and insights. They are incredibly useful to me as a practitioner of teaching and learning activities. My practices have been enriched mostly through personal observations (of best practices, students’ reactions, etc.). With this book, now I have a more systematic understanding of my own roles and the activities to perform those roles. As I took notes during the reading, I found it was easy to follow the various topics discussed in the book and how they are meshed together to aid effective teaching and learning activities.
In terms of conclusion, the book was a highly valuable source of knowledge and insights which aids me in developing my pedagogical capabilities. I have learned much regarding teaching and learning activities in higher education. 
In term of action plan, I plan to review the intended learning outcomes – learning activities connection. I will also review how I motivate students. I intend to use the self-reflection exercises in the classroom: students will be given time to reflect, make sense, or internalise, of what they have been learning. In addition, I will look for additional academic materials which discuss e-learning and working with adult learners.
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Second report – an online course participation
Word count: 508
CPD event: an online course: Delivery Tips for Speaking in Public by Dr Daisy Lovelace. It is provided by LinkedIn.

This is the second reflective evaluation for my portfolio. It is produced to meet the requirement of the module. Gibbs’ reflective cycle (Gibbs, 1988) is used to develop this report. There are six steps in this cycle: description, feeling, evaluation, analysis, conclusion, and action plan.
First, the experience is to be described. In this course, nine tips were provided to help the presenter deliver their presentation effectively. These tips cover important areas such as managing nerves and stage fright, using verbal and nonverbal communications effectively, or managing the Q&A. In addition, a quick drill was provided.
The next step of the cycle is to discuss the feeling about the experience. I found it interesting that the presentation delivery was deconstructed into small parts which are explained in detail. 
After that, I need to evaluate the experience. On the positive side, I found it easy to follow in both theory and practice. The lecturer walked their talks and demonstrated their teaching content visibly through their own delivery. On the negative side, the course did not provide additional materials related to the topic so the leaners can investigate further by themselves. I also found the content and delivery of the course can be a bit more diverse.
Then, an analysis is carried out to examine and understand the situation. As the course was well designed and delivered, I was able to learn much from it. In the course, the explanations were short, simple, and use precise words. In addition, each explanation was supported with relevant examples. Furthermore, actionable exercises were provided to the learners. On the other hand, each part of the course was clearly divided from the other part, allowing these bite-size chunks to be easily absorbed by the learners progressively. There were quizzes provided at the end of each main topics, which refresh the learners and improve the knowledge retention rate. As a result, I found the course to be highly valuable not only because of its content, but also because of its delivery.
Next, a conclusion is developed to describe what I have learned and what I could have done differently. I have delivered presentations before, but I have learned much in this course. For example, I am now more conscious regarding how to use my surrounding environment to aid my presentation. As mentioned from the analysis, I learned from both the course’ content and the way it was delivered. The only thing I could have done differently is the practice – I was not able to practice as much as I wanted.
Finally, an action plan is developed to show how this experience can be used to promote my teaching and learning activities. I can see that improvements can be made in the areas of filler words, voice moderation, and using the space. First, I will need to reduce my filler words by using rehearsal, silence, and movements. Next, my voice moderation can be improved by varying the tone and volume intentionally. Finally, I will map the classroom and plan how I will use the space there.
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Third report – a best practice sharing session
Word count: 549
CPD event: a best practice sharing session with my practice advisor, Dr Sylvia Hoffmann

This report is the third reflective evaluation of my portfolio, which is developed as parts of the module’s requirements. It is developed by using Gibbs’ reflective cycle (Gibbs, 1988). This reflective cycle has six stages: description, feeling, evaluation, analysis, conclusion, and action plan.
First, the experience can be described as a best practice sharing session between Sylvia Hoffmann, my practice advisor, and me. It was held in Salisbury House, UWTSD London Campus. Our 1-hour discussion focused on teaching and learning activities. We also discussed the handling of some specific classroom circumstances. We agreed to have more meeting sessions.
During the meeting, I felt good because as the discussion was very engaging and relevant to my needs. We were both very positive and straight-forward during the discussion. The one hour went by very quickly. 
The discussion can be evaluated as productive. Many areas of teaching and learning activities and classroom management were discussed. I came to the meeting with some questions and left it with even more questions, however they were not the original questions which were satisfactorily addressed. The new questions are the evidence of my enhanced knowledge.
As I analysed the experience, I realised that many ideas provided by Sylvia were like those from the book of Biggs and Tang (2011). For example, how to motivate students or how to encourage peer learning. We also discussed the process of explaining things to students, much like Bloom’s taxonomy. However, unlike the books, this was where I could see the theory in practice, as they were experienced by my colleague in my own situation. As a result, the authenticity of the knowledge made it more credible. For example, I tried to establish ground rules to my class before but were not satisfactorily successful. As Sylvia has considerable experience teaching students here, she showed me some characteristics of students here and how to best take advantage of them.
In addition, Sylvia was straight-forward and clarified her experience neatly. She answered all my questions and reminded me of other considerations that I should take. A specific example was about students using their mobile phones – such usage should be discussed in the first section of the module, when students and the lecturer work together to produce the ground rules for the class.
Therefore, it can be concluded that I learned much from the discussion. I planned the main topics to be discussed, however the discussion focused much on some topics and did not discuss some other. However, the discussion was very fluid and insightful. “Following the flows” was an excellent choice. We can always have more meetings in the future.
From the experience, I have developed an action plan to enhance my learning and teaching activities. First, I plan to enhance my ground rules – I need to make clearer rules and use them more critically. For example, one main point should discuss how students use their mobile phones in the classroom. I also aim at enhancing peer learning, such as by asking the class to work in groups to investigate a concept. Finally, I need to improve my time management. I also want to ensure that I will prioritise students’ understanding over meeting the teaching quota. To do this, I will need to revise my teaching plan and ensure it is sufficiently flexible.


References
Gibbs, G. (1988) Learning by Doing: A guide to teaching and learning methods. Further Education Unit. Oxford Polytechnic: Oxford.


10. [bookmark: _Toc134563718]Teaching log
[image: ]
[image: A document with signature on it

Description automatically generated with low confidence]
Page 2 of 2

image2.png
10%
20%
30%
50%
0%
80%
95%

Source: Auributed 1o Will

Most people learn .. .

of what they read
of what they hear

of what they see

of what they see and hear

of what they talk over with others
of what they use and do in real life
of what they teach someone clse

m Glasser; quoted by

Association fo Supervision & Curriculum Decvelopment
Guide 1988




image3.png
Structure of the Cognitive Process
Dimension of the Revised Taxonomy

1.0 Remember — Retrieving relevant knowledge from
long-term memory.
1.1 Recognizing
1.2 Recalling

2.0 Understand — Determining the meaning of instruc-
tional messages, including oral, written, and graphic
communication.

2.1 Interpreting
2.2 Exemplifying
2.3 Classifying
2.4 Summarizing
2.5 Inferring

2.6 Comparing
2.7 Explaining

3.0 Apply — Carrying out or using a procedure in a given
situation.

3.1 Executing
3.2 Implementing

4.0 Analyze — Breaking material into its constituent parts
and detecting how the parts relate to one another and
to an overall structure or purpose.

4.1 Differentiating
4.2 Organizing
4.3 Attributing

5.0 Evaluate — Making judgments based on criteria and
standards.

5.1 Checking
5.2 Critiquing

6.0 Create — Putting elements together to form a novel,
coherent whole or make an original product.
6.1 Generating
6.2 Planning
6.3 Producing





image4.png
Structure of the Cognitive Process
Dimension of the Revised Taxonomy

1.0 Remember — Retrieving relevant knowledge from
long-term memory.
1.1 Recognizing
1.2 Recalling

2.0 Understand — Determining the meaning of instruc-
tional messages, including oral, written, and graphic
communication.

2.1 Interpreting
2.2 Exemplifying
2.3 Classifying
2.4 Summarizing
2.5 Inferring

2.6 Comparing
2.7 Explaining

3.0 Apply — Carrying out or using a procedure in a given
situation.

3.1 Executing
3.2 Implementing

4.0 Analyze — Breaking material into its constituent parts
and detecting how the parts relate to one another and
to an overall structure or purpose.

4.1 Differentiating
4.2 Organizing
4.3 Attributing

5.0 Evaluate — Making judgments based on criteria and
standards.

5.1 Checking
5.2 Critiquing

6.0 Create — Putting elements together to form a novel,
coherent whole or make an original product.
6.1 Generating
6.2 Planning
6.3 Producing





image5.jpeg
+ % ] rfysgol Cymru
2N ¥ Drindod Dewi Sant
" University of Wales
Trinity Saint David




image6.png
PG Cert tHE -TEACHING LOG

can

Date
15/02/2023

| 22/0272023

ate: Hoang Nguyen | campus: London

Session Details

No of

Hours

[ Practice Advisor's

—

Signature

Lecture & tutoria: Introduction to Management: |

Welcome and Introduction, basic rules,
discussions of module aim, objectives, indicative
contents, assignment briefs discussions.
Introduce basic concepts: organisation,

management, and organisational pehaviour.

Lecture & tutorial: Strategic management, ethics,
and corporate responsibility Strategic
management, Vision, mission statements, and
organisational goals, External analysis, Internal
analysis, SWOT, Formulate, implement strategy
and evaluate results, Ethics, Corporate social
respo y (CSR), Stakeholders, Making ethical
dedisions

2

3
/

01/03/2023

| 08/03/2023

Lecture & tutorial: Organisational structure:
Definition, What it does, Purposes, Division of
work, Special organisational structure,
Centralisation and decentralisation, Design
principles of organisation, Formal organisational
relationships, Roles, Factors affecting
organisational design

Lecture & tutorial: Culture: Definition, types and
levels of cultures, importance of culture, national
and international culture, factors affecting
culture development, organisational climate,
characteristics of a healthy organisational
climate, organisational change, resistance to
change, managing change

15/03/2023

Lecture & tutorial: Groups and Teams:
Definitions, Importance of groups, types of
groups, group values and norms, group
cohesiveness and performance, group
development, characteristics of effective work
groups, building successful

22/03/2023

Lecture & tutorial: Leadership: definition,
leadership's importance, approaches to study
leadership, leadership effectiveness, leadership
development

29/03/2023

Student’s presentations

05/04/2023

Lecture & tutorial: Motivation: Definition,

motivation importance, competing theories of |





image7.png
‘motivation, job satisfaction, comprehensive
‘model of job enrichment

12/04/2023

Lecture & tutorial: Control and performance:
Definition, The essence of control, elements of
organisational control, strategies of control in
organisations, characteristics of effective control,
empowerment and delegation, performance

19/04/2028

Revision & formative feedback.

I

Hours =40

Hours Carried Over=0

Participant’s signature...

Practice Advisor's signature

Total
Hours





image1.jpeg
Prifysgol Cymru
Y Drindod Dewi Sant

University of Wales
Trinity Saint David




