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Personal Development Plan (PDP) and Critical Reflective Piece
Reflective practice is a concept that was originally devised by Schon, who proposed that it involved two processes of reflection for professionals in their practice; during the situation, or ‘in-action’, and after the situation has occurred, or ‘on-action’ (1983; as cited in Fisher, Chew & Leow, 2015). Despite much controversy regarding an official definition of reflective practice, its value in aiding individuals with decision-making has been established through various empirical studies and has thus influenced several frameworks. Fisher, Chew and Leow (2015) provide an example set by the British Psychological Society, who specify that psychologists ought to be ‘cognisant of the importance of self-awareness and the need to appraise and reflect on their own practice’ (2008; p.8). 

There have been numerous contributions to the ideology of reflective practice, with many models of learning and reflection being derived from its notion. In 1988, Gibbs proposed a cycle of reflection that consisted of six key stages; description of situation, identification of feelings, evaluation, analysing of experience, concluding, and all of which processes resulting in the devising of an action plan (The University of Cumbria, 2016). Gibbs’ model will influence this reflective piece into my own personal development, with its six stages applied to some personal experiences that have occurred in my academic and professional roles. 
  
Since beginning the degree programme, I have gained employment in a new position as a social work assistant in a community mental health team, with the hope to progress to the role of a social worker once I have acquired the relevant qualifications and experiences. The British Association of Social Workers (2018) manage and deliver the ‘Professional Capabilities Framework’ (PCF), which outlines the expectations of social workers in regards to their basic levels of education. The competency framework also highlights the importance of continuing professional development for social workers at every stage of their career, specifying it is their duty to continuously work toward their own learning and development. According to the nine domains specified in the framework, social workers are expected to maintain an awareness of, and apply, the key principles of critical reflection in their everyday practice; including own individual experience, recent findings of research, legal requirements and organisational knowledge. Thus, consistently exhibiting the ability to reflect and analyse experiences (BASW, 2018). By considering this framework set for social workers and the process of reflection this assessment requires, similarities are evident regarding the objectives of the two and the fitting association between both, benefiting both education and professional practice. 

The College of Social Work (2012) suggest that within critical reflection and analysis, [one of the domains of the PCF framework] there involves some key principles. They explain that processes in reflection and analysing can, and should, involve comprehending various theories and resources to influence work and practice. In support of some of the steps set by Gibbs, the College of Social Work (2012) also specify stages of critical reflection; including description of the learning experience, analysing what occurred and learned, as well as evaluation, in-depth revision and implementing learnings to future scenarios. This allows thorough reflection into one’s own practice methods, by assessing current approaches and considering alternatives, as well as developing a deeper knowledge and understanding of the impact on self and others (The College of Social Work, 2012).   

	Following completion of the first year of this programme, I requested a meeting with my programme director to discuss how I could improve my grades. What became apparent during our discussion was that I would benefit from elaborating any specific points I was trying to make, in order to provide a stronger foundation and basis for argument. This would improve my academic skills and encourage a better understanding of research. As this was something that had been raised as feedback in the majority of my modules, this left me unsurprised. While I agreed with this feedback, I found myself contemplating exactly how I could apply this to my academic practice; for instance, would I be able to recognise instances when my argument was lacking? I felt somewhat anxious and worried about this.

The description of my experience now suggests to me that the significant factor of this experience was the constructive feedback I had received. As noted, I agreed with the responses I was receiving and have since found them beneficial in newer assessments, whereas after first receiving comment I had initially been disappointed. This is something that I have attempted to apply an objective approach to. As, while I had initially been disheartened by receiving the feedback, I have gained an understanding that solely focussing on the impact that negative feedback has on my feelings. As this would not fully be embracing the opportunity to receive and implement constructive feedback into my future studies. 

Boud and Molloy (2013) explain the importance of playing an active part in the process, emphasising the fact that it is solely that person who is able to implement constructive comments into their work and practice. Moreover, in order for feedback to be effective, receivers should not only passively listen to what is being said, but enthusiastically seek feedback whenever possible and apply their own developing skills of evaluation (Boud & Molloy, 2013). Again, this has been something I have attempted to take into account when evaluating my academic practice. 
As part of my role as student representative, I have requested individual meetings for our class with our module director to discuss our progress and to provide us with an opportunity to seek feedback on our performance. I am hoping that this will encourage the others in my class, as well as myself, to actively seek our own constructive feedback and inspire us to be involved in the process. 

When retrospectively analysing my experience, I am able to easily recognise that what positively affected my experience was my lecturers’ approachability and willingness to work collaboratively as a mentor. Thus, this enhanced my own learning process. This realisation is supported in Bovill, Cook-Sather and Felten (2011), where their study indicated some of its participants and university lecturers found it advantageous to develop a partnership with their students and to support different perspectives of opinion. In summary of the learning experience of obtaining, understanding and embracing feedback, I have attempted to apply reflection to my academic practice by identifying the experience of which I am reflecting and recognising my own feelings as a result. As noted by Bovill et al. (2011), who found that a collaborative relationship between teacher and student was favoured by their participants, this has related to my own experience. By developing a productive relationship, a deeper understanding of each other’s roles in the learning process is developed; such as the student realising their own fundamental role in their education. 

In conclusion of the experience, I acknowledged relatively early to not merely focus on my disappointment of having to make improvements and will apply this understanding when facing similar situations. Furthermore, I have recently received higher grades, which I feel is due to my emerging awareness of academic skills and developing understanding of the importance of feedback. Therefore, this is something I will continue to apply to my educational and professional experiences, in order to ensure positive outcomes. However, in order to develop, the level and degree of which this knowledge is applied must steadily increase. 

Other areas that I feel would benefit from a process of critical reflection include presentation skills and my own level of confidence. I have felt for some time that my abilities and confidence in presenting were lacking, despite being relatively confident in constructing presentations using Microsoft PowerPoint. This provided me with a reasonable explanation that my lack of confidence was relating to the actual presenting and speaking aloud, as opposed to the actual presentation. After presenting previous presentations, my classmates and I would usually discuss how well we felt our presentations had been received. I would often feel surprised to be informed that I had appeared significantly calmer than what I had actually been feeling. This was something that I also felt had been affecting my practice in multidisciplinary team meetings (MDTs), as I often felt ‘out of place’ speaking out about something, regardless of how important it was to be raised. While I am yet to receive the negative reaction to my input in MDTs that I apprehend; I suppose that I feel almost inferior at times, surrounded with various mental health professionals and contributing my own opinions or ideas.

 Van Emden and Becker (2004) discuss several typical feelings those who worry about public speaking experience, including nervousness, anxiousness and vulnerability. However, noting that following having presented an effective presentation, confidence and the inclination to request constructive feedback is more likely. Considering this description, I am unsure if this entirely applies to my own feelings and experience, having presented several times in my last academic year and the last five months of the second year. Generally, I do not feel more confident, but consistently nervous, despite having recently acquired a good mark in my presentation for the ‘Culture and Community’ module. 

During the process of actually presenting a presentation or speaking publicly, I recognise my tendency to be very self-aware. For example, I am particularly apprehensive of my voice; am I speaking too loudly or stuttering? These factors are also recognised by Van Emden and Becker (2004), noting the range of qualities different people’s voices possess, for instance, when agitated, people are likely to speak rather quickly. This is something I was able to relate to, along with this encouraging me to realise that this something I did regularly, usually resulting in presentation generally being shorter than others. 

Gibbs (1988) specifies the initial stages of reflection to involve description and feelings, which I feel has allowed to me to become increasingly mindful of how these impact actual performance. The extent of which my own thoughts and feelings can affect the entire objective of what I am saying is substantial; as when feeling uncomfortable in a situation, there is more of an inclination to speak rapidly. Having applied the stages of description and feelings of Gibbs’ reflective model, this has indicated to me that my own nerves when presenting a presentation could influence the effectiveness of my presentation. 

While Van Emden and Becker (2004) propose that following having successfully presented a presentation, confidence is likely to increase, this has not yet been something I can relate to. However, that being said, while my confidence is not developed in this area, I have become more and more familiar with the process. In the case of contributing to discussion at MDTs, however, the more my knowledge of the role and clients has developed, the less daunting an experience this appears to me now. In order to devise an action plan from my reflective viewpoint of this area, I firstly summarised that my feelings of nervousness were not always identified by my classmates. This provided me with an element of reassurance, ironically, as it encouraged me to consider how others appeared during their class presentations, as well as other staff members contributing to MDT conversations. While they generally did appear content with their contributions, could it be possible that they too felt nervous, if not slightly uncomfortable? 

While my feelings may not have been noticed by others, Van Emden and Becker (2004) describe the impact that our feelings can have on the effect of our communication. For instance, how it is interpreted, and in my case, how it can affect the length and pace of our discussions. Additionally, while I have not noticed an increase in confidence when public speaking, I have certainly developed a sound familiarity of the process; which I am hoping will result in an eventual gain of confidence. In regards to future encounters of presentations and contributing to meetings, I feel that the best approach would be to familiarise myself as much as possible with what others contribute, hopefully resulting in an increase of my confidence. 

In conclusion of my critical reflective piece and PDP, by relating my two examples of reflection together, what was devised as an action plan in the first instance was to actively seek constructive feedback of academic and professional practice. This will likely support me in also developing my levels of confidence in presenting and contributing to professional discussions. This reflective piece has also provided me with the opportunity to reflect on specific experiences, as well as becoming increasingly acquainted with and to gain a better understanding of key reflection theories and models. 
As previously mentioned, critical reflective practice and critiquing one’s own methods has influenced several professional frameworks, such as the standards set by the British Psychological Society and the British Association of Social Workers’ PCF. In combination of Gibbs’ (1988) model of reflection and social workers’ capabilities, I have taken into account my current knowledge, skills and applied established methods to critically evaluate and reflect on my current self in these areas.

The BASW (2018) outline the nine capability domains, some of which I am familiar with, however some of which I only possess a basic understanding. Professional leadership is something I am attempting to work towards gaining a comprehensive awareness of, by continuing my placement in a Level 5 Diploma in Leadership and Social Care, which I am hoping to finish by summer. However, in regards to diversity, value, ethics, rights and justice, I must identify ways in which to develop a comprehensive awareness. When doing this, I fully intend to do so along with an additional established model of reflection; as this has allowed me to reflectively consider a professional judgement of my previous experiences, which will likely positively influence future decision-making (The College of Social Work, 2012).     

Additionally, and finally, the processes which have formed this exploration have influenced my own likelihood to reflect back on some scenarios so that I may be supported in future instances by the rationale identified. The process of which supporting consistent learning and continuous development. 
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