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Introduction
Focus on the quality of teaching and the scholarship of teaching within research literature has increased, starting with Shulman (1986, 1987) and Boyer (1990). This led to further research on how we can measure effective teaching, an example being peer observation. By observing the teacher, we learn different teaching techniques and how teaching works for students and by observing the students, we learn how they learn from teaching (Klopper & Drew, 2015).
Therefore, as an important aspect of my professional pedagogical development, I undertook peer observations of two experienced teachers over the course of 6 hours within the Film and TV BA, both teaching level 5. In this document I will be analysing my observations of their lessons in accordance with best practice, highlighting how they meet the Welsh Government’s Professional Standards for Further Education (Welsh Government, 2023) and reflecting on this in my own practice. From this, I will create an action plan to implement what I have learnt, following the SMART method to ensure they are achievable goals. For the purposes of anonymity, I will refer to the practitioners as Teacher A and Teacher B.

Assessment
Throughout the lesson, Teacher A utilised formative assessment methods. Black & William (2012) categorises formative assessment into three modes. Mode 1 diagnoses the success of learning within the class. Teacher A did this by selecting students to discuss the content – establishing a fair result of the success of the intended learning within the class. Students’ ideas were expanded on using a “yes, and” response, Ali and Nadja (2017) argue this technique enhances academic excellence by increasing the learner’s confidence. Building on ideas collaboratively can affirm the learner and cultivate a mutually creative environment. In doing this, Teacher A inspired students to consider different viewpoints and to develop their wider reading on the various subjects. 
Mode 2, which highlights each student who hasn’t attained the intended learning, was similarly well-implemented by Teacher A. Through selecting the students, Teacher A identified areas where students were struggling and adapted their approach accordingly. Rather than criticising students for a lack of understanding, Teacher A used further questioning and constructive feedback to explore gaps in knowledge. This process aligns with Piaget’s (2001) understanding of cognitive development, as Teacher A offered support to help bridge the gap between the student’s current knowledge and the intended learning outcomes.
Mode 3 assessment, as described by Black and William (2012), involves a deeper investigation into why some students have not grasped the material. Teacher A successfully employed this mode by asking questions designed to probe students’ underlying understanding, such as “What do you know of the themes?” This approach reflected Sadler’s (1989) theory that feedback should not only identify where students are but also provide insight into how they can improve. Throughout, Teacher A demonstrated an awareness of students’ individual learning needs, offering constructive feedback that encouraged further development. These practices reflect the Welsh Government’s (2023) standards for further education, particularly the commitment to building positive and collaborative relationships with students.
Teacher B’s formative assessment techniques were similarly effective in engaging students.  Beginning with a focus on entry behaviour, Teacher B assessed students’ existing knowledge through informal questioning. This method allowed Teacher B to tailor the session to the students’ needs, drawing on Biggs and Tang’s (2011) model of alignment between learning outcomes and assessment strategies. Black and Wiliam (1998) argue that informal questioning serves as a useful formative assessment tool, as it provides immediate insight into students’ understanding and reveals areas for development.
Another tool discussed by Black and William (1998) and used by Teacher B for assessing student progress is question and answer, which encourages interactive dialogue and provides immediate feedback. Teacher B probed further by prompting students to elaborate on their thought processes and demonstrate the depth of their knowledge. These types of questions are effective in prompting critical thinking and engaging students in active learning (Tomlinson, 2001). Open-ended Q&A also helps identify areas of uncertainty that might not be evident through traditional assessments like exams or essays (Vygotsky, 1978). Doing this allowed Teacher B to address both individual and collective needs – fostering a student-centred learning environment which ultimately will enhance both teaching and learning outcomes, building positive and collaborative relationships with learners as per Welsh Government (2023) standards.
Teaching Strategies
Teacher A uses Scaffolding (Cherry, 2023) in a few ways to temporarily support students and allow them to become more proficient. For example, by thinking aloud and verbalising their thought process while discussing themes and ideas, Teacher A is showing students how to approach these tasks. Another example of scaffolding was how Teacher A linked smaller in-class tasks and homework tasks to larger assignments – making it more manageable and allowing Teacher A to offer support at each stage. “Modeling” and “guiding” are discussed as forms of scaffolding by Wood et al. (1976) to help students gradually become more independent. By developing strategies to inspire, support and stretch learners while taking account of their starting and progression points, Teacher A shows understanding of the Welsh Government (2023) standards for demonstrating commitment to learners and their learning.
Teacher B's use of a simple PowerPoint with minimal text, relying on single-word prompts and images rather than dense written information, represents an effective teaching strategy that aligns with principles of assessment and feedback. By limiting the amount of text on slides, Teacher B creates a more engaging and visually appealing learning environment that encourages students to focus on key concepts rather than passively reading lengthy text. This approach is especially beneficial for learners who may struggle with information overload or have different learning preferences – demonstrating knowledge of Welsh Government (2023) standards for ensuring safe and inclusive learning environments. The single-word prompts act as cues that guide students' thinking and facilitate discussion, while the images provide visual context, helping to reinforce understanding through visual learning (Mayer, 2005).
This minimalist PowerPoint strategy also ties into formative assessment practices. By using prompts and images, Teacher B can gauge students' understanding in real time. For example, after presenting a prompt or image, Teacher B might ask students to explain or discuss their thoughts, allowing for immediate feedback and clarification of misconceptions. This ongoing interaction between teaching and assessment helps tailor content delivery to the students' needs. As Black and William (1998) note, if students demonstrate confusion or lack of understanding, Teacher B can adjust the pace, re-explain concepts, or provide additional examples, ensuring that the content remains accessible and relevant. In this way, the strategy not only enhances engagement but also supports adaptive teaching that responds directly to student needs, fostering a more dynamic and supportive learning environment (Hattie & Timperley, 2007).
Motivation
Teacher A began the session by explaining the structure of the lesson – that it was to be taught in three sections and divided by two short breaks. This is crucial for longer lectures as continuous task performance can induce mental fatigue, leading to difficulty focussing on the task at hand, reduced attention on the task, and becoming distracted (Faber et al., 2012). When later discussing an upcoming assignment, Teacher A showed the deadline on a calendar, emphasising there were only 25 days left until the deadline and outlining a potential working schedule the students could follow. Visualising this gives the students a psychological push to, eagerly or reluctantly, motivate them to action (Miller, 1962). The success of this was evidenced when a student, who had struggled with deadlines the previous year, spoke to Teacher A at the end of the lecture to express the schedule was helpful and to then discuss ideas they could begin work on for the assignment.
Teacher B’s practical lessons are not mandatory and therefore students’ motivation to attend is lacking. Summative assessments set a clear target for motivation (Eccles & Wigfield, 2002), so the lack of sufficient extrinsic motivation can’t be helped by Teacher B as they are not responsible for whether their sessions contribute towards the degree, though it suggests the students could instead benefit from a reward system for motivation as stated by Vroom’s expectancy theory (Vroom, 1964). Assessment outcomes that include recognition can act as external motivation for students, such as awards or public recognition. An example of this could be a class awards ceremony or the opportunity for students to present their work publicly (Bandura, 1986). Teacher B demonstrated this in part by acknowledging the students were there of their own accord and giving them appreciation and praise.
Professionalism and Safeguarding
Teacher A informed me that when choosing which students to talk about a set task, they chose students they knew would have done it so as not to put pressure on those who haven’t and to instead motivate them through hearing a peer discuss their ideas. An important element of professionalism is building respectful and supportive relationships with students (Welsh Government, 2023). By being attentive to the individual needs of students, and providing personalised guidance, Teacher A has developed strong connections with students – fostering a more open and supportive classroom culture. Zepke & Leach (2010) emphasize the importance of developing strong relationships between teachers and students to enhance engagement and learning outcomes. They argue that educators should foster collaborative relationships, providing a foundation for student success and motivation. These relationships encourage a growth mindset, where students feel comfortable taking risks and learning from their mistakes (Dweck, 2006). 
Teacher B taught from a PowerPoint presentation and adhered to the British Dyslexia Association’s (2023) recommendations, such as using large fonts and clear, simple language, although the white text on a black background did not meet all accessibility requirements. It can often be overlooked when trying to create an engaging design but it’s important to remember to follow best practice and be mindful of different learner’s need for the sake of equity in the classroom and ensuring a commitment to an inclusive learning environment (Welsh Government, 2023).
Teacher B often uses humour to effectively engage with students. Berk (2000) discusses how humour can foster a positive classroom atmosphere, enhance student engagement, and even improve retention of the material. However, there are important considerations and guidelines to keep in mind to ensure that humour does not detract from the professionalism or inclusivity of the educational setting. For example, humour is contextual and subjective and could alienate students of different cultures, conflicting with Welsh Government (2023) standards for promoting diversity and inclusion. Meyer (2000) states it is important to ensure humour is relevant to the subject matter and serves a clear educational purpose – to highlight key points, make concepts relatable, or lighten the mood during challenging topics as it may otherwise detract from the learning experience. Teacher B does this by using jokes or analogies that tie into course content, helping students grasp it more easily.

Action Plan
	Specific
	Measurable
	Attainable
	Relevant
	Timebound

	To use a new formative assessment method
	By researching those I observed and reflecting on this in a blog post
	As I update my blog for assessment
	In my practice and with others, I maintain and update knowledge of policies and strategies relevant to my sector by ensuring appropriate assessment strategies are in place to support learner progress and monitoring their impact (Welsh Government, 2023)
	By February

	To create an inclusive learning environment
	By practicing what I observed, being mindful of Welsh Government FE standards and reflecting on this
	Throughout my learning
	In my practice and with others, I value and promote diversity, equality of opportunity and inclusion by ensuring that organisational policies, procedures and practices relating to diversity, equality and inclusion are promoted, implemented, impact assessed and kept up to date (Welsh Government, 2023)
	By May

	To implement “yes, and”
	By trying it in a lesson and reflecting on this
	While on my placement
	In my practice and with others, I build positive and collaborative relationships by building and maintaining strategic relationships with internal and external stakeholders, including learners (Welsh Government, 2023)
	By January

	To keep my PowerPoints simple
	By only including relevant words and keeping my notes on a separate screen to avoid overload and reflecting on this
	Throughout my learning
	In my practice and with others, I demonstrate commitment to learners, their learning, safety and well-being by ensuring safe and inclusive learning environments (Welsh Government, 2023)
	By May

	To show care towards learners
	By practicing what I observed,  being mindful of Welsh Government FE standards and reflecting on this
	Throughout my learning
	In my practice and with others, I demonstrate leadership, integrity, courtesy and respect towards others by acting as a role model for fair, courteous and respectful behaviours and exemplifying the professional values of leadership (Welsh Government, 2023)
	By May

	To use a new motivational tool
	By researching those I observed and reflecting on this in a blog post
	As I update my blog for assessment
	In my practice and with others, I maintain and update knowledge and strategies relevant to my sector by keeping abreast of external good practice and research in relation to my areas of leadership (Welsh Government, 2023)
	By February
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Appendices
I was unable to include these in full and so have had to provide links below.
https://docs.google.com/document/d/1-V28t0Z9nrmiuQxtydBXV3p72r1TRiRj/edit?usp=sharing&ouid=104033814475675643783&rtpof=true&sd=true
https://docs.google.com/document/d/1-ERTjJOFAq7kbNJarWGKz7ZuFSKFbfh9/edit?usp=sharing&ouid=104033814475675643783&rtpof=true&sd=true
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